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PREFACE

QX The Bedford Anthology of World Literature has a story behind it. In 1985, a
group of us received a grant from the National Endowment for the Humanities. Our
task: to develop and team teach a new kind of literature course—one that drew
from the rich literary traditions of Asia, India, the Middle East, and the Americas as
well as from the masterpieces of the Western world. We learned so much from that
experience—from our students and from each other—that we applied those les-
sons to an anthology published in 1995, Western Literature in a World Context.

In that first edition of our anthology, our goal was to add works that truly repre-
sented world literature to the list of Western classics and to place great literary works
in their historical and cultural contexts. We've kept that focus in the newly titled
Bedford Anthology—but we’ve also drastically reshaped, redesigned, and reimag-
ined it to make it the book you hold today. We talked to hundreds of instructors and
students in an effort to identify and confirm what they considered challenging about
the world literature course. The design and content of these pages represent our at-
tempt to meet these challenges.

The study and teaching of world literature have changed significantly in the past
twenty to thirty years. Formerly, most world literature courses consisted of master-
pieces of Western literature, while the literary traditions of Asia, Africa, and Latin
America were virtually ignored. The movement to broaden the canon to more accu-
rately represent our world—and to better represent oral and marginalized traditions
in the West—has greatly increased the number of texts taught in world literature
courses today. Although the specifics remain controversial, nearly all teachers of lit-
erature are committed to the ongoing revaluation and expansion of the canon.

The last few decades have also seen instructors reconsidering the traditional
methods of teaching world literature. In the past, most world literature courses were
designed along formalistic or generic principles. But the expanded canon has com-
plicated both of these approaches. There are no developed criteria for defining
masterworks in such formerly ignored genres as letters and diaries or for unfamil-
iar forms from non-Western cultures, and we are frequently reminded that tradi-
tional approaches sometimes impose inappropriate Eurocentric perspectives on
such works. As content and methodology for the course have been evolving, recent




PREFACE

critical theory has reawakened interest in literature’s historical and cultural contexts.
All of these factors have both complicated and enriched the study of world litera-
ture. With this multivolume literature anthology, we don’t claim to be presenting the
definitive new canon of world literature or the last word on how to teach it. We have,
however, tried to open new perspectives and possibilities for both students and
teachers.

One anthology — six individual books. The Bedford Anthology of World Literature
is now split into six separate books that correspond to the six time periods most
commonly taught. These books are available in two packages: Books 1-3 and Books
4~6. Our motivation for changing the packaging is twofold and grows out of the
extensive market research we did before shaping the development plan for the book.
In our research, instructors from around the country confirmed that students just
don’t want to cart around a 2,500-page book— who would? Many also said that they
focus on ancient literatures in the first semester of the course and on the twentieth

The Bedford Anthology of World Literature has been dynamically reimagined,
redesigned, and restructured. We've added a second color, four hundred images, three
hundred pronunciation guides, forty maps, six comparative time lines— and much more.
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Preface

century in the second semester. In addition, many instructors teach an introduction
to world literature that is tailored specifically to the needs of their students and their
institution and thus want a text that can be adapted to many courses.

We believe that the extensive changes we’ve made to The Bedford Anthology of
World Literature—breaking the anthology into six books rather than only two, cre-
ating a new two-color design, increasing the trim size, and adding maps, illustra-
tions, numerous pedagogical features, an expanded instructor’s manual, and a new
companion Web site—will make the formidable task of teaching and taking a world
literature course both manageable and pleasurable.

An expanded canon for the twenty-first century. In each of the six books of The
Bedford Anthology, you'll find a superb collection of complete longer works, plays,
prose, and poems—the best literature available in English or English translation.
Five of the books are organized geographically and then by author in order of birth
date. The exception to this rule is Book 6, which, reflecting our increasingly global
identities, is organized by author without larger geographical groupings.

Aphra Behn’s Oroonoko is one of the texts we include in its entirety— highlighting
important issues of race, gender, and slavery in the eighteenth century.

Oy APHRA BEHN d d we ey
1640-1689
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PREFACE

We've tried to assemble a broad selection of the world’s literatures. We've updated
our selection of European texts; we have also included American writers who have
had significant contact with world culture and who have influenced or defined who
we are as Americans. And of course we have added many works from non-Western
traditions, both frequently anthologized pieces and works unique to this anthology,
including texts from Mesopotamia, Egypt, Israel, India, Persia, China, Japan, Arab
countries of the Middle East, Africa, native America, Latin America, and the
Caribbean.

Over thirty-five complete, longer works. These include Homer’s Odyssey and
The Epic of Gilgamesh in Book 1, Dante’s Inferno and Kalidasa’s Shakuntala in Book
2, Marlowe’s Doctor Faustus and Shakespeare’s The Tempest in Book 3, Bashd’s The
Narrow Road through the Backcountry in Book 4, Dostoevsky’s Notes from Under-
ground in Book 5, and Achebe’s Things Fall Apart in Book 6.

When a work is too long to be produced in its entirety, we’ve presented carefully
edited selections from it; examples include the Rig Veda, Ramayana, Mahabharata,
Qur’an, The Thousand and One Nights, The Song of Roland, Sei Shonagon’s Pillow
Book, Lady Murasaki’s Tale of Genji, Cervantes’s Don Quixote, Swift’s Gulliver’s Trav-
els, Equiano’s Interesting Narrative, Benjamin Franklin’s Autobiography, Chika-
matsu’s The Love Suicides at Amijima, and Cao Xueqin’s The Story of the Stone. In
most cases the excerpts are not fragments but substantial selections wherein the

structure and themes of the whole work
are evident. The anthology also contains
a generous selection of prose writing—

short stories, letters, and essays.
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Ghalib, Akhmatova, Neruda, Rich, and
Walcott. Unique In the Tradition clusters
collect poems that share a tradition or
theme: poetry about love in Books 1, 2,
and 3, Tang dynasty poetry in Book 2,
Indian devotional poetry in Book 3, and
poetry on war in Book 6.
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Literature in context. In addition to individual authors presented in chronological
order, The Bedford Anthology features two types of cross-cultural literary groupings.
In the more than thirty In the World clusters, five to six in each book, writings
around a single theme—such as the history of religions, science, love, human rights,
women’s rights, colonialism, the meeting of East and West, imperialism, and existen-
tialism —and from different countries and cultural traditions are presented side by
side, helping students understand that people of every culture have had their public
gods, heroes, and revolutions, their private loves, lives, and losses. Titles include
“Changing Gods: From Religion to Philosophy,” in Book 1; “Muslim and Christian at
War,” in Book 2; “Humanism, Learning, and Education” in Book 3; “Love, Marriage,
and the Education of Women,” in Book 4; “Emancipation,” in Book s; and “Ima-
gining Africa,” in Book 6. The second type of grouping, In the Tradition, presents
poetry on love in Books 1, 2, and 3 and literature on war and American multi-
culturalism in Book 6. These clusters gather together such widely disparate figures as
Hammurabi, Heraclitus, Marcus Aurelius, Li Bai, Ibn Battuta, Marco Polo, Joan of
Arc, Galileo, Bartolomé de las Casas, Mary Wollstonecraft, Mary Astell, Shen Fu, Karl
Marx, Elizabeth Cady Stanton, Swami Vivekananda, Aimé Césaire, and Bharati
Mukherjee.

In the World clusters bring together texts from different literary traditions and help
students make thematic connections and comparisons.
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PREFACE

Helping students and teachers navigate the wide world of literature. The hun-
dreds of instructors we talked to before embarking on The Bedford Anthology shared
with us their concerns about teaching an introduction to world literature course, no
matter what their individual agendas were. One concern was the sheer difficulty for
students of reading literature that not only spans the period from the beginning of
recorded literatures to the present but also hails from vastly different cultures and
historical moments. Another was the fact that no one instructor is an expert in all of
world literature. We’ve put together The Bedford Anthology of World Literature with
these factors in mind and hope that the help we offer both around and with the
selected texts goes a long way toward bringing clarity to the abundance and variety
of world writings.

Helping students understand the where and when of the literature in the
anthology. Each book of The Bedford Anthology opens with an extended overview
of its time period as well as with a comparative time line that lists what happened,
where, and when in three overarching categories: history and politics; literature; and
science, culture, and technology. An interactive version of each time line serves as
the portal to the online support offered on our Book Companion Site. In addition,

Scionce, Gulturs,
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"""""" ® “Time and Place” boxes in the introductions to the different geographical group-
ings of writers further orient students in the era and culture connected with the lit-
erature they’re reading by spotlighting something interesting and specific about a
certain place and time.

Maps included throughout the anthology show students where in the world
various literatures came from. Besides the maps that open each geographical section ®----
and show countries in relation to the larger world at a given time in history, we've
supplied maps that illustrate the shifting of national boundaries; industrial growth;
the effects of conquest, conquerors, and colonialism; and the travels of Odysseus,

Ibn Battuta, and Bashé.
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---------- * The anthology’s many illustrations—art, photographs, frontispieces, cartoons,
and cultural artifacts— are meant to bring immediacy to literature that might oth-
erwise feel spatially and temporally remote. A few examples are a photo of the
Acropolis today juxtaposed with an artist’s rendering of what it looked like newly
built, a sketch of the first seven circles of Dante’s hell, a scene from Hogarth’s Mar-
riage & la Mode, the ad Harriet Jacobs’s owner ran for her capture and return, an edi-
torial cartoon mocking Darwin’s evolutionary theories, and a woodcut depicting
Japanese boats setting out to greet Commodore Perry’s warship in their harbor.

tuiry, composed Kali songs even though he was not a worshipe
himself; he merged the goddess's image with natianalistic devori
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Preface xiil

Practical and accessible editorial apparatus helps students understand what
they read. Each author in the anthology is introduced by an informative and acces-
sible literary and biographical discussion. The selections themselves are comple-
mented with generous footnotes, marginal notes, cross-references, and critical
quotations. Phonetic pronunciation guides are supplied in the margins of introduc-
tory material and before the selections for unfamiliar character and place names.
Providing help with literary and historical vocabulary, bold-faced key terms through-
out the text refer students to the comprehensive glossary at the end of each book.
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These terms cover the generic conventions of fiction, poetry, and drama; historical
forms such as epic, epigram, and myth; and relevant historical periods such as the
European Enlightenment or the Edo period in Japan.

Making connections among works from different times and places. At the end
of each author introduction are two catalysts for further thought and discussion.
Questions in the Connections apparatus tie together Western and world texts, both
those within a single book and selections from other centuries, making the six
books more of a unit and aiding in their interplay. Further Research bibliographies
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provide sources for students who want to read more critical, biographical, or histor-
ical information about an author or a work.

Print and online ancillaries further support the anthology’s material. Two
instructor’s manuals, Resources for Teaching THE BEDFORD ANTHOLOGY OF WORLD
LITERATURE, accompany Books 1-3 and Books 4—6 (one for each package), provid-
ing additional information about the anthology’s texts and the authors, suggestions
for discussion and writing prompts in the classroom and beyond, and additional
connections among texts in the six books.

We are especially enthusiastic about our integrated Book Companion Site, World
Literature Online, which provides a wealth of content and information that only the
interactive medium of the Web can offer. Web links throughout the anthology direct
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d make them see and
measure, as David

he vanity of these outward things. That they are the
vanity of va 1, le
and things of
dependence must be upon H
I have som
the other
have been
troubles and to be quieted under them, as Moses said, Exod.
the salvation of the Lord.*

yond presen
1413, “Stand st

Oy BENJAMIN FRANKLIN
1706-1790

d ths the Age
f this world

! ‘World Literature Online

Culture

Forlinks to

more information
about Ben Franklin
and a quiz on his
Autobiography, see
World Literature Online
at bedfordstmartins £

faith i
.com/worldlit Benjar

~mer.” _cimunilaiiie
Book 4: The Eighteenth Century vl

|

& 1740-22: Empests Kang X 1

Oommissless compiets Beary Of 1721: Chikamatsu, Love Siicides  1727: !wmn::m]
s

|

|

|

164-1661: Chen Yoan-nng
(i 0 natralis] pub- 1662-1722: Height of Qg Dysasty

[ 5t es eavse oo new even- unse
s

J

Sosters 2t and seence) " 36,000 vekenes) [ ¥

| |

4653: Yo Guang, Encyciopédis of 168 Kong Songren, The Seach 1720 Tibet becomas Chiness 1723 Qing Ecyckpecis published
Agricuture. Besssn Fan Frotecioats o

t, Martin's | Literature | About T ok | Catalag | Order a Book | Contact Us | Technical Support



PREFACE

students to additional content on the Web site, where interactive illustrated time
lines and maps serve as portals to more information about countries, texts, and
authors. Culture and Context overviews offer additional historical background and
annotated research links that students can follow to learn more on their own. Illus-
trated World Literature in the Twenty-First Century discussions trace the enduring
presence in contemporary culture of the most frequently taught texts in world liter-
ature courses. Maps from the book are available online. Quizzes in LitQuiz offer an
easy way for instructors to assess students’ reading and comprehension. And
LitLinks—annotated research links— provide a way for students to learn more
about individual authors.

This wide variety of supplementary materials, as well as the broad spectrum of
literary texts, offers teachers choices for navigating the familiar and the unfamiliar
territories of world literature. Practical and accessible editorial apparatus helps stu-
dents understand what they read and places works of literature in larger contexts.
For some, the excitement of discovery will lie in the remarkable details of a foreign
setting or in the music of a declaration of love. Others will delight in the broad
panorama of history by making connections between an early cosmological myth
and the loss of that certainty in Eliot’s The Waste Land or between the Goddess
Inanna’s descent into the underworld and Adrienne Rich’s descent into the sea. We
hope all who navigate these pages will find something that thrills them in this new
anthology.
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