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Preface

Learning to be a teacher is a long and complex journey full of excitement and challenge.
It begins with the many experiences we have with our parents and siblings; it contin-
ues as we observe teacher after teacher through sixteen to twenty years of schooling;
and it culminates, formally, with professional training, but continues through a lifetime
of teaching experiences.

Purpose and Audience

This is the seventh edition of Learning to Teach. It is intended for teacher candidates tak-
ing a course commonly labeled General Methods of Teaching, and offered through the
elementary, secondary, or general education programs. A variety of other course titles—
Analysis of Teaching, Study of Teaching, Principles and Practices of Teaching, or
Strategies of Teaching—are sometimes used. Whatever its title, the course’s content
normally focuses on general models, strategies, and tactics that apply to teaching in all
subject areas and at all grade levels.

Although these courses vary somewhat among institutions, most of them share the
following general goals. Most instructors want their students to:

e develop a repertoire of basic teaching models, strategies, and tactics

¢ understand the theoretical foundations behind teaching and learning

¢ understand the dynamics of teaching, both inside and outside the classroom

e develop an awareness and appreciation of the knowledge base that supports current
practices in teaching

e appreciate the opportunities and challenges of teaching in classrooms characterized
by diversity

e know how to adapt instruction to meet the needs of all learners

e acquire skills with which to observe, record, and reflect on teaching

Organization and Content of the Seventh Edition

The seventh edition of Learning to Teach provides a comprehensive and balanced view
of teaching. To accomplish this, the book is organized into five parts. Part 1 introduces
the book, explores the meaning of effective teaching, and considers the processes and
stages that beginning teachers go through on the way to becoming accomplished teach-
ers. It also lays out the major themes of the book as well as the contemporary social con-
text of teaching—a context characterized by student diversity and societal demands
that teachers help all students realize their learning potentials.

Parts 2, 3, 4, and 5, the heart of the book, are organized around concepts of what
teachers do. These sections assume that all teachers have three important responsibili-
ties: (1) They lead a group of students—the leadership aspects of teaching; (2) they provide
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students with direct, face-to-face instruction—the interactive aspects of teaching; and
(3) they work with colleagues and parents to perform the organizational aspects of teach-
ing. New to the seventh edition, in response to feedback from users, the interactive as-
pects of teachers have been divided into two parts. Part 3 (Chapters 7-9) describes the
more traditional and teacher-centered approaches to instruction, whereas Part 4 (Chap-
ters 10-13) focuses specifically on contemporary student-centered approaches as well
as on ways to use various approaches together to meet a variety of instructional goals.

Research Applied to the
Practical Problems of Teaching

To be successful, teachers must have a solid understanding of the research that sup-
ports and defines effective teaching practices. They must also command a deep practi-
cal knowledge about students, how they learn, and about the strategies that promote
student learning. With this belief, Learning to Teach emphasizes how important research
and the knowledge base is to teaching and learning, showing how ideas from research
can be applied to the practical problems faced daily by teachers.

The Research-Based Side of Teaching

Much progress has been made in clarifying and organizing the knowledge base on
teaching. It is important for teachers in the twenty-first century to have a command of
the specialized knowledge that has accumulated over the past half-century and more.
This knowledge will set them apart from the average person and provide them, as pro-
fessionals, with some guarantees that they are using best practice.

Theory to Practice Connections. Learning to Teach works to provide readers with the
theory and rationale that underlie and support specific principles and practices. Each
chapter has a “Theoretical and Empirical Support” section that provides a sampling of
the research that is the basis of particular practices followed by explanation of why a
recommended practice or procedure works the way it does.

Research Summary Boxes. Each chapter contains a boxed “Research Summary” of an
important research study pertaining to the chapter topic. The studies have been se-
lected to illustrate not only some aspect of the knowledge base that supports the top-
ics under discussion, but also particular modes of inquiry practiced by educational
researchers. Some of the studies are more traditional empirical studies, whereas oth-
ers represent contemporary qualitative approaches. Many of the studies are consid-
ered classics, and together they cover almost fifty years of educational research.
Although highly compressed, these summaries are true to the investigators’ methods
and conclusions.

“Reading and Using Research” Resource Handbook. The “Reading and Using Re-
search” resource handbook found at the end of the text contains a succinct guide to
reading and understanding the research literature available through professional jour-
nals. This handbook provides an introduction to consuming literature—an ability any
serious student of teaching must develop.



The Applied and Practical Side of Teaching

Although teaching is based on knowledge derived from educational research, it also
has an important applied and practical side. The content in Learning to Teach has been
organized to help address many of the everyday problems faced by teachers. It takes
those who are learning to teach behind, instead of in front of, the teacher’s desk to pro-
vide a practical and realistic view of what teaching is all about. Chapters provide con-
crete guidance on how to plan and conduct a variety of lessons, how to assess and
evaluate student learning, and how to create and manage a productive learning envi-
ronment. The organization of the text and its approach are designed to provide readers
with specific understandings and skills to apply these understanding to concrete class-
room situations.

NEW Chapter on Using Multiple Models and Differentiating Instruction. While
Learning to Teach discusses various approaches and models of teaching independently
in order to provide a comprehensive, research-based discussion of each, the reality is
that teachers rarely use them alone but rather use several in any given lesson or unit.
In this seventh edition a new chapter shows both how to use multiple models in a les-
son or unit and how to differentiate instruction to support individual student learning.

Integrated Emphasis on Diversity and Inclusion. The discussion of diversity and
inclusion is one that spans the entire text. It begins in Chapter 2, which was completely
rewritten in the sixth edition to focus on student learning in the diverse classroom and
expanded in this edition to include new discussions on social class, religious diversity,
and sexual orientation. The discussion started in this chapter is continued through the
rest of the text in sections that focus on student learning and diversity in relation to the
topic at hand. These sections describe how teachers can adapt or differentiate their in-
structional practices to the wide range of abilities, diverse cultural backgrounds, and
various special needs.

£ Enhancing Teaching with Technology Box. As more computers are found in
classrooms, more instructional materials become available on CD-ROM, and the Inter-
net becomes more and more available to students, teachers must remain abreast of
these exciting and important developments. It is particularly important for new teach-
ers to be able to step into their first classroom equipped with the knowledge and skills
to use computer and telecommunication technologies. In response to this reality, each
chapter contains an Enhancing Teaching with Technology feature that highlights software
and other computer technologies pertaining to the particular chapter topic.

Support for Student-Learning

Learning to Teach has several features created to support learning and to help students
access and learn information from the text.

e Learning Goals. Each chapter begins with Learning Goals that focus the student on
key aspects of the chapter.

e Check, Extend, Explore. Each major chapter section concludes with “Check” ques-
tions to help the reader review the content covered, “Extend” questions that prompt
reflection and also ask “poll questions” that the reader can respond to on the Online
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Learning Center, and “Explore” listings of related Web site topics that can be linked
to through the Online Learning Center.

Marginal Notes. Throughout the chapters, marginal notes highlight main ideas and
define important concepts.

Summary. Tied to the chapter-opening Learning Goals, the summary provides a
point-by-point review of the chapter’s content.

Key Terms. Key terms with page references are listed at the end of each chapter. De-
finitions are listed in the book-ending Glossary.

Application and Interactive Opportunities

Although many aspects of teaching can be guided by the knowledge base, many oth-
ers can be looked at from more than one point of view and require teacher problem
solving and reflection. Learning to Teach includes several applied features that allow
teacher candidates to reflect on important issues, compare their ideas and opinions to
those of experienced teachers, and practice what they are learning.

Reflecting On . . . Each chapter begins with a short scenario and series of questions
designed to prompt readers to reflect on their own lives and classroom experiences
to prepare them for the content to follow. Readers can respond to the questions
through the Online Learning Center.

Reflections from the Classroom—Case Study. Each chapter concludes with a class-
room case or teaching situation that is followed by reactions to the scenario from two
classroom teachers.

Porifolio and Field Experience Activities. Organized by Learning to Teach chapters,
these activities constitute a field guide that assists teacher candidates in gathering
and interpreting data, examining their own experiences, and developing a profes-
sional portfolio. The activities are on the Interactive Student CD-ROM and each is
matched to one or more of the INTASC principles.

Lesson Planning Exercises and Practice Activities. The Interactive Student CD-ROM
includes two types of interactive activities that were designed to help teacher can-
didates apply what they are learning by giving them the opportunity to plan lessons
and engage in a variety of practice activities. The Lesson Planning Exercises walk the
student through planning a lesson based on particular approaches to teaching. The
student is given a task and the tools (background information about a real class-
room, student descriptions, video clips, sample lesson plans, etc.) to complete it.
Each task constitutes one step in planning a lesson based on a particular model. The
standalone Practice Activities allow the student to complete an activity that a teacher
would typically do.

Portfolio Resources. Many teacher candidates today are required to have a profes-
sional portfolio. To help students with the construction of portfolios, the Portfolio and
Field Experience Activities section of the Interactive Student CD-ROM includes an in-
troduction to portfolios as well as many activities that can become portfolio artifacts.
Additionally, many of the text features can guide portfolio exhibit development.
Resources to Prepare for the Praxis II"™ Exam. Today, most states require teacher
preparation students to pass the Educational Testing Service’s Praxis [I™ Principles
of Learning and Teaching Exam before they are provided an initial teaching license.
This edition includes resources aimed at helping students prepare for the Praxis I[I™
exam using Learning to Teach. A matrix correlates topics covered on the Praxis II™



exam with Learning to Teach content and activities, and both objective questions and
questions based on the Praxis™ format are available on the Interactive Student CD-
ROM for students to use for practice.

New in the Seventh Edition

As with previous editions, revisions were based on my own experience in teaching the
text as well as on systematically gathered feedback from users across the country and
from colleagues. Although the general goals, themes, and features of the previous edi-
tions have remained constant, many revisions have been made in response to user feed-
back, as well as to developments in the expanding knowledge base on teaching,
significant societal changes now occurring, and new technologies that can enhance
teaching. Following is a summary of the revisions made to the seventh edition:

e A new Chapter 13, “Connecting the Models and Differentiating Instruction,” dis-
cusses how to use several models within a lesson or unit (including two detailed ex-
amples) and further explanation of how to differentiate instruction for individual
students.

e The assessment chapter (Chapter 6) has been heavily revised to provide new and ex-
panded coverage of the era of accountability, test-retest reliability, alternative-form
reliability, split-half reliability, the teacher’s role in standardized testing, using test
results, test construction, alternative assessment, rubrics, and more.

 Key new coverage includes discussions on the way research is conceived and con-
ducted, cognitive/constructivist views of teaching and learning, self-regulated
learning, scaffolding, how the brain works, motivation, portfolio development for
teachers, and revisions to Bloom’s Taxonomy.

e Over 200 new references have been added.

e An end-of-book matrix that keys Learning to Teach topics to the INTASC standards
and knowledge tested by the Praxis II"™ PLT exam has been added.

e Four new video segments on Assessment and Evaluation, Diversity, Concept Teach-
ing, and Using Multiple Models have been added to the Teaching Methods in the Class-
room video, which is now also available in DVD format.

e Learning Goals now begin each chapter and organize the chapter summary.

Supplements

This edition of Learning to Teach is accompanied by a wealth of supplemental resources
and learning aids for both instructors and students.

For the Instructor

e Instructor’s Resource CD-ROM. The Instructor’s Resource CD-ROM includes elec-
tronic versions of the Instructor’s Manual and Test Bank, the EZTest computerized
test bank, and PowerPoint slides.

e Teaching Methods in the Classroom. Available in VHS and DVD formats, this orig-
inal video includes twelve segments that show teachers implementing the models
discussed in the text as well as other important teaching processes.
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* Instructor’s Online Learning Center. The password-protected instructor’s section
of the Online Learning Center contains an electronic version of the Instructor’s Man-
ual, the PowerPoint slides, CPS content, and access to the online student resources
(including PowerWeb).

* Classroom Performance System. Available on the Instructor’s Online Learning
Center is content to use in your Classroom Performance System. The content in-
cludes both objective quiz questions and opinion/poll questions designed to en-
courage discussion. Additionally, you can add your own questions—before or
during class. To find out more about CPS, contact your local McGraw-Hill sales
representative.

¢ Course Management Systems. Blackboard and WebCT Course Cartridges accom-
pany this text. Simply adopt a McGraw-Hill textbook and, upon request, you will re-
ceive the Online Learning Center and test bank for use in your course management
system. You can then customize the content as you see fit. The content is free for
adopting instructors.

For the Student

* The Interactive Student CD-ROM. Free with new copies of the text, this CD-ROM
contains the Lesson Planning Exercises and Practice Activities, the Portfolio and
Field Experience activities, the Teachers on Teaching audio clips referenced in the text,
resources for using Learning to Teach to prepare for the Praxis II™ exam, an Action
Research Handbook, the Lesson Plan Builder and Bibliomaker, the student study
guide with practice quizzes, and more.

* Online Learning Center at www.mhhe.com/arends7e. The Online Learning Center
contains a student study guide with practice quizzes (with feedback), links to the
Web sites listed throughout the text, and a means for readers to respond to the Re-
flecting On .. . and Extend poll questions posed in the text. Access to PowerWeb ar-
ticles and news feeds is available by using the passcode card included free with new
copies of the text.

Student and Instructor Feedback

As with previous editions, I encourage students to provide feedback about any and all
aspects of the text. Please e-mail me at arends@ccsu.edu.
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Resources for Study and Application
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The Interactive Student CD-ROM contains Lesson Planning Exercises, Practice Activ-
ities, Portfolio and Field Experience Activities, the Teachers on Teaching audio clips ref-
erenced in the text, resources for using Learning to Teach to prepare for the Praxis [[™
exam, an Action Research Handbook, the Lesson Plan Builder and Bibliomaker, a stu-
dent study guide with practice quizzes, and more.
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Online Learning Center at www.mhhe.com/arends7e. The Online Learning Center in-
cludes the student study guide with practice quizzes (with feedback), links to the Web sites
listed throughout the text, and a means for readers to respond to the Reflecting On . . . and
Extend poll questions posed in the text. Access to PowerWeb articles and news feeds is
available by using the passcode card included free with new copies of the text.
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