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The purpose of this book is to introduce new teachers to the world of social studies teach-
ing and learning in elementary and middle schools, and to help them unleash their cre-
ativity on this vitally important subject area. The social studies curriculum is a great col-
lection of ideas and tools—a garden of delights—without which children are ill-equipped
for both private life and public life in a fast-changing world. When children are empow-
ered by skillful teachers with the facts, ideas, skills, values, questions, and dispositions
that compose the social studies curriculum, their judgment is dramatically improved.
Consequently, they are better able to help solve community problems, reason historically,
appreciate diversity, cultivate civic life, protect the environment, and, with deep under-
standing, empathize with the hopes, dreams, and struggles of people everywhere.

The children in today’s classroom are even more diverse than in the past, which
translates into new challenges for teachers. The challenges are not entirely new, of
course, but today’s diversity is of a greater scale and range. The terms majority and
minority are rapidly making less and less sense: Already in the nation’s largest school
districts, “minorities” are “majorities.” Teachers cannot, therefore, attend only to yes-
terday’s familiar categories of differences among children: development and ability.
Educationally sound responses are needed as well to ethnic, linguistic, gender, and
racial differences among children. Attending creatively to these differences without
lowering expectations is one of the great pedagogical challenges facing today’s teachers.
Even teachers of very young children cannot sidestep this mandate, for it is in these
early years that key foundations are set in place. If girls are not challenged to think as
rigorously or called upon to participate as vigorously as boys, this will have conse-
quences in their later school and life achievements. If poor and nonwhite children are
taught mainly skills while children of the mainstream culture are taught skills end pow-
erful ideas, this, too, will have consequences.

At the same time that classroom diversity is increasing and the commitment to hold
all our children to high standards of achievement intensifies, teachers must redouble
their efforts to nurture our common ground—that which binds us together in a civic
and moral community. Diversity is no threat to this civic unity. “We the people” created
the government of the United States in part to protect this diversity; indeed, the free-
dom to choose one’s path is a standard against which democracies are measured. Edu-
cating children in such a way that they will not only exercise their freedom but take on
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the responsibilities of democratic citizenship—honoring diversity and caring for the
community—is the great mission of social studies education. There is much that teach-
ers of even the youngest children can do, as readers will see in this text.

New to This Edition

Instructors who used the previous edition of this text will find the present edition both
familiar and new. Recent developments, such as numerous curriculum standards pro-
jects, the resurgence of interest in curricular integration, the revolution in assessment,
and the presence of a highway—the “information superhighway”—in many of today’s
classrooms are all addressed. More influential even than these on today’s teachers’ pro-
fessional development, however, are the demographic changes sweeping through the
classrooms of North America. “Times have changed,” we write in one of the new chap-
ters, “The Children We Teach.” “Today’s teachers cannot get by on yesterday’s teach-
ers’ knowledge and skills.”

Numerous structural changes were made in the text that should make it easy to
read, use, and reuse over the years. It is laid out in a way that readers should find very
straightforward. There are three parts: The first orients readers to the mission of social
studies education and the children we teach; the second concentrates on the curricu-
lum—what we try to teach; the third on instruction—how we try to teach it. There are
twelve chapters overall, reduced from fifteen in the prior edition, which should help
instructors and readers alike deal with this material within a single term. Considerable
pruning and reorganization made this possible at the same time that new material was
added.

Explanatory footnotes have been inserted to provide additional information about
many issues in the text. Endnotes, on the other hand, appear at the end of each chapter
to refer readers to the original source of information presented in the text. Footnotes

are marked with an asterisk (*) and endnotes are numbered sequentially beginning
with 1.
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