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INTRODUCTION

When we were first developing ideas for this book, my husband and I visited
several after-school settings in our community. We saw some good programs and
some we would not recommend to anyone. We also met children who were de-
lighted to be in after-school child care and others who hated every minute. At one
school we met Kristen and Brian who are both nine years old. Each had a very
decided opinion about being in child care.

With conviction in his voice and his hands slightly clenched, nine-year-old
Brian declared loudly, “I hate everything.” When he got no reaction from us, he
amended that statement to “Well, there are two things I like, soccer and football. I
hate activities we have to do. Well, sometimes I like to play Carom® (a table top
board game).” Blonde-haired Kristen, who is also nine, smiled tolerantly while
listening to Brian. She then said, “I really like being here because I have a lot of
friends. We can play games and do art. What I really like is to paint.” Another
Brian, seven years old, sat across the table listening to these two older children.
At first he said, “I like everything,” but then changed to “I like what he likes
(pointing to the first Brian). We like the same things.”

This conversation epitomizes the problems of meeting the needs of a diverse
group of children in an after-school child-care setting. The older Brian would
probably be happier if he could be in his own neighborhood, hanging out with
his friends and playing football or soccer. The younger Brian is still ready to ac-
cept everything but is beginning to be influenced by his older friend. Kristen
loves art activities and the opportunity to make friends. However, these children
have no choice. They are in child care because their parents are working. It is up
to their caregivers to meet the needs of each of them as much of the time as possible.

Therefore, this book is designed to help you, the teacher/caregiver, to plan
and implement a program that will satisfy as many of the children you work with
as possible. It will also be helpful to persons who are in an administrative posi-
tion: directors, principals, managers, or leaders. Section I gives you an overview
of child care and its participants. You will read about the variety of programs that
have been developed for school-age children. They range from small family day-
care homes to extensive programs sponsored by local school districts. You will
also find a review of the growth and development of children during the years
between five and twelve. This is not meant to be a thorough study of develop-
ment, but rather a reminder of what you learn in a course on human develop-
ment. You will also meet the families who nurture these children. Today’s
families are not always what you may have experienced. Lastly, Section I outlines
the characteristics of an effective teacher/ caregiver.

Section II helps you understand the basics, the things you need before turning
your attention to the children. You will learn a little about budgets, where the
money comes from and where it goes. You will find help in planning a curricu-
lum that is appropriate for the developmental level of school-age children. The
last chapter of this section shows you how to organize an environment.

xiii
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INTRODUCTION

Section III is the practical part of this book. It presents many curriculum ideas.
There are suggestions for games for both indoors and outdoors. You will find art,
music, and drama activities in one chapter and science in another. One chapter
deals with helping children prepare for their future roles as workers. Fitness that
is the result of a healthful diet and exercise is covered in another chapter. The last
chapter in this section helps you to understand and manage some of the difficult
behaviors you will encounter in children. Each chapter includes a reading list of
books where you will find additional information.

The final section of this book moves out of the school and into the broader
community. You will learn how to use community resources to enhance your
program. The final chapter presents some of the issues that professionals, parents,
and politicians continue to debate as they plan for school-age child care.

We want this book to be a source of help to you, the caregiver of school-age
children. Working with children of any age is rewarding. Working with “school-
agers” presents some special challenges. We hope this book will not only make
your job a bit easier, but more meaningful as well as more enjoyable.

A NOTE ON LANGUAGE

When we began writing this book, we discussed which term to use to denote the
persons who care for children in after-school programs. While visiting schools,
we encountered adults who were called teachers, aides, assistants, caregivers,
leaders, guides, and recreational supervisors.

We chose the term caregiver to differentiate this person’s role from that of a
teacher. That choice was made based on the belief that after-school programs
should not be a duplicate of school-based experiences. Yes, caregivers TEACH,
but they also provide a caring, nurturing environment that children particularly
need when they cannot go home from school to a waiting and loving family. We
feel that function is of prime importance and takes a great deal of knowledge and
a person with very special characteristics. We thought of using the term
teacher/caregiver throughout the book, but rejected that idea because it would be-
come burdensome for the reader. We finally decided to use caregiver most fre-
quently; at times we have used teacher or teacher/caregiver. We believe that you,
the reader, will recognize our respect for the place that caregivers have in the
lives of children.
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Child-Care Problems and Solutions

OBJECTIVES
After studying this chapter, the student should be able to:
* Discuss the need for school-age child care.
* Describe programs for school-age children.
* Compare the advantages and disadvantages of each type of child
care.
* Discuss child care in several countries.

My friends are all at the mall. I have to stay home and take care of my little brother.
Sometimes I just wish I could run away. Julie, age fifteen

A Pressing Need for After-School Care

“Childhood has changed” begins a column on the front page of the Los Angeles
Times on Mother’s Day, 1991. The article points out that the changes are not just
superficial, but far-reaching. The family unit is no longer stable. Parents get di-
vorced, then remarry. Women who do not remarry carry on with both jobs and
child rearing. More than 50 percent of children under the age of six have mothers
who work. Nearly the same number of children from kindergarten through third
grade are left alone to care for themselves part of the time. Who should care for
all these children?

Historically, governments and community organizations have responded to a
need for child care. During World War II child-care centers were established for
preschoolers whose mothers worked in defense-related industries. After the war
ended, many of these centers continued to be funded and are now a permanent
part of the child-care scene. During the 1960’s concern over children who were
failing in elementary school prompted the establishment of Head Start Programs.
Again, however, the focus was on preschoolers. As the number of working moth-
ers increased in the 1970’s and 1980’s, attention shifted to the needs of infants and
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toddlers. Currently, the urgent need for places for school-age children is begin-
ning to receive national consideration as their numbers multiply. It has been pre-
dicted that soon 34 million school-age children will need child care. Only about
half that number of infants and preschoolers will require care.

The majority of older children are left to care for themselves. These self-care
children are alone after their parents leave for work. They get themselves, and
sometimes their siblings, ready for school. They are the same children who let
themselves into an empty house at the end of the day where they stay alone until
one of their parents arrives home.

However, there is divided opinion on the effects of self-care. One study
showed that young self-care black children had more fears and nightmares than
nonlatchkey children (Long & Long, 1981). Some child specialists fear that chil-
dren who are alone may experiment more with drugs, alcohol, and sex. Studies
are beginning to substantiate that fear. On the other hand, other researchers have
found just the opposite. A group of white self-care school-age children in a mid-
dle-class suburb were no different than nonself-care children (Van Dell &
Corasanti, 1985). One researcher even found that some children take on responsi-
bilities willingly and feel more competent (Lamb, 1982). Whether they are fright-
ened or challenged, these children are missing out on some of the joys of
childhood. They often are isolated inside their home and they have to grow up
too fast. Although saddened, their parents feel there are no alternatives.

Children bear the burden of a society that has not caught up with changes that
are taking place. Parents already know the problems of finding a safe place for
their children. Child-care openings are hard to find or are prohibitively expen-
sive. The quality of some programs is low. Classroom teachers and principals
also recognize the need. They see children who arrive long before classes start
and linger on the playground after school. Even the general public may be aware
of the problem. Nearly everyone has seen kids on street corners with nothing to
do and nowhere to go. These youngsters often commit acts of vandalism or petty
crimes. The demand for a safe place for children is clear. The harder question to
answer is how to provide it.

Who Provides Child Care?

In any community there will be a variety of child-care options. These range from
care in the home to recreational programs and organized child care.

In-Home Care

A few parents can afford to hire someone to care for their children in their own
home. The terms nanny or au pair have appeared in current media. These can be
trained persons who understand children and who can offer quality care. For
many children, this is an ideal arrangement because they can walk to and from
school. They can maintain friendships in their neighborhood. They can choose
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Figure 1-1 This child takes care of herself until her mom
and dad get home from work.

how to spend their time: read, watch television, or visit with friends. They can be
at home when they are ill.

Another type of in-home care is provided by a housekeeper. She may have
been hired to clean the house, but cares for the children when they come home
after school. In situations where this person does not speak English, housekeeper
and children may have difficulty communicating with each other. However,
there is also an opportunity for each of them to learn the other’s language.

Even more frequently, in-home child care is provided by older siblings. Chil-
dren as young as nine or ten care for five-year-olds. Teenagers may be in charge
of several younger brothers and sisters. This kind of arrangement offers children
the security of their own familiar surroundings. However, it puts unnecessary
burdens on the older child and may place severe restrictions on the younger children.



