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The ability to think straight, some knowledge of the past,
some vision of the future, some skill to do useful service,
some urge to fit that service into the well-being of the community—

these are the most vital things education must try to produce.

Virginia Gildersleeve, Many a Good Crusade

Gildersleeve (1877-1965) dean of Barnard College from 1911 to 1947, was
an advocate for women’s education and the only female delegate to the

UN founding conference.



PREFACE

Social work educators write textbooks for any number of reasons:
professional commitment and idealism, pragmatism born of frus-
tration at not finding the “ideal” text, ego, the lure of recognition, and
perhaps even a royalty check. Perhaps not surprisingly, we have at
various times been motivated to varying degrees by all of these rea-
sons.

In our divergent professional careers, we each found that
what we believed to be significant educational and philosophical
perspectives were noticeably missing from introductory or founda-
tion social work texts. We also found that many texts were not orga-
nized as we would like, nor were many what we—or our students—
considered “reader friendly.” As a result, we became interested in
this project because we believed we could add some of those miss-
ing perspectives, provide content not always included elsewhere,
and write in an engaging fashion.

We have both been social work educators in undergraduate
and graduate programs for more than two decades. We are both
committed strongly to the importance of a generalist perspective as
a foundation for social work practice and our own training, teach-
ing, and professional interests support this. However, we diverge
with respect to methodologies as one of us (Holmes) tends toward
the micro view and the other (Haynes) tends toward the macro
view. More importantly, we share a commitment to a particular
“world view,” which includes three specific perspectives that have
influence beyond our work in this book.

Our Approach

We have three overarching perspectives that are relevant to the
reader in understanding our approach in this text:

our support for the generalist perspective on social work
practice;

our belief in advocacy as a central mission that underlies all of
what we do as social workers:; and

our commitment to a personally integrated feminist world
view.

xiii
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The Generalist Perspective

Advocacy

We have used the generalist perspective on social work practice as
a guide to the organization and content of this text. We believe that
a focus on the commonalities of practice, and a focus on the trans-
ferability of social work knowledge, values, and skills is central to a
foundation text like this one. We also believe strongly that these
common and transferable elements are at the very core of the dura-
bility and strength of our profession. A generalist perspective pre-
pares students to become professionals within and across fields of
practice during the course of a career. A solid generalist foundation
can transcend traditional social work settings by providing an infi-
nite variety of professional choices over time. We do not necessarily
accept the notion that the ditferences between and among practice
settings—outpatient mental health clinics, nursing homes, public
schools, hospitals, children’s or adult protective services, probation
departments, employee assistance programs—require separate
bodies of knowledge, values, or skills for effective practice. In fact,
we would argue that the focus on separate fields of practice repre-
sents a somewhat artificial distinction. Our approach, not surpris-
ingly, is to focus on the commonalities across and among diverse
practice settings.

We see advocacy as essential to the central mission of all social
work, and as connected to and integrated with the generalist per-
spective. We have framed advocacy as a necessary role for all social
workers because we must advocate on behalf of our clients, on be-
half of our profession, and on our own behalf. We have attempted to
demonstrate how advocacy has been a mainstay of our profession
through its early development to the present. We have also tried to
highlight the unique and particular contributions that women have
made to the evolution and development of social work practice and
education. As we address professional issues, we have attempted to
highlight the importance of advocacy on our own behalf as mem-
bers of a profession that is still (regrettably) misunderstood.
Equally important, we have addressed advocacy as a necessary skill
for all practitioners on behalf of their clients. Advocacy has been

and continues to be a part of what we each do in our professional
roles as educators and administrators.
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A Feminist World View

Currently, no major social work texts (with the exception of those
designed for “women’s issues” courses) include a conscious and
consistent feminist perspective. Certainly there are texts that ad-
dress the concerns of women, and texts that include data about
women, but neither necessarily suggests the inclusion of a feminist
perspective. As we look toward the twenty-first century, we believe
that a feminist perspective is needed to inform, to frame, and to
enlighten not only social work practice, but public policy as well. In
the political arena, 1992 was hailed as the “Year of the Woman,” with
an unprecedented number of women running for public office. Pa-
tricia Aburdene and John Naisbitt’s new book, Megatrends for Womi-
en, hit the bookstores with its predictions of women having increas-
ingly important and visible leadership roles in all walks of life.

These represent important accomplishments for women, but
they do not reflect all the potential inherent in the feminist world
view that we have integrated throughout this text. Our feminist per-
spective is not only about or for the benefit of women. Rather, the
view that we hold is inclusive and encompasses potential benefits
for all persons. Inequality—whether based on gender, race/eth-
nicity, sexual orientation, or any other difference—carries a price
for both the “have nots” and for the “haves.” We see no gain in social
arrangements that serve to separate rather than to connect people.
The feminist perspective we use in this text has guided each of us
professionally and personally. At times, this has not been without a
cost, both professionally and personally. Nonetheless, we have
been, and continue to be, enlightened and empowered by a feminist
world view, and by the contributions of women to our profession. In
turn, we hope that we can share that with others.

Special Features of the Text

We realize that there is no perfect way to organize any text for the
many faculty who will be using it. Everyone has a slightly different
way of structuring a course, and many of you probably try to orga-
nize your courses to fit the needs and interests of your particular
students. Those of us who have taught introductory or foundation
courses, for example, realize that the Elizabethan Poor Laws, his-
torically important though they may be, can put students into a
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comatose state. We also realize that we may be addressing a new
generation of students who may have different learning styles from
those of earlier students.

Recognizing this, we have created an ongoing cast of students
who first appear in detail in Chapter 1, but who stay with us
throughout the text. These students, although hypothetical, are rep-
resentative of some of the individuals who enroll in introductory
courses and who go on to become professional social workers. We
have also created several former students whose career paths over
a 10-year period are detailed in order to give your current students
an understanding of the potential that social work may hold for
them. By using these casts of characters, we have attempted to bring
the content to life and to inform students about the profession, its
history and development, and the practice of social work. We also
hope that this approach will help to engage your students more
actively in their own learning process.

Many social work texts include separate chapters on selected
groups, or “special populations.” Our approach is different. We re-
main unconvinced that treating African Americans, or the aged, or
gays and lesbians as special groups will enhance our understanding
of those groups. We believe that, no matter how much information
is provided about differences, that information will not be “heard”
unless we understand that differences—diversity—can be a posi-
tive force in our society and in our own lives. Therefore, instead of
offering discrete chapters on client groups, we provide an approach
to diversity in Chapter 5. And because we believe that the client
population of social workers represents a series of individuals and
families, each representing many “special” characteristics, we inte-
grate information on social work with a multiracial, multiethnic,
multipreferenced population throughout this text.

Organization of the Text

This text is divided into four units comprised of 14 chapters. Unit
One includes three chapters that serve as a contextual overview. The
first chapteris devoted to presenting our perspective and to meeting
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our cast of current and former students. We have also provided
selected definitions of social work that serve as reference points
throughout the text. Chapters 2 and 3 focus on the historical devel-
opment of social welfare and social work as the basis on which the
profession and practice of social work has evolved. In these two
chapters we have included time lines that provide easy reference to
significant dates and events in social welfare.

Unit Two includes four chapters that frame the social work
perspective and differentiate the social work profession from other
helping professions. Chapter 4 addresses several ways in which the
practice of social work is often organized, then presents a matrix
model that we believe more effectively captures the infinite variety
of practice opportunities in social work. Unlike most texts that pro-
vide separate chapters on selected fields of practice, or on specific
social problems, we have discussed social work practice as inte-
grated opportunities that evolve from our generalist perspective.
Chapter 5 also represents an approach that is different from other
texts in addressing so-called special populations. We believe that an
inclusive perspective, founded on a philosophical base of appreciat-
ing and valuing difference, is essential for preparing students for
practice in a world increasingly characterized by diversity. Chapter
6 builds on our approach to diversity, and presents the profession’s
values and ethics in some detail. Case material is included to high-
light selected real-life practice issues, and we follow our cast of
students as they attempt to work through their own questions and
issues. Finally, Chapter 7 presents a delineation of the social work
knowledge base, including a brief explanation of social work cur-
ricula that is intended to help students understand the structure
and content of their own educational experiences.

Unit Three focuses on social work practice. Chapter 8 in-
cludes an overview of systems theory and the “person-in-environ-
ment’ perspective that informs and guides our practice. Chapter 9
provides a brief discussion of BSW and MSW roles, presents se-
lected generalist practice skills in some detail, and includes a sec-
tion devoted to selected practice roles for BSWs. Chapter 10 briefly
examines advanced micro and macro practice skills, including the
influence of gender. As in Unit Two, we follow our students and
former students through a variety of case illustrations and dia-
logues intended to highlight relevant points from each chapter.

Unit Four is devoted to professionalization. Chapter 11 traces
the evolution of social work practice and education, and highlights
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therole of women inthe profession. We have alsoincluded a timeline
to provide quick reference to significant dates and events in the
profession’s development. Chapter 12 helps students to identify and
understand practitioner concerns, organizational issues, profes-
sional priorities, and public concerns that face us now and that are
likely to exist for some time to come. In Chapter 13 we address the
issue of professional identification, a topic that we have found to be
of considerable interest (and concern) among social work students.
However, in addition toidentifying concerns, we also offer a number
of specific strategies designed to enhance professional identifica-
tion. Finally, Chapter 14 is devoted to a look at the future of social
work. Through the medium of a futuristic guest lecture, we get a
glimpse of what social work practice might look like in the years
ahead, including a look at shifting demographic trends, at evolving
technological changes, and at women in leadership.

Supplementary Materials

We realize that text selection is not necessarily based on the availa-
bility of an instructor's manual or other supplementary teaching
aids. Nonetheless, we have developed the accompanying instruc-
tor's manual in the hope that it will be a helpful tool for both new
and seasoned educators. Our experience in teaching and talking
with students over the years has led us to develop this particular
text, which represents our view of essential content and organiza-
tion. The instructor’s manual has similarly been developed, keeping
in mind students’ responses to particular kinds of content and to the
delivery of that content.

We cannot guarantee that every exercise or discussion ques-
tion will result in remarkable skill development or in lively debate.
Social work education involves too many complex variables that
influence both the content and the process of student learning to
provide that kind of assurance. We can say that each exercise and
discussion question has been used successfully by one or both of us
over time, and that we have found them to be helpful adjuncts to
student learning. The same is true for the test questions that are
included for each chapter. Because many of us would prefer to

spend less of our time developing tests, some or all of these items
may be of help to you.
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