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Preface

We have 54 million school-aged children in
the United States today, and another 20 mil-
lion preschoolers are growing rapidly in
homes, care centers, and communities across
our nation. Teachers, social services providers,
and administrators, as well as family mem-
bers, community members, and caregivers of
all kinds, have a tremendous responsibility to
ensure the most productive education possible
for this huge section of the American public
who will be the mainstay of society in the fu-
ture. The responsibility is staggering. How-
ever, many critics question our success rate,
and some kind of reform or education renewal
seems to be on everyone’s mind.

In the four years since the first edition of
this text, a number of significant events have
unfolded, and all have implications for educa-
tion in America. A burgeoning economy has
surrounded us and made life easier for most
Americans, but almost one-fifth of our chil-
dren continue to live in poverty. A national
welfare reform plan has been instituted, and
while some successes are evident, some regret-
table results also are associated with that re-
form. Brain research findings provide more
answers to nagging questions about develop-
ment, but Judith Harris’s book, The Nurture
Assumption, on the potency of peer groups
has startled Americans about parent roles.

Marital statistics have changed considerably:
Divorces are less frequent, but so are mar-
riages, and more children are raised in single-
parent homes.

At the same time, the proliferation of the
cyberworld has created new challenges and
opportunities for all citizens. The rapid rise of
the Internet in the past few years has over-
stepped the bounds of all estimates and sig-
nals vast changes in the way Americans will
communicate, purchase materials, and access
information in the future.

In addition to all the new and sobering
challenges, old demands are still evident in
our postindustrial society. Cultural and ethnic
diversity is expanding rapidly in the United
States, and concerns about special-needs chil-
dren grow each year. Our federal government,
as well as most state governments, displays
more interest in education and seeks to play a
more influential role. The effect of this govern-
mental interest and role is perceived differ-
ently by educators, parents, and community
leaders.

The face of our world can never be the
same again, and most people realize that the re-
quirements for citizens in the 21st century are
very different from those of a generation ago.
All these concerns point to a need to develop
education agendas aimed at blending interests,
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using cooperation to the fullest, and identify-
ing all resources possible for addressing chil-
dren’s educational needs.

Most authorities agree that major changes
in the procedures, the curriculum, and the
formats of U.S. schools are needed as never
before. For many, the greatest changes focus
on drawing more partners into the manage-
ment and handling of children’s formal edu-
cation. A number of educational collabora-
tions and partnership designs have spread
across the United States, and they have
served as effective bridges in many school
districts. This text moves in a similar direc-
tion, and the authors support the designs that
emphasize the benefits of collaboration
among the many agencies and persons work-
ing with our children.

A basic tenet of Families, Schools, and
Communities: Building Partnerships for Edu-
cating Children is that schools will always be
a primary venue for educating the young
child. And educators must be in the forefront
of any endeavor to bring about change. How-
ever, we stress that to accomplish the tasks at
hand, all school districts must develop vi-
brant partnerships—uniting parents and com-
munity members with teachers in educating
tomorrow’s citizens. Schools are where the
action is, but respectful collaboration is the
key to success.

Significant steps for improving children’s
education through collaboration are already at
work in schools and communities across the
United States. A growing number of research
studies, controlled assessments, and personal
accounts support new education approaches.
These beginning ventures provide intriguing
evidence and guides for others to follow. We
do not need to reconceptualize our curricula
or most of our teaching practices. The big job
now is to study and adapt the amazing exam-
ples that already exist.

Preface

NEW TO THE SECOND EDITION

Building on the success of the first edition, we
have rearranged some material and topics to
give the text more coherence and usefulness.
Since research studies and findings are fre-
quently expanded or replicated, we have up-
dated a large number of references. We have
changed the recommended readings section in
each chapter to include other media, particu-
larly websites, that we believe will have stay-
ing power. We have inserted a new chapter on
child care to support the sections in other
chapters that could not cover the topic ade-
quately. New and updated figures and tables
synthesize information for the reader.

We have inserted more information on
special education, although we realize that the
scope of this text serves only as a beginning
step for this important area of educational ex-
perience. Lastly, we have inserted a new sec-
tion in each chapter labeled “Implications for
Professionals,” which we hope will help the
reader to personalize the chapter material.

ORGANIZATION OF THIS TEXT

We feel it vital for preservice and inservice teach-
ers as well as other social services providers to
understand the myriad influences on children’s
lives and how the structures of homes, schools,
and communities affect children’s learning. By
acknowledging this broader scope of curriculum,
teachers in training and other young profession-
als will recognize the family and the community
as crucial educative forces.

We begin this text with an overview of the
powerful influences surrounding young chil-
dren. Along with this, we identify the three
primary social settings of home life, school
life, and community life and discuss how
these settings interplay to affect children’s
lives. Society does change, of course, and
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some forces influencing children have intensi-
fied in recent years. We categorize these influ-
ence patterns to gain a perspective of what ex-
ists in the United States today.

Chapter 2 focuses on how responsibilities
for children’s education have emerged over
time and how different ethnic groups in the
United States have been affected over more
than 3 centuries. We look particularly at the
uneven progress of collaborations that have af-
fected schoolwork.

The next two chapters present informa-
tion on U.S. family life, reviewing various
family patterns and recognizing the different
ways that families function. Prospective
teachers will grasp the range of situations
that professionals encounter as they work
with children in a diverse society, and our
hope is that they will comprehend the logic
for establishing collaborations in light of this
diversity.

Chapter 5 is a new chapter for this second
edition, and it is devoted to the expanding out-
of-home care programs for the millions of
preschool-aged children as well as young
school-aged children. Far more mothers have
joined the workforce and must now find ade-
quate care for their preschool-aged children
and their in-school children who need care
during after-school hours. We discuss the vari-
ous child care arrangements and practices as
well as the agency-directed preschool pro-
grams that growing numbers of young children
encounter.

Chapter 6 examines the responsibilities of
parents and professionals in each of the three
social settings. It points out the various educa-
tional assignments and expectations that each
setting places on the others.

Chapters 7, 8, and 9 deal with curriculum
in the three social settings. Curriculum sur-
rounds children, and though we do not always
take notice of it, much of what children learn
comes from the world outside the classroom.

ix

The reader must recognize that all citizens are
educators and that when teachers acknowl-
edge this, an even greater potential for learn-
ing exists.

The last four chapters focus on the possi-
bilities for collaboration among the three so-
cial settings. In chapter 10, we discuss tradi-
tional as well as new ways for teachers,
parents, and others to work together. Chapter
11 reviews several model programs that
demonstrate partnerships working benefi-
cially. Chapter 12 highlights effective social
settings and extends ideas about the ingredi-
ents for developing partnerships. Chapter 13
examines the demanding and often difficult
process of getting together. In this last chapter,
we review the steps required to establish a
good partnership. We then use idealized rural
and urban school districts to demonstrate
how two actual communities are struggling
toward collaboration, exploring the typical
problems they encounter, and evaluating their
progress.

The appendix for the second edition car-
ries an extensive bibliography of children’s
books to help make the content of this text
more pertinent and meaningful.

SPECIAL FEATURES

To assist instructors and students using this
text, we have included several pedagogical
aids.

Chapter Objectives, Implications, and Sum-
maries. Concise statements of each chap-
ter’s main ideas serve as advance organizers
for the content that follows. To relate the chap-
ter content to a beginning professional’s life
and experience, we have placed a brief section
near the end of each chapter that urges the
reader to reflect upon and personalize the
chapter information. This “Implications for
Professionals” section is a new element in the



second edition and is designed to increase un-
derstanding by relating text to self. A chapter
summary reviews the highlights of the content
in each chapter.

Vignettes. Depictions of real-life events that
the authors have encountered clarify many
concepts throughout the text. These personal
stories are all from the authors’ experiences
(except the names used) and give a human
connection to the chapter information and
purpose.

Suggested Activities and Questions. Each
chapter ends with questions and activities that
give instructors another means to make the
text applicable to their course outlines and to
students’ lives. For students, the activities will
help apply concepts presented and will stimu-
late reflection and discussion on the reading as
well as their own experiences.

Resources. In addition to citing extensive
references within the text and featuring tables
and figures that encapsulate text content, we
list a few particular titles at the end of each
chapter to allow for a more thorough examina-
tion of content. We also have extended the sec-
ond edition chapters with other resources: (1)
up-to-date films and videos to provide another
medium for the chapter concepts, (2) lists of
key organizations and agencies that relate to
the profession, and (3) several websites that
will give current status reports for our chapter
features.

Bibliography of Children’s Literature. The
selections depict valuable examples of chil-
dren in different family arrangements learning
in a variety of settings. This updated bibliogra-
phy provides instructors as well as inservice
teachers and other professionals with curricu-
lum material to illuminate the chapter content.
It will be particularly valuable for chapters 3,
4,5,7,8,and 9.

Preface

Glossary. Because the text draws from soci-
ology, psychology, human development, and
anthropology as well as from pedagogy and
curriculum content, we include a glossary to
help readers with specialized terms.
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Discover the Companion Website
Accompanying This Book

THE PRENTICE HALL COMPANION
WEBSITE: A VIRTUAL LEARNING
ENVIRONMENT

Technology is a constantly growing and chang-
ing aspect of our field that is creating a need
for content and resources. To address this
emerging need, Prentice Hall has developed
an online learning environment for students
and professors alike—Companion Websites—
to support our textbooks.

In creating a Companion Website, our
goal is to build on and enhance what the
textbook already offers. For this reason, the
content for each user-friendly website is or-
ganized by topic and provides the professor
and student with a variety of meaningful re-
sources. Common features of a Companion
Website include:

FOR THE PROFESSOR—

Every Companion Website integrates Syllabus
Manager™, an online syllabus creation and
management utility.

e Syllabus Manager™ provides you, the in-
structor, with an easy, step-by-step process
to create and revise syllabi, with direct links
into Companion Website and other online
content without having to learn HTML.

¢ Students may log onto your syllabus during
any study session. All they need to know is
the web address for the Companion Website
and the password you’ve assigned to your
syllabus.

e After you have created a syllabus using Syl-
labus Manager™, students may enter the

syllabus for their course section from any
point in the Companion Website.

e Class dates are highlighted in white and as-
signment due dates appear in blue. Clicking
on a date, the student is shown the list of ac-
tivities for the assignment. The activities for
each assignment are linked directly to ac-
tual content, saving time for students.

¢ Adding assignments consists of clicking on
the desired due date, then filling in the de-
tails of the assignment—name of the assign-
ment, instructions, and whether or not it is a
one-time or repeating assignment.

¢ In addition, links to other activities can be
created easily. If the activity is online, a
URL can be entered in the space provided,
and it will be linked automatically in the
final syllabus.

e Your completed syllabus is hosted on our
servers, allowing convenient updates from
any computer on the Internet. Changes you
make to your syllabus are immediately avail-
able to your students at their next logon.

FOR THE STUDENT—

¢ Topic Overviews—outline key concepts in
topic areas

e Electronic Bluebook—send homework or
essays directly to your instructor’s email
with this paperless form

e Message Board—serves as a virtual bulletin
board to post—or respond to—questions or
comments to/from a national audience

e Web Destinations—links to www sites that
relate to each topic area
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e Professional Organizations—links to orga-
nizations that relate to topic areas

e Additional Resources—access to topic-spe-
cific content that enhances material found
in the text

To take advantage of these and other re-
sources, please visit the Families, Schools,
and Communities: Building Partnerships for
Educating Children Companion Website at
www.prenhall.com/barbour
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Chapter 1

Home, School, and Community
Influences on Children’s Lives
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There was a child went forth every day, And the first object he looked upon and received
with wonder or pity or love or dread, that object he became, And that object became part of
him for the day ora certain partoftheday. . .orformany years orstretching cycles of years.

This chapter highlights the many ways in
which young children’s learning, behaviors,
viewpoints, and habits are affected by family
members, school personnel, and members of
the immediate and larger community. In read-
ing this chapter you will learn the following:

1. How the three social settings—home,
school, and community, including children’s
peer groups—affect children’s perceptions and
attitudes about learning and schooling.

2. How these three social settings have
greater or lesser impact depending on the
child’s age and stage of development.

3. How various forms of media, including
the entertainment industry, exert influence on
children and how that influence affects chil-
dren’s learning and behavior.

4. What the impact of special interest
groups is on children’s learning and behavior.
%

Zach was waiting at the child care center for
his mother to pick him up. He donned his
Power Ranger™ helmet, a gift from his father
during their last visit. Zach then picked up his
Power Ranger™ toy from his cubbie where he
had left it on arriving at the center and ap-
proached Kelsey, also waiting for her mother.
“I'm warning you, if you don’t tell me where
you planted the bomb, I'm going to drill a hole
in ya,” he said in his deepest voice. He pushed
his toy at Kelsey. “No, I won't tell. We’ll all
blow up,” giggled Kelsey, entering into the play
and holding up her fists to Zach. The children
lunged at each other, growling and hissing
until Zach accidentally struck Kelsey’s head,

2

(Whitman, 1855, p. 90)

%

and Kelsey began to cry. At that moment,
Zach’s mother and the teacher entered the
room. The teacher, calming Kelsey, said to
Zach’s mother, “We don’t allow aggressive
play here at the center. I really wish you
wouldn’t let Zach bring toys like that.”

In spite of Zach’s attempt to explain what
had happened, his tired mother informed him
he couldn’t watch television while she got
ready to go out. But while he waited for his fa-
ther to pick him up, he could read. When they
reached home, she let Zach select “Three Billy
Goats Gruff” and “Max’s Dragon Shirt.” When
Tom, Zach’s mother’s boyfriend, arrived, Zach
asked him to read. As Tom got to the first little
goat crossing the bridge, Zach exclaimed, “Oh,
let me read the troll part,” and pulling the book
closer, asked, “Is this where the troll speaks?”

“How did you know?” Tom exclaimed.

Zach replied, “Dad told me,” then, in a
gruff, “pretend read” voice, demanded, “Who's
that tramping on my bridge?” At each goat’s
passing, his voice got gruffer, and he clenched
his fist as he told the goats he was going to eat
them up. When the third goat passed, Tom, in
character, gave Zach a gentle push, hugging
and tickling him as the “goat” pushed the troll
into the river. Zach giggled and said, “Let’s
read it again, and I'll be the goats this time.”
When Zach got to the third goat part, he butted
Tom, who pulled Zach off the couch with him,
“falling into the river.” A bit of horseplay en-
sued. Zach then got up and said, “Let’s read
“Max’s Dragon Shirt.” You know, I'm gonna
ask my dad to buy me a dragon shirt like that.

Isn’t it wild?”
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