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PREFACE

his book, Those Who Can, Teach, is a book of questions. In fact, it was written

in the first place to answer the question, “What are the things people begin-

ning their formal study of education should know?” We have organized the

chapters of our book around a series of questions that are likely to be of spe-
cial concern to prospective teachers, and which we believe are keys to the central
issues and concerns of teaching and learning. We hope that these questions pro-
vide direction and focus to readers’ study well beyond the time they spend with
this book. In addition, for those who are considering careers in teaching, we be-
lieve that the search for answers to these questions will help them clarify their ca-
reer goals.

Purpose and Audience

This is the eighth edition of Those Who Can, Teach. It is intended as a basic text
for courses variously titled “Introduction to Education” or “Foundations of Edu-
cation.” We originally wrote this book because we couldn’t find the kind of text-
book our students and the students of many of our colleagues needed and
wanted—a book that involves prospectj e‘,‘taeachers in the real issues of schooling
and education and gives them a cleat viéw of the skills and knowledge they will
need to be successful professionals.

Content of the Eighth Edition

Those Who Can, Teach, Eighth Edition, presents a frank and up-to-date examina-
tion of the field and foundations of education and, especially, the teaching pro-
fession. Although the text is firmly based in educational research and scholarship,
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it seeks to convey the important knowledge and issues in the field of education in
a way that effectively bridges educational research and classroom practice. For
this purpose, we rely heavily throughout the book on a narrative style, attempt-
ing to place the book’s content in very human terms.

We have organized the book around five themes, each theme representing one
of the five parts. Part 1, “Schools,” opens with an examination of the various mo-
tivations for teaching, and then looks at the dynamics of school life from many
different angles to give the prospective teacher a multilayered view of schools.
Part 2, “Students,” attempts to provide the reader with a Vi\)/fﬁi%;ésp of the diverse _ .
and changing nature of today’s students and examines the critical social issi®s’"
that affect American students and schools today. Part 3, “Teachers,” begins with
the knowledge base about effective teaching and looks at what is taught. Part 3
also includes our brand-new chapter on the teacher and technology, since tech-
nology has become so &eral to both the content and process of teaching. Part 4,
“Foundations,” contains chapters on topics that are “foundational” to the prac-
tice of teaching: the economic and political issues underlying the control and
governance of schools, the philosophy,of education, the history of American ed-
ucation, and the ethjca ?nd legal issués facing teachers. And it is in this mix of
our educational past'ah flitrent issues that we have placed an important chap-
ter on educational reform. In Part 5, “Careers,” we provide timely information on
salaries and employment opportunities, try to give the reader a behind-the-
scenes look at what we know about the experiences of beginning teachers, and
examine teaching as a profession.

Features of the Revision

Teaching, learning, and the condition of our schools have been in the headlines
almost continually in the three years since our last edition. Education is big news
from Main Street to Pennsylvania Avenue. As the link between education and the
well-being of both the individual and the nation becomes more obvious, both
real change and proposals for change become apparent. This edition, therefore,
tries to sort out the most significant developments without losing sight of the en-
during issues facing students and teachers.

Among the most significant changes in this edition are:

New Educational Technology Chapter An entirely new chapter has been writ-
ten about the exciting field of technology and teaching (Chapter 7, entitled
“What Should Teachers Know About Technology and Its Impact on Schools?”)
For decades schools have lagged behind much of the rest of society in the use of
technologies. Business, industry, and even the home have outstripped the school-
house. While the rest of the country has been easing onto the information high-
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way, most teachers are still in their driveways. Some are still in their garages. The
most obvious example of this is the teacher with a new computer in the class-
room who is either letting it gather dust or having to rely on students to run it.
This new chapter will take someone who is computer illiterate or just uncertain
and give him or her a clear, basic understanding of the technology possibilities
in the classroom. In addition, individuals who are computer-comfortable and
technology-savvy will find many educational resources and important sites on
the World Wide Web in this chapter. As more and more instructional materials
are becoming available on videotapes, CD-ROMs, and software programs, and as
computer skills become more central both to learning and to the world of work,
teachers must have mastery of these new developments. We believe you will find
the chapter to be comprehensive, detailed, and “user friendly.”

New School Observations Bridging the gap between education theory and
school practice has been an aim 1 of our text from our first edition. However, since
more and more Introductory courses have some sort of field compon
built-in school observation activity, we have developed a new feature to heep* \P“\
dents better see the relationships between what is studied in the college class-
room and what happens in schools. In this eighth edition, we have incorporated
a school observation activity for each of the chapters—an activity that is related
to the chapter topic and that will help the student make connections between the
chapter content and what is going on in the field.

New “Voices from the Classroom: The Stories of Five New Teachers” Insert
Again, to give the reader the richest and fullest sense of what it is like to become a
teacher, we have added another feature to this edition. Five new teachers (inci-
dentally, all former student-users of this book) give their candid views on their
experiences as beginning teachers. The topics range from handling classroom
management to finding support from colleagues and administrators, as well as
their personal struggles with dealing with stress and learning about time man-
agement. We believe you will find their frank, warts-and-all view of teaching a
valuable source for your own reflection.

) v
Websites Q@M with thg 3§Q\focus on technology and the teacher, infor-
mation on websites has been added to all chapters (except for Chapter 10 on the
philosophy of education, where we were unable to find a suitable site). Relevant
website addresses have been added to the “For Further Information” sections at
the end of the chapters. We have made every effort to include stable sites, and we
have screened sites to judge their quality. Given the rapidity of change in this
rapidly evolving, emergent technology, we cannot guarantee constancy of sites

included in this book. RV

Chapter Organization Based on our own experiences teaching this text, we
have decided to reorder the chapters. Our basic reasoning was to make the chap-
ter sequence conform more to the new “field experience” emphasis in so many
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courses today. We wanted students to get some fresh perspectives early in the
course on topics such as schools and students, since most go into the field shortly
after a term begins. Therefore, we put some of the more abstract or theoretical
chapters later in the book. We believe this will be a benefit to both instructors and
teacher education students.

Full Color Design This edition has an entirely new, visually dynamic, four-
color design. The most noticeable result is the approximately seventy color
photos of teachers, students, and life in classrooms. These fine photos were
specifically shot or selected to coordinate with the book’s major themes. We hope
the reader looks upon these pictures as a source of information and insight into
the work of the teacher. These elements of the text’s new design—individually
and all taken together—significantly facilitate students’ learning.

More Concise Chapters Over the course of the first seven editions, our chap-
ters became longer and longer. For this edition, we used scalpels, carving knives,
and, in some chapters, chain saws to shorten and tighten the book. F. Scott
Fitzgerald once remarked that cutting one’s prose was like murdering one’s chil-
dren. While the process of paring down was painful, we believe we have a better,
more readable book. We hope you agree. At the same time, all the chapters have
been changed and updated, some quite substantially.

Learning Aids and Special Qualities

Although much is new in the eighth edition, many other features have been re-
tained. Chief among them is the book’s informal writing style. We have tried to
communicate the seriousness surrounding professional topics and at the same
time weave in humor and create a sense of conversing directly with the reader.
Besides the new “Voices from the Classroom” insert, the text describes extensively
the experiences of classroom teachers, often in their own words. Frequently these
experiences happened directly to the authors when we were teaching in public
schools. We believe (and hope) that this writing style and heavy use of narrative
gives the text a greater sense of reality.

Many pedagogical features have been included to enhance the student’s learn-
ing and the text’s usefulness. Dialogues between the two authors appear periodi-
cally both to highlight controversial points and to make clear to the reader that
education is not a field where all the issues are settled with cut-and-dried an-
swers. Special inserts are included in each chapter to focus in-depth on topics or
research findings of particular interest to prospective teachers. As mentioned,
School Observation activities have been added to help bridge the gap between the-
ory and practice. Biographies of distinguished educators and teachers, such as
Socrates, John Dewey, Anne Sullivan, and Jaime Escalante, have been placed
throughout the text. Further, the book is extensively illustrated with cartoons,
color photographs, graphs, charts, and thought-provoking quotations. In addition,
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marginal notes highlight the important points of every page, and each chapter be-
gins with a capsule overview and a list of key points. Each chapter concludes with
a list of key terms (new to this edition), a series of discussion questions, and an an-
notated list of suggested readings and web resources. The book concludes with a
glossary of terms and a very detailed text index.

Accompanying Teaching and Learning Resources

The eighth edition of Those Who Can, Teach is accompanied by an extensive
package of instructor and student resources.

Kaleidoscope: Readings in Education, Eighth Edition, is a companion book of
readings that can be used either in conjunction with the text or as a separate vol-
ume. This collection of more than seventy selections contains works by some of
the most distinguished scholars in education, along with the writings of practic-
ing teachers. A mixture of topical and classical studies, the readings include diary
entries, letters, teacher accounts, journal articles, and reports. Many of the au-
thors and reports of research cited in Those Who Can, Teach are included in this
book of readings. Also, an easy-to-use chart cross-references topics discussed in
Those Who Can, Teach with the readings in Kaleidoscope.

Accompanying the text is an Instructor’s Resource Manual, prepared by Leslie
Swetnam of Metropolitan State College of Denver, a highly skilled teacher educa-
tor and long-time user of earlier editions of this book. The IRM contains a tran-
sition guide from the seventh edition to the eighth; model syllabi; instructor
support resources including annotated lecture outlines; and student study guide
materials including study guide questions and sample chapter quizzes. Finally, a
set of eighty overhead color transparencies is free to instructors upon adoption
of the text. The transparencies include figures from the text as well as new mater-
ial generated specifically for this set. For more information on instructional sup-
port resources for the eighth edition, please contact Houghton Mifflin.
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