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Foreword

Our forefathers trusted of yore to the rod and to
coercion for the evoking in children of a love of learning.
For the last fifty years we have rested our hopes on the
enthusiasm of the teachers. But that enthusiasm, when
not fictitious, often acts prejudicially by diverting the
child’s love of knowledge and new ideas into admiration
for his teacher: and when that fails, as it frequently
does, nothing is left, except extraneous and baneful
appeals to self-interest.

Miss Mason saw and in this volume has explained
that the natural and only quite wholesome way of
teaching is to let the child’s desire for knowledge operate
in the schoolboy and guide the teacher. This means
that without foregoing discipline, nor cutting ourselves
off from tradition, we must continue experiments already
being started in our elementary schools. These are
based on the chastening fact that children learn best
before we adults begin to teach them at all: and hence
that however uncongenial the task may be, we must
conform our teaching methods to those of Nature.
The attempt has often been made before. But in this
volume there is a rare combination of intuitive insight
and practical sagacity. The author refused to believe
that the collapse of the desire for knowledge between
seven and seventeen years of age is inevitable. So
must we.

EDWARD LVYTTELTON, D.D.



Preface

It would seem a far cry from Undine to a ‘ liberal educa-
tion ’ but there is a point of contact between the two ;
a soul awoke within a water-sprite at the touch of love;
so, I have to tell of the awakening of a ‘ general soul’
at the touch of knowledge. FEight® years ago the  soul’
of a class of children in a mining village school awoke sim-
ultaneously at this magic touch and has remained awake.
We know that religion can awaken souls, that love makes
a new man, that the call of a vocation may do it, and in
the age of the Renaissance, men’s souls, the general soul,
awoke to knowledge: but this appeal rarely reaches the
modern soul; and, notwithstanding the pleasantness
attending lessons and marks in all our schools, 1 believe
the ardour for knowledge in the children of this mining
village is a phenomenon that indicates new possibilities.
Already many thousands of the children of the Empire
had experienced this intellectual conversion, but they
were the children of educated persons. To find that the
children of a mining population were equally responsive
seemed to open a new hope for the world. It may be
that the souls of all children are waiting for the call of
knowledge to awaken them to delightful living.

This is how the late Mrs. Francis Steinthal, who was
the happy instigator of the movement in Council Schools,
wrote,—*“ Think of the meaning of this in the lives of
the children,—disciplined lives, and no lawless strikes,

justice, an end to class warfare, developed intellects, and
I Now ten.
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no market for trashy and corrupt literature! We shall,
or rather they will, live in a redeemed world.” This was
written in a moment of enthusiasm on hearing that a
certain County Council had accepted a scheme of work
for this pioneer school ; enthusiasm sees in advance the
fields white to the harvest, but indeed the event is likely
to justify high expectations. Though less than nine
years have passed since that pioneer school made the
bold attempt, already many thousands of children work-
ing under numerous County Councils are finding that
‘“Studies serve for delight.”

No doubt children are well taught and happy in their
lessons as things are, and this was specially true of
the school in question ; yet both teachers and children
find an immeasurable difference between the casual
interest roused by marks, pleasing oral lessons and
other school devices, and the sort of steady avidity for
knowledge that comes with the awakened soul. The
children have converted the school inspectors: * And
the English ! ” said one of these in astonishment as he
listened to their long, graphic, dramatic narrations of
what they had heard. During the last thirty years we
(including many fellow workers) have had thousands of
children, in our schoolrooms, home and other, working
on the lines of Dean Colet’s prayer for St. Paul’s School, —
“Pray for the children to prosper in good life and good
literature ;”” probably all children so taught grow up with
such principles and pursuits as make for happy and
useful citizenship.

I should like to add that we have no axe to grind.
The public good is our aim ; and the methods proposed
are applicable in any school. My object in offering this
volume to the public is to urge upon all who are con-
cerned with education a few salient principles which are
generally either unknown or disregarded; and a few
methods which, like that bathing in Jordan, are too
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simple to commend themselves to the ‘general’ Vet
these principles and methods make education entirely
effectual.

I should like to add that no statement that I have
advanced in the following volume rests upon opinion
only. Every point has been proved in thousands of
instances, and the method may be seen at work in many
schools, large and small, Elementary and Secondary.

1 have to beg the patience of the reader who is asked
to approach the one terminus by various avenues, and
I cannot do so better than in the words of old Fuller :—
“ Good Reader. I suspect I may have written some
things twice; if not in the same words yet in sense, which
I desire you to pass by favourably, forasmuch as you
may well think, it was difficult and a dull thing for me in
so great a number of independent sentences to find out
the repetitions. . . . Besides the pains, such a search
would cost me more time than I can afford it; for my
glass of life running now low, I must not suffer one sand
to fall in waste nor suffer one minute in picking of stiaws.
. . . But to conclude this, since in matters of advice,
Precept must be upon Precept, Line upon Line, I apolo-
gise in the words of St. Paul, ‘ To write the same things
to you to me indeed is not grievous, but for you it is
safe.” ”’

I am unwilling to close what is probably the last preface
I shall be called upon to write without a very grateful
recognition of the co-operation of those friends who are
working with me in what seems to us a great cause.
The Parents’ National Fducational Union has fulfilled
its mission, as declared in its first prospectus, nobly and
generously. ¢ The Union exists for the benefit of parents
and teachers of all classes,” and, for the last eight* years
it has undertaken the labour and expense of an energetic
propaganda on behalf of Elementary Schools, of which

’ Now ten.
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about 150* are now working on the programmes of the
Parents’ Union School. During the last year a pleasing
and hopeful development has taken place under the
auspices of the Hon. Mrs. Franklin. It was suggested
to the Head of a Iondon County Council School to form
an association of the parents of the children in that school,
offering them certain advantages and requiring a small
payment to cover expenses. At the first meeting one of
the fathers present got up and said that he was greatly
disappointed. He had expected to see some three
hundred parents and there were only about sixty present !
The promoters of the meeting were, however, well pleased
to see the sixty, most of whom became members of the
Parents’ Association, and the work goes on with spirit.

We are deeply indebted to many fellow-workers, but
not even that very courteous gentleman who once wrote
a letter to the Romans could make suitable acknowledg-
ments to all of those to whom we owe the success of a
movement the rationale of which 1 attempt to make
clear in the following pages.

CHARLOTTE M. MASON.

HoUSE OF EDUCATION,
AMBLESIDE,
1922,

I Now over 300 in 1924,



A Short Synopsis

OF THE EDUCATIONAIL PHILOSOPHY
ADVANCED IN THIS VOLUME

“ No sooner doth the truth . . . . come into the soul’s sight, but
the soul knows hev to be hev first and old acquaintance.”

“ The consequence of truth is gveat ; thevefore the judgment of
it must not be negligent.”” (WHICHCOTE).

1. Children are born persons.

2. 'They are not born either good or bad, but with possibilities
for good and for evil.

3. The principles of authority on the one hand, and of obed-
ience on the other, are natural, necessary and fundamental ; but—

4. 'These principles are limited by the respect due to the per-
sonality of children, which must not be encroached upon, whether
by the direct use of fear or love, suggestion or influence, or by
undue play upon any one natural desire.

5. 'Therefore, we are limited to three educational instruments
—the atmosphere of environment, the discipling of habit, and the
presentation of living ideas. The P.N.E.U. Motto is: ‘ Educa-
tion is an atmosphere, a discipline, and a life.”

6. When we say that ““ education is an atmospherve,” we do
not mean that a child should be isolated in what may be called
a ‘child-environment’ especially adapted and prepared, but
that we should take into account the educational value of his
natural home atmosphere, both as regards persons and things,
and should let him live freely among his proper conditions. It
stultifies a child to bring down his world to the ‘ child’s ’ level.

7. By “ education is a discipline,” we mean the discipline of
habits, formed definitely and thoughtfully, whether habits of
mind or body. Physiologists tell us of the adaptation of brain
structures to habitual lines of thought, 7.e., to our habits.

8. 1In saying that ‘‘ education is a life,”’ the need of intellectual
and moral as well as of physical sustenance is implied. The
mind fee@s on ideas, and therefore children should have a generous
curricuhﬁm,
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9. We hold that the child’s mind is no mere sac to hold ideas 5
but is rather, if the figure may be allowed, a spiritual organism,
with an appetite for all knowledge. This is its proper diet, with
which it is prepared to deal ; and which it can digest and assimi-
late as the body does foodstuffs.

10. Such a doctrine as e.g. the Herbartian, that the mind
is a receptacle, lays the stress of Education (the preparation cf
knowledge in enticing morsels duly ordered) upon the teacher.
Children taught on this principle are in danger of receiving
much teaching with little knowledge ; and the teacher’s axiom
is “ what a child learns matters less than how he learns it.”

11. But we, believing that the normal child has powers of
mind which fit him to deal with all knowledge proper to him,
give him a full and generous curriculum ; taking care only that
all knowledge offered him is vital, that is, that facts are not
presented without their informing ideas. Out of this concep-
tion comes our principle that,—

12. ‘‘ Education is the Science of Relations ” ; that is, that a
child has natural relations with a vast number of things and
thoughts: so we train him upon physical exercises, nature lore,
handicrafts, science and art, and upon many living books, for we
know that our business is not to teach him all about anything,
but to help him to make valid as many as may be of—

“ Those first-born affinities
That fit our new existence to existing things.”

13. In devising a SYLLABUS for a normal child, of whatever
social class, three points must be considered :—

(@) He requires much knowledge, for the mind needs sufficient

food as much as does the body.

(b) The knowledge should be various, for sameness in mental
diet does not create appetite (i.c., curiosity).

(¢) Knowledge should be communicated in well-chosen lan-
guage, because his attention responds naturally to what
is conveyed in literary form.

I4. As kunowledge is not assimilated until it is reproduced,
children should ‘ tell back’ after a single reading or hearing :
or should write on some part of what they have read.

15. A single veading is insisted on, because children have
naturally great power of attention ; but this force is dissipated
by the re-reading of passages, and also, by questioning, sum-
marising, and the like.

Acting upon these and some other points in the behaviour
of mind, we find that #he educability of childyen is enormously
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greater than has hitherto been supposed, and is but little dependent
on such circumstances as heredity and environment.

Nor is the accuracy of this statement limited to clever children
or to children of the educated classes: thousands of children
in Elementary Schools respond freely to this method, which is
based on the behaviour of mind.

16. There are two guides to moral and intellectual self-
management to offer to children, which we may call the way
of the will’ and ‘the way of the reason.’

17. The way of the will : Children should be taught, (@) to
distinguish between ‘I want’ and ‘I will.” (b) That the
way to will effectively is to turn our thoughts from that which
we desire but do not will. (¢) That the best way to turn our
thoughts is to think of or do some quite different thing, enter-
taining or interesting. (d) That after a little rest in this way,
the will returns to its work with new vigour. (This adjunct of
the will is familiar to us as diversion, whose office it is to ease
us for a time from will effort, that we may ‘ will* again with
added power. The use of suggestion as an aid to the will 7s to
be deprecated, as tending to stultify and stereotype character.
It would seem that spontaneity is a condition of development,
and that human nature needs the discipline of failure as well
as of success.) y

18. The way of veason : We teach children, too, not to ‘lean
(too confidently) to their own understanding’; because the
function of reason is to give logical demonstration (a) of mathe-
matical truth, () of an initial idea, accepted by the will. In the
former case, reason is, practically, an infallible guide, but in the
latter, it is not always a safe one; for, whether that idea be
right or wrong, reason will confirm it by irrefragable proofs.

19. Therefore, children should be taught, as they become
mature enough to understand such teaching, that the chiefj
responsibility which rests on them as persons is the acceptance
or rejection of ideas. To help them in this choice we give them
principles of conduct, and a wide range of the knowledge fitted
to them. These principles should save children from some of
the loose thinking and heedless action which cause most of us
to live at a lower level than we need.

20. We allow no separation to grow up between the intellec-
tual and ° spiritual ’ life of children, but teach them that the
Divine Spirit has constant access to their spirits, azd is their
continual Helper in all the interests, duties and joys of life,
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From twelve to fifteen—An inevitable consequence of
free and exact use of books—Verse—Scansion—Rhythm
—Accent—Subject must be one of keen interest—
From fifteen to eighteen, some definite teaching—Sug-
gestions or corrections—Education bears on the issues
and interests of everyday life.

THE KNOWLEDGE OF MAN - - -

(e) Languages : English—Grammar—Begin with sen-
tence—Difficulty of abstract knowledge—French—
Narration from the beginning—Italian—German—
Latin.

TaE KNOWLEDGE OF MAN - - -

(f) At : Art is of the spirit—Reverent knowledge of
pictures themselves—Method—No talk of schools
of painting or style—Picture tells its own tale—Draw-
ing—Original illustrations—Figures—Objects—Colour
—Field studies—Architecture~C1ay—modelling——Artis-
tic handicrafts—Musical Appreciation.

SECTION IIT: THE KNOWLEDGE OF THE UNIVERSE

(a) Sciemce : Huxley—“ Common information ”—
Books should be literary in character—French approach
to science—Principles underlying science meet for liter-
ary treatment—Details of application too technical
for school work—Universal principles must be linked
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