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PREFACE

ANY treatise on methods of teaching is, to a large extent,
an exposition of the application of the concepts of learn-
ing and teaching held by its authors. In this volume, as
is pointed out in the introductory chapter, we have en-
deavored to maintain a progressive point of view, and at
the same time to avoid advocating practices that would
appear radical to the average teacher or supervisor.
Hence, our educational philosophy may appear to be
somewhat lacking in logical completeness. It may even
appear to be somewhat inconsistent at certain points.
It is believed, however, that the essential items in this
educational philosophy are consistently maintained.

A distinction may be made between the general plan of
construction and the techniques employed in carrying out
the plan. Techniques may be expected to vary from
teacher to teacher, and in the case of the same teacher
there probably should be variations from year to year.
In other words, many of the details of teaching are rela-
tively unimportant except as they contribute to the real-
ization of the purpose of the school. On the other hand,
the general plan of instruction and, especially, its spirit
are important. Particular techniques advertised by en-
thusiastic advocates may, and frequently do, prove to be
mere passing fads. The instruction in the “modern
school,” sometimes designated as progressive methods,
is a combination of general procedures and techniques.
Many of the techniques will doubtless be changed; but it
appears that the general procedure, especially the spirit
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of the instruction, is in the direction of educational prog-
ress. Hence we may expect it to be a more permanent
phase of the development of our educational practice.

Since the pioneer studies by Rice appeared, there has
been an increasing demand for a scientific evaluation of
instructional techniques, and our educational literature,
especially since 1918, has included many reports of in-
vestigations relating to methods of teaching on the elemen-
tary-school level. Hence it may appear that today a
treatise on methods of teaching should be largely a sum-
mary of the results of research pertinent to the topics
treated. It is true that educational research has contrib-
uted much valuable information, but the reported find-
ings are exceedingly fragmentary and in some cases in-
consistent. Consequently, although in preparing this
volume we have endeavored to become acquainted with
pertinent studies, the procedures and techniques of teach-
ing presented are probably more largely the product of
our own experience and thinking than they are a compila-
tion of the results of scientific investigation.

It is appropriate that we acknowledge our indebtedness
to the writers to whom specific reference is made in the
several chapters of this volume. Without the availability
of reports of investigations and other writings from which
information and suggestions might be secured, the prep-
aration of this volume would have been impossible. We
desire to acknowledge, also, our indebtedness to those
teachers and principals who contributed illustrative ma-
terials or descriptions of teaching.

WaLTER S. MONROE,
Rurs STREITZ.
May 1, 1932.
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