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INTRODUCTION

With the extension of compulsory education requirements
during recent years and with the stricter enforcement of
these requirements more children came into the schools.
Many thus forced in had not come because the school was
not attractive to them. This was owing largely to the fact
that they were not adapted to do successfully the work
which the school offered them. These are the dull children
of the school.

It so happened that during the period of increasing
compulsory educational requirements the scientific means
for analyzing and diagnosing children were greatly improved
and refined. The application of these means has done much
to enable schools to organize children into groups upon the
basis of ability and to provide educational advantages to
meet the needs of each group. ‘

Every teacher finds the dull child a problem. He moves
more slowly in his work, consequently he must stay in school -
longer. The effort of the schools, however, should be to
enable pupils of this type to progress each at his own proper
rate and acquire such mental, moral, and physical health
as will enable him to adjust his life as successfully as possible
even though it be only in a very simple environment.

Much more attention is being given, therefore, to the
problem of making the school a happy, profitable place for
dull children to be. It is not enough merely to know who
the dull and retarded are, or even to segregate them into
classes. The great need is to know what they should be

taught and how.
v



vi INTRODUCTION

This book is an effort to supply definite help and guidance
to teachers in the interest of the better education of all
handicapped children. While fundamental in its approach
and scientific in its treatment throughout, it 1s primarily a
practical handbook and guide in the details of the types of
work which should be attempted with the dull child and
with the procedures which should be employed in carrying
this work forward.

Starting with the conception, developed in Chapter I,
that each child, whatever his ability, should strive for such
measure of all round socialization as may be possible to
him, the text proceeds to set forth in Chapter II those
teaching procedures which well tested practice has revealed
are effective in educating such pupils. This chapter re-
minds the teacher of the objectives determined upon in
Chapter I, shows the types of procedures which should be
used to achieve such ends, and then sketches the outcomes
to be sought.

Following these two introductory chapters are chapters
dealing with the various subjects of study and the various
activities of the school which it is believed should possess
large socializing value for the dull children. What is so
socially valuable that even the dull child should acquire it,
what are the difficulties involved in his mastery of it, and
what is the technique of procedure in helping him over
these difficulties are basic questions which are raised and
answered in these chapters dealing with the various sub-
jects of study and the different types of educative activity.

Anyone who has had opportunity to observe Dr. Inskeep
at work in her own classroom, as it has been my pleasure
to do as her superintendent of schools, finds in this volume
an expression of the best which she has been able to achieve
in her several years of experience in guiding and educating
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handicapped children. To her task she has brought the gift
of scholarship and an infinite patience to concern herself
with every important detail as revealed in her experience.
The volume is not only the result of Dr. Inskeep’s class-
room teaching of children, but much of the material in it
has had the further testing of presentation by her in lec-
tures to hundreds of teachers in summer session classes at
the University of California.

The result is that she produced a manuscript which will
be of great inspiration and guidance to the classroom teacher
of dull and retarded children. Not only should it furnish
helpful guidance to the teachers of children who are typically
dull, but likewise to any teacher of any type of child who
is seeking to understand him fundamentally and to serve
him adequately.

I predict that the book will be found of great value in the
training of intending teachers. Students in normal school
classes, as well as in university classes in education, who
seek to understand in all round ways their total responsi-
bility with the various types of children to be found in the
public schools, will certainly have occasion to use this book
and to find in it a profitable source of information.

H. B. WiLson.

Superintendent of Schools,
Berkeley, California



FOREWORD

A larger recognition of the needs of dull and retarded
children and more and better provisions for teaching them
present a problem of far reaching economic and social
significance. This volume is concerned with the objectives
that should be kept in mind when planning school work for
dull and retarded children and the teaching procedures
that should be used in carrying out this work.

In the decades that are past, elementary education was
carried on at the pace which the average child was supposed
to travel along the road of learning. Each child was ex-
pected to keep up with this mythical average child. And
yet, all this time, in every school, there were children who
were getting little or nothing out of attending school —
children who often in the course of their school lives failed
of promotion, not just once, but several times. Then slowly,
very slowly, the educational world began to recognize that
a grade as a measure of yearly progress was not a mental
diagnosis, but merely a piece of administrative machinery
used for expediency’s sake. The question was asked as to
whether it might not be a mistake to make all children move
at the educational pace that had been set for the average
child. Then students of educational psychology sought to
find out why children lagged behind. Intelligence was
rated, children with mental defects were distinguished from
mentally defective children, and here and there provision
was made in school systems for the various forms and de-
grees of retardation.

Also for many years America admitted indiscriminately

certain foreign elements that did not represent the average
ix



X FOREWORD

type of mental ability even in their own countries. For this
reason teachers have found that in spite of improved educa-
tional conditions and an improved teaching force, it has been
difficult to maintain the average standard of attainment
which formerly held for the rank and file of children attend-
ing school. Even in the high schools teachers testify to this
fact. The reason is (1) that a great many of our foreigners
are not of average mental stock, and (2) that we have in-
creased our demands for compulsory education, in some
cases, like California, even to the eighteenth year, so that
there 1s a persistence of the inept minds a!l through the
grades and sometimes through the high schools. It is not
surprising to find, therefore, that so great a percentage of
dull or retarded pupils should be found among the school
children in our large cities, industrial centers, or even in
the country where foreign labor is employed. They have
always been in the world, but just now through the agency
of the school we are trying to make them self-supporting
and self-controlled citizens fitted to a higher type of civili-
zation. The problem is, therefore, a much more common
one than one would think when he first hears or reads the
expression ‘‘retarded children.” This book will be found
helpful then by those who instruct children from the lower
immigrant families as well as native dull and retarded.
Who are the dull and retarded children within the mean-
ing of the title of this book? They are those who clog the
wheels of normal progress, the repeaters who succeed at
times 1n being promoted, but who always take an undue
share of the teacher’s time; they are the children whose
abilities are mechanical rather than academic;! the chil-
dren who are not getting the education to which all the

1 StENQuIsT, JorN L. — “The Case for the Low 1.Q.” Journal of Educational
Research. Nov., 1921.
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children of all the people are entitled. They are not imbe-
ciles, that is, those whose adult mental age will never be
over seven years. 1hey are the children whose adult mental
age will be, according to our present methods of testing,
somewhere from eight to fourteen years. Stated in the
form of grades, they are the children who can do at least
third-grade work and some few of whom may even finish
vocational high schools. Measured in terms of current
mental hygiene, they are morons of the various classifica-
tions, border-line-deficiency cases, and dull-normals. In the
school world they are generally spoken of as retarded.
Designated in terms of possible industrial adjustment, they
are those who will probably be the unskilled, semiskilled,
and, in some cases, skilled laborers and ordinary clerical
workers.!

These are the children who, under the regular grade sys-
tem, are costing more than any other children in the ele-
mentary school system. It has been estimated that “ten
per cent of the school budgets for this country are spent in
reteaching children what they have been taught once and
failed to learn.” * Nor does the expense involved under
the usual grade system of teaching retarded children with
normal children, end there. In a survey of the prison popu-
lation of the State of New York, for each two prison in-
mates who made normal or accelerated progress when in
school, there were over seven who were retarded.® No one,
probably, has any conception of the economic loss to the
community, the individual loss of self-respect, and the mal-

1 TermaN, Louts M., DicksoNn, VirciL E., SutHErLAND, A. H., FrANzEN,
Raymonp H., Tupper, C. R., and FERNALD, GRACE. — Intelligence Tests and
School Reorganization, page 27.

? FARRELL, EL1zABETH E. — “The Unclassified Child,” Ungraded; Feb., 1923.

3 LewisonN, ALFreD, Chairman — Report for 1920 of the New York State
Prison Survey Commitsee.
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adjustments that have resulted from past attempts to
make children of varying degrees of retardation keep pace
with normal children.

It is because of the breadth of application and the loose
use of such terms as defective, subnormal, feeble-minded,
and retarded, that much misconception has arisen as to
how children who have failed to keep pace with the grades
should be taught. Those who advocate practically no
academic work for retarded children are seeing only one
side of the shield and are usually thinking of imbeciles,
while those who believe that retarded children should be
given the same work as normal children are looking at the
other side of the shield and forgetting that retardation re-
sults in a large proportion of cases from a structural condi-
tion and is a definite mental defect.

There is growing to be a nation-wide desire to give the
child the largest possible opportumty This is showing
itself, among other ways, in a distinct trend toward pro-
viding classes for so-called slow, dull, limited, or retarded
children. These children cannot profitably be taught by
the same methods or by using the same curriculum pro-
vided for normal or supernormal children. Whatever work
is done with dull and retarded children must take into
consideration the avenues of approach to the retarded
mind and should also adjust the child of limited mentality
as far as possible to normal life situations.

The teaching procedures that follow are not theories
about what should be taught, but classroom experiences as
to what can be taught. They are suitable for use in slow,
limited, ungraded, and special classes in work that would
correspond to a certain extent to the first, second, third,
fourth, fifth, sixth, and in some cases, the seventh and
eighth grades. Education is not so much what you put
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into a child’s mind, as it is how he reacts cn what you do
put in. No amount or kind of teaching will create brain
cells or modify brain structure. The organism, though, as
it exists can be quickened to its uttermost capacity.!
Learning can be made to function with living, and many a
boy and girl can be trained to put up a winning fight by
making good use of poor brain power.

It is not expected that the classroom work that is given
in this book can all, or even in any considerable part, be
given to any one child or group of children. The book, is
so arranged that selections can be taken from any of the
chapters and adapted to the individual child, the individual
environment, class and equipment. In all of her work the
teacher should have a thoroughly prepared plan of her own.
There are many specific suggestions in the pages that fol-
low which will aid in the planning of new and original
teaching procedures that will interest and appeal to the dull
and retarded mind.

The suggestions, games, plans, methods, and curriculum
content in this book owe much of their value to the fact
that they are a record of procedures worked out in actual
everyday classroom teaching. This was made possible to
a large degree by the opportunities for experimentation and
the helpful encouragement afforded the author by her su-
perintendent, Mr. H. B. Wilson, ‘and_her principal, Mr. A.

J. Hamilton.
A.D. 1.

1 CassaMAJor, DRr. Louis — “Millions of twelve cylinder brains are only
hitting on one cylinder,” from an interview, printed in The American Magazine.
Nov., 1922.
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TEACHING DULL AND RETARDED
CHILDREN

CHAPTER 1
THE GOAL

Tre NEeeps oF DuLL aND RETARDED CHILDREN

The education of all the children of all the people is
generally accepted as our present standard. Education to
meet the needs of all the children of all the people should
be the next step. What are the needs of dull and retarded
children? What kind of teaching will meet these needs?
Considering the dull and retarded as of all degrees of
brain power above that of the imbecile and up to that of
the normal child, what potential possibilities of discontent,
failure, and crime lie in this group! Two things above all
others will save children of this class from becoming failures:
the wnll to control themselves and the consciousness that they
can succeed when they have used their best efforts. Success in
school work should be made possible for these children,
though 1t be a success in limited undertakings; for there is
a vast difference between failure and the confidence in self
that comes from a modicum of success. A mind filled with
the spirit of success 1s not a stagnant pool breeding noxious
thoughts.

What should be taught. — Stated in broadest terms, the
dull and retarded should be taught everything they are
capable of learning that will function with life. But what
will function in their lives? Before this can be answered

1



