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EDITOR’S INTRODUCTION

THERE has been much criticism, during the past two dec- '
ades, of the teaching of English literature in our schools and
colleges. The earlier teaching of English was characterized
largely by a type of instruction which tried to inspire pupils
through their contact with the classics of our language, and
to awaken in them an enduring love of both poetry and prose.
The work being in large part interpretation and somewhat
inspirational in nature, calling for much from the teacher and
less than in most other subjects from the pupils, teachers in
other subjects more susceptible to drill tended to character-
ize the instruction as “‘snap work.” Stung by this criticism,
teachers of English went for a time to the other extreme,
substituted a detailed analysis of a few masterpieces for the
more extensive reading which had formerly been the prac-
tice, and in time reduced the instruction to a monotonous
and almost lifeless type of intensive study. Historical and
mythological allusions were to be looked up, collateral read-
ing was prescribed, notebooks were to be compiled, and the
work was made so heavy, and often so uninteresting, that
no charge of “snap > could be brought against it.

As all questions of instruction have recently come to be
studied more in the light of a sound pedagogy, certain
changes in our ideas as to desirable means and ends in in-
struction have resulted. One of these changes has been a
marked reaction against a “grind” type of teaching in a
subject so full of life and feeling as literature. It has been
felt that it is possible to combine the inspirational element
with some serious thinking and work, and thus to provide
a type of instruction which will include the best of both the



vi EDITOR’S INTRODUCTION

previous types. To procure either teachers or text-books
which could successfully combine the best of the two methods
has not, however, been so easy.

The present volume is an attempt, and it seems to me an
unusually successful one, to strike a golden mean between
the two methods in the teaching of English literature pre-
viously described, and to reconcile the two attitudes toward
the work. It combines in one cover the three most impor-
tant things in a teacher’s equipment: (1) knowledge of the
subject-matter, in this case, literature; (2) methods for im-
parting the subject-matter to a class; and (3) suggestions
for humanizing the study of literature and for correlating it
with the lives of boys and girls.

The book should prove of great value not only to actual
teachers of literature in the grades and in the high school,
but also to those in process of training for such work. The
educational theory underlying the book is remarkably sound,
the scope of the instruction outlined is most commendable,
and the suggestions for more extensive study should prove
very helpful indeed. The book has an added advantage in
that it has been worked out during an important and varied
experience on the part of the writer as a teacher of English,
and of having been carefully tested in practice under actual
schoolroom conditions. It is consequently hoped that this
important volume of the series will find a large place for it-
self as a desk book for teachers of literature in both public
and private schools, as a textbook in courses for the training
of teachers in literature in normal schools and colleges, and
in reading circles for teachers in service. The style of the
book and the character of the contents will also make it an
attractive volume to the general reader interested in literary
lines.

ErLwoop P. CUBBERLEY.



PREFACE

EnNcLisH is the subject in which principals and parents are
most vitally interested, for it is not only the groundwork of
all the other studies but the foundation of culture.

This book aims to give teachers of elementary and high-
school English — as well as mothers and all others inter-
ested ih child training — a knowledge of the types of liter-
ature and the most representative classics. It is intended
to show definitely how to present the various kinds of liter-
ature so that classes will appreciate the type, and will ac-
quire a liking for the best books. The treatment of such
forms as the ballad, the drama, the short story, the essay,
etc., is so simple that children can readily understand them.
By means of concrete teaching suggestions, sample lessons,
and other devices, the application of practical methods to
the various classics is made clear. A background knowl-
edge of the history of English literature is also given,— the
development of the language, development of prose and po-
etry, insight into the lives of great writers, characteristics of
the literary eras, growth of literature and its connection with
the history of the people, the value and use of present-day
literature, etc.

With the intention of making the book particularly use-
ful as a textbook in normal schools and colleges and in
teachers’ reading circles, the following characteristics have
been developed: —

1. Prose and poetry are covered in one volume.

2. Technique is explained in such concrete terms that
teachers can bring it down to the level of their classes.

3. The pedagogy of the book has been made as practical,
cumulative, and definite in application as possible.
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4. Both theory and practice are combined in one volume.,

5. Since methods of teaching the classics are of special
value to the inexperienced teacher, twenty classics are
treated in detail, and the others on the college entrance
requirement list are discussed at some length.

6. Since the inexperienced teacher needs definite detailed
direction, there have been included many sample lessons,
which present actual methods of work.

7. Since elementary and rural school teachers must com-
bine the various kinds of work, literature has been corre-
lated with other studies, history, composition, art, music,
ete.

At the ends of the chapters and also throughout the text
are given such definite suggestions for study that students of
literature can use the book as a course of study. The chief
purpose of the book, however, is to humanize the teaching
of literature, to raise it above a mere monotonous study of
mechanical details and yet to make it an educative force
in the lives of average boys and girls, and to bring out its
character-building power.

Books of this sort are an evolution, an outgrowth of class-
room experience. To all who by their helpful interest have
encouraged the preparation of this book, the writer wishes
to extend her sincere thanks. It is also fitting to recognize
with a grateful word the hundreds of pupils whose interest
in the study of the classics and improvement in taste have
been strong incentives in offering to others the methods
that in their case proved successful in arousing a better
literary appreciation.
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TEACHING LITERATURE IN THE
GRAMMAR GRADES AND HIGH SCHOOL

INTRODUCTION

WHAT BOOKS MEAN TO YOU

*Do you mean that if you and Jane and Tom were set down on a desert island
you could teach English?”
“I most certainly do.”
“Without equipment?”
“I would have equipment — my brain, another’s brain; my tongue, another’s
tongue!” ~
| lmm,\%m@%ﬁg\/rﬁdwmsﬁ-
bilities called A Book, and you have the ideal condition for
teaching literature to boys and girls. Literature is not a
vague something to be filtered by measure through the
unwilling minds of young folks. It is something powerfully
alive, almost as powerfully alive as human action, for in it
lies most of the inspiration that has impelled men to do
and be. ‘“Men’s work in making books is all in vain,” says
William Dean Howells, ““if books in turn do not make
men.”

Wide-awake teachers realize that a disgracefully large
number of children leave school before high-school age is
reached. They feel keenly that these boys and girls should
be given in the elementary grades such a taste for books and
such a knowledge of them that they will crave the better
sort in later life. They realize that in the grades and the
first year of high school often lies the only chance for these
pupils to get a background of knowledge that will deepen
their love for books and widen their understanding of
literature.



2 TEACHING LITERATURE

What is literature? Webster gives us two definitions.
Broadly speaking, he says: “ Literature is the total of pre-
served writings belonging to a given language or people.”
In a more restricted sense is given this definition: * Litera-
ture is the class or the total of writings, as of a given country
or period, which is notable for literary form or expression,
as distinguished, on the one hand, from works merely tech-
nical or erudite and, on the other, from journalistic or other
ephemeral literary writings.”

Another critic divides all literature into the literature of
knowledge and the literature of power. The latter is aptly
described by Henry van Dyke in The Spirit of America.
He says: “ Literature consists of those writings which inter-
pret the meanings of nature and life, in words of charm and
power, touched with the personality of the author, in artistic
forms of permanent interest.”

We have literature for all time and literature for a day.
Newspaper matter is the most fleeting form that printed
words can take; magazines follow; then come books that
serve a distinct purpose for the time being. All of these are
ephemeral. Dr. van Dyke strikes the keynote of * perma-
nent interest ”’ in books when he emphasizes in the above
definition the three phases of interpretation, personality, and
artistic form.

The historical development of literature. The word liter-
ature comes from a Latin word meaning letter. We speak of
the writer as ““a man of letters.” The derivation of the
word suggests to the quick imagination the earliest form of
literature, in which cave men carved on an exposed surface
of rock their signs and pictures. Down the ages has come
a long succession of writing materials. In Egypt, papyrus
furnished material for ancient books; in Babylonia, the clay
tablet. Hand-penned scrolls held the genius of Greece and
Rome; and, in the Middle Ages, it was to sheepskin parch-
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ment that the monks made their laborious transcriptions.
Then came Gutenberg’s invention of printing, which
reached far beyond the mere mechanics of book-making and
marked an epoch in the development of nations.

Each country of note has produced its national literature
Homer, Herodotus, Xenophon, Aschylus, Sophocles, Eurip-
ides, Aristophanes, Demosthenes, — think what these have
done to stamp upon civilization Greek life and ideals, as
shown in epic, history, drama, and oration. Virgil, Horace,
Plautus, Terence, Livy, Cicero — the train of Latin writers
achieved the same for Rome. And how quickly we associate
such names as Goethe, Schiller, Voltaire, Tolstoy, Andersen,
Shakespeare, and Ibsen, each with the nationality that pro-
duced it! The study of a single national literature might
well consume a lifetime, so great and wonderful is the
output.

In studying the literature of any people, we are impressed
by the fact that poetry developed before prose. The reasons
for this are not hard to find. The emotions of a people
develop before the intellect matures, and the throb of emo-
tion is best expressed in the rhythm of poetry. Therefore,
ballads were sung over England from castle to castle long
before Bacon composed his philosophical work, or Sidney
the first literary criticism.

Ways of studying literature. Have you ever thought of
the many different things you can get out of a piece of liter-
ature? It all depends upon the angle from which you view it.

Looking at it from an historical point of view, you may
regard it as (1) the outcome of certain forces and, in its
turn, the producer of certain effects. Books dry in them-
selves sometimes loom large from this point of view. The
first English novel, Richardson’s Pamela, which is read
to-day by few except students of literature, is a notable
example. Again, you may study literature as (2) a reflection



