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A Note to the Instructor

Writing and Reading Across the Curriculum, second edition, 1s a combina-
tion text-anthology designed to help bridge the gap between writing and
other disciplines. The anthology is arranged according to subject rather than
rhetorical mode; setections reflect the kinds of reading — and the kinds of
writing — studied in courses other than freshman composition. Within
chapters, selections are also closely related so that students can infer
relationships among them.

These relationships alfow students to view a particular issue from a
number of perspectives. For instance, they can read how a psychologist, a
legal scholar, and a philosopher approach the issue of obedience to author-
ity, and how these specialists present their characteristic assumptions and
observations about the subiect. Students can also practice some essential
coliege-level skills: they will read and summarize an article; they will read
several articles on a particular topic and synthesize them in various degrees
of complexity; and they will read an article critically and write a critique of it,
identifying and discussing the author's (and their own)} assumptions.

The Organization of this Book

This second edition of Writing and Reading Across the Curriculum is
divided into two parts. In the first part, we discuss the skills of summary,
synthesis, critical reading, and critique. Students are taken step-by-step
through the process of writing essays based on source material. We pro-
vide a number of readings on our subject, futurism, and explain how sum-
maries, syntheses, and critiques can be generated from the readings.

Students who work through the material in Part | will be well prepared
to deal with the material in Part |l. This second part contains eight chapters
with related readings on topics such as artificial intelligence, obedience to
authority, and Animal Farm. Each reading is followed by three sets of
guestions. Review Questions test recall of the main facts and ideas pre-
sented in the reading. Discussion Questions stimulate thinking and oral
responses about the issues raised in the reading. Writing Suggestions elicit
written responses to the reading. At the end of each chapter, Synthesis
Activities allow the student to practice typical college writing assignments
based on multiple sources. Research Topics and Additional Readings en-
courage further investigation of the topic at hand.

The final chapter, ""Animal Farm: A Casebook,” is designed for the
assignment of a final, controlied research paper on a literary topic. (Orwell's
novel, of course, must be assigned in conjunction with this chapter.) The
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viii A Note to the Instructor

chapter consists of biographical, critical, and primary material relevant to
the background, creation, publication, reception, meaning, and significance
of Orwell’'s most completely successful narrative.

There is an instructor's manual with discussions of each reading selec-
tion and of the questions that follow.

A Word of Thanks

It's a pleasure to acknowledge colleagues and friends who first di-
rected us to some of the readings, provided access to their personal hi-
braries, offered suggestions and moral support, and read and commented
upon drafts of the manuscript: Bill Leap, Jack Jorgens, Rudolph von Abele,
Kermit Moyer, Tom Cannon, and Jane Stanhope —- all of The American
University. Thanks also to Tammy Smith, Michele Jacques, Yvonne Yaw,
George Ellenbogen, and Bruce Herzberg, all of Bentley College. Thanks
also to Elaine Maimon of Beaver College, Bob Reising of Pembroke State
University, Luke Reinsma of Gustave Adolphus College, Ron Doel of Bowl-
ing Green State University, Patricia Bizzell of the College of the Holy Cross,
Christopher Thaiss of George Mason University, to those who responded
1o our questionnaires and provided suggestions for the second edition, and
to the many students of our composition courses who field tested much of
the material here and let us xnow when we hadn’t made things clear.
Finally, our special gratitude to the splendid crew at Little, Brown — partic-
ularly, Carolyn Potts and Virginia Pye.

A Note on the Second Edition

We have been gratified by the favorable reception of the first edition of
Writing and Reading Across the Curriculum, and we are most appreciative
of those who responded to our questionnaires and offered suggestions. In
preparing the second edition, we have tried to retain the essential character
of the text while providing enough new material 1o keep the book fresh and
timely.

Chapter 1, “"Summary, Synthesis, and Critique,” has been entirely
reworked and rewritten for greater clarity, and includes much of the in-
structional material formerly in the practice unit on the presidency. Part | is
divided Into three chapters: ""Summary,” "'Synthesis,”” and "Critical Read-
ing and Critigue.”

Five new features of Part | are worth noting. 1. The sample readings
and essays are now focused on a single topic — futurism. 2. In these
chapters, we apply our instructions, step-by-step. to the writing task, so
that the student can more readily see the essay take form from concept to
finished product. 3. Two types of summaries are now discussed: those
based on inductively organized passages and those based on deductively
organized passages. 4. The earlier division of syntheses into four rhetorical
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types has been replaced with a three-part division: the simply synthesis,
the synthesis using comparison-contrast, and the complex synthesis. 5. A
new section on critical reading has been added.

Part li consists of eight subject chapters. The first edition chapter on
computers has been replaced with a new chapter, “Artificial Intelligence,”
with only Jastrow’s reading retained. We have refocussed and retitled
“Fairy Tales: A Closer Look at ‘Cinderella’”"; updated ‘‘Morality and the
Movies,” and expanded "Obedience to Authority’’ and “Nuclear War: In-
evitable?'’ Two new chapters have been added: ““The Business of College
Sports’ and "Animal Farm: A Casebook.”

We encourage all users — students and teachers — of Writing and
Reading Across the Curriculum to continue to send to Little, Brown and
Company their suggestions for improving the book and their evaluations of
its effectiveness. In particular, we invite teachers to submit copies of espe-
cially successful student essays based on material in this text for possible
inclusion in the Instructor's Manual for the next edition.



A Note to the Student

Your psychology professor assigns you to write a critical report on a re-
cently published book on human motivation. You are expected to consult
additional sources, such as book reviews and related material on the
subject.

Your professor is making a number of critical assumptions about your
capabilities. Among them:

m that you can read and comprehend college-level material
m that you can synthesize separate pieces of related material
m that you can intelligently respond to such material

In fact, these same assumptions underlie practically all college writing
assignments. Your professors will expect you to demonstrate that you can
read and understand not only textbooks, but also critical articles and books,
primary sources, and other material related to a subject of study. For in-
stance: In researching a paper on the Great Depression, you might read the
historical survey you find in your history text, a speech by President
Roosevelt reprinted in The New York Times, and a first-hand account of the
people’s suffering by someone who toured the country during the 1930s
and witnessed harrowing scenes of poverty and despair. In a political sci-
ence paper you might discuss the concept of “executive privilege' in light
of James Madison’s Federalist Paper No. 51 on the proposed Constitu-
tional provision for division of powers among the three branches of govern-
ment. In a sociology paper you might undertake a critical analysis of your
assigned text, which happens to be Marxist.

The subjects are different, of course; but the skills you need to work
with them are the same. You must be able to read and comprehend. You
must be able to perceive the relationships among several pieces of source
material. And you must be able to apply your own critical judgments to
these various materials.

Writing and Reading Across the Curriculum provides you with the
opportunity to practice the three, essential, college-level skills we have just
outlined and the forms of writing associated with them, namely:

m the summary
m the synthesis
m the critique

This text is divided into chapters, such as “The Business of College
Sports,” "‘Artificial Intelligence,” and ''Death and Dying,”” which are com-
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xii A Note to the Student

prised of the types of selections you will be asked to read in other courses.
In "Obedience to Authority,” for example, you will find a description of the
famous Milgram experiment (which demonstrated that “ordinary’” Ameri-
cans can be intimidated by authority figures into inflicting unbearable pain
on other people); two reviews of Milgram’s work — one favorable, one
not; a lawyer’s perspective on when obedience to an immoral order is
illegal; and a philosopher’s reflections on the importance of disobedience
for the development of civilization.

Various sets of questions following the readings will allow you to
practice typical college writing assignments. Writing Suggestions asks you
for personal, sometimes imaginative responses to the readings. Synthesis
Assignments near the end of each chapter allows you to practice the most
typical college writing assignments — assignments of the type that are
covered in detail in the first two chapters of this book. For instance, you
may be asked to describe the Milgram experiment, and the reactions to it,
or to compare and contrast a controlled experiment to a real life or a
dramatic situation. Research Topics at the end of each chapter allows you
to pursue in greater detail the subjects covered in the chapter, using
sources you find yourself.

Our selection of passages includes articles written by economists,
sociologists, psychologists, legal experts, dramatists, historians, and spe-
cialists from other fields. Our aim is that you become familiar with the
various subjects and styles of academic writing and that you come to
appreciate the interrelatedness of knowledge. Psychiatrists, historians, and
novelists have different ways of contributing to our understanding of death
and dying. Fairy tales can be studied by literary critics, folklorists, psycholo-
gists, and feminists. Don’t assume that the novel you read in your literature
course has nothing to do with an assigned article from your economics
course. Human activity and human behavior are classified into separate
subjects only for convenience.

We hope, therefore, that your composition course will serve as a kind
of bridge to your other courses, and that as a result of this work you can
become more skillful at perceiving relationships among diverse topics.
Because it involves such critical and widely applicabie skills, your composi-
tion course may well turn out to be one of the most valuable, and one of the
most interesting, of your academic career.
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