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PREFACE

While physical education may often seem a superfluous part of a child’s
educational experience, in fact it is particularly crucial for students at an
elementary level. This age is an optimal period for acquiring key motor skills and
developing habits and attitudes toward physical activity that will serve them well
for a lifetime.
Although physical education is one of the most valuable and important vehi-
cles for encouraging and teaching children to lead active lifestyles, numerous

\A hy should elementary schools offer physical education programs?

elementary schools are cutting back on their programs and sending classroom
teachers into the gym. Many elementary classroom teachers, however, are reluc-
tant to teach physical education. From our observations, the main reason for this
reluctance is a history of unsatisfying experiences with physical education. An im-
portant goal for this text, therefore, is to help you discover the joy of physical edu-
cation, perhaps for the very first time.

Elementary classroom teachers need powerful motivation and trust in their
abilities to assume the responsibility of delivering a substantive physical education
program. They must learn an unfamiliar curriculum and new instructional strate-
gies, and they must also be committed to the importance of physical education
in contributing to the total wellness of elementary school students. This book will
help you progress in your understanding and perceptions of physical education,
make you increasingly willing to teach physical education, and give you confi-
dence in your ability to teach it effectively.

We accomplish this goal by preparing you to recognize, plan, and teach quality
physical education lessons. We will guide you every step of the way as you learn
about stages of development, fundamentals of movement, lesson planning, in-
structional and management tactics, and more. We will provide you with both
overarching strategies and specific tasks and activities to help you develop the
confidence and skills you need to teach physical education. Reading this text and
completing and reflecting upon each chapter’s challenges, however, is just the
beginning. We hope that this book will stimulate you to continue learning about
children and movement so you can provide your future students with experiences
full of enjoyment and learning. You have our best wishes.
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ORGANIZATION OF THE BOOK

e sl g Sld sbe BN de wEE WER

This book is divided into five units. Unit I (Chapters 1 to 3) introduces you to the
world of teaching physical education to children. In Chapter 1, we propose that
good teaching in any setting involves doing whatever it takes to help students
learn the content. As such, many of the skills you have as a classroom teacher will
transfer well to the playground or gymnasium. To supplement your existing ex-
pertise, we tell you how children learn motor skills and suggest ways you can teach
these skills in an appropriate progression. Furthermore, we strongly believe that
the joy of engaging in physical activity isn’t just for children with exceptional skills
or excellent physical fitness. Nor is it just for boys or for children of a particular
ethnic group. It is for everyone. While many of you may not have seen physical
education as a place of joy, in Chapter 2 we give you strategies to create an inclu-
sive and pleasurable learning environment for your students. In Chapter 3, we de-
scribe children’s progression through a certain sequence in learning motor skills,
and we outline a helpful teaching progression to enable them to acquire the vari-
ous skill themes and movement concepts.

Unit [I (Chapters 4 to 6) cutlines all the features of physical education teaching
you need to consider before working on the content itself. Chapter 4 lists issues
you will face when creating a lesson plan to teach physical education, while
Chapter 5 deals with the specific instructional strategies you can use in teaching
students in an activity-based lesson. Because teachers have become increasingly
accountable for student learning, in Chapter 6 we have addressed issues of assess-
ment in accordance with physical education objectives and standards.

Unit IIT (Chapters 7 to 10) provides management strategies for maximizing
students’ time for practicing skills and minimizing such distractions as discipline
problems and equipment difficulties. Chapters 7 through 10 will arm you with
strategies for managing students and their behavior, organizing and coping with
equipment, and creating a developmentally appropriate and safe physical educa-
tion experience.

Unit IV (Chapters 11 to 14) provides the specific information you will need to
develop motor skill subject matter suitable for an elementary school curriculum,
These chapters give you extensive content from which you can select individual
lessons or series of lessons. We begin in Chapter 11 with a wide-ranging coverage
of the locomotor and nonlocomotor skill themes that make up elementary school
physical education. Chapter 12 addresses manipulative skills, Chapter 13 provides
extensive coverage of games, and Chapter 14 covers teaching rhythmic movement.
We give numerous tasks you can use to teach all these skills, and the progressive
organization of this material will allow you to easily decide on the appropriateness
of each activity for your students. This flexibility will let your students both learn
and appreciate as much as possible.

Unit V (Chapters 15 and 16) provides strategies for promoting physical activity
and cross-disciplinary learning. We know that many American children are over-
weight or at risk of becoming so, and desperately need to achieve physical fitness.
Unfortunately, to many of us fitness is a dirty word that connotes tedious, repeti-
tious, and arduous activities. But done properly, getting fit can be a lot of fun, and
in Chapter 15 we offer a series of definitely enjoyable activities that will give stu-
dents huge gains in health-related fitness. In conclusion, as this book is intended

Preface



for elementary classroom teachers, Chapter 16 focuses on integrating lessons from
the classroom into physical education and provides strategies for incorporating
material from physical education into other subject areas. We hope this chapter
will help you create natural links across subject areas to enhance meaningful learn-
ing for all your students.

SPECIFIC CHAPTER FEATURE
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Many textbooks begin their chapters with chapter objectives. In this book, how-
ever, we prefer to begin each chapter with a set of “Getting Started” questions to
bring the important issues of the chapter to the foreground and provide a number
of possible discussion starters.

Incorporated throughout the chapter is a feature entitled “What’s Wrong with
This Picture?” that offers an entertaining way to test your knowledge. This feature
describes situations where developmentally appropriate practices are being vio-
lated. Your challenge is to identify these problems and suggest solutions.

We have also found that many elementary teacher education programs have
extensive field experiences in which you visit schools to observe or teach children.
To enhance this element of your learning process, the “Inquiring Minds” feature
lists stimulus questions you might ask practicing teachers in schools during your
visits. The questions ask teachers to give you real-world, practical answers to some
of the key issues addressed in each chapter.

The conclusion of each chapter returns you to the initial reflection process
through a feature called “Over to You.” These thought-provoking questions ask
you to consider how confident you feel in carrying out the applications from the
chapter into the work setting.

Finally, we include in each chapter suggestions for “Portfolio Tasks.” Many
teacher education programs now require their students to produce portfolios as
evidence of their learning and professional growth. Completing the tasks listed in
each chapter will allow you to demonstrate mastery of the key factors that we con-
sider most important for that topic. Any student who completes all the tasks in
this book will have a magnificent résumé.

RESOURCES FOR

il i

INSTRUCTORS
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We would like to thank Ann-Catherine Sullivan of Saginaw Valley State University
who created an Instructor’s Guide and Test Bank for the book. This guide includes
chapter objectives, a chapter overview, the National Association for Sport and
Physical Education (NASPE) standards that are appropriate for each chapter, lec-
ture outlines which include discussion and reflection questions, in-class activities
and out-of-class assignments, key terms, references, websites, and test questions
which include multiple choice, true/false, matching, fill-in-the-blank, and essay
questions (there are about 25 per chapter). The test questions are also available via
a computerized test bank where instructors can edit existing questions or add
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questions of their own. Finally, a PowerPoint presentation is available via the
Benjamin Cummings catalog page for this book at www.aw-bc.com. Please ask
your Benjamin Cummings sales representative for more information about these

supplements.
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PREFACE

hy should elementary schools offer physical education programs?
, While physical education may often seem a superfluous part of a child’s
educational experience, in fact it is particularly crucial for students at an
elementary level. This age is an optimal period for acquiring key motor skills and
developing habits and attitudes toward physical activity that will serve them well
for a lifetime.

Although physical education is one of the most valuable and important vehi-
cles for encouraging and teaching children to lead active lifestyles, numerous
elementary schools are cutting back on their programs and sending classroom
teachers into the gym. Many elementary classroom teachers, however, are reluc-
tant to teach physical education. From our observations, the main reason for this
reluctance is a history of unsatisfying experiences with physical education. An im-
portant goal for this text, therefore, is to help you discover the joy of physical edu-
cation, perhaps for the very first time.

Elementary classroom teachers need powerful motivation and trust in their
abilities to assume the responsibility of delivering a substantive physical education
program. They must learn an unfamiliar curriculum and new instructional strate-
gies, and they must also be committed to the importance of physical education
in contributing to the total wellness of elementary school students. This book will
help you progress in your understanding and perceptions of physical education,
make you increasingly willing to teach physical education, and give you confi-
dence in your ability to teach it effectively.

We accomplish this goal by preparing you to recognize, plan, and teach quality
physical education lessons. We will guide you every step of the way as you learn
about stages of development, fundamentals of movement, lesson planning, in-
structional and management tactics, and more. We will provide you with both
overarching strategies and specific tasks and activities to help you develop the
confidence and skills you need to teach physical education. Reading this text and
completing and reflecting upon each chapter’s challenges, however, is just the
beginning. We hope that this book will stimulate you to continue learning about
children and movement so you can provide your future students with experiences
full of enjoyment and learning. You have our best wishes.
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This book is divided into five units. Unit I (Chapters 1 to 3) introduces you to the
world of teaching physical education to children. In Chapter 1, we propose that
good teaching in any setting involves doing whatever it takes to help students
learn the content. As such, many of the skills you have as a classroom teacher will
transfer well to the playground or gymnasium. To supplement your existing ex-
pertise, we tell you how children learn motor skills and suggest ways you can teach
these skills in an appropriate progression. Furthermore, we strongly believe that
the joy of engaging in physical activity isn’t just for children with exceptional skills
or excellent physical fitness. Nor is it just for boys or for children of a particular
ethnic group. It is for everyone. While many of you may not have seen physical
education as a place of joy, in Chapter 2 we give you strategies to create an inclu-
sive and pleasurable learning environment for your students. In Chapter 3, we de-
scribe children’s progression through a certain sequence in learning motor skills,
and we outline a helpful teaching progression to enable them to acquire the vari-
ous skill themes and movement concepts.

Unit I (Chapters 4 to 6) outlines all the features of physical education teaching
you need to consider before working on the content itself. Chapter 4 lists issues
you will face when creating a lesson plan to teach physical education, while
Chapter 5 deals with the specific instructional strategies you can use in teaching
students in an activity-based lesson. Because teachers have become increasingly
accountable for student learning, in Chapter 6 we have addressed issues of assess-
ment in accordance with physical education objectives and standards.

Unit III (Chapters 7 to 10) provides management strategies for maximizing
students’ time for practicing skills and minimizing such distractions as discipline
problems and equipment difficulties. Chapters 7 through 10 will arm you with
strategies for managing students and their behavior, organizing and coping with
equipment, and creating a developmentally appropriate and safe physical educa-
tion experience.

Unit IV (Chapters 11 to 14) provides the specific information you will need to
develop motor skill subject matter suitable for an elementary school curriculum.
These chapters give you extensive content from which you can select individual
lessons or series of lessons. We begin in Chapter 11 with a wide-ranging coverage
of the locomotor and nonlocomotor skill themes that make up elementary school
physical education. Chapter 12 addresses manipulative skills, Chapter 13 provides
extensive coverage of games, and Chapter 14 covers teaching rthythmic movement.
We give numerous tasks you can use to teach all these skills, and the progressive
organization of this material will allow you to easily decide on the appropriateness
of each activity for your students. This flexibility will let your students both learn
and appreciate as much as possible.

Unit V (Chapters 15 and 16) provides strategies for promoting physical activity
and cross-disciplinary learning. We know that many American children are over-
weight or at risk of becoming so, and desperately need to achieve physical fitness.
Unfortunately, to many of us fitness is a dirty word that connotes tedious, repeti-
tious, and arduous activities. But done properly, getting fit can be a lot of fun, and
in Chapter 15 we offer a series of definitely enjoyable activities that will give stu-
dents huge gains in health-related fitness. In conclusion, as this book is intended
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for elementary classroom teachers, Chapter 16 focuses on integrating lessons from
the classroom into physical education and provides strategies for incorporating
material from physical education into other subject areas. We hope this chapter
will help you create natural links across subject areas to enhance meaningful learn-
ing for all your students.

SPECIFIC CHAPTER FEATURES
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Many textbooks begin their chapters with chapter objectives. In this book, how-
ever, we prefer to begin each chapter with a set of “Getting Started” questions to
bring the important issues of the chapter to the foreground and provide a number
of possible discussion starters.

Incorporated throughout the chapter is a feature entitled “What’s Wrong with
This Picture?” that offers an entertaining way to test your knowledge. This feature
describes situations where developmentally appropriate practices are being vio-
lated. Your challenge is to identify these problems and suggest solutions.

We have also found that many elementary teacher education programs have
extensive field experiences in which you visit schools to observe or teach children.
To enhance this element of your learning process, the “Inquiring Minds” feature
lists stimulus questions you might ask practicing teachers in schools during your
visits. The questions ask teachers to give you real-wotrld, practical answers to some
of the key issues addressed in each chapter.

The conclusion of each chapter returns you to the initial reflection process
through a feature called “Over to You.” These thought-provoking questions ask
you to consider how confident you feel in carrying out the applications from the
chapter into the work setting.

Finally, we include in each chapter suggestions for “Portfolio Tasks.” Many
teacher education programs now require their students to produce portfolios as
evidence of their learning and professional growth. Completing the tasks listed in
each chapter will allow you to demonstrate mastery of the key factors that we con-
sider most important for that topic. Any student who completes all the tasks in
this book will have a magnificent résumé.

RESOURCES FOR INSTRUCTORS
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We would like to thank Ann-Catherine Sullivan of Saginaw Valley State University
who created an Instructor’s Guide and Test Bank for the book. This guide includes
chapter objectives, a chapter overview, the National Association for Sport and
Physical Education (NASPE) standards that are appropriate for each chapter, lec-
ture outlines which include discussion and reflection questions, in-class activities
and out-of-class assignments, key terms, references, websites, and test questions
which include multiple choice, true/false, matching, fill-in-the-blank, and essay
questions (there are about 25 per chapter). The test questions are also available via
a computerized test bank where instructors can edit existing questions or add
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questions of their own. Finally, a PowerPoint presentation is available via the
Benjamin Cummings catalog page for this book at www.aw-bc.com. Please ask
your Benjamin Cummings sales representative for more information about these

supplements.
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