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Foreword

Nothing inherent in culture itself, or in other forms of human diversity,
creates pedagogical problems. Diversity is the norm in human society,
even where homogeneity appears on the surface. It is that attitude of the
educator toward diversity that creates problems in the education setting.
When educators do not notice diversity, when they give negative notice,
or when they lose the opportunity to give positive notice of the natural
diversity that is always there, they create a bogus reality for teaching and
learning.

Politicizing diversity contributes to practices of inequity in educa-
tion. The two primary areas of inequity are in the process and in the
content of education. The content problem in education is primarily a
validity problem. Will the curriculum faithfully reflect the truth of the
human experience—the whole truth? Will the experience of any segment
of the society be ignored, falsified, or defamed? Neither chauvinism nor
shame is a natural outcome of a truthful rendition of the human expe-
rience. Pluralism is the norm and will be unavoidable if the truth is to
be told. Critical thinking about the content of education is dependent
on the accuracy and completeness of the content.

The primary process issue is that of equal access to school services,
and this begins in the first years of schooling. The distribution of high-
quality teaching and support services should be equitable for all groups
beginning with these first years of schooling. Exemplary programs
should not be a refuge for the wealthy or an exclusive preserve for any
one racial, ethnic, or gender group. Conscious and sophisticated moni-
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toring of education services to locate and eliminate inequities is the
responsibility of every educator from the preschool on.

Awareness of diversity within human society is a necessity for any-
one interested in the knowledge base of early childhood education. The
strength of this book lies in the presentation of diverse cultural experi-
ences as a natural source of ideas and stimulating creativity and, for
many, a natural source of the variety that enhances the environment.
The world is now and always has been an environment of physical and
social diversity. A respect for that and an appropriate response to it can
enhance education for all. King, Chipman, and Cruz-Janzen raise many
issues for early childhood educators and propose plausible practices to
respond to the reality of diversity.

Asa G. Hilliard, III, Ed.D.
Georgia State University



Preface

Living in our contemporary world grows vastly more complex with each
day, with each new event, with each change in technology. As in every
aspect of society, early childhood education experiences these impacts.
For more than two decades, the authors of this volume have been deeply
involved in and committed to the education of young children, their
parents, their teachers, and their care givers. Moreover, all three authors
were drawn into education that centered on young children and on
multicultural issues because, as mothers and educators, their offspring
had been affected profoundly by the early childhood education process.
Just as early childhood education has experienced dramatic changes in
recent years, the field of multicultural education has been redefined and
reorganized continually in the light of societal upheavals. As educators,
we recognized an urgent need to provide a text that would infuse “the
diversity perspective,” into the teaching of all young children.

CHILDREN'S SELF-PORTRAITS: A
MULTICULTURAL PROJECT FOR THE
CLASSROOM

Many positive comments have been received regarding the children’s
self-portraits included in this text. We thought the reader might want to
know how they were created. Nancy Gallavan, whose students produced
the self-portraits, gives the following account:

xii
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The changing enrollment has transformed our school over the last five
years from a predominantly middle class, white suburban neighbor-
hood school to one that reflects wide diversity. The students now come
from all social classes and many ethnic groups. The spirit of friend-
ship and harmony is a result of concerted efforts by the administra-
tion, staff, students, parents, and community to join together in the
pursuit of education of the highest quality.

Much thought has been given to educating this diverse student
body so that multicultural education has been integrated into all areas
of the curriculum. It is not presented as a separate subject area, but as
an extension of activities and discussions vital to every aspect of
learning. Staff members have discovered a wealth of resources and
information through the incorporation of materials on diversity and
the help of committed adults from the community.

The children’s self-portrait project arose in my class from interest
in human diversity and the danger of stereotyping individuals and
groups of people. The project was first explained to the children and a
letter was sent home describing the educational purposes and out-
comes of such a project. While creating their self-portraits the children
spent considerable time studying their own features in front of a large
mirror I had placed in the room. They spent much time viewing their
eyes, noses, and mouths from several angles.

I encouraged all the students to use differing colors as they cut out
and attached their features with paste to the large paper which formed
the base for their self-portraits. These activities presented opportuni-
ties to discuss the physical attributes associated with different ethnic
groups and the need to avoid stereotyping individuals. They finished
the creation of the self-portraits by adding a simple piece of clothing,
choosing their own favorite colors. Some students then attached jew-
elry such as earrings or necklaces to their portraits. A few others
constructed eyeglasses if they wore them regularly. Other children who
needed to wear eyeglasses would not include them in their self-por-
traits because they felt they were not as attractive when wearing
glasses. This reminded me that these children, as most people, need
constant reassurance of the acceptability of their personal appearance.

This self-portrait adventure was integrated into a combined read-
ing, writing, and social studies unit presented during the month of
December. This was a particularly fruitful time since so many celebra-
tions emphasizing multicultural and global customs, traditions, and
holidays occur in this month. Every December I have opportunities to
visit the children’s homes and meet with their families. A home visit
with a family of a student I had taught in the previous year empha-
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Xiv Preface

sized the value of the self-portrait project. My former student, now
quite a young lady, eagerly took me to see her room and her study area.
There, placed on the wall above her desk in an elegant frame hung her
self-portrait. I knew then that I should repeat the self-portrait project
in my classroom every year so the children could learn from the efforts
of this type of self-expression.
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