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To Our Students, from Whom
We Have Learned the Most.



Preface

Read to Write: An Integrated Course for Nonnative
Speakers of English is for intermediate-level ESOL
students. It is composed of eight chapters focusing on
traditional rhetorical forms. An important goal of this
text is to make students aware of how reading and
writing are connected, interrelated processes.
Moreover, the dual focus on reading and writing is
aimed to show students that developing skills in one
area will improve their skills in the other. Our hope is
that this text, by leading students through a system-
atic process of generating and developing ideas, ap-
plying the appropriate rhetorical forms, and writing,
evaluating, and revising their essays, will provide
them with the tools necessary to function successfully
in an academic setting.

A key feature of Read to Write is the generous num-
ber of readings in each chapter, exposing students to
several different essays for each rhetorical form and,
thus, better preparing them to write in each form. In
addition, there is a wide variety of subject matter and
writing styles presented in each chapter, including
“authentic” material by professional writers and es-
says written by teachers and international students.

This textbook teaches both reading and writing
skills. However, the reading material in this book is
not intended to be the students’ sole source of read-
ing. Rather, it is intended to give them practice read-
ing intensively, using various reading skills and strate-
gies. In order to become fluent readers, students must
also read extensively, preferably in literature—both
fiction and nonfiction.

Chapter Organization

Chapter 1 of Read to Write is an introduction to read-
ing and writing. It reviews basic paragraph writing, in-
troduces essay writing, and presents some basic read-
ing skills. Chapters 2 through 8 present the different
rhetorical forms, beginning with the more personal
styles of biography, description, and narration, and
progressing to more formal styles of cause and effect
and persuasion. The purpose of this organization is to
have students begin with rhetorical forms that relate
to subject matter for which they already possess con-
siderable personal schemata—that is, material that al-
lows them to draw on their personal experience and
background knowledge. Later, students move to other
forms which may require them to learn about subject
matter that is somewhat unfamiliar. We suggest that
students progress through the book sequentially. You
may, of course, vary the order of chapters depending
on your particular students’ needs.

X

The objective of each chapter is to allow students
to become familiar with the organization of the
rhetorical form and the corresponding model read-
ings. Once familiar with a particular form, students
then write, evaluate, and rewrite an essay in that
form. Each chapter is divided into three parts; in
Chapters 2 through 8, which deal with specific rhetor-
ical forms, these parts have the same organization and
function.

e In Part One, students are introduced to a partic-
ular rhetorical form and practice some prewrit-
ing strategies and skills. At the end of Part One,
they write the first draft of an essay in the
rhetorical form.

e In Part Two, students identify organizational
styles in different readings, focusing on essential
rhetorical and stylistic conventions such as topic
sentences, supporting details, introductions,
conclusions, and paragraph coherence. Students
then apply what they have learned by developing
and revising their first drafts.

e In Part Three, students review skills previously
presented and concentrate on fine-tuning their
final drafts, focusing particularly on cohesive de-
vices.

Within each of these three chapter parts, the read-
ing skills of skimming, scanning, inferring, guessing
meaning from context, and understanding the main
idea are presented in conjunction with the writing
skills related to the rhetorical forms.

Special Features

Following are highlights of special features included in
each chapter.

Chapter Opening Pages. The first page of each
chapter contains an illustration relating to the chapter
focus, along with a box giving a brief description of the
kind of writing that will be presented in the chapter,
explaining the uses of the particular rhetorical form,
and previewing some of the skills that will be intro-
duced in the chapter.

Activities. After the chapter opener, there is a
schema-building activity designed to introduce stu-
dents to the rhetorical form that is the focus of that
chapter. This activity gives students the opportunity
to interact with each other. It may also activate ideas
for writing that students can use later in the chapter.

Prereading Activities. Prereading material, in the
form of a brief introduction to the reading and pre-



reading discussion questions, is meant to activate stu-
dents’ schemata. Sharing what they already know
about the subject allows students to pool their knowl-
edge and get the most from the readings.

Vocabulary. Chapter 1 provides students with
strategies for learning vocabulary on their own. Other
chapters include some vocabulary exercises which
give students the opportunity to practice the essential
skill of determining the meaning of unfamiliar words
from context. In addition, many readings are preceded
by special Vocabulary Watch boxes, containing lists of
vocabulary with which students may not be familiar.
Words and expressions listed in these boxes appear in
boldface type in the readings.

About the Reading. Questions following many of
the readings are meant to give students the chance to
think and write about aspects of the readings. Some
questions ask for specific information from the read-
ings in order to check comprehension, while others
are discussion questions aimed at getting students to
share personal information and go beyond the text.
You may choose to have students write answers to
these questions or discuss them as a class or in groups,
depending on your course goals. The last question in
these sections is called What Do You Think? These
open-ended questions are meant to be used as topics
for journal entries or informal writing assignments.

Exercises. Explanations of each reading and writing
skill are followed by exercises that allow students to
practice the skills that have been presented. The exer-
cises also encourage students to apply these skills to
their own essays. Answers to exercises are available in
a separate Answer Key.

Getting Started. Near the end of Part One in each
chapter is a section of brainstorming exercises to help
students generate ideas from which they can select or
develop their essay topics and write their first drafts.

Checklists. A checklist appears at the end of each
chapter part. Students are encouraged to use these
checklists to evaluate each draft they have written.
Each checklist requires students to review their writ-
ing to see if they have incorporated the skills pre-
sented in the corresponding part of the chapter. In ad-
dition, students are instructed to use the Second Draft
Checklist as part of a peer-evaluation activity. Because
the checklists are cumulative throughout the chapter,
they may also be used as criteria for grading the stu-
dents’ essays.

Idea Generator. At the end of each chapter are two
“idea generators” designed to creatively reinforce and
extend principles taught in the chapter. These activi-
ties are intended to stimulate further student reading,
writing, group work, and presentation projects.
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Summary of Reading/Writing Skills and Activities

Following is a chart of the reading and writing skills and the activities in each chapter. Many skills that
are embedded into main sections of each chapter have not been included here. For example, the
“Prereading” sections will give students practice with predicting and formulating schema. In the “About
the Reading” sections, students will practice finding the main idea, topic sentences, and thesis state-
ments, as well as inference, and reading comprehension. In the “Essay Writing” sections, students will

practice organizing and writing in a specific genre, revising, peer-reviewing and editing.

Chapter Reading Skills

Writing Skills

Activities

One e identifying topics and
topic sentences
¢ identifying main ideas
* making predictions
¢ skimming for main ideas
¢ scanning for specific

¢ identifying audience

e understanding purpose

* narrowing topics

¢ identifying supporting
details

¢ making paragraphs unified

e writing two letters about
weekend plans, each for
a different audience

* writing synonyms

information * reviewing punctuation and
® guessing meaning from paragraph form
context ¢ writing introductions to essays
¢ writing conclusions to essays
Two ® guessing meaning * brainstorming with * sharing stories

from context
¢ identifying main ideas
e scanning for specific information
¢ inferring information

a timeline
* using details to describe
events or time periods
* using chronological

* making a timeline

» talking about important
ages and life events

* talking about events in

¢ identifying chronological connectors the lives of famous people
connectors
Three ¢ identifying descriptive detail * adding descriptive detail * describing objects, people,
¢ identifying similar meanings * brainstorming sensory places
¢ guessing meaning from context details e writing descriptions to share
* analyzing descriptive detail ¢ writing supporting details and compare
* identifying spatial organization in a paragraph ¢ writing a description of a
¢ identifying topic sentences e creating similes special place, using
¢ identifying supporting detail * organizing description senses to add detail
¢ identifying similes
e making predictions
Four e scanning for information ¢ brainstorming—writing e telling stories

¢ identifying audience and purpose

¢ guessing meaning from context

¢ understanding meaning
from context

¢ identifying narrative elements

¢ identifying detail

¢ identifying quoted and
reported speech

* sequencing

¢ identifying chronological
connectors

xii

without stopping

e using narrative elements
to write a story

¢ adding detail

® punctuating quoted speech

¢ changing quoted speech
to direct speech

e changing reported speech
to quoted speech

e using chronological
connectors

e watching short segments on
television or video; retelling
segments in groups,
then writing them down

¢ writing stories of important

events in life; exchanging them
with peers, and adding details



Chapter

Reading Skills

Writing Skills

Activities

Five

¢ identifying detail
* identifying purpose
® guessing meaning from context
* identifying expository organization
* analyzing introductions to essays
* analyzing conclusions to essays
* predicting a conclusion
¢ identifying cohesive devices
* recognizing textual

highlighting techniques
* reviewing reading skills
¢ reading carefully for details

* brainstorming by mapping

® organizing expository
essays

* writing sentences using
new vocabulary

* writing introductory
paragraphs

* writing concluding
paragraphs

* adding cohesive devices

* sharing information, ideas, and
opinions

* creating and conducting a
survey

* writing and sharing paragraphs

Six ¢ identifying and expanding * brainstorming topics ¢ identifying similarities and
descriptive language with partners differences between pictures
* comparing major points * brainstorming similarities * designing an advertising
¢ identifying similarities and differences campaign
and differences ¢ outlining * comparing and contrasting a
¢ guessing meaning from context ® using comparison and given product with others
¢ identifying comparison contrast constructions on the market
and contrast organization * unifying paragraphs * comparing and contrasting
e determining methods of organization what is considered beautiful in
in comparison and contrast different countries
¢ understanding how examples are
used to support a thesis statement
¢ finding support from the text
¢ scanning for idiomatic expressions
* identifying comparison
and contrast constructions
Seven ¢ inferring meaning * brainstorming causes and * identifying causes and effects
¢ identifying causes and effects effects * discussing causes and
¢ identifying cause-and- * outlining effects of global and
effect organization * writing surprise introductions personal experiences
¢ diagramming causes and effects * writing dramatic ¢ telling chain reaction stories
* completing an outline introductions
* understanding idiomatic expressions writing transitions
¢ identifying connections between paragraphs
between paragraphs * using logical connectors
* identifying thesis statements e writing good thesis
and their controlling ideas statements
* identifying logical connectors
Eight ¢ identifying persuasive support * brainstorming for * debating an issue

* identifying persuasive
organization
* identifying strong opinions
as thesis statements
*® guessing meaning from context
* identifying coherent paragraphs
* skimming

persuasive support

* writing rebuttals

* reviewing rhetorical forms

* writing thesis statements

* reviewing cohesive devices

* using cohesive devices

* reviewing transitions
between paragraphs

* writing transitions
between paragraphs

¢ analyzing persuasive
advertising
* reading and writing editorials

Xiii
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S Introduction to
' Reading and Writing

MY FIRST rxperimn.
WITH FAST ppg W ENCE

Ml n this book, you will learn how to write paragraphs and essays using
various rhetorical forms, such as description, narration, comparison
~ and contrast, and persuasion. Knowing how to use these different
forms when you write will enable you to choose a form that w;l! most
effectively communicate your ideas to your reader. %
~ To be a good writer, you must also be a good reader. The read-
-ings and activities in this book will help you improve both your
~ reading and your writing skills, as well as your understanding of
 vocabulary.
This chapter provides an overview of several important skills and
| elements of reading and writing. Each element or skill is discussed
again in subsequent chapters of the book, so you will be given ample
_opportunity to practice them. In later chapters, when you are asked to
_ use these skills, you may want to refer back to this chapter for review.




Part One

J

Exercise ¢

The Paragraph

A paragraph is a group of sentences that are all related to the same idea. Para-
graphs contain certain elements, such as topic sentences, controlling ideas,
and supporting details. As a reader, you are often not consciously aware of
these elements, but learning to identify them can assist you in recognizing and
understanding the main idea. As a writer, you should learn to use these ele-
ments effectively. Later in this chapter, you will explore these elements of a
paragraph in the context of reading and writing. Before you begin to write,
however, it is important to consider two things:

1. Your audience—to whom you are writing
2. Your purpose—why you are writing

Audience

When people write, they usually have in mind a certain audience, or group of read-
ers to whom they are writing. That audience influences the writer’s style and choice
of details and vocabulary. As a writer, you will need to write in a way that will inter-
est your readers and that will enable them to understand what you want to commu-
nicate. Before you begin writing, you should ask yourself the following questions:

1. What does my audience already know about this topic?
2. What does my audience need to know about this topic?
3. What form of writing will best communicate this topic to my audience?

Audience. Following are two paragraphs on the same topic: Note, however,
that the paragraphs are aimed at two different audiences. As you read each
paragraph, think about the intended audience.

Christmas is the most widely celebrated holiday in the United States. It is celebrated
on December 25th each year. Many people celebrate the whole season surrounding
Christmas. This time, referred to as “the holidays,” begins after Thanksgiving (the end
of November) and continues through New Years Day (the first day of January).
Although Christmas is a Christian religious holiday, many people who are not Chris-
tians take part in some Christmas customs. On this holiday, people exchange gifts with
friends and families. Most people have time off from work, and they spend this
vacation time with their families. Students come home from college, and people often

Christmas (1)

Read to Write



travel long distances to return home. Many children receive gifts from “Santa Claus,” a
legendary character who does good things for children. People also prepare special
foods and often bring small gifts of food to their neighbors. Sometimes when people visit
their neighbors, they sing special songs of the season, called carols. During this season,
it seems as though everything and everyone is filled with happiness and goodwill.
Christmas is really a delightful time of year in the United States.

* Who is the audience for this paragraph? How do you know?

Christmas (2)

Christmas is a holiday that brings back many wonderful memories. My favorite
part of Christmas was waking up early Christmas morning after not sleeping most of
the night to rush to the living room and find the gifts from Santa. Every year without
fail there was a huge red, white, and green stocking hanging from the fireplace, filled
with treats: crunchy apples, fragrant oranges, rich chocolate, and peppermint candy
canes. After we discovered the contents of our stockings, we would open up the
brightly colored packages from our family and friends with great anticipation. After
the gifts were opened we would have a special breakfast made by our father—crepes
filled with fruit and cream. Later that day we would put on our warm winter clothing
and go out to sing Christmas carols to our neighbors, who would often invite us in
and serve us hot chocolate or cider. When we came home, our father would read us
the Christmas story while we stared at the twinkling Christmas lights and tinsel on
the huge fir tree. I always fell asleep satisfied and exhausted on Christmas night.

N

* Who is the audience for this paragraph? How do you know?

Purpose

In addition to knowing the audience for your writing, you must know your pur-
pose—the reason why you are writing something. Audience and purpose are very
closely tied, in that the purpose usually depends on the audience. For example,
the intended audience for the first paragraph on Christmas is someone who is un-
familiar with how Christmas is celebrated in the United States. Hence, the au-
thor’s purpose is to explain how Christmas is celebrated in the United States. In
contrast, the audience for the second paragraph on Christmas is someone who al-
ready knows about Christmas. Hence, the author doesn’t need to explain about
Christmas and can simply share a personal experience with the reader.

If your topic were illegal drugs, and your audience were a group of adoles-
cents, your purpose might be to inform them of the consequences of using
these drugs and to persuade them to avoid the drugs. On the other hand, if

Chapter One e Introduction to Reading and Writing 3



your audience were a group of medical professionals, your purpose might be to
explain how to treat drug addiction.

As a reader, determining the author’s purpose may help you to focus on
the author’s message. As you read, ask yourself the following questions about
the author’s purpose: Is it to inform you about something or to explain a
process? Is it to persuade you to believe a particular opinion? Is it to share an
experience or a story? Or, is it merely to entertain?

Exercise Identifying a Purpose. The following two paragraphs are written about the
same topic. However, each is written for a different purpose. Read each para-
graph, and identify the author’s purpose, as well as the intended audience.

Diabetes

Diabetes is a disease that prevents your body from properly using the food you
eat. When people eat, food is changed into fuel for the body. This fuel is called “glu-
cose.” The glucose is carried to the cells in the body by the blood. The body makes a
special hormone called “insulin,” which allows the glucose to be used by the cells.
When a person has diabetes, his or her body does not make enough insulin. Without
enough insulin, the body cannot effectively use the food that it takes in. When glu-
cose can’t be used for energy, the body burns fat for energy. When the body burns
fat for energy, acid wastes, called “ketones,” are formed. If a person’s body has too
much of this waste, physical problems can occur. Diabetes is a serious disease, and, if
left untreated, it may result in death.

* What is the purpose of this paragraph? How do you know?
* Who is the audience for this paragraph? How do you know?

Managing Your Diabetes

There are several things you can do to manage your diabetes. The first way to
control diabetes is with good nutrition. Good nutrition helps to keep the amount of
glucose in your blood as close to normal as possible. Here are some points to remem-
ber for good nutrition: Eat less fat, eat more carbohydrates, eat less sugar, use less
salt, and use alcohol only in moderation. Another way to help manage your diabetes
is to exercise daily. Daily exercise also aids in keeping the amount of glucose in your :
blood regulated. Further, exercise keeps you at a reasonable body weight, which is
another important factor in fighting the effects of diabetes. Finally, when exercise
and good nutrition are not enough to control the disease, you may need to take in-
sulin. By taking daily doses of the hormone insulin, people who cannot produce their
own insulin are able to use the food that they consume as energy. Following these
three suggestions will help you better manage your diabetes.

Read to Write



* What is the purpose of this paragraph? How do you know?

¢ Who is the audience for this paragraph? How do you know?

Exercise Writing for Audience and Purpose. You have practiced identifying the au-
dience and purpose for a few paragraphs. Now you will have a chance to prac-
tice writing paragraphs with your own audiences and purposes in mind. First,
choose one topic from the following list, or select your own topic.

Sample Topics
1. A social problem
2. Caring for a pet
3. Learning a foreign language

Next, think about two paragraphs you can write on your topic, each with a dif-
ferent audience and purpose. Write each topic, as well as your audience and
purpose for each topic, on the lines below. Use these following two examples
from the paragraphs on diabetes to help you.

Paragraph 1
Topic: Diabetes

Audience: People unfamiliar with diabetes

Purpose: To inform about the effects of diabetes

Paragraph 2

Topic: Managing your diabetes

Audience: Feople who have diabetes

Purpose: To explain ways to cope with diabetes

Your paragraphs:
Paragraph 1

Your topic:

Your audience:

Your purpose:

Paragraph 2

Your topic:

Your audience:

Your purpose:

Chapter One ¢ Introduction to Reading and Writing S



