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PREFACE

School and Society: Historical and Contemporary Perspectives, 3e 1is
designed for courses in teacher education commonly labeled School
and Society, Social Foundations of Education, History and Philosophy
of Education, or simply Foundations of Education. Such courses may
be offered at the introductory or more advanced levels in teacher
education programs, at undergraduate or graduate levels. Normally,
their purpose is to provide students with a broad, interdisciplinary
examination of the school-society relationship in America and of the
many issues imbedded in this relationship. More specifically, the
intention is to help prepare teachers who are able to reflect critically on
the social significance of their teaching practices as well as the
institutional goals, policies and practices that surround and shape

classroom practice. With this in mind, we built the following features
into our text.

Historical-Contemporary Analysis Understanding contemporary edu-
cational processes, we believe, requires understanding their historical
origins: how and why they first arose and then developed into their
present forms. For this reason history plays a central role throughout
this work. In Part 1, we analyze the relationships among the political
economy, the prevailing ideology, and the educational practices of
each major period in the development of American public education.
For each period, we show how the intersection of these forces
influenced one or more perennial issues in education that still con-
front us as we move into the 21st century. We try to show how a
significant change in any one of these components (political-economic
conditions, prevailing ideology, or educational practice) inevitably
reflects or stimulates changes in the others. Students become familiar

with these connections as they revisit them in different historical
settings.
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Whereas Part 1 examines perennial school-society issues in terms of
their historical origins in American history, Part 2 provides a contem-
porary analysis of these same issues by discussing such questions as,
What is the relationship between liberty and literacy? Is the profes-
sionalization of teaching good for education? What are the purposes
of public education in a democratic society? Who should control the
curriculum, and for what purposes? To what degree can schools
promote social equality? What types of curriculum and teaching
practices are most effective and most equitable? Thus each enduring
issue receives a two-part, historical-contemporary examination. The

result is a highly integrated text, in which each chapter in Part 1 has a
matching chapter in Part 2.

Diversity-Equity Focus Today’s educators must confront the complex
question of how to provide an increasingly diverse school population
with an education that is both equitable and of high quality. Conse-
quently, we have made this issue a major focus of our text. In Part 1,
Chapters 4, 5, 6, and 7 examine the histories of four educationally
under-served groups in this country: the working class, women,
African-Americans, and Native Americans. Then, in Part 2, Chapters
11, 12, and 13 analyze the educational status of these and other
minority groups in contemporary America. The related themes of
diversity and equity as seen in various forms (racial, ethnic, cultural,
language, gender, and ability) constitute possibly the most important
issue facing schools in the 21st century. Consequently, we have given
it heavy emphasis.

Critical Thinking Skills Since good teachers must be able to think
critically, we wanted to produce a text that actively promotes critical
thinking skills within an educational context. Most foundations texts
espouse this goal, but few accomplish it. To do so means (1) providing
the basic conceptual tools needed for analytical inquiry, (2) demon-
strating their use within the text, and (3) providing readers with
opportunities to practice such analysis as they bring new understand-
ing and past experiences to bear on primary source readings. Conse-
quently, we have structured our text as follows. First, Chapter 1
presents six analytical concepts (social theory, political economy,
schooling, training, education, and ideology) that we have found to be
especially useful in understanding American public education. Next,
we have systematically demonstrated their usefulness by organizing
chapter discussions around them. Both the historical chapters in Part
1 and the contemporary chapters in Part 2 utilize these concepts.
Finally, at the end of each chapter, we have provided original source
readings that students are asked to critically evaluate using these
terms. In short, each chapter models the analytical use of these terms,
while end-of-chapter readings and questions provide an opportunity
for their use. In fact, it is our hope that reflective readers will use their own

experiences and viewpoints to challenge the authors” analyses whenever there
seems cause to do so.
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Text Integration Rather than producing a text of independent chap-
ters on discrete topics in education, we have produced one that is
highly integrated. We have already described two of the primary
mechanisms used to accomplish this: (1) the use of perennial issues as
a device for integrating the book’s historical and contemporary parts
and (2) the use of end-of-chapter readings as vehicles for applying
(thereby mastering) the analytic terms. In addition, the analytic
framework used throughout the text, especially the political-economic
and ideological discussions, provide integrative threads rarely found
in foundations texts. If, for example, the ideology sections found
within chapters 2 through 15 are read together, they provide a
minihistory of ideological thought from colonial times to the present.

Changes in This Edition The third edition of School and Society in-

cludes a number of significant changes. Chief among these are the
following:

e Four new primary source readings have been included in this
edition to engage students in critical reading of more current
professional literature. The new primary source reading for Chapter
7 provides an opportunity for students to read contemporary
Native American views on education appropriate to a people trying
to preserve their cultural traditions while seeking to become profi-
cient in the ways of the dominant culture. Chapter 10, on the
profession of teaching, presents material from the influential policy
report by the National Commission on Teaching and America’s
Future. Current research on bilingual education and English as a
Second Language is included in the primary source reading for
Chapter 13, about meeting the challenges of diversity in contempo-
rary schools. Finally, Chapter 14 concludes with a 1997 state-by-
state assessment of the quality of education in the U.S., prepared by
the editors of Education Week.

 New chapter sections have been written for five chapters, most of
these in response to suggestions made by students and faculty who
use the text. In addition to updated data and minor revisions
throughout the book, the five extensive new sections introduce
substantially new material. The first is an original treatment of
educator Emma Willard in Chapter 5, on the education of girls and
women. Next, a section on the significance of technology has been
written for Chapter 9, about liberty and literacy in contemporary
culture. An entirely new discussion of legal and extralegal influ-
ences on schooling has been written for Chapter 10 by educational
law specialist Julius Menacker. Chapter 12, on the nature of diver-
sity in contemporary schools, has extended the sections on Asian
American and Hispanic students. Finally, Chapter 14 on school
reform has a new section on such current trends as school choice,
technology, and parent involvement.

e Enhanced integration. We have continued to strengthen the integra-
tion of the two parts of the book (historical and contemporary) in
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terms of their content coverage and their chapter titles and sub-
headings. Thus instructors have the option of teaching the chapters
either in a conventional front-to-back sequence or as matched pairs
in any sequence they wish.

Acknowledgments This book originated in Educational Policy Studies
201, a required undergraduate course in social foundations of educa-
tion at the University of Illinois in Urbana-Champaign. The course
was originally designed by Paul Violas and his graduate students in
1975 and was subsequently modified by Steve Tozer and his graduate
teaching assistants from 1982 to 1990. Consequently, a great many
doctoral students have contributed, over the years, to developing that
course and the first two editions of this text.

We also gratefully acknowledge the important contributions to the
third edition made by students and colleagues. We wish especially to
thank Professors Mary Bay, Victoria Chou, Julius Menacker, Flora
Rodriguez-Brown, Karen Sakash, and Connie Yowell, of the Univer-
sity of Illinois at Chicago; and UIC graduate students Alyson Boner
and Margaret Klein. |

Our most important partners in this effort have been those who
wrote chapters for our first edition in their areas of expertise: James
Anderson, Chapter 6; Steve Preskill, Chapter 8; Kal Alston, Chapter
10; and Robert Carson, Chapter 13. These faculty, all of whom once
taught or currently are teaching at the University of Illinois at
Urbana-Champaign, drafted a third of the original volume and gave it
a depth of insight it would not otherwise have had. The chapters by
Anderson and Preskill have remained virtually intact in this third
edition, and the Alston and Carson chapters have been updated, as
have all chapters in Part 2.

Steven E. Tozer
Paul C. Violas
Guy Senese



CONTENTS IN BRIEF

Preface «v 7. DIVERSITY AND EQUITY:
SCHOOLING AND AMERICAN
1. INTRODUCTION: UNDERSTANDING INDIANS 26
SCHOOL AND SOCIETY | 8. NATIONAL SCHOOL REFORM:
THE EARLY COLD WAR ERA 217

PART 1

PART 2

EDUCATIONAL AIMS IN

HISTORICAL PERSPECTIVE 15 EDUCATIONAL AIMS IN
CONTEMPORARY SOCIETY 243

2. LIBERTY AND LITERACY: THE

JEFFERSONIAN ERA 17 9. LIBERTY AND LITERACY TODAY:
. BEEIOOL. AE & BRI CONTEMPORARY PERSPECTIVES 245
INSTITUTION: THE COMMON- 10. TEACHING IN A PUBLIC
SCHOOL ERA 47 INSTITUTION: THE
4. SOCIAL DIVERSITY AND &R&EESISEISTNA“ZATION -
DIFFERENTIATED SCHOOLING:
THE PROGRESSIVE ERA 31 11. SOCIAL DIVERSITY AND
A DIFFERENTIATED SCHOOLING

SCHOOLING, GIRLS, AND WOMEN 123 TODAY: VOCATIONAL AND

LIBERAL IDEALS 331
o aem s AT | B 12. DIVERSITY AND EQUITY TODAY:
DEFINING THE CHALLENGE 365

AMERICANS 153

v



U1 Contents in B rief

13. DIVERSITY AND EQUITY TODAY: 15. CONCLUSION: SCHOOL AND
MEETING THE CHALLENGE 403 CONTEMPORARY SOCIETY 483
14. CONTEMPORARY SCHOOL .
REFORM: THE POST—COLD Photo Credits 511

WAR ERA us  Index 513



CONTENTS

Preface

1. INTRODUCTION:
UNDERSTANDING SCHOOL
AND SOCIETY

Tools of Inquiry

Social Theory
Schooling
Training
Education
Political Economy
Ideology

Analytic Framework

Applying the Terms of Inquiry: Two
[llustrations

European Feudal Society and Education
Schooling and Culture in Classical Greece

The Place of Social Foundations in
Teacher Education

The Meaning of Democracy in Educational
Practice
Education of Diverse Students

Concluding Remarks

Questions for Discussion and
Examination

Notes

XV

N OO W W LU N = =

11

12
13

13

14
14

Vil

PART 1

EDUCATIONAL AIMS IN

HISTORICAL PERSPECTIVE 15
2. LIBERTY AND LITERACY: THE
JEFFERSONIAN ERA 17
Political Economy of the Jeffersonian Era 18
Geography, Transportation, and Communication 18
The Family and Agrarian Society 20
Early American Governance 20
Ideology of the Jeffersonian Era 21
The Breakdown of Feudalism 21
The Classical Roots of Liberal Ideology 23
Jefferson as Classical Liberal 27
Jefferson and Intellectual Freedom 28
Jefferson, Democracy, and Education 29
Jefferson as Realist 30
Government by a “Natural Aristocracy” 31
Jefferson’s Plan for Popular Education 31
Elementary School Districts 32
Grammar Schools 33
University Education 34
Self-Education 35
Educational Method and “Faculty Psychology” 35
Jefferson’s Views on Slavery, Native Americans,
and Women 37



Vil

Contents

Concluding Remarks

PRIMARY SOURCE READING:

Thoughts upon the Mode of Education
Proper in a Republic

Questions for Discussion and
Examination

Notes

. SCHOOL AS A PUBLIC

INSTITUTION: THE COMMON-
SCHOOL ERA

Political Economy of the Common-
School Era

Demographic Changes
Political Developments
Economic Developments
Ideology and Religion
Consolidation of Classical Liberalism
Horace Mann: An Exemplar of Reform
Early Life
Mann’s Education
Mann'’s Political Career
Mann and the Common Schools
School Buildings
Moral Values
Lessons from the Prussian School System
School Discipline
The Quality of Teachers
The Economic Value of Schooling
Opposition to Mann's Common-School Reforms
Accounting for the Success of the Common-
School Reforms

Lessons from Horace Mann’s Common-School
Reforms

Concluding Remarks

PrRIMARY SOURCE READING:

Decentralization: Alternative to
Bureaucracy?

Questions for Discussion and
Examination

Notes

. SOCIAL DIVERSITY AND

DIFFERENTIATED SCHOOLING:
THE PROGRESSIVE ERA

39

41

44
44

47

48

48
49
49

ol
52
53

53
55
55

57

58
99
60
62
64
67
69

70

/1
72

74

79
79

81

The Political Economy of the
Progressive Era

Urbanization

Immigration

Industrialization

Worker Responses to Industrial Management

New Liberal Ideology
Natural Law
Scientific Rationality
From Virtue to Rational Ethics
Progress

Nationalism
Freedom

Progressive Education

Two Strands of Progressivism: Developmental
Democracy and Social Efficiency

Deweyan Developmental Democracy

The Nature of the Child

A Unique Meaning for Progressive Education
Charles W. Eliot and Social Efficiency

Concluding Remarks

PRIMARY SOURCE READING:
Report of the Committee on the Place
of Industries in Public Education

Questions for Discussion and
Examination

Notes

. DIVERSITY AND EQUITY:

82

82
83
87
90

99

99
100
100
100
101
101

104

105
106

107
108
108

114

116

119
119

SCHOOLING, GIRLS, AND WOMEN 123

[deological Origins in Early Christianity

Gender and Education in Colonial
America

Private Schools
The Revolution and the Cult of Domesticity

Competing Ideological Perspectives
in the Nineteenth Century

The Conservative and Liberal Positions
The Radical Position

[deology and Life: Emma Willard

A New Vision for Women's Education
The Troy Female Seminary

Higher Education for Women

Academies
Normal Schools

124

125

127
128

129

129
131

132

133
134

136

136
136



Contents 1X
High Schools 138 7. DIVERSITY AND EQUITY:
Colleges 139 SCHOOLING AND AMERICAN
Women and Vocational Education 140 INDIANS 186
Domestic Science Training 140 Poli_ticaI-Econ(:_)miC Foundations of
Commercial Education 142 Indian Schooling 191
Concluding Remarks 143 A World before “Progress” 191
Treaties and the “Trust Relationship” 192
PRIMARY SOURCE READING: :
: : Ideolo 193
Declaration of Sentiments and &Y
Resolutions 144 Traditional Knowledge versus Science and
Progress 193
ERINARY SO‘;IRCE READINGi Schooling the Native American 194
The Education of the Girl 146 | ,

, _ _ Social Education 195
Quest.lonS- for Discussion and Criticism of the Boarding School 195
Examination 150 Scientific Management and Educational Reform 196
Notes 150 “Progressive” Indian Education: Early Years 197

. DIVERSITY AND EQUITY: The Influence of John Collier 198
SCHOOLING AND AFRICAN- Collier's Early Career 199
AMERICANS 153 Collier as Commissioner of Indian Affairs 200
Political-Beonomic Dimersions of Willard Walcott Beatty: Progressive Education
Reconstruction and Redemption 153 ol anwe A"mw”,s , , _ e

Schooling and Assimilation of the Indian Child 205
i I 4 ‘
RREdemp hren Red ; + Afterword: The Case of the Navajo 206
econstruction, Redemption, an .
African-American Schooling 155 onciuding Kemarks e
Schooling in the Black Belt 156 PRIMARY SOURCE READING:
Booker T. Washington’s Career 162 The Hopi Way (1944) 202
Washington and Schooling in the Black Belt 164 PRIMARY SOURCE READING:
An Ideology of African-American Statements by Three American
Inferiority 166 Indian Educators 211
A Liberal Justification for Racial Oppression: QUESt_iOP‘S_ for Discussion and
Darwinian Evolution 167 Examination 215
Avoiding the Issue of Political Power 168 Notes 215
A Liberal Faith: Social Progress through the 8. NATIONAL SCHOOL REFORM:
Marketplace 169 THE EARLY COLD WAR ERA 217
The Wassingtan Solution 171 Political Economy and Ideology of the
William Edward Burghardt Du Bois 173 Early Cold War Era 718
Concluding Remarks 175 UL.S. Fear of Soviet Communism 218
Prnvisry SouncE READNG New Liberal Ideology in the Cold War Era 220
Atlanta Exposition Address of 1895 177 James Bryant Conant 222
Porcunsy Sisopen Rrasiies Standardized Testing and Student Selection 224
Of M IBOOker T Washi.n — Who Merits a College Education? 225
Oth " ' & 179 School Reform Reports and Social Stratification 226
erts _ _ Education in a Divided World 227
QueSt}OHSf for Discussion and School Reform in the Postwar Era 228
Examination 185 The Great Talent Hunt 230
Notes 186 Slums and Subversives 233



Contents

Concluding Remarks 235
PRIMARY SOURCE READING:
Excerpts from “Education for All” 240
Questions for Discussion and
Examination 240
Notes 240
PART 2
EDUCATIONAL AIMS IN
CONTEMPORARY SOCIETY 243
. LIBERTY AND LITERACY TODAY:
CONTEMPORARY PERSPECTIVES 245
A Brief Historical Perspective 245
Literacy as a Social Construction 247
Four Contemporary Perspectives on
Literacy 248
Conventional Literacy 248
Functional Literacy 249
Cultural Literacy 253
Critical Literacy 259
Hegemony Theory: Literacy and
Ideology 264
Mass Media and Cultural Hegemony 266
Communications Technologies: From [efferson’s
“Free Marketplace of Ideas” to the
“Information Marketplace” 269
Schooling and Cultural Hegemony 271
Concluding Remarks 274
PRIMARY SOURCE READING:
Inside the Classroom: Social Vision
and Critical Pedagogy 276
Questions for Discussion and
Examination 283
Notes 283
10. TEACHING IN A PUBLIC
INSTITUTION: THE
PROFESSIONALIZATION
MOVEMENT 287
Professionalization of Teaching:
Historical Perspective 288

11.

Common-School Reform
Progressive Era Reform
Conant-Era Reform

Professionalism and Contemporary
School Reform

Comparing Teaching to Other Professions
Professionalism and Modern Liberal Ideology
Traditional Criteria for the Professions
Professionalization and Teacher Preparation
Teacher Preparation and Career Ladders

Teaching as a Public Profession

Teaching as a Distinctive Profession
The Political-Economic Dimensions of
Teaching as a Public Profession

Public Control versus Professional
Autonomy

The Limitations on Teacher Decision Making

Who Controls the Schools

Legal Control Structure

Who Controls the Schools? The Role of the
U.S. Supreme Court

Who Controls the Schools? Extralegal
Influences

Professional Satisfaction and
Professional Ethics

Democratic Ethics and the Profession of
Teaching

Concluding Remarks

PRIMARY SOURCE READING:

What Matters Most: Teaching for America’s
Future

Questions for Discussion and
Examination

Notes

SOCIAL DIVERSITY AND
DIFFERENTIATED SCHOOLING
TODAY: VOCATIONAL AND
LIBERAL IDEALS

Vocational Education in Historical
Perspective

Prior to Perkins: Vocational Education in the
1970s and 1980s

Community Colleges and Vocational Education

The Perkins Act Amendments of 1990

288
289
290

290

291
292
293
294
295

296
297

297

302

303
304
305

307

33

315

316
317

319

329
329

331

332

334
337
338



Contents X1

The Future of the Workplace 339 13. DIVERSITY AND EQUITY TODAY:
Future Jobs 339 MEETING THE CHALLENGE 403
Educating for the Workplace 341 Jane Elliott’s Experiment 404
Income and Benefits | 341 Theories of Social Inequality 405
Work and fhe Luality of Life o Genetic Inferiority Theory 406

Vocational Education as a Teaching Cultural Deficit Theory 407

Method 344 Critical Theory 409

Liberal Education: Theory and Practice 346 A Useful Digression: Bilingual and ESL
Historical Perspectives 346 Instruction as Bridges to English Proficiency 415
[iberal Edsication in America 348 BEV: Language and Cultural Subordination 416

Concluding Remarks 352 Pedagogical Approaches to Pluralism 417

Gender Theory: An Illustration of Sensitivity

PRIMARY SOURCE READING:

to Differences 418
Getting off Track: The Challenge and .ﬁ . .
. . . Multicultural Education and Democratic
Potential of the Mixed Ability e
Cl | Pluralism 419
assroom ) Programs That Work 421

Questions for Discussion and Diversity, Equity, and Special Education 424

Examination 361 _
Concluding Remarks 425
Notes 361
12. DIVERSITY AND EQUITY TODAY: PRIMARY SOURCE READING:
Taking Multicultural, Anti-Racist
DEFINING THE CHALLENGE 365 : : .
| ‘ Education Seriously: An Interview
Liberal Ideology: Meritocracy with Edugator Eaid Lee 17
Reexamined 365
Social Conditions behind the New Debate 366 CIOMARY SOURGE RFADHTK;;:
Three Resources in Bilingual and
The Coleman Report 368 EST Instruct; 131
The Cultural Deprivation Studies 368 nstruc mni ‘
The Political-Economic Context 369 QUESt,l Ons or Liscassion and
Examination 441
The Demographics of Modern American
; Notes 442
Society 369
Race, Ethnicity, and the Limits of Language 370
Gender 375
Socioeconomic Class 377 14. CONTEMPORARY SCHOOL
Education: Ethnicity, Gender, and Class 379 REFORM: THE POST-COLD WAR
Race, Ethnicity, and Education 379 ERA ‘ o
Socioeconomic Class and Education 384 School Reform in the 1980s and 1990s 446
Equity, Education, and Handicapping Contemporary School Reform: Its Languages
Conditions 385 and Themes 446
Gender and Education 386 Schooling as a Response to New Social and
Societal Definitions of Gender 387 Economic Conditions 448
Concluding Remarks 392 The New Consensus on Excellence in
Education 451
PRIMAR\: SOURCE RfADlNG: Restructuring 454
An Indian Father’s Plea 395 Changes Brought by the Contemporary
Questions for Discussion and Reform Movement 456
Examination 398

Contemporary School Reform: A
Notes 398 Critical View 458



X11

Contents

The Political-Economic Origins of the
Contemporary School Reform Movement
The Ideology of Contemporary School Reform

Current Concerns about School Reform

Teachers” Voices
Whose Needs Are Being Met?

School Reform at Century’s End

Late 1990s School Reform: New and
Continuing Initiatives

School Choice, Vouchers, and Charters

Standards-Based Professional Preparation
and Development of Teachers

Concluding Remarks

PRIMARY SOURCE READING:
Why Johnny Can’t Think

PRIMARY SOURCE READING:
The State of the States

Questions for Discussion and
Examination

Notes

458
461

462

463
464

466

467
469

470
471

473

477

479
479

15. CONCLUSION: SCHOOL AND
CONTEMPORARY SOCIETY

The 1990s: Entering the 21st Century

Political-Economic Conditions of the 1990s
The Dominant Ideology Today
Schooling and Teaching in the 1990s

Education Goals for the 1990s and
Beyond

PRIMARY SOURCE READING:
Reinventing Teaching

Questions for Discussion and
Examination

Notes

Selected Sources for Further Reading
Photo Credits

Index

483
484

484
486
488

488

491

499
499

501
511
als



