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The Informed Dialogue:
Interacting with Literature

When we pick up a book, we usually do so with
the anticipation of pleasure. We hope that by en-
tering the time and place of the novel and sharing
the thoughts and actions of the characters, we will
find enjoyment. Unfortunately, this is often not the
case; we are disappointed. But we should ask, has
the author failed us, or have we failed the author?

We establish a dialogue with the author, the
book, and with ourselves when we read. Con-
sciously and unconsciously, we ask questions:
“Why did the author write this book?” “Why did
the author choose that time, place, or character?”
“How did the author achieve that effect?” “Why
did the character act that way?” “Would I act in the
same way?" The answers we receive depend upon
how much information about literature in general
and about that book specifically we ourselves bring
to our reading.

Young children have limited life and literary
experiences. Being young, children frequently do
not know how to go about exploring a book, nor
sometimes, even know the questions to ask of a
book. The books they read help them answer ques-
tions, the author often coming right out and telling
young readers the things they are learning or are
expected to learn. The perennial classic, The Little
Engine That Could. tells its readers that, among
other things, it is good to help others and brings
happiness:

“Hurray, hurray,” cried the funny little clown and all
the dolls and toys. “The good little boys and girls in

the city will be happy because you helped us. kind,
Little Blue Engine.”

In picture books, messages are often blatant
and simple, the dialogue between the author and
reader one-sided. Young children are concerned
with the end result of a book—the enjoyment
gained, the lesson learned—rather than with how
that result was obtained. As we grow older and read
further, however, we question more. We come to
expect that the world within the book will closely
mirror the concerns of our world, and that the au-
thor will show these through the events, descrip-
tions, and conversations within the story, rather
than relling of them. We are now expected to do
the interpreting, carry on our share of the dialogue
with the book and author, and glean not only the
author’s message, but comprehend how that mes-
sage and the overall affect of the book were
achieved. Sometimes, however, we need help to do
these things. Novels for Students provides that help.

A novel is made up of many parts interacting
to create a coherent whole. In reading a novel, the
more obvious features can be easily spotted—
theme, characters, plot—but we may overlook the
more subtle elements that greatly influence how the
novel is perceived by the reader: viewpoint, mood
and tone, symbolism, or the use of humor. By fo-
cusing on both the obvious and more subtle liter-
ary elements within a novel, Novels for Students
aids readers in both analyzing for message and in
determining how and why that message is com-
municated. In the discussion on Harper Lee’s To
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Kill a Mockingbird (Vol. 2), for example, the
mockingbird as a symbol of innocence is dealt with,
among other things, as is the importance of Lee’s
use of humor which “enlivens a serious plot, adds
depth to the characterization, and creates a sense
of familiarity and universality.” The reader comes
to understand the internal elements of each novel
discussed—as well as the external influences that
help shape it.

*“The desire to write greatly,” Harold Bloom of
Yale University says, “is the desire to be elsewhere,
in a time and place of one’s own, in an originality
that must compound with inheritance, with an anx-
iety of influence.” A writer seeks to create a unique
world within a story, but although it is unique, it is
not disconnected from our own world. It speaks to
us because of what the writer brings to the writing
from our world: how he or she was raised and ed-
ucated; his or her likes and dislikes; the events oc-
curring in the real world at the time of the writing,
and while the author was growing up. When we
know what an author has brought to his or her work,
we gain a greater insight into both the “originality”
(the world of the book), and the things that “com-
pound” it. This insight enables us to question that
created world and find answers more readily. By
informing ourselves, we are able to establish a more
effective dialogue with both book and author.

Novels for Students, in addition to providing a
plot summary and descriptive list of characters—
to remind readers of what they have read—also ex-
plores the external influences that shaped each
book. Each entry includes a discussion of the au-
thor’s background, and the historical context in
which the novel was written. It is vital to know, for
instance, that when Ray Bradbury was writing
Fahrenheit 451 (Vol. 1), the threat of Nazi domi-
nation had recently ended in Europe, and the Mc-
Carthy hearings were taking place in Washington,
D.C. This information goes far in answering the
question, “Why did he write a story of oppressive
government control and book burning?” Similarly,
it is important to know that Harper Lee, author of
To Kill a Mockingbird, was born and raised in Mon-
roeville, Alabama, and that her father was a lawyer.

Readers can now see why she chose the south as a
setting for her novel—it is the place with which she
was most familiar—and start to comprehend her
characters and their actions.

Novels for Students helps readers find the an-
swers they seek when they establish a dialogue with
a particular novel. It also aids in the posing of ques-
tions by providing the opinions and interpretations
of various critics and reviewers, broadening that di-
alogue. Some reviewers of To Kill A Mockingbird,
for example, “faulted the novel’s climax as melo-
dramatic.” This statement leads readers to ask, “Is
it, indeed, melodramatic?” “If not, why did some
reviewers see it as such?” “If it is, why did Lee
choose to make it melodramatic?” “Is melodrama
ever justified?” By being spurred to ask these ques-
tions, readers not only learn more about the book
and its writer, but about the nature of writing itself.

The literature included for discussion in Nov-
els for Students has been chosen because it has
something vital to say to us. Of Mice and Men,
Catch-22, The Joy Luck Club, My Antonia, A Sep-
arate Peace and the other novels here speak of life
and modern sensibility. In addition to their indi-
vidual, specific messages of prejudice, power, love
or hate, living and dying, however, they and all
great literature also share a common intent. They
force us to think—about life, literature, and about
others, not just about ourselves. They pry us from
the narrow confines of our minds and thrust us out-
ward to confront the world of books and the larger,
real world we all share. Novels for Students helps
us in this confrontation by providing the means of
enriching our conversation with literature and the
world, by creating an informed dialogue, one that
brings true pleasure to the personal act of reading.

Sources
Harold Bloom, The Western Canon, The Books and School
of the Ages, Riverhead Books, 1994.

Watty Piper, The Little Engine That Could, Platt & Munk,
1930.

Anne Devereaux Jordan
Senior Editor, TALL
(Teaching and Learning Literature)
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Purpose of the Book

The purpose of Novels for Students (NfS) is to
provide readers with a guide to understanding, en-
joying, and studying novels by giving them easy
access to information about the work. Part of Gale’s
“For Students™ Literature line, NfS is specifically
designed to meet the curricular needs of high school
and undergraduate college students and their teach-
ers, as well as the interests of general readers and
researchers considering specific novels. While each
volume contains entries on ‘“classic” novels fre-
quently studied in classrooms, there are also entries
containing hard-to-find information on contempo-
rary novels, including works by multicultural, in-
ternational, and women novelists.

The information covered in each entry includes
an introduction to the novel and the novel’s author;
a plot summary, to help readers unravel and un-
derstand the events in a novel; descriptions of im-
portant characters, including explanation of a given
character’s role in the novel as well as discussion
about that character’s relationship to other charac-
ters in the novel; analysis of important themes in
the novel; and an explanation of important literary
techniques and movements as they are demon-
strated in the novel.

In addition to this material, which helps the
readers analyze the novel itself, students are also
provided with important information on the liter-
ary and historical background informing each
work. This includes a historical context essay, a
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box comparing the time or place the novel was writ-
ten to modern Western culture, a critical essay, and
excerpts from critical essays on the novel. A unique
feature of NfS is a specially commissioned critical
essay on each novel, targeted toward the student
reader.

To further aid the student in studying and en-
joying each novel, information on media adapta-
tions is provided, as well as reading suggestions for
works of fiction and nonfiction on similar themes
and topics. Classroom aids include ideas for re-
search papers and lists of critical sources that pro-
vide additional material on the novel.

Selection Criteria

The titles for each volume of NfS were selected
by surveying numerous sources on teaching litera-
ture and analyzing course curricula for various
school districts. Some of the sources surveyed in-
cluded: literature anthologies; Reading Lists for
College-Bound Students: The Books Most Recom-
mended by America’s Top Colleges; textbooks on
teaching the novel; a College Board survey of nov-
els commonly studied in high schools; a National
Council of Teachers of English (NCTE) survey of
novels commonly studied in high schools; the
NCTE's Teaching Literature in High School: The
Novel; and the Young Adult Library Services As-
sociation (YALSA) list of best books for young
adults of the past twenty-five years.

Input was also solicited from our advisory
board, as well as from educators from various areas.
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From these discussions, it was determined that each
volume should have a mix of ““classic” novels (those
works commonly taught in literature classes) and
contemporary novels for which information is of-
ten hard to find. Because of the interest in expand-
ing the canon of literature, an emphasis was also
placed on including works by international, multi-
cultural, and women authors. Our advisory board
members—educational professionals—helped pare
down the list for each volume. If a work was not
selected for the present volume, it was often noted
as a possibility for a future volume. As always, the
editor welcomes suggestions for titles to be in-
cluded in future volumes.

How Each Entry Is Organized

Each entry, or chapter, in NfS focuses on one
novel. Each entry heading lists the full name of the
novel, the author’s name, and the date of the
novel’s publication. The following elements are
contained in each entry:

¢ Introduction: a brief overview of the novel
which provides information about its first ap-
pearance, its literary standing, any controversies
surrounding the work, and major conflicts or
themes within the work. '

* Author Biography: this section includes basic
facts about the author’s life, and focuses on
events and times in the author’s life that inspired
the novel in question.

e Plot Summary: a factual description of the ma-
jor events in the novel. Lengthy summaries are
broken down with subheads.

¢ Characters: an alphabetical listing of major
characters in the novel. Each character name is
followed by a brief to an extensive description
of the character’s role in the novel, as well as
discussion of the character’s actions, relation-
ships, and possible motivation.

Characters are listed alphabetically by last name.
If a character is unnamed—for instance, the nar-
rator in /nvisible Man—the character is listed as
“The Narrator” and alphabetized as “Narrator.”
If a character’s first name is the only one given,
the name will appear alphabetically by that name.

Variant names are also included for each char-
acter. Thus, the full name “Jean Louise Finch”
would head the listing for the narrator of 7o Kill
a Mockingbird, but listed in a separate cross-
reference would be the nickname “Scout Finch.”

* Themes: a thorough overview of how the major
topics, themes, and issues are addressed within

the novel. Each theme discussed appears in a sep-
arate subhead and is easily accessed through the
boldface entries in the Subject/Theme Index.

e Style: this section addresses important style el-
ements of the novel, such as setting, point of
view, and narration; important literary devices
used, such as imagery, foreshadowing, symbol-
ism; and, if applicable, genres to which the work
might have belonged, such as Gothicism or Ro-
manticism. Literary terms are explained within
the entry but can also be found in the Glossary.

» Historical Context: This section outlines the
social, political, and cultural climate in which
the author lived and the novel was created. This
section may include descriptions of related his-
torical events, pertinent aspects of daily life in
the culture, and the artistic and literary sensi-
bilities of the time in which the work was writ-
ten. If the novel is a historical work, informa-
tion regarding the time in which the novel is set
is also included. Each section is broken down
with helpful subheads.

e Critical Overview: this section provides back-
ground on the critical reputation of the novel,
including bannings or any other public contro-
versies surrounding the work. For older works,
this section includes a history of how the novel
was first received and how perceptions of it may
have changed over the years; for more recent
novels, direct quotes from early reviews may
also be included.

e Criticism: an essay commissioned by NfS
which specifically deals with the novel and is
written specifically for the student audience, as
well as excerpts from previously published crit-
icism on the work (if available).

* Sources: an alphabetical list of critical material
used in compiling the entry, with full biblio-
graphical information.

* Further Reading: an alphabetical list of other
critical sources which may prove useful for the
student. It includes full bibliographical infor-
mation and a brief annotation.

In addition, each entry contains the following
highlighted sections, set apart from the main text
as sidebars:

* Media Adaptations: a list of important film and
television adaptations of the novel, including
source information. The list also includes stage
adaptations, audio recordings, musical adapta-
tions, etc.

Novels Students
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* Topics for Further Study: a list of potential
study questions or research topics dealing with
the novel. This section includes questions re-
lated to other disciplines the student may be
studying, such as American history, world his-
tory, science, math, government, business, ge-
ography, economics, psychology, etc.

* Compare and Contrast Box: an “at-a-glance”
comparison of the cultural and historical differ-
ences between the author’s time and culture and
late twentieth century/early twenty-first century
Western culture. This box includes pertinent par-
allels between the major scientific, political, and
cultural movements of the time or place the novel
was written, the time or place the novel was
set (if a historical work), and modern Western
culture. Works written after 1990 may not have
this box.

* What Do I Read Next?: a list of works that
might complement the featured novel or serve
as a contrast to it. This includes works by the
same author and others, works of fiction and
nonfiction, and works from various genres, cul-
tures, and eras.

Other Features

NfS includes “The Informed Dialogue: Inter-
acting with Literature,” a foreword by Anne Dev-
ereaux Jordan, Senior Editor for Teaching and
Learning Literature (TALL), and a founder of the
Children’s Literature Association. This essay pro-
vides an enlightening look at how readers interact
with literature and how Novels for Students can
help teachers show students how to enrich their
own reading experiences.

A Cumulative Author/Title Index lists the au-
thors and titles covered in each volume of the NfS
series.

A Cumulative Nationality/Ethnicity Index
breaks down the authors and titles covered in each
volume of the NfS series by nationality and eth-
nicity.

A Subject/Theme Index, specific to each vol-
ume, provides easy reference for users who may be
studying a particular subject or theme rather than
a single work. Significant subjects from events to
broad themes are included, and the entries point-
ing to the specific theme discussions in each entry
are indicated in boldface.

Each entry may have several illustrations, in-
cluding photos of the author, stills from film adap-
tations, maps, and/or photos of key historical
events, if available.

Citing Novels for Students

When writing papers, students who quote di-
rectly from any volume of Novels for Students may
use the following general forms. These examples
are based on MLA style; teachers may request that
students adhere to a different style, so the follow-
ing examples may be adapted as needed.

When citing text from NfS that is not attrib-
uted to a particular author (i.e., the Themes, Style,
Historical Context sections, etc.), the following for-
mat should be used in the bibliography section:

“Night.” Novels for Students. Ed. Marie Rose
Napierkowski. Vol. 4. Detroit: Gale, 1998. 234-35.

When quoting the specially commissioned es-
say from NfS (usually the first piece under the
“Criticism” subhead), the following format should
be used:

Miller, Tyrus. Critical Essay on Winesburg, Ohio.
Novels for Students. Ed. Marie Rose Napierkowski.
Vol. 4. Detroit: Gale. 1998. 335-39.

When quoting a journal or newspaper essay
that is reprinted in a volume of NfS, the following
form may be used:

Malak, Amin. “Margaret Atwood’s The Handmaid’s
Tale and the Dystopian Tradition,” Canadian Litera-
ture No. 112 (Spring, 1987), 9-16; excerpted and
reprinted in Novels for Students, Vol. 4, ed. Marie
Rose Napierkowski (Detroit: Gale, 1998), pp. 133-36.

When quoting material reprinted from a book
that appears in a volume of NfS, the following form
may be used:

Adams, Timothy Dow. “Richard Wright: Wearing
the Mask,” in Telling Lies in Modern American Au-
tobiography (University of North Carolina Press,
1990), 69-83; excerpted and reprinted in Novels for
Students, Vol. 1, ed. Diane Telgen (Detroit: Gale,
1997), pp. 59-61.

We Welcome Your Suggestions

The editor of Novels for Students welcomes
your comments and ideas. Readers who wish to
suggest novels to appear in future volumes, or who
have other suggestions, are cordially invited to con-
tact the editor. You may contact the editor via e-
mail at: ForStudentsEditors @thomson.com. Or
write to the editor at:

Editor, Novels for Students

Gale

27500 Drake Road

Farmington Hills, MI 48331-3535
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Literary Chronology

1802: Alexandre Dumas is born on July 24 in
Villers-Cotterts in France.

1840: Thomas Hardy is born on June 2 in Higher
Bockhampton, Dorset, England.

1843: Henry James is born on April 15 in New
York City, U.S.A.

1844-1845: Alexandre Dumas’s The Count of
Monte Cristo is published.

1870: Alexandre Dumas dies of a stroke on De-
cember 5 at Puys, near Dieppe, in France.

1873: Willa Cather is born on December 7 in Back
Creek Valley, Virginia, U.S.A.

1874: Thomas Hardy’s Far from the Madding
Crowd is published.

1876: Jack London is born on January 12 in San
Francisco, California, U.S.A.

1881: Henry James’s The Portrait of a Lady is pub-
lished.

1885: Sinclair Lewis is born on February 7, 1885
in the prairie town of Sauk Centre, Minnesota,
U.S.A.

1890: Jean Rhys is born on August 24 in Roseau,
Dominica.

1896: Francis Scott Key Fitzgerald (F. Scott
Fitzgerald) is born on September 24 in St. Paul,
Minnesota, U.S.A.

1902: John Steinbeck is born on February 27 in
Salinas, California, U.S.A.

1905: Arthur Koestler is born on September 5 in
Budapest, Hungary.

1906: Jack London’s White Fang is published.

1916: Henry James dies on February 28 in Lon-
don, England.

1916: Jack London dies of an overdose of mor-
phine on November 22 in Glen Ellen, U.S.A.

1922: Sinclair Lewis’s Babbitt is published.

1923: Willa Cather is awarded the Pulitzer Prize
for fiction for One of Ours.

1926: Sinclair Lewis is the first writer ever to turn
down a Pulitzer Prize.

1927: Willa Cather’s Death Comes for the Arch-
bishop is published.

1928: Thomas Hardy dies on January 11.

1930: Sinclair Lewis is awarded the Nobel Prize
for literature.

1934: F. Scott Fitzgerald’s Tender Is the Night is
published.

1939: Margaret Atwood is born on November 18
in Ottawa, Ontario, Canada.

1940: John Steinbeck is awarded the Pulitzer Prize
for his novel The Grapes of Wrath.

1940: Arthur Koestler’s Darkness at Noon is pub-
lished.

1940: F. Scott Fitzgerald dies of a sudden heart at-
tack on December 21.

1947: Willa Cather dies from a cerebral hemor-
rhage on April 24.

1951: Sinclair Lewis dies of heart troubles on Jan-
uary 10.




Literary Chronology

1952: John Steinbeck’s East of Eden is published.

1957: Arthur Golden is born in Chattanooga, Ten-
nessee.

1962: John Steinbeck receives the Nobel Prize in
literature.

1966: Jean Rhys’s Wide Sargasso Sea is published.

1968: John Steinbeck dies of a sudden heart attack
on December 20 in New York City.

1979: Jean Rhys dies on May 14 in Exeter.

1983: Arthur Koestler dies in a joint suicide pact
with his wife on March 3 in London, England.

1992: Lilian Lee’s Farewell My Concubine is pub-
lished.

1996: Margaret Atwood's Alias Grace is published.

1997: Arthur Golden's Memoirs of a Geisha is pub-
lished.

Novels

for

Students



The editors wish to thank the copyright holders
of the excerpted criticism included in this volume
and the permissions managers of many book and
magazine publishing companies for assisting us in
securing reproduction rights. We are also grateful to
the staffs of the Detroit Public Library, the Library
of Congress, the University of Detroit Mercy Li-
brary, Wayne State University Purdy/Kresge Li-
brary Complex, and the University of Michigan
Libraries for making their resources available to us.
Following is a list of the copyright holders who
have granted us permission to reproduce material
in this volume of Novels for Students (NfS). Every
effort has been made to trace copyright, but if omis-
sions have been made, please let us know.

COPYRIGHTED MATERIALS IN NfS,
VOLUME 19, WERE REPRODUCED FROM
THE FOLLOWING PERIODICALS:

American Studies, v. 34, fall, 1993 for “Babitt
as Veblenian Critique of Manliness™ by Clare Vir-
ginia Eby. Copyright © 1993 by the Mid-American
Studies Association. Reproduced by permission of
the publisher and the author.—Bronte Society
Transactions, v. 21, 1996. Copyright © 1996 by
The Bronte Parsonage Museum. Reproduced by
permission.—Cather Studies, v. 4, 1999. Copy-
right © 1999 by The University of Nebraska Press.
Reproduced by permission.—Christianity and Lit-
erature, v. 52, spring, 2003. Copyright 2003 by
Conference on Christianity and Literature. Repro-
duced by permission.—Classical and Modern
Literature: A Quarterly, v. 8, winter, 1988 for

Acknowledgments

“Classical Allusion in The Count of Monte Cristo™
by Emily A. McDermott. Copyright © 1988 by CML,
Inc. Reproduced by permission of the author.—Cri-
tique: Studies in Modern Fiction, v. 28, summer,
1987. Copyright © 1987 by Helen Dwight Reid Ed-
ucational Foundation. Reproduced with permission
of the Helen Dwight Reid Educational Foundation,
published by Heldref Publications, 1319 18th
Street, NW, Washington, DC 20036-1802.—
Henry James Review, v. 22, winter, 2001. © 2001
The Johns Hopkins University Press. Reproduced
by permission.—Journal of Popular Culture, v.
33, fall, 1999. Copyright © 1999 by Blackwell
Publishers Ltd. Reproduced by permission of
Blackwell Publishers.—Modern Age, v. 29, fall,
1985. Copyright © 1985 by Modern Age. Repro-
duced by permission.—Partisan Review, v. 67,
summer, 2000 for “Sex and Race in Wide Sargasso
Sea” by Elizabeth Dalton. Copyright © 2000 by
Partisan Review. Reproduced by permission of the
author.—Religion and the Arts, v. 3, March, 1999.
Copyright © 1999 by Koninkltjke Brill NV. Lei-
den. Reproduced by permission.—Steinbeck
Quarterly, v. 14, no. 1-2, winter/spring, 1981 for
“Alienation in East of Eden: ‘The Chart of the
Soul” by Barbara McDaniel; v. 26, no. 3—4, summer/
fall, 1993 for “Steinbeck’s Exploration of Good and
Evil: Structural and Thematic Unity in East of
Eden” by Barbara A. Heavilin. Copyright 1981,
1993 by Steinbeck Quarterly. Both reproduced by
permission of the copyright owner and the respec-
tive authors.—Texas Studies in Literature and

x vii



Acknowledgments

Language, v. 25, 1983 for “Tender Is the Night as a
Tragic Action” by Robert Merrill. Reproduced by per-
mission of the publisher and the author.—Twentieth
Century Literature, v. 42, fall, 1996. Copyright
1996 by Hofstra University Press. Reproduced by
permission.—The World & I, v. 12, February 1,
1997. Copyright © 1997 by News World Commu-
nications, Inc. Reproduced by permission.—World
Literature Today, v. 73, April 15, 1999. Copyright
1999 by the University of Oklahoma Press. Re-
produced by permission of the publisher.

COPYRIGHTED MATERIALS IN AfS,
VOLUME 19, WERE REPRODUCED FROM
THE FOLLOWING BOOKS:

Carpenter, Richard. From “Fiction: The Major
Chord,” in Thomas Hardy. Twayne Publishers,
1964. Copyright © 1964 by Twayne Publishers,
Inc. Reproduced by permission of the Gale
Group.—Etheridge, Charles L., Jr. From “Chang-
ing Attitudes toward Steinbeck’s Naturalism and
the Changing Reputation of East of Eden: A Sur-
vey of Criticism since 1974,” in The Steinbeck
Question: New Essays in Criticism. Edited by
Donald R. Noble. The Whitston Publishing Com-
pany, 1993. Copyright © 1993 by Donald R. No-
ble. Reproduced by permission of the author.—
Morrell, Roy. From “Far from the Madding Crowd
as an Introduction to Hardy’s Novels,” in Critical
Essays on Thomas Hardy: The Novels. Edited by
Dale Kramer, with the assistance of Nancy Marck.
G. K. Hall, 1990. Copyright © 1990. Reproduced
by permission of the Gale Group.

PHOTOGRAPHS AND ILLUSTRATIONS
APPEARING IN NfS, VOLUME 19, WERE
RECEIVED FROM THE FOLLOWING
SOURCES:

Archbishop Jean Baptiste Lamy, statue located
in Santa Fe, New Mexico, photograph. Copyright
© Royalty-Free/Corbis. Reproduced by permis-
sion.—Atwood, Margaret, 2001, photograph.
Copyright © Christopher Felver/Corbis. Repro-
duced by permission.—Cathedral of Saint Francis,
photograph. Copyright © Corbis. Reproduced by
permission.—Cather, Willa, photograph. AP/Wide
World Photos. Reproduced by permission.—
Chevaliers de Fortune prospector’s camp, where
tens of thousands of hopeful people began the wary
trek to the gold fields of the Yukon in Canada,
photograph. Hulton/Archive/Getty Images. Repro-
duced by permission.—Dominica, illustration. The
Library of Congress.—Dumas, Alexandre, c. 1850,
photograph. Hulton/Archive/Getty Images. Repro-
duced by permission.—Edmond Dantes and the

Abbé Faria from The Count of Monte Cristo, il-
lustration by Alexandre Dumas. Hulton/Archive/
Getty Images. Reproduced by permission.—
Fitzgerald, F. Scott, photograph. The Library of
Congress.—Fitzgerald, F. Scott, with wife Zelda,
c. 1921, photograph. Hulton/Archive/Getty Images.
Reproduced by permission.—Geisha girls being
instructed by their teacher, c. 1955, photograph.
Hulton/Archive/Getty Images. Reproduced by per-
mission.—Geisha girls entertaining a group of men,
photograph. Hulton/Archive/Getty Images. Repro-
duced by permission.—Golden, Arthur, c. 1999,
photograph. AP/Wide World Photos. Reproduced by
permission.—Hardy, Thomas, photograph. Corbis-
Bettmann. Reproduced by permission.—James,
Henry, photograph. The Library of Congress.—
Koestler, Arthur, photograph. Barnabas Bosshart/
Corbis. Reproduced by permission.—Lewis, Sin-
clair, 1929, photograph. AP/Wide World Photos.
Reproduced by permission.—London, Jack, photo-
graph. The Library of Congress.—Prisoners labor-
ing outside the Kingston penitentiary, located in
Toronto, Canada, 19™ century illustration, photo-
graph. The Library and Archives of Canada. Re-
produced by permission.—Rhys, Jean, photograph
by Jerry Bauer. © Jerry Bauer. Reproduced by
permission.—Salinas Valley, California, photo-
graph. The Library of Congress.—Scene from the
film version of Alexandre Dumas’s The Count of
Monte Cristo, starring Richard Chamberlain, di-
rected by David Greene, 1974, photograph. Nor-
man Rosemont Productions/The Kobal Collection.
Reproduced by permission.—Scene from the film
version of F. Scott Fitzgerald’s Tender is the Night,
starring Jason Robards and Joan Fontaine, directed
by Henry King, 1961, photograph. 20th Century Fox/
The Kobal Collection. Reproduced by permission.—
Scene from the film version of Henry James’s The
Portrait of a Lady, starring Nicole Kidman, di-
rected by Jane Campion, photograph. The Kobal
Collection. Reproduced by permission.—Scene
from the film version of Jack London’s White
Fang, starring Ethan Hawke, directed by Randal
Kleiser, photograph. Walt Disney/The Kobal Col-
lection. Reproduced by permission.—Scene from
the film version of Jean Rhys’s Wide Sargasso Sea,
starring Nathaniel Parker, 1993, photograph. New
Line/Laughing Kookaburra/The Kobal Collection/
Wright, Kimberly. Reproduced by permission.—
Scene from the film version of John Steinbeck’s
East of Eden, starring Julie Harris, Richard
Davalos, and James Dean, photograph. Warner Bros/
The Kobal Collection. Reproduced by permission.—
Scene from the film version of Lillian Lee’s

x v iii

Novels Students

for



Acknowledgments

Farewell My Concubine, starring Leslie Cheung,
directed by Kaige Chen, photograph. Tomson
Films/China Film/Beijing/The Kobal Collection.
Reproduced by permission.—Scene from the film
version of Thomas Hardy’s Far from the Madding
Crowd, starring Julie Christie and Terence Stamp,
directed by John Schlesinger, 1967, photograph.

Vic/Appia/The Kobal Collection. Reproduced by
permission.—Steinbeck, John, photograph. The Li-
brary of Congress.—Trotsky, Leon, photograph.—
Workers at a recreation center in Wuhan (Han-
kow) watch a free open-air play, photograph.
Hulton/Archive/Getty Images. Reproduced by per-
mission.

Volume 19



Bryan Aubrey: Aubrey holds a Ph.D. in English
and has published many articles on nineteenth-
century literature. Entries on The Count of
Monte Cristo and East of Eden. Original essays
on The Count of Monte Cristo and East of
Eden.

Jennifer Bussey: Bussey holds a master’s degree
in interdisciplinary studies and a bachelor’s de-
gree in English literature, and is an independent
writer specializing in literature. Entries on Death
Comes to the Archbishop and Memoirs of a
Geisha. Original essay on Death Comes to the
Archbishop.

Kate Covintree: Covintree is a graduate student
and expository writing instructor at Emerson
College. Original essay on Memoirs of a Geisha.

Curt Guyette: Guyette received a bachelor’s de-
gree in English writing from the University of
Pittsburgh and is a longtime journalist. Original
essay on Farewell My Concubine.

Joyce Hart: Hart is a freelance writer and author
of several books. Entries on Alias Grace and

Contributors

Wide Sargasso Sea. Original essays on Alias
Grace and Wide Sargasso Sea.

David Kelly: Kelly is an instructor of creative
writing and literature. Entry on Far from the
Madding Crowd. Original essay on Far from the
Madding Crowd.

Candyce Norvell: Norvell is an independent edu-
cational writer who specializes in English and
literature. Entries on The Portrait of a Lady and
White Fang. Original essays on The Portrait of
a Lady and White Fang.

Ryan D. Poquette: Poquette has a bachelor’s de-
gree in English and specializes in writing about
literature. Entry on Farewell My Concubine.
Original essay on Farewell My Concubine.

Scott Trudell: Trudell is a freelance writer with a
bachelor’s degree in English literature. Entries
on Babbitt and Darkness at Noon. Original es-
says on Babbitt and Darkness at Noon.

Mark White: White is the publisher of the Seattle-
based Scala House Press. Entry on Tender Is the
Night. Original essay on Tender Is the Night.




Guest Foreword
“The Informed Dialogue: Interacting with
Literature” by Anne Devereaux Jordan ....ix

Introduction.......................... xi
Literary Chronology ................. XV
Acknowledgments .................. Xvii
Contributors ........................ Xxi

Alias Grace

(by Margaret Atwood) .................... 1
Author Biography ............. ... ... .. 2
Plot Summary ......................... 3
Characters . ............oiiiininnennn. 5
THEMEBS isisws smems sasmn ssialis saishs sasme 7
Style ... 9
Historical Context .................... 10
Critical Overview ..................... 11
CritiCiSm . ... ... 12
Further Reading . ..................... 25

Babbitt

(by Sinclair Lewis) ...................... 26
Author Biography . ........... ... ... ... 27
Plot SUMMATY < o oo wims ssoms sooms vaes 27
Characters : ;s cwssmems sasms sosws 6650 29
Themes ......... ..., 31
Style ..o 33
Historical Context .................... 34

Critical Overview . .................... 35

Table of Contents




Table of Contents

CriticiSI, = c vz sesmssviniavens sssms s 36 Plot SUMMATY . ..uvowsanens saamasasss 157
Further Reading ...................... 47 Characters . .. :vseeiuisninionsas omsos 160
Themes ........ ..., 162
The Count of Monte Cristo Style .o 163
(by Alexandre Dumas) ................... 48 Historical Context ................... 164
Author Biography . .................... 49 Critical Overview .................... 165
Plot Summary ........................ 49 Criticism . ............ ... 166
CRATACIETS. o s s s as sminz swims gremmena 51 Further Reading . .................... 180
Themes: : savos axvss smsnms smams smens sus 55
SUYIE . cmrmn e st im s aE i sms 56 Farewell My Concubine
Historical Context .................... 56 (by Lilian Lee) ........................ 181
Critical OVEIVIEW . .. cvvne vucmuvnsnsswns 58 Author Biography . ............ ... .. .. 182
CHtiCISI & oivws ssens smsmsamsms sseis siis 59 Plot SUMMALY « o5 0ssewesniinine sasvn 182
Further Reading ...................... 72 Characters . .............oueiinin... 184
Themes .......... ... ..., 187
Darkness at Noon Style ..o 189
(by Arthur Koestler) ..................... 73 Historical Context ................... 191
Author Biography . ............ ... ... .. 73 Critical Overview . ................... 191
Plot Summary ........................ 74 Criticism . ..., 192
Characters . .......................... 76 Further Reading ..................... 202
THEMES: . cwsmsupows nasms sasms aszme gas 78
Stylel cosvnensmimsimitivanits sheis e 80  Memoirs of a Geisha
Historical Context .................... 81 (by Arthur Golden) ..................... 203
Critical Overview .. ................... 82 Author Biography . ................... 204
CrtGIS . ovnoms s smesssmssmsms 5o 83 Plot SUMMALY. . oo comssmsmsmnsms smame 204
Further Reading ...................... 93 Characters . ......................... 206
Themes ............................ 208
Death Comes for the Archbishop Style ..o 210
(by Willa Cather) .. .c:neonisvsmsmninengs 94 Historical Context ................... 211
Author Biography . .................... 95 Critical Overview . ................... 212
Plot Summary ........................ 95 Criticism .. ... 213
Characters . ............. ... ........ 97 Further Reading ..................... 217
THEMES s cvsmsms smvaweminiinsmn s assns 99
Style ..o 100 The Portrait of a Lady
Historical Context ................... 101 (by Henry James) ...................... 218
Critical Overview .................... 102 Author Biography .................... 218
CHtICISHL s siomp smivios smses sasms emsme 103 Plot Summary ....................... 219
Further Reading ..................... 126 Characters . ......................... 221
Themes .......... ... ... ... ...... 223
East of Eden Style ..o 225
(by John Steinbeck) .................... 127 Historical Context ................... 226
Author Biography .................... 128 Critical Overview .................... 227
Plot Summary ....................... 128 Criticism .. ... oo 228
Characters . ......................... 130 Further Reading ..................... 239
TREMES :w:usisinsswimravressmssmsns 133
Style o 134 Tender Is the Night
Historical Context ................... 135 (by F. Scott Fitzgerald) . ................. 240
Critical Overview . ................... 136 Author Biography .................... 241
CHUCISM vcn . ciwems cmemasasns swisains 138 Plot Summary ....................... 242
Further Reading ..................... 155 Characters . ......................... 244
Themes ....... ... .. ... .. ... ...... 247
Far from the Madding Crowd Style .o 249
(by Thomas Hardy) . .................... 156 Historical Context ....... [ 250
Author Biography .. ................ .. 157 Critical Overview . ................... 252

Novels for Students



Table of Contents
Criticism .. .....oi i 253 Further Reading . .................... 291
Further Reading ..................... 271
Wide Sargasso Sea
White Fang (by Jean Rhys) ............ouiuiuunnnn. 292
(byJack London) ...................... 272 Author Biography .................... 293
Author Biography . ................... 272 Plot Summary ....................... 293
Plot Summary ....................... 273 Characters . ...............oouiuon... 295
Characters . ..........coouiumeinnan... 277 Themes .............coouiuiiniinin... 298
TREMES wsis sasma smems smevs swsmas s 279 Style ... 300
Style :coinmsseswssnsspenrsmsmsmsiass 279 Historical Context ................... 301
Historical Context ................... 281 Critical Overview .................... 302
Critical Overview .................... 282 CriticiSm .. ......ooiuiiiiinnan.. 304
Criticism . ............... ... 283 Further Reading ..................... 321
GlOSSALY . .o ooccnsms vasmesmsanamsmus 323

Cumulative Author/Title Index ....335

Cumulative Nationality/Ethnicity
Index

Subject/Theme Index............... 347

v

ol ume 19

y 00



