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PREFACE TO
THE CHEAP EDITION

Tur growing demand for the original edition of
these Chapters on Education, has suggested to me
the propriefy of issuing an edition tﬁat- shall come
within easy reach of a larger public. That the work
has had considertlzble currency in the United States,
@d that there have been made translation.s of it
into the Frencl;, German, Italian, Russian, Hungarian,
Dutch, and Danish languages,! are facts which have
further encouraged me to believe that at home an
edition fitted by lower price for wider circulation is
called for. | |

No alterations have been made in the text. In
the absence of more pressing occupations I should

1 To which may now (1884) be added Spanish, Swedish, Bohemian,
Greck, Japanese and Chinese. [Since then it has been translated,
in whole or in part, into several of the languages of India.]
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have subjected it to a careful revision; but rather
than  postpone tasks of greater importance I have

refrained.

Lonpon,
Septeniber, 1878.

[Note.—The present Edition embodies the Author's latest
corrections, made about a year before his death.]
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* Balston, our tutor, was a good scholar after the
fashion of the day, and famous for Latin verse; but

‘he was essentially a comx;xonplace don.  ¢Stephen

major,” he once said to my brother, ‘if you do not
take more pains, how can you ever expect to write
good longs and shorts? If you do not write good
longs and shorts, how can you ever be a man of taste?
If you are not a man of taste, how can you ever hope
to be of use in the world?’”

(The Life of Sir James Fitzjames Stephen,’ Bart.,' by his
brother, Leslie Stephen, pp. 80-1.)
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EDUCATION

CHAPTER 1
WHAT KNOWLEDGE IS OF MOST WORTH ¢

It has been truly remarked that, in order of time,
decoration precedes dress.” Among people who submit
to great physical suffering that they may have them-
selves handsomely tattooed, extremes of temperature
are borne with but little attempt at mitigation.
Humboldt tells us that an Orinoco Indian, ghough
quite regardless of bodily comfort, will yet labour for
a fortnight to purchase pigment wherewith to make
himself admired ; and that the same woman who would
not hesitate to leave her hut without a fragment of
clothing on, would not dare to commit such a breach
of decorum as to go out unpainted. Voyagers find
that coloured beads and trinkets are much more prized
by wild tribes than are calicoes or broadcloths. And
the anecdotes we have of the ways in which, when
shirts and coats are given, savages turn them to some
ludicrous display, show how completely the idea of
ornament predominates over that of use. Nay, there
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" are still more extreme illustrations: witness the fact

narrated by Capt. Speke of his African attendants,
who strutted about in their goat-skin mantles when
the weather was fine, but when it was wet, took them
off, folded them up, and went about naked, shivering
in the rain! Indeed, the facts of aboriginal life seem
to indicate that dress is developed out of decorations.
And when we remember that even among ourselves
most think more about the fineness of the fabric than

" its warmth, and more about the cut than the con-

venience—when we see that the function is still in
great measure subordinated to the appearance—we
have further reason for inferring such an origin.”

It is curious that the like relations hold with the
mind. Among mental as among bodily acquisitions,
the ornamental comes before the useful. Not only in
times past, but almost as much in our own era, that
knowledge which conduces to personal well-being has
been postponed to that which brings applause. In
the Greek schools, music, poetry, rhetoric, and a
philosophy which, until Socrates taught, had but little
bearing upon action, were the dominant subjects;
while knowledge aiding the arts of life had a very
subordinate place. And in our own universities and
schools at the present moment, the like antithesis holds.
We are guilty of something like a platitude when we
say that throughout his after-career, a boy, in nine
cases out of ten, applies his Latin and Greek to no
practical purposes. The remark is trite that in his
shop, or his office, in managing his estate or his family,
in playing his part as director of a bank or a railway,

" he is very little aided by this knowledge he took so

many years to acquire—so little, that generally the
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greater part of it drops out of his memory; and if he
occasionally vents a Latin quotation, or alludes to some
Greek myth, it is less to throw light on the topic in
hand than for the sake of effect. If we inquire what
is the real motive for giving boys a classical education,
we find it to. be simply conformity to public opinion.
Men dress their children’s minds as they do their
bodies, in the prevailing fashion. As the Orinoco
Indian puts on paint before leaving his hut, not with
a view to any direct benefit, but because he would be
ashamed to be seen without it; so, a boy’s drilling
in Latin and Greek is insisted on, not because of their
intrinsic value, but that he may not be disgraced by
being found ignorant of them—that he may have
“the education of a gentleman”—the badge marking
a certain social position, and bringing a consequent
respect.

This parallel is still more clearly displayed in the
case of the other sex. In the treatment of both mind
and body, the decorative element has continued to
predominate in a greater degree among women than
among men. Originally, personal adornment occupied
the attention of both sexes equally. In these latter
days of civilization, however, we see that in the dress
of men the regard for appearance has in a considerable
degree yielded to the regard for comfort; while in
their education the useful has of late been trenching
on the ornamental. In neither direction has this
change gone so far with women. The wearing of
ear-rings, finger-rings, bracelets; the elaborate dress-
ings of the hair ; the still occasional use of paint; the
immense labour bestowed in making habiliments suffi-
ciently attractive: and the great discomfort that will



4 EDUCATION

be submitted to for the sake of conformity ; show how
greatly, in the attiring of women, the desire of appro-
bation overrides the desire for warmth and convenience.
And similarly in their education, the immense pre-
ponderance of “accomplishments” proves how here,
too, use is subordinated to display. Dancing, deport-
ment, the piano, singing, drawing—what a large space
do these occupy! If you ask why Italian and German
are learnt, you will find that, under all the sham
reasons given, the real reason is, that a knowledge of
those tongues is thought ladylike. It is not that the
books written in them may be utilized, which they
scarcely ever are; but that Italian and German songs
may be sung, and that the extent of attainment may
bring whispered admiration. The births, deaths, and
marriages of kings, and other like historic trivialities,
are committed to memory, not because of any direct
benefits that can possibly result from knowing them ;
but because society considers them parts of a good
education—because the absence of such knowledge may
bring the contempt of others. When we have named
reading, writing, spelling, grammar, arithmetic, and
sewing, we have named about all the things a girl is
taught with a view to their actual uses in life; and
even some of these have more reference to the good
opinion of others than to immediate personal welfare.
Thoroughly to realize the truth that with the mind
as with the body the ornamental precedes the useful, it
is requisite to glance at its rationale. This lies in the
fact that, from the far past down even to the present,
social needs have subordinated individual needs, and
that the chief social need has been the control of
individuals. It is not, as we commonly suppose, that



KNOWLEDGE OF MOST WORTH 5

there are no governments but those of monarchs, and
parliaments, and constituted authorities. These ac-
knowledged governments are supplemented by other
unacknowledged ones, that grow up in all circles, in
which every man or woman strives to be king or queen
or lesser dignitary. To get above some and be' rever-
enced by them, and to propitiate those who are above
us, is the universal struggle in which the chief energies
of life are expended. By the accumulation of wealth,
by style of living, by beauty of dress, by display of
knowledge or intellect, each tries to subjugate others;
and so aids in weaving that ramified network of
restraints by which society is kept in order. It is not
the savage chief only, who, in formidable war-paint, with
scalps at his belt, aims to strike awe into his inferiors;
it is not only the belle who, by elaborate toilet, polished
manners, and numerous accomplishments, strives to
“make conquests”; but the scholar, the historian, the -
philosopher, use their acquirements to the same end.
We are none of us content with quietly unfolding our
own individualities to the full in all directions; but
have a restless craving to impress our individualities
upon others, and in some way subordinate them. And
this it is which determines the character of our educa-
tion. Not what knowledge is of most real worth, is the
consideration; but what will bring most applause,
honour, respect—what will most conduce to social
position and influence—what will be most imposing.
As, throughout life, not what we are, but what we shall
be thought, is the question; so in education, the
question is, not the intrinsic value of knowledge, so
much as its extrinsic effects on others. And this being
our dominant idea, direct utility is scarcely more
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regarded than by the barbarian when filing his teeth
and staining his nails.

If there requires further evidence of the rude, unde-
veloped character of our education, we have it in the
fact that the comparative worths of different kinds of
knowledge have been as yet scarcely even discussed—
much less discussed in a methodic way with definite
results. Not only is it that no standard of relative
values has yet been agreed upon; but the existence of
any such standard has not been conceived in a clear
manner. And not only is it that the existence of such
a standard has not been clearly conceived ; but the need
for it seems to have been scarcely even felt. Men read
books on this topic, and attend lectures on that ; decide
that their children shall be instructed in these branches -
of knowledge, and shall not be instructed in those; and
all under the guidance of mere custom, or liking, or
prejudice ; without ever considering the enormous im-
portance of determining in some rational way what
things are really most worth learning. It is true that
in all circles we hear occasional remarks on the import-
ance of this or the other order of information. But
whether the degree of its importance justifies the
expenditure of the time needed to acquire it; and
whether there are not things of more importance to
which such time might be better devoted; are queries
which, if raised at all, are disposed of quite summarily,
according to personal predilections. It is true also,
that now and then, we hear revived the standing con-
troversy respecting the comparative merits of classics
and mathematics. This controversy, however, is carried
on in an empirical manner, with no reference to an
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ascertained -criterion; and the question at issue is in-
significant when compared with the general question
of which it is part. To suppose that deciding whether
a mathematical or a classical education is the best, is
deciding what is the proper curriculum, is much the
same thing as to suppose that the whole of dietetics lies
in ascertaining whether or not bread is more nutritive
than potatoes !

The question which we contend is of such transcendent
moment, is, not whether such or such knowledge is of
worth, but what is its relative worth? When they have
named certain advantages which a given course of study
has secured them, persons are apt to assume that they
have justified themselves: quite forgetting that the
adequateness of the advantages is the point to be
judged. There is, perhaps, not a subject to which men
devote attention that has not some value. A year
diligently spent in getting up heraldry, would very
possibly give a little further insight into ancient
manners and morals. Any one who should learn the
distances between all the towns in England, might, in
the course of his life, find one or two of the thousand
facts he had acquired of some slight service when
arranging a journey. Gathering together all the small
gossip of a county, profitless occupation as it would be,
might yet occasionally help to establish some useful fact
—say, a good example of hereditary transmission. ‘But
in these cases, every one would admit that there was
no proportion between the required labour and the
probable benefit.. No one would tolerate the proposal
to devote some years of a boy’s time to getting such
information, at the cost of much more valuable informa-
tion which he might else have got. And if here the
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test of relative value is appealed to and held conclusive,
then should it be appealed to and held conclusive -
throughout. Had we time to master all subjects we
need not be particular. To quote the old song:—

Could a man be secure

That his days would endure

As of old, for a thousand long years,
What things might he know !
What deeds might he do !

And all without hurry or care.

“But we that have but span-long lives” must ever
bear in mind our limited time for acquisition. And
remembering how narrowly this time is limited, not
only by the shortness of life, but also still more by the
business of life, we ought to be especially solicitous to
employ what lime we have to the greatest advantage.
Before devoting years to some subject which fashion or
fancy suggests, it is surely wise to weigh with great care
the worth of the results, as compared with the worth of
various alternative results which the same years might
bring if otherwise applied.

In education, then, this is the question of questions,
which it is high time we discussed in some methodic
way. 'The first in importance, though the last to be
considered, is the problem—how to decide among the
conflicting claims of various subjects on our attention.
Before there can be a rational curriculum, we must
settle which things it most concerns us to know ; or, to
use a word of Bacon's, now unfortunately obsolete—we
must determine the relative values of knowledges.

To this end, a measure of value is the first requisite.
And hgppily, respecting the true measure of value, as
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expressed in general terms, there can be no dispute.
Every one in contending for the worth of any particular
order of information, does so by showing its bearing
upon some part of life. In reply to the question—¢ Of
what use is it ?” the mathematician, linguist, naturalist,
or philosopher, explains the way in which his learning
beneficially influences action—saves from evil or secures
good—conduces to happiness. When the teacher of
writing has pointed out how great an aid writing is
to success in business—that is, to the obtainment of
sustenance—that is, to satisfactory living; he is held
to have proved his case. And when the collector of
dead facts (say a numismatist) fails to make clear any
appreciable effects which these facts can produce on
human welfare, he is obliged to admit that they are
comparatively valueless. All then, either directly or by
implication, appeal to this as the ultimate test.

How to live >—that is the essential question for us.
Not how to live in the mere material sense only, but in
the widest sense. The general problem which com-
prehends every special problem is—the right ruling of
conduct in all directions under all circumstances. In
what way to treat the body ; in what way to treat the
mind ; in what way to manage our affairs; in what
way to bring up a family ; in what way to behave as a
citizen ; in what way to utilize those sources of happiness
which nature supplies—how to use all our faculties to
the greatest advantage of ourselves and others—how
to live completely 7 And this being the great thing
needful for us to learn, is, by consequence, the great
thing which education has to teach. To prepare us
for complete living is the function which education has
to discharge ; and the only rational mode of judging of
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an, educational course is to judge in what degree it
discharges such function.

This test, never used in its entirety, but rarely even
partially used, and used then in a vague, half-conscious
way, has to be applied consciously, methodically, and
throughout all cases. It behoves us to set before our-
selves, and ever to keep clearly in view, complete living
as the end to be achieved ; so that in bringing up our
children we may choose subjects and methods of instruc-
tion, with deliberate reference to this end. Not only
ought we to cease from the mere unthinking adoption
of the current fashion in education, which has no
better warrant than any other fashion; but we must
also rise above that rude, empirical style of judging dis-
played by those more intelligent people who do bestow
some care in overseeing the cultivation of their children’s
minds. It must not. suffice simply to ¢hink that such
or such information will be useful in after life, or that
this kind of knowledge is of more practical value than
that ; but we must seek out some process of estimating
their respective values, so that as far as possible we may
positively know which are most deserving of attention.

Doubtless the task is difficult—perhaps never to be
more than approximately achieved. But, considering
the vastness of the interests at stake, its difficulty is no
reason for pusillanimously passing it by; but rather
for devoting every energy to its mastery. And if we
only proceed systematically, we may very soon get at
results of no small moment. ‘

Our first step must obviously be to classify, in the
order of their importance, the leading kinds of activity
which constitute human life. They may be naturally
arranged into:—1. Those activities which directly
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minister to self-preservation; 2. those activities which,
by securing the necessaries of life, indirectly minister
to self-preservation; 3. those activities which have
for their end the rearing and discipline of offspring;
4. those activities which are involved in the maintenance
of proper social and political relations; 5. those
miscellaneous activities which fill up the leisure part of
life, devoted to the gratification of the tastes and
feelings.

That these stand in something like their true order
of subordination, it needs no long consideration to show.
The actions and precautions by which, from moment
to moment, we secure personal safety, must clearly
take precedence of all others. Could there be a man,
ignorant as an infant of surrounding objects and move-
ments, or how to guide himself among them, he would
pretty certainly lose his life the first time he went into
the street ; notwithstanding any amount of learning he
might have on other matters. And as entire ignorance
in all other directions would be less pramptly fatal
than (entire ignorance in this direction, it must be
admitted that knowledge immediately conducive to
self-preservation is of primary importance.

That next after direct self-preservation comes the
indirect self-preservation which consists in acquiring
the means of living, none will question. That a man’s
industrial functions must be considered before his
parental ones, is manifest from the fact that, speaking
generally, the discharge of the parental functions is made
possible only by the previous discharge of the industrial
ones. The power of self-maintenance necessarily pre-
ceding the power of maintaining offspring, it follows
that knowledge needful for self-maintenance has stronger
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claims than knowledge needful for family welfare—is
second in value to none save knowledge needful for
immediate self-preservation.

As the family comes before the State in order of
time—as the bringing up of children is possible before
the State exists, or when it has ceased to be, whereas
the State is rendered possible only by the bringing up
of children ; it follows that the duties of the parent

. demand closer attention than those of the citizen. Or,

to use a further argument—since the goodness of a
society ultimately depends on the nature of its citizens;
and since the nature of its citizens is more modifiable
by early training than by anything ‘else ; we must con-
clude that the welfare of the family underlies the welfare
of society. And hence knowledge directly conducing
to the first, must take precedence of knowledge directly
conducing to the last.

Those various forms of pleasurable occupation which
fill up the leisure left by graver occupations—the enjoy-
ments of music, poetry, painting, etc.—manifestly imply
a pre-existing society. Not only is a considerable de-
velopment of them impossible without a long-established
social union ; but their very subject-matter consists in
great part of social sentiments and sympathies. Not
only does society supply the conditions to their growth ;
but also the ideas and sentiments they express. And,
consequently, that part of human conduct which con-
stitutes good citizenship, is of more moment than that
which goes out in accomplishments or exercise of the
tastes; and, in education, preparation for the one must
rank before preparation for the other.

Such then, we repeat, is something like the rational
order of subordination :—That education which pre-



