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Preface

New teachers consistently rate student teaching as the single most important experi-
ence in their college education programs. Student teachers occupy a unique position:
although they are not yet real teachers, they also are no longer fully students; indeed,
they shoulder a full array of responsibilities in the classroom. Caught in the middle of
demands from their own students, their cooperating teachers, their college supervi-
sors, and their education professors, these beginning practitioners often struggle to
reconcile a host of particular issues and dilemmas. Student teachers may find them-
selves trying to bridge the gap between the educational theory presented in college
courses and the complex realities of today’s classrooms. To make sense of this busy,
complicated, exhausting, but important period in their professional lives, student
teachers need venues to reflect, reconsider, and rethink the events they experience.

Case-Based Pedagogy

Teaching cases have established themselves as an important pedagogical tool in meet-
ing this need. We are especially drawn to teaching cases because they support our
constructivist view of learning in higher education. Cases offer the opportunity for stu-
dents to construct their own understanding, work at their own level, have choice in
the curriculum, and, most of all, be active participants in their own learning. Cases
are an ideal bridge between theory and practice.

Voices of Student Teachers: Cases from the Field is a book of cases based on real-
life field experiences that reveal the unique problems and issues that student teachers
face. These cases, which were written by student teachers themselves about actual
dilemmas they confronted during their internships, are an ideal mechanism to enable
beginning teachers to learn how to analyze and reflect on their own practice.

In addition, these cases provide a repertoire of experiences from which students
can draw to meet new challenges and explore possibilities in their own teaching. The
cases duplicate the process of professional growth described by Donald Schén, who
explains, “A professional practitioner is a specialist who encounters certain types of
situations again and again. ... As a practitioner experiences many variations of a
small number of types of cases, he is able to ‘practice’ his practice. He develops a
repertoire of expectations, images, and techniques. He learns what to look for and
how to respond to what he finds” (Schén, 1987, p. 60).
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Peer Collaboration in Case Analysis

By analyzing cases in the college classroom, students will be able to think differently
about the problems they encounter during their student teaching and beyond. These
cases give prospective teachers an opportunity to think about the many possible ways
in which a problem can be addressed. Ideally student teachers will also develop a
habit of reflection: regularly thinking about what could be improved or what else
would have worked in any given situation. When student teachers work with their
peers to analyze and discuss cases, they are better able to function within their zone
of proximal development (Vygotsky, 1978) and to collaboratively construct meaning.
In working with peers on cases, student teachers can be more resourceful, more
thoughtful, and generally more competent than they could be on their own. The
group discussions and reflections scaffold the students” growth and move them for-
ward in their professional development.

Organization of the Book

The general framework we used in organizing this book parallels the way in which we
use cases in our teaching:

* Introducing students to cases. In Part | we show students how to read and
analyze cases and what can be learned from teaching cases. This section also
demonstrates how to work together as a group, use active listening, and brain-
storm ideas. We encourage students to think about the process of decision
making in their teaching and to put themselves in the place of the case
authors.

* Presenting teaching cases. Here we give students practice in analyzing cases
that cover a wide range of issues. The cases in Parts Il through VII are grouped
together according to the major focus of the case, such as classroom manage-
ment. There is no particular order to the cases, however, and we encourage
you to choose individual cases that fit your needs and use them in the order
that makes sense for your teaching. To help you select appropriate cases, we
begin each one with a short abstract that gives pertinent details about the
case.

* Writing your own teaching case. After analyzing various cases in our classes,
our students write their own cases as a formalized way of reflecting on their
teaching. Part VIII presents guidelines for prospective teachers to follow in
writing their own cases and explains the value of using writing as a form of
reflection.

How These Cases Were Developed

The cases in this collection are authentic narratives written by student teachers study-
ing at an urban university in New Jersey. The great majority of these students are from
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working-class families in which they are the first generation to attend college. For
many of the students, taking four months to work full time in a school was a great
financial hardship since they were putting themselves through college. About half the
authors are nontraditional students: mothers returning to college, older men changing
careers, people in their late 20s who spent time in business and now would like to
teach, and so on. Many of them are African-American or Hispanic, and about half
speak English as a second language or are bilingual. Most of the authors were raised
in an urban environment and attended urban public schools or urban Catholic
schools.

The cases they have written reflect the realities of the classrooms. The style of the
narratives provides both observable actions that happen in the classroom and the
thoughts, reactions, and background information of the student teachers as the story
unfolds. The students who wrote these cases were not simply reporting events but
interpreting them through their own eyes and constructing their own meaning of the
events. We believe that the cases are open enough for readers to be able to put
themselves into the student teachers’ places. No resolutions are provided; each case
ends with a problem, challenge, or dilemma facing the student teacher. Most narra-
tives are relatively short, with enough details to encourage discussion but without
extensive reflection from the writer. This allows learners who are reading the cases to
mentally re-create the situation and rethink the possible actions through their own
reflection.

The cases lend themselves to many topics and are best used in conjunction with
other readings, experiences, and related activities. Since by their nature these cases
focus on problems, it is important to provide readers with a balanced perspective on
teaching. This book will be useful in seminar courses taken in conjunction with stu-
dent teaching or in courses with earlier practicum experiences. These cases would
also stimulate discussion and raise issues for introductory educational foundations
courses and illustrate principles covered in educational psychology, philosophy, and
other courses.

Because many of the issues and relevant concerns in these cases cut across grade
levels, most of the cases can be used with early childhood, elementary, middle
school, and secondary education students. There are a balanced number of cases
representing all these levels in the book. (See Table A.) The inclusion of all grade lev-
els also comes from our belief that teachers can gain a great deal by knowing more
about teaching issues across developmental levels.

We hope that this book provides fertile ground for preparing new teachers and
that our readers continue their lifelong professional growth through reflection, ques-
tioning, and sharing their own stories.

For Further Reading

Schén, D. (1987). Educating the reflective practitioner. San Francisco: Jossey-Bass.

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological
processes. Cambridge, MA: Harvard University Press.
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TABLE A
Chart of cases by grade level. ECE: Early childhood, grades pre-K-2; El: Elementary, grades 3-5; Mid: Middle

school, grades 6-8; HS: High school, grades 9-12

Title ECE El Mid HS

Part II: Classroom Management (9) 4 2 2 1

| Tried to Be Their Friend X
A Special Bunch X
You’re Not the Teacher! X
Burning the Candle at Both Ends X
Class out of Control X
My Creative Nightmare X
Do Rules Work?
The Schedule Will Not Permit It X
Attention, Please! X

©ooNDOALND A
>

Part lll: Teaching Methods (9) 1 2 3 3

10. A Dilemma over Dittos X
11. Cooperative Learning: Trials and Tribulations X
12. Rush, Rush, Rush: How Can | Find the Time? X
13. To Lecture or Not to Lecture X
14. Creative Writing That Doesn’t Conform X
15. Homework Hassles X
16. The Games Are Over X
17. On The Wrong Track? X
18. Teaching or Test Preparation? X

Part IV: Students in Crisis (9) 3 2 2 2

19. Worried About Tommy X
20. My Students, My Children X
21. The Fight X
22. Am | Going to Die? X
23. Rebecca’s Ways X
24. Struggling with Learning Disabilities X
25. What Can | Do about James? X
26. Stop Passing the Buck X
27. | Want It Now! X
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Part V: Identity Issues (9)

28.
29.
30.
31.
32.
33.
34.
35.
36.

What Did | Do to You?

White Faces Don’t Want to Be My Friend
Two Dads

Who Will My Girls Be?

Profanity in the Classroom

Them and Us

What to Do about Gender Equity
Flashback Pain

Rethinking Race: I'm Not Biased!

X X X | »

Part VI: Relationships with Students (9)

37.
38.
39.
40.
41.
42.
43.
44,
45.

Low Expectations

Stereotyping in the Teachers’ Room
Should We Celebrate Holidays?
Too Much Love?

Don't Give up on Elvin

These Kids'll Steal Anything

On My Nerves

Are You Gay?

Do Not Touch

>

Part VII: Relationships with Professionals (9)

46.
47.
48.
49.
50.
51.
52.
53.
54.

The Conflict

A Matter of Exhaustion

Innovative Teacher or A Big Goof-up?
How Am | Doing?

A Difference of Opinion

Who'’s in Control?

Student Teacher or Just Helper?

A Tough Decision

No Time to Be Both Teacher and Student

Grand Totals (54)

13

15

12

14
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