Case Studies in

Elementary anc
Secondary
Curriculum

Marius Boboc | R. D. Nordgren




Case Studies in

Elementary and
Secondary
Curriculum

By b | )
SRR v
Marius Boboc | R. D%rd%%n =7
Cleveland State ni\z S
e

Los Angeles | London | New Delhi
ington DC



Copyright © 2010 by SAGE Publications, Inc.

All rights reserved. No part of this book may be reproduced or utilized in any form or by any means,
electronic or mechanical, including photocopying, recording, or by any information storage and
retrieval system, without permission in writing from the publisher.

For information:

SAGE Publications, Inc. SAGE Publications India Pvt. Ltd.
@ 2455 Teller Road B 1/1 1 Mohan Cooperative Industrial Area
Thousand Oaks, California 91320 Mathura Road, New Delhi 110 044
E-mail: order@sagepub.com India
SAGE Publications Ltd. SAGE Publications Asia-Pacific
1 Oliver’s Yard Pte. Ltd.
55 City Road 33 Pekin Street #02-01
London EC1Y 1SP Far East Square
United Kingdom Singapore 048763

Printed in the United States of America
Library of Congress Cataloging-in-Publication Data

Boboc, Marius.
Case studies in elementary and secondary curriculum/Marius Boboc, R.D. Nordgren.
p. cm.
Includes bibliographical references and index.
ISBN 978-1-4129-6055-7 (pbk.: alk. paper)
1. Education, Elementary—Curricula—Case studies. 2. Education, Secondary—Curricula—
Case studies. 1. Nordgren, R. D., 1960- II. Title.

LB1570.B635 2010
373.19—dc22 2009025864

This book is printed on acid-free paper.

09 10 11 12 13 10 9 8 7 6 5 4 3 2 1

Acquisitions Editor: Diane McDaniel

Editorial Assistant: Ashley Conlon

Production Editor: Brittany Bauhaus

Copy Editor: Melinda Masson

Typesetter: C&M Digitals (P) Ltd.
Proofreader: Jeff Bryant

Indexer: Diggs Publication Services, Inc.
Cover Designer: Gail Buschman

Marketing Manager: Christy Guilbault



Preface

RATIONALE

On a daily basis, educators are faced with challenging situations that call for
the implementation of problem-solving strategies that will help them over-
come the situation at hand as well as possibly permanently change their
practice. Case Studies in Elementary and Secondary Curriculum provides
the reader with 21 cases in which educators from a variety of settings and
representing different content areas are faced with a variety of curricular
dilemmas. In some cases, they are able to solve the problem, while in oth-
ers, they describe particular plans of action that they would implement.
Some of the writers do not yet know the results of their responses for rea-
sons that will become clear to the reader.

Over the years, our graduate students made us aware of a need for real-
world examples that clarify the concept and relevance of curriculum—how it
comes to life as a complex process or what curriculum is and does (Hyun,
2006). We see this process implying a continuum that ranges from design to
implementation and evaluation. We should also note that this process needs
constant analysis and change representing the essence of curriculum negoti-
ations (Hyun, 2006). It is exactly that the implications of this process on
one’s student-centered professional practice were deemed a nagging concern
by our graduate students, most of whom were practicing teachers. With this
concern in mind, we have structured the book as a collection of case studies
authored by individuals who, by day, teach students of all ages in a wide
variety of settings and who, by night, are responsive and reflective graduate
students. We are confident that you will relate to several aspects discussed in
the case studies included for your analysis. The 21 qualitative case studies
included in this text are particularistic in that each one of them places an
emphasis on an individual “situation, event, program, or phenomenon”
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(Merriam, 1998, p. 29). As you will see from the table of contents and the
matrix provided later in this section, these case studies can be selected for
your consideration by several criteria: (a) level—ranging from preschool
to secondary; (b) most academic content areas; (c¢) setting—rural, suburban,
and urban; and (d) emphasis—ranging from the level of individual class-
rooms to that of the school district. Additionally, we have included a set of
elements—also called “spotlight on”—to be found across all educational set-
tings as demonstrating “attributes of education” (Hewitt, 2006, p. 89). In
this light, the selected case studies pose questions related to the interplay
among pedagogy, instruction, curriculum, accountability, school reform,
support, and leadership, with a myriad of correlations that could be made to
discrete components of what defines teaching and learning in today’s increas-
ingly complex educational settings.

CASE STUDY TOPICS

In our contemporary schools, finding a curricular problem along the stage of
design, implementation, or evaluation is not a difficult task. The case study
authors had to go through a reflective process in order to identify relevant
curricular issues impacting their professional practice and propose manage-
able solutions to them. For instance, Case Study 2 relates to the proactive role
a teacher has to play as a way to address the current issue of school financing
by means of community engagement. In comparison, Case Study 5 grounds
curriculum adaptations and skill-building remedial work in the context of
standards-based education.

We are well aware of the great range of changes to what curriculum is and
what it does at any level of educational settings. This constitutes the main rea-
son for which we have included case studies developed around whole-school
and districtwide curricular problems. In this light, of special concern to our
students are the mandates that accompany the accountability movement:
standards, testing, and curriculum alignment. Often they challenge a teacher’s
ability to implement his or her curriculum based on creativity and a genuine
focus on what each student should actually be learning. At the same time, we
want to promote meaningful conversations about curricular design and deci-
sion making that lead to “new knowledge construction that empowers learn-
ers, teachers, and others” (Hyun, 2006, p. 22). We hope that the inclusion of
case studies addressing a wide range of curricular issues will give you hope
and inspire you to make changes that you feel are practical, ethical, and par-
ticipatory to all those involved.
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THE USE OF CASE STUDIES

Most of us are aware that college textbooks—chock full of philosophies, the-
ories, and strategies organized and described in varying degrees of clarity—
cannot provide us with all the knowledge and skills necessary to be successful
practitioners. While supplying us with a great amount of information, they too
often lack the personal voices that are necessary for connections between the-
ory and practice to occur. By using authentic voices, consumers of such spe-
cialized texts can establish a connection to the practical side of teaching where
we are encouraged to tap into our personal teaching philosophies, examine the
theories learned in our various coursework, and apply the strategies we have
gained from a myriad of sources: textbooks, workshops, observations, or our
own schooling experiences. Encompassing this process we use reflection and
responsiveness as guiding principles for effective teaching.

We believe the voices heard in this book will place the reader into the shoes
of each of these teacher authors, allowing for an immersion in “the complexities,
ambiguities, and uncertainties” (Golich, Boyer, Franko, & Lamy, 2000, p. 1) of
their situation while finding a personal response to the problem that is directly
or indirectly inhibiting their teaching and, consequently, their students’ learning.
The rationale behind the particularistic case selection proposed by the current
text aims at providing the audience with opportunities to “achieve competence”
(Flyvbjerg, 2006, p. 222) in deconstructing issues affecting curriculum as it is
negotiated by teachers in “its real-life context” (Yin, 1994, p. 13) of their “local
schools and communities” (Koballa & Tippins, 2000, p. 3).

Traditionally speaking, the structure of a case study introduces the reader to
a context within which a particular problem occurs, followed by the actual
description of the problem in question, and, finally, by a set of questions for the
audience. The purpose of this set of questions is to attempt to resolve the prob-
lem at hand by asking for someone else’s opinion on the matter. While readers
are left with an almost endless array of solutions that may or may not address
the problem described in the case study, there is no actual manner in which to
check on the validity of any of these reader-generated solutions. This can be dis-
concerting to those of us who are analytical in nature, but we must come to
understand what can be gained by gathering a great number of possible solu-
tions: One of these can, with a little adaptation, become the key to a serious cur-
ricular problem.

Many of us have spent a great deal of time in graduate classes using case
studies as a discussion anchor. While the tool itself provides us with a wealth
of information correlated to both theories and practical applications we bring
to such classes, we may take away a rather convenient solution to the problem
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elaborated in a case study. This is the turning point in our thinking about the
format of the case studies included in this book. In addition to the elements of
our standard case study format (background information, curriculum informa-
tion, exposition of the associated problem or problems, and probing ques-
tions), these case studies allow you to confront real-life curricular concerns that
require you to tie theory to practice. The extra elements that strengthen such
connections focus on having each author propose a solution to his or her own
curricular problem. In several instances, the practitioners are able to analyze
the validity of their proposal by outlining a set of “observed outcomes” as a
result of the implementation of the “actual solution.” In other instances, we are
dealing with proposals aimed at resolving the given problem. Along the same
lines, each proposed solution is followed by a set of expected outcomes. The
ensuing reflection makes a stronger case for the connection between theory and
practice, mediated through each case study.

Despite a mandated format, the voices differ from study to study as each
author has his or her own story to tell and his or her own way of telling it.
Personalization is clear. We know that the most compelling information is
often supplied to us through narrative, and it is our intent that the lessons
learned by these teachers will indeed be compelling to you. It is our hope that
these studies will persuade you to make changes in your practice and how you
think about the science and art of teaching.

While we would expect that all teachers reading this book will have already
gained the experience necessary to chip away at the “several thousand” cases
Flyvbjerg (2006, p. 222) says are necessary to become an expert practitioner, we
believe it to be quite valuable for all to begin thinking like researchers, especially
case study researchers. These case studies will allow you to do just that. Rather
than exposing you to theories of curriculum and instruction in your textbooks
and coursework and then asking you to correctly identify their need or use on a
test or paper, we prompt you to shift to “application mode.” Our “points to
ponder” pertaining to each case will engage you into synthesis and analysis
modes. One example of such prompts is provided by the following questions
pertinent to one of our case studies: “How should teachers within the same
school tackle the task of creating a curriculum revision team? Would you use
Walker’s deliberative approach? What procedural steps would you want to see
in place as a result of this forming process?” Questions such as these address the
call for teachers to do more than apply techniques in their classroom but allow
them to “reason through dilemmas, investigate problems, and analyze student
learning to develop appropriate curriculum for a diverse group of learners™ as
advocated by Darling-Hammond, Hammerness, Grossman, Rust, and Shulman
(2005, p. 392) in their call to redesign teacher education programs. We must
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profoundly believe and continually demonstrate that we are reflective and
responsive practitioners who can and do identify problems, collect data, analyze
those data, and change our practice to rectify those problems.

ORGANIZATION AND FEATURES

Each study uses the following format by describing these components:

e Background Information About the Teacher

e Background Information About the Curriculum

e Problem (emphasizing any combination of the “attributes of education”
mentioned earlier)

e Probing Questions

You’ll find that each author has a unique background and set of experi-
ences, yet we’re confident you’ll be able to relate to each of them even if your
current situation and future teaching plans don’t coincide with theirs.

Although “curriculum” seems to mean different things to different people,
we would like you to define it by connecting your previous knowledge with the
curricular “episodes” described by the case studies included in this book. Once
you have identified what curriculum s, you can focus your attention on what
curriculum does, as a way to deconstruct the various factors influencing its
negotiations in the professional practice of our teacher authors. To that end,
we offer 21 different curricular problems and nearly as many curricula. These
allow you to make connections between the curriculum and instruction theory
learned in your coursework and “reality,” which is what can happen across all
contexts of practice.

We would also like to emphasize the use of text boxes in the body of sev-
eral case studies as an effective way to provide the readers with some brief
background information related to an important element in the analysis of the
given case study.

In addition to the five sections listed and described above, we offer two
more features:

e Proposed/Actual Solution
e Expected/Observed Outcomes

The reason for which some of the solutions are “proposed” is that often the
teachers/authors don’t have the resources to implement their solutions to the
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problems. This is quite problematic but common for teachers, as you’re well
aware, as we are often disempowered by the administration, school, and/or sys-
tem to make the changes necessary for success. Nevertheless, these solutions are
informed attempts at solving their respective curricular problems—think of
them as action research projects undertaken to improve one’s pedagogical prac-
tice. The “expected” outcomes represent opportunities to evaluate the decisions
made by our practitioners. In cases where our authors had a chance to imple-
ment an actual solution, the latter section focuses on “observed” outcomes.
These two sections of each study allow you to “check in” with the authors
in an attempt to validate the solutions discussed in your college classroom or
as a home assignment. We have designed the presentation of each study so that
you are left with probing questions, to determine for yourself how best to solve
the dilemma or dilemmas presented. You can then, as an individual or as part
of a community of learners, compare your answer to what actually did happen
or what the authors determined would work (and is supported by the editors).
We acknowledge that most problems have more than one viable solution, so
the ones provided by the authors are not necessarily the best or only ways to
resolution. We invite you to adapt these situations to the specificities of your
practice. By changing the environment, the solution may need to be altered. We
believe this to be self-evident as we take you through these 21 case studies.
The last section in the structure of our collection of practitioner-written, par-
ticularistic case studies offers the audience opportunities to meta-analyze their
curriculum knowledge and skills, as demonstrated by the following features:

Each case study concludes with a set of open-ended questions representing an
invitation for readers to elaborate further on how the solution proposed by the
case study author may unfold or on how it may impact other curricular levels
than the one representing the base for the case study in question.

As we strongly believe in the complex responsibility of being an effective
instructional leader in today’s schools, we want to include such professionals in
any curriculum-based conversations generated by each case study. Reviewing
these questions by both administrators and teachers would open up communi-
cation channels designed to “lead” schools into meeting the 21st-century
requirements.
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In an attempt to provide our audience with opportunities for synthesis, each
case study incorporates a suggested collaborative exercise aimed at applying
analytical skills to situations that are familiar to teachers and administrators
alike. Under these circumstances, the in-class exercise is a logical continuation
of the focus on a particular curricular problem described in the case study.

All case studies include several recommended readings, which help contextual-
ize particular curricular problems and their solutions representing the core of
our collaborative work.

THE CASE STUDIES' AUTHORS

As noted earlier, the authors are all practicing teachers in various graduate pro-
grams at a state university with an explicit focus on increasingly diverse edu-
cational settings. Despite the latter, many of these authors do not practice in
cities but are oftentimes in affluent suburban enclaves, far from the problems
and concerns specific to city schools. However, their problems are just as seri-
ous to their practice as those that confront their urban colleagues.
Undoubtedly, you will notice these differences and will likely relate to each
author based on your own schooling experiences.

We consulted each author after the initial submission of a study, asking him
or her to provide further details of different aspects of the study, especially
updates on the implementation of the solution. These updates and, on some
occasions, revisions were made and added to the study.

THE CASE STUDY MATRIX (p. xvii)

The book is arranged so that you can easily access case studies that pertain to a
wide range of content areas (English-language arts, mathematics, science, social
studies, modern languages, art, special education, etc.), grade levels (preschool
to high school), educational settings (rural, suburban, and urban), and topics
that relate your interest in curriculum theory in your graduate-level coursework.
A case study matrix has been provided to help you select cases for analysis and
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discussion. We’re confident, however, that you will also enjoy and benefit from
reading the book from cover to cover because, as we mentioned earlier, you will
no doubt make personal connections to the authors of all our studies.

Darling-Hammond, L., Hammerness, K., Grossman, P., Rust, F., & Shulman, L. (2005).
The design of teacher education programs. In L. Darling-Hammond & ]J. Bransford,
Eds., Preparing teachers for a changing world: What teachers should learn and be
able to do (pp. 390-441). San Francisco: Jossey-Bass.

Flyvbjerg, B. (2006). Five misunderstandings about case-study research. Qualitative
Inquiry, 12(2), 219-24S5.

Golich, V. L., Boyer, M., Franko, P., & Lamy, S. (2000). The ABCs of case teaching.
Washington, DC: Institute for the Study of Diplomacy.

Hewitt, T. W. (2006). Understanding and shaping curriculum: What we teach and why.
Thousand Oaks, CA: Sage.

Hyun, E. (2006). Teachable moments: Re-conceptualizing curricula understandings.
New York: Peter Lang Publishing, Inc.

Koballa, T. R., & Tippins, D. J. (2000). Cases in middle and secondary science educa-
tion: The promise and dilemmas. Upper Saddle River, NJ: Merrill/Prentice Hall.

Merriam, S. B. (1998). Qualitative research and case study applications in education.
San Francisco: Jossey-Bass.

Yin, R. K. (1994). Case study research: Design and methods (2nd ed.) Thousand Oaks,
CA: Sage.



Acknowledgments

he authors would like to thank all of our former students who contributed
to this work. We thoroughly enjoyed revisiting these studies and recon-
necting with these exceptional practitioners.

Julie Babcock Julie Keller
Christy Bauer
Brandie Bischel
James Stoddard Dare
Amy Derethik

Maryjane Kubach
Jenny Moran
Kim Nealy

Patricia Neligan

Lori Elgin

April Foster Lynn Nock
Elana Gazella Valentina Sulaj
Marlena Gill Corinne Thibault
Lindsay Herwerden Mae Thorpe
Tracy Johnson J. A. Williams

We would also like to express gratitude to the reviewers listed below. Without
their constructive criticism and words of encouragement, this book would not
have been possible.

Phyllis A. Gimbel, Bridgewater State College

Burnette Wolf Hamil, Mississippi State University



Case Studies in Elementary and Secondary Curriculum

Theresa Harris, Coppin State University

John D. Hunt, Mississippi College

Barbara Gonzalez Pino, University of Texas at San Antonio
William Rieck, University of Louisiana at Lafayette
Amany Saleh, Arkansas State University

L. E. Steinmetz, University of Texas at San Antonio
Frances van Tassell, University of North Texas

Marsh Zenanko, Jacksonville State University

Finally, we would like to thank Diane McDaniel and Ashley Conlon for
their undying support of this project.



(panujuod)

syoyoed buiuies| Juapuadapul jo 395
e a1n3oni3sal 03 paubisep—sjuapnis
pue 1Usjuo)d "Jxaju0d—Uuoiiewiojul [elelVulS
sl sue J0 s921n0s 921yl woly bulwod | ybiy sAeUIRYY UE JB
abenbue) wnnowind pauueld jo | ejep uo paseq suoisap buiyew Aq | juapnis yoe3 jo spasn
uegin -ysijbu3 | jooyds ybiy | Buunionises pue juswadueyul | wninawind pauueld ay3 buueyu3 | |enpiaipul ay3 buisspy ‘g
aoualadxe pue abpajmouy
wnnang Joud suapnis uo paseq 9auanbas
pauueyd jo aouanbas pue adods Jo uoIIB|as S Ja11e| By}
L pue 2dods 40 UodS (4 | Bupapisuos ajiym ‘wnjnoiund Jybne; $95IN07)
wnjnawnd 3ybnesy ayy ay3 ojul Spoyiaw [euol3dINIISul J0 32uanbag ma e Ul
ojul salbazel3s |euoidNISUl uo-spuey aiow ajesodiodul | Buiuiea] uo-spueH 9y
ueqingns | sonewsayiepy | [ooyas ybiy uo-spuey jo uonesodioou| (e 01 yaiym Aq suesw buijuap) 03 snjnoje) buibuug -z
Ayunwiwod asisnip ssa) 1abie)
AU} Ul WISI[BINGNINW JO SSaUaleme
paseanul o} buipes| ‘sa1do3 /saway}
. wnjnoind paubisap /pauued [eanynoynw bunelodiodul JUBWUOIIAUG
salpnis ay3 ojui saidoy/sawayy | Aq winjnowind paubisap /pauueld ayy asIanIq Ssa7
|einy |enos | jooyas ybiH Jein3|mamnw jo uoisnpu| | aueyus o} skem sjqissod bunebiseau| | e oju| Ausiaaig buibuug |
laquinpy buimas ealy IS | "+ * uo Jybipzods uonduasaq jaug 9L
abey jusjuo)

xu3e Apnis ase)




saibobepad eaie-jusjuod
MaU 3N0ge UOIIRWIOJUI 3JBUILLASSIP
03 paubisap saiiunyioddo

92130814 WOOISSE|D)

i¥ |eini pue juawdoanap |euoissajoid 03 Juawdojanaq
‘ueqingns PUISIp apimdLIsIp Jo doo| Yoeqpasy |eUOISSaj01d
‘uequn | soewayie |ooyds juswdojenap |euolssajold |  pue uonejuswajdwi ayj buinoidwy | woi :,yeW Aieaodsig, L
uoijeibajul Jusuo) (@ Seoualpne Jiuayine, pue
Buiutes| anuayINy (p ulewop aipdYe 3yl buiauuocd
Aq weiboid pajuajey pue | weiboid jooyds s|ppIN
u 3 :
6¢ swawou ajgeLpeal. paiylb [0oyds a|ppIw e Ul Ju33U0d pajuaje] pue payin
spalgns |ooyas Buluses| samagy (q ajesbaqul 01 Aem se Buluueid | e ui Buiuiea] saIayyY
uegingns 2107 || 3IPPIW | Sioulea| pajuaje) pue payn (e Ateundidsipsagur ui Buibebug | pue aduaipny dusyINy g
uoI3INIISUI PaJeIIUIBYIP
Jo sajdipuud o3 buuaype
sAAE JUSWUOIIAUD UE Ul WSIIFII JUBWUOIIAUT
L (Buipeai) sue Buiuses| uf juswabebus 9AIJONIISUOI pUE SUOIRAIBSHO 19ad jooyas payioddng
abenbue) JuapnIs 3|qeuleIsnS (4 | puokaq Buiob Aq spuapnis ajeAnow -1994 B Ul UIea]
ueqin -ysiibug | uepebiopury | Buruies| ui sedioyd Juepnis (e 03 sueaw ajeudoidde Buiyuap) | o3 siuapnis Buneanoy g
punoibyoeq
113Y3 JO ssaualeme
pasueyua Uo paseq spasu
Siuapms 38aw 03 yoddns 4o Kieuyydsipiajul WO0ISSe|D) BAISN|DU|
€ uoisinoid pue UOREIIUSPI (4 | uopenuasayp pue juswissasseaid ue ul uoIdnIsu|
eale JUIJU0D Jo sueaw Aq uomdnIIsul pajenualayiq wioju|
[ooyds | 3y ur sjjiys pue abpajmouy paseq-spiepueis pue sapniiide | 03 eje( 1sa193u| JUaPNIS
ueqin | sonewaylew a|ppIN | Swuapnis jo uoneoynuend (e | suapnis usamiaq deb ayy Buibpug |  pue juswssassy buisn
lpquny | Bumas ealy [9A9] *** uo ybipods uonduasaq joug 3L
abed JU33U0)
(panunuo))



(panuiuo))
Buipjing |i1s eale-jua3u0d uoijowoid
aziseydws 03 winjnaund pauueld 9 Jlwapeay pue
ylom |eipawai bulpjing-is @ | . 4 } HiN|OLIN3 pRULIE|C St H1SpEV' P
/L : o bundepe Aq yi1om |eipawial A0y uollelpaway ussmiag
[ooys suoeidepe wnjmuin) (q ubisap o3 Aem e se abpajmouy ‘yre Alejuawa|3
[einy | sonewsyiely | Alejuswa3 | uoizeanpa paseq-spiepueis (e | oud suapnis Buien|eas Ajeieinoy ut Buipjing (IS L1
S|aAs| duewiopad
|ENOE SIUSPNIS 831 POLULLIOIIE
03 wnjnoind pauueld ay3 bundepe
Buiuies| aaizesadoo) (o } NN p I 33 bundep
69 : 0 swuay ul 1aydeay ay3 buibusjjeyd wooIsse|d) |ooydsaid
spe 1uBWssasse JUBYINY (4 | yaaq sey jeys wooissep jooysaid abenjnyy asianiq e
abenbue) uoipaniisul azeudoidde abeiynw aSISAIP B Ul SJUSPNIS JO | Ul JUALISSASSY dljusyiny
ueqin -ysijbu3 [ooyasald Ajlequswdojaneg (e | spesu |ejuawdojanap ays bunsspyy pue soljojHod uapnis "0l
Juawanoidwl
SNoONUI3UOD 113y} SUBPIAS pue weiboid
SI9UIB3| 31RAIJOW 0} UOIIRIIUBIAYIP WN|N21IN7D-SS0IY
UB JUBWSSISSE J13uayine asn o -Bunum panoidw
19 uonenuasayla (@ g Aust " M p _
sue i papuaiul weiboid Aieurjdidsipiaiul ue Jjo sueay Aq
obenbue) [ooys wnjnownd ssoie bunum (g ue poddns 03 s|ys Jo 195 | sjuswelinbay Buiuies
ueqin -ysijbu3 3IPPIN juawissasse diuayiny (e | Jejnaied e se Buium uo Buisnooq uapms Bunesy 6
wooisse|) jooyas ybiH
WN|N2LIND |ewloy desipueH |eioineyag
ou ypm woousse)d jooyds ybiy 219ASS /aduegINISIg
€5 paulejuod-jas e ui uoiiediyed |BUOIIOWT 3I13AIS
uoneAizow juapnis (2 : : :
T juapnss buisealnu a|iym JoiAeysq e ul uonjedinijed pue
salpnis loineyaq se1-Ho (g Ase3-440 aseadap o3 paubisap | uoneAiiop 10y siseq e se
uegin |eros | |ooyds ybiy uonzeanps |epads (e suoinjos a1y bupueljeg | sbuipueisispun juspnis ‘g
laquny Buipzas ealy 1991 "+ uo Jybinods uondudsaq jaug apIL
abed uU0)

XixX



s1ayoea) bunednied |eiuajod
oy sa1a3ul Jo yoe| juaiedde

GLL UB puB JUaWUOIIAUS |BdSIy Jaybnoy jasea|d ‘SYom
uegingns spalgns PuIsIp e uanib saiiunpoddo juswdojersp Jey] JuswdojensQ
/ueqin 3100 ||V |00Y2S juawdojonap |euoissajold | |euoissajoid apimpaussip buiubisag [BUOISS3j0Id "9
e1ep JUBWSSasse snolAaid
Aq pajealpul duewiopad juapnis wnnany
ur saiuaidlyap ssaippe o3 paubisep | yiep Alejuawa|3 maN
L0L spuawalinbal AljIGeIuNoY (| wnjnaina mau e Jo uoneuawaidwi | e ui swhipeied Bunyiys
uegingns |ooyas WIN[N2LIND 3PIMIILISIP 9AI129}J3 UB 2INSUI 03 $32IN0S3) pue buiyey uoisiag
sueqin | sonewaylepy | Aiejusws|3 e jo uonejuawadw| (e | ejendoidde yum sisyoesy buipinold | uaauqg-eleq bunuejeg ‘G|
sjans| aduewiopad pue juawabebus
JUBPNIS UO Paseq SsaLBAIBYD
Jo uonen|ens juanbay Aq
66 fjgEneey B paiuedwodde uonejuswaldwi |enpelb | sad11deld PaIoAeS J1BY |
sue e saziseydws ssoipeld wninownd | pue siaydes) Jo spasN
abenbue) |0oY2s Awouoine 1ay2eal (q | upsixe oy pue wnjnownd pajepuew | ayj Bunaapy wnjnIwN
ueqingns -ysiibuy | Aiejuswalq wn|nawind pajepuely (e Amau e usamiaq aoue|eq e buipuiy palepuep ayl ‘vl
K9] e o sueaw Aq ISINIDY [BD11[0d
jooyas ay3 buipoddns ur Ayunwwod e se layoes] 8yl
€6 Looisse(d 1a61e| ay1 abebua 03 wooisse | @seainu| Ara] papasN
ueqingns 3y} puoaq saydeas Jo ajoy (4 ays puohaq s|ys diysiapes) e noqy Ayunwwo?)
Bun-rauu| V/N | apmpuisia Aunwwod buibebuy (e Buibiawa sJayoeay e buiendipy ays buneonpy ‘€|
S|I1%S 40 395 Jejndijed e jo
ssaualeme J1ay3 aseanul o} paubisap
suoijoeialul Jejnbas ui syuapnis |ooyds
58 uoneanpa feads. (3 buibebua weiboid apimjooyds e ISAUETIETERVTRSTINIS
jooys wnnaLnd UspPIH (A | Bupuawaidw Aq wnjmoiwn pauueyd | e100S Yoea) 0] suealy
ueqingns V/N | Aiejuawap3 S||ys |eioos (e ay3 ojul s||iys [eros buneibaju| | se sweiboid uonuanllg ‘z|
laquinN bumes ealy [E1E)| ** uo ybipods uondudsaq joug L
abeq jua3u0)

(panunuo))




