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Preface

This book addresses some of the psychological aspects of human behavior reflect-
ed in teaching, learning, and growth. It focuses on ideas, research findings, is-
sues, theories, and different points of view about such things as growth processes
and self-concept changes that occur over time; about what constitutes “good” or
effective teaching; about what learning is, how it occurs, and how achievement
outcomes can be enhanced; about how the social psychology of a classroom influ-
ences interpersonal dynamics; and about how, as teachers, we can work toward
positive classroom discipline.

Throughout this volume, the ongoing focus is on the human understand-
ings, human meanings, and human experiences that are involved in growth,
teaching, and learning. For me, classroom instruction and teacher-student rela-
tionships—at any level—are highly personal and individualized activities that
demand not only that we know our subject areas, but also that we have a solid
grasp of the basic principles related to effective teaching practices and that we
are willing to work on understanding our own interpersonal dynamics.

This volume was written with the idea that educational and social science
research is an ongoing process of constantly revealing fresh ways and new knowl-
edge. Knowing this to be true, I wanted the organizational framework to be one
that reflected the notion that the ideas, or concepts, or theories, treated here are
seen primarily as starting points rather than as final conclusions— there js more,
much more, to know and think about than one book can offer. Hence, each of the
five major parts on “Toward Developing . . .” or “Toward Understanding . . .” or
“Toward Becoming . . .,” I hope, puts the emphasis where it properly should be,
namely, on “we are moving toward,” rather than on “we have arrived.”

As far as the actual writing of the text is concerned, I set five specific goals
for myself that I hope are reflected in the finished product. I wanted the book (1)
to reflect a strong theoretical-philosophical overlay that was both adaptive and
flexible within a developmentally eclectic framework; (2) to have a solid infor-
mational base buttressed by psychological and educational research; (3) to have
a fluid explanatory tone which clarified ideas and concepts by both illustration
(verbal and visual) and example; (4) to have a prescriptive core that offered pos-
sible solutions to a variety of classroom problems and teacher dilemmas; and (5)
to include opportunities for reflective self-examination and self-discovery exer-
cises. I am not sure that each goal has been achieved equally well, but I did strive
for a reasonable balance.

Istruggled with how to accomplish goal number five because I really want-
ed the exercises to be evident and explicit expressions of this volume’s human ori-
entation and emphasis on human behavior and human experiences that can best
be understood, 1 feel, in personal terms. Thus, throughout the text there are
what you might call personal involvement exercises that invite you to think about
an idea or experience in relation to yourself or to do a specific exercise or task that
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is related to the material being discussed or to experiment with a particular prob-
lem in a way to make it more personal to you.

Research has shown learning is enchanced when we are given what are
called advance organizers, which are usually in the form of short expository
paragraphs, sentences, or labels that provide a general overview or introduction
to new material. I have tried to put this advance organizer into practice in four
ways:

1. T have divided the book into five separate but interrelated parts, each of
which deals with different ideas, issues, and concerns associated with the
field of educational psychology. Each of the five major parts of this volume
is preceded by an overview statement designed to help you anticipate what
is coming and to help you relate each part to the other divisions of the book.

2. Each chapter is preceded by a chapter outline, which consists of the major
headings and subheadings contained within the chapter. At a glance, you
know the content flow and idea coverage included in any given chapter.

3. Each chapter is also preceded by a summation of what I consider to be the
important ideas or major theme contained within any given chapter. I real-
ize there may be differences about what is and what is not important, so if
you will consider my listing of important chapter ideas as reading guide-
lines and study organizers rather than as final conclusions, it may make it
more possible to accept them in the spirit in which they are offered.

4. T have deliberately used many descriptive headings and subheadings in
each chapter to give you a reasonably good “headline notice” of what is im-
mediately ahead.

I have no illusions that this volume covers all there is to know that is func-
tional, useful information in the field of educational psychology. There is much
to know and learn about—too much for one book possibly to include. I have,
however, attempted to include a fair sampling of the research growing out of the
various theoretical stances in educational psychology. Thus, this volume has an
extensive research base, because it is only through continuing research that our
best or worst hunches can be validly used or rejected.

I see teaching as an enormously complex professional activity. Neither re-
search nor common sense allows us to believe there is one particular way to be a
good teacher—or, for the matter, a good learner. Rather, there are many differ-
ent ways to be “good” at those things, and each has merit depending on the per-
son, the moment, and, surely, the subject matter. I would be pleased indeed if
this volume is at all successful in stimulating questions and discussion among and
between students and instructors, and in helping you to appreciate deeply the
idea that teaching and learning are challenging, complex, and intensely “hu-
man” activities. '

I'would like to say a very sincere thank-you to professors Elizabeth Brady of
California State University/Northridge, Joel Dill of the University of Evansville,



Preface XXV
Mary Lou Fuller of the University of North Dakota, and Robert R. Trimble of

the University of Missouri for their careful, critical reviews of the manuscript
and constructive suggestions for its improvement.

D.E.H.
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