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To the Student

Hello, and welcome to the study of a fascinating subject—children and their development.
Welcome, too, to the adventure of science. From the very first edition of this book, one of
Helen Bee’s goals has been to convey a sense of excitement about scientific inquiry. We
hope that each of you gains some feeling for the way psychologists think, the kinds of
questions they ask, and the ways they go about trying to answer those questions. We also
want you to gain some sense of the theoretical and intellectual ferment that is part of any
science. Think of psychology as a kind of detective story: Psychologists discover clues
after hard, often painstaking work; they make guesses or hypotheses; and then they search
for new clues to check on those hypotheses.

Of course, we also want you to come away from reading this book with a firm founda-
tion of knowledge in the field. Although there is much that developmental psychologists do
not yet know or understand, a great many facts and observations have accumulated. These
facts and observations will be of help to you professionally if you are planning (or are
already in) a career that involves working with children, such as teaching, nursing, social
work, medicine, or psychology; the information will also be useful to you as a parent, now
or in the future. We hope you enjoy the reading as much as we have enjoyed the writing.

HOW TO WORK WITH THIS TEXTBOOK

To get the most out of any textbook, you should think of
yourself as working with it so that you can understand
and remember the information in it, rather than reading
it as you would a magazine, a newspaper article, or a
novel. To work with your textbook most effectively, take
advantage of its structural and pedagogical features.

Personality
Development:
Chapter Outlines Alternative
- — .~ - Views
Before you read each chapter, read over the outline at.its
beginning. More information will stick in your mind
you have an idea of what to expect.
CHAI

PTER
OUTLINE

or'no
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o What fac sexuual behavior, and what are its

o What are the major health concerns of childhood and adolescencet

{Mk The Brain and Nervous System
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Preview Questions

A R — ~
The introduction to each chapter ends with the following

statement: “As you read this chapter, keep the following
““questions in mind.” Like the chapter outline, these

-

questions will create a set of mental “hooks” on which
to hang the information in the chapter.

Headings and Subheadings

A — R~

—

The preview questions correspond to the chapter’s major
headings. Think of these headings and their subheadings
as a way of dividing the informaton that follows them
into categories. The information in each major section
and subsection is linked to the heading and subheading
under which it is found. Thinking of the material in this
way creates a kind of information network in your mind
that will make it easier to recall the material when you

# Describe the newborn's
sl o9

 What are the physical and
cognitive abilties of new-
boms?

« How do newboms diffr in
temperament, and what
skills do they bring to social
Interactions?

FAKT
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K
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when the two genes

are tested. Structuring your notes to
correspond to headings will help even
more. To have the best chance of
creating the information network, stop
reading between major sections, reflect
back on what you have read, and review
your written notes.

Before Going On
A — P~
To help you review, the text includes
“Before Going On” questions near the
end of each major section. You should
stop reading and try to answer these
questions. If you can’t answer the
questions, go back and review. You
will know what parts of the section
to review because each question
corresponds to a section subheading.
Once you've completed this process,
take a break before you begin another
major section.

o

Margin Glossary
B D
Key terms are defined in the margins. As you
come to each boldfaced term in the text, stop

finition in the margin. Then go
d the sentence that introduced

the key term. Reading over the key terms in the
<) margins just before you take an exam can also be
a helpful review strategy if you have thoroughly
studied the material in which the terms are
introduced.



Critical Thinking Questions
AE— Y~ —
These marginal questions and activities encourage you to
relate material in the book to your own experiences.
can also help you remember the text because
information to things you already know is a hlghly _
memory strategy.

See for Yourself
Many chapters include a feature called “See for Yourself.”
Some of these provide instructions for testing the findings
of research studies in the real world with real children. In
Chapter 6, for instance, See for Yourself tells you how to use
playing cards to test children’s use of

-
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organizational memory strategies.

Other activities describe ways of finding | o

Tuld

more information about a topic. For
example, in Chapter 7, See for Yourself
encourages you to use the Internet to

* The child's basic attachment 1o the parents remains
stiong in adolescence, despite an increase in parent
child canfiict, the greater independence of the teenager,

increased ole of the peer group.

Variations in the Quality of Attachments

 Children differ in the securty of their first attachments
and thus in the internal working models they develop.

being same-sex groups 1o mixed-sex groups to dating
pairs. On average in Westem cultures, dating begins at
about age 15, but there s wide variabilty

* Sibling relationships are often thought of as ivalrous,
but there are many variatons.

Behavior with Peers

» The secure infant uses the parent a5 a safe base for

find out more about mandatory stan-
dardized testing in your state’s public
schools. Applying what you learn in
this book makes the information more
meaningful and memorable.

© The security of an initial attachment
and is fostered by and contingent respor

approaching new tasks, and more mature.

10 chiliood, Ivences pirenting batevise
Relationships with Peers

significant for their social development after the age of
about 2. In elementary school, peer interactions are
focused mostly on common actvities; in
poos groups abo become & vlide fo he ranchion
from dependence to independence.

# By age.t or 5, ms chidren have formed individual
nendships and show relerensil poskive

Friendships become

Key Terms
A~ N~
Key terms are listed alphabetlcally at
the end of each chapter i

i he elemertary school years. a0d
e s o adscmm
part of adolescent social relationships, particularly in
early high school years. Smaler groups of friends, or
eliques, are also significant and gradually shift from

KEY TERMS

‘exploration and can be readily consoled by the parent.
s reasonably stable

sensitivity nsi
ness by the parent. Securely attached chidien appear to
be more socially skilful, more curious and persistent in

* An sl el woing modl of anachnent, besed
security of his or her own attachment to parents

o Chidrr' eatonshps wkh pees become inressingly

owand he mora common

« Reputation-based groups, or crowds, are an important
the o Some chiden develp o patenof sggrese bt
it aggression, that continues to cause pm

Tems ot them tvoughou chidhaod and adolescence.

= Prosocial behavior, such s helplulness of g

apparent
throughout ¢
ed by mote verbal aggression among

Gren. Bots show more phrocel o
a04; ik show mors relanond aggression.

Individual Differences
in social Relationships

« Parental characteristics, such as depression and other
forms of mental iiness, can interfere with the develop:

ment of an attachment relationship.

 An infant’s temperament may also alfect attachment.
Infants who have difficult temperaments are more likely

to form insecure attachments.

« Popularity among peers, in elementary school or later, is
most consistently based an the amount of positive
Supportive social behavior shown by a child toword
peers. Socilly rejected chidren re characterized
high levels of aggression or bullying and low levels of

helptulness. Aggressive/rejected chidren
re kel o shovws behavor prblens n adofecence
adulthood.

agreement and

and a variety of disturbances in

generosity,is
5 sy ¢ age 2 or 3 and genetaly ncewses
hildhood.

- »yum-ummpea at age 3 or 4 and s gradually
older chil-
gressiveness al every

being defined in the marg
you finish a chapter, try to recall the
definition of each term. A page number
is listed for each term, so you can easily
look back if you can’t remember a
definition.

.

affectional bond (p. 296)
aggression (p. 318)
attachment (p. 296)
anachment behaviors (p. 297)
clque (p. 313)

aowd (p. 1)
goalconected partnesship (p. 301)  parallel play
goodness-ol it (p. 323)

instrumental

hostile aggression (p. 319)
individuation (p. 302)
Insecure attachment (p. 304)

Internal working model (p. 303)
neglected children (p. 323)

prosocial behavior (p. $18)
reciprocal friendship (p. 311)
rejected children (p. 323)
aggression (p. 319) relational aggression (p. 320
secure attachment (p. 304)
Social status (p. 323)

(9. 310) Suange Stuation (p. 304)

popular children (p. 323)

Chapter Summaries
A N g
Looking over the chapter summary can also help you
assess how much information you remember. The
summaries are organized by major chapter b

i

At this point, the task of understanding and
remembering the information in a developmental
psychology textbook may seem overwhelming.
However, when you finish reading this book, you
will have a better understanding of both yourself and
other people. So, the benefit you will derive from all
your hard work will be well worth it.

WesTerm s
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SUMMARY

jower self-cstcern and a reduiced sense of competence (Maxsad, 1981 Rose &

h -
The Concept of Self

« The child's emerging sell-concept has several clements,
including the awareness of the self as separate from

ts move from a ditfuse sense of future
occupational ar quluglul identity, through a period of
reevaluation, to a commitment to a new self-definition.
Research findings raise doubls about whether the iden

and the
(which may collectively be called the subjective self)
and awareness of the sell as an object in the world
(the objective self). The subjective sell develops in the
first year of ife.

» Real sell-awareness and the objective sell emerge in
e secand year, I sary chikdoor, the chid begin io
categorize herself in basic ways such as by age, size,

nd gender.

» Chideen tin an undersnding of it ematios daig
childhood. The abilty 10 regulate emotion during
cary chidhood predics how wellchikdren unction n
social settings during the school years.

» The sell-concept becomes steadily more abstract in the
elementary and high school years, coming to include not
nly actions but also fikes and distikes, beliels, and mare
general personalty characteristics.

* During adolescence, there may also be 8 reevaluation
ol ihase,  proces Enksn called the enty i 1

y process has such a clear developmental
aspect,
* Adolescents of color also construct an ethnic or racial

facial group, appears 10 be the most adapiive resolution
of this process.

Self-Esteem

» Beginning at about age 7 or 8, the child develops o
global evaluation of his o her selt.worth (self-esteem)
Sell-esteem is shaped boll
between a child's goals and his accomplishments and
by the degree of emational support the child perceives

fais, and the feedback he gets from peers and parents
about his performance.

Denise Boyd



To the Instructor

The most obvious change to the tenth edition of The Developing Child is the addition
of a second author. After a long and distinguished career writing textbooks, Helen Bee
retired, and I was fortunate enough to be able to continue her work. One of my goals
was to retain the conversational tone of Bee’s writing while dealing with the challenges
of updating a popular and well-established text. As Bee put it so well in the ninth edi-
tion, one of the greatest challenges in updating a text is being open to new theories
and concepts and willing to rethink and reorganize whole chapters, rather than sticking
reflexively (or defensively) to old rubrics. Revising also sometimes includes eliminating
favorite examples that are out of date and searching for new metaphors that will speak
to current students. Perhaps hardest of all, one must cut as well as add material. Over
many editions, the changes accumulate; if you were to compare this edition to the first
edition, published in 1975, you would find almost no common sentences, let alone
common paragraphs. Still, my goal was to retain most of the threads running from the
first through the ninth edition that made Bee’s approach to development unique. In
particular, four central goals that guided her writing in every previous edition also
guided mine in this edition:

® To actively engage the student in as many ways as possible

@ To find that difficult but essential balance between theory, research, and practical
application

@ To present the most current thinking and research

@ To maintain a strong emphasis on culture

NEW TO THE TENTH EDITION
One important change to the tenth edition is the inclusion of cultural information in
the body of each chapter rather than in boxed features. This approach was adopted in
order to make it clear to students that cultural variables are central to the study of
development. A list of cultural topics, along with their locations in the book, follows
the Contents.

The tenth edition of The Developing Child includes updated information about the
theories and research presented in the ninth edition, as well as additions to most chapters.

Chapter 1

A <l “——

e Expanded and updated treatment of information-processing theory
@ Discussion of the standards psychologists use to determine the usefulness of a theory

® Explanation of the difficulties inherent in applying psychological research to
practical problems

@ Discussion of the tendency of parents in the information age to turn to experts,
rather than to their own parents, for child-rearing advice

e Description of the historical importance of the Leopold and Loeb trial in
introducing Americans to Freud’s theory



To the Instructor

Chapter 2
® Greater detail in the discussion of prenatal development
® Discussion of prenatal sex differences
® Up-to-date information about prenatal learning and its relevance to later development
® Discussion of the pros and cons of prosecuting pregnant women for using drugs
Chapter 3
@ Expanded discussion of infant mortality
® Increased information about racial and ethnic differences in infant mortality
® Discussion of research on singing to infants
® Expanded coverage of health issues in early infancy
Chapter 4
N R - mm—
® Expanded discussion of brain development
@ Increased coverage of changes in the brain in middle childhood and adolescence
@ Information about the connection between handedness and brain lateralization
® Discussion of the complexities of managing obesity in growing children
® Information about the link between video game playing and spatial cognition
Chapter 6
New discussion of the causes of cognitive development
Increased coverage of memory and information-processing in middle childhood
and adolescence
® Discussion of what infants learn from watching television
Chapter 7
EA—— . m—
® New discussion of the pros and cons of the standardized testing movement in
U.S. public schools
@ Discussion of young children’s ability to benefit from computerized instruction
@ EBvaluation of the merits of universal IQ testing in schools
Chapter 8
A P “ligm—
Expanded coverage of the role of phonological awareness in beginning reading
® Information about the kinds of activities that foster the development of reading
comprehension skills in older children
@ New information about interventions for children who fall behind in reading
® Discussion of the controversial use of Black English, or Ebonics, in schools
® Discussion of the pros and cons of raising children to be bilingual
® Information about second-language learners’ school experiences

Xix
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Chapter 9

Information about differences between children raised by adoptive parents and
those raised by biological parents

® Discussion of the availability of role models for minority children
Chapter 10

® New information about the emotional component of self-concept

@ Discussion of the significance of cross-gender play in early childhood

@ Information about negative developmental outcomes associated with the

combination of high neuroticism and external locus of control

Discussion of the benefits of formal rites of passage programs for minority teens

Chapter 11

Expanded coverage of the effects of attachment history on adult behavior
Discussion of various explanations for some infants’ failure to form an attachment
Information about the correlation between infant temperament and attachment quality
New discussion of trait aggression

Expanded information about bullies and victims

Chapter 12

Revamped discussion of theories of moral development, highlighting the emotional,
behavioral, and logical components of changes in this domain

® New section covering causes and consequences of moral development

@ Expanded coverage of children’s understanding of the difference between

conventional and moral rules

Chapter 13
AR —— <l — C——
® Expanded discussion of links between family structure variables and developmental

outcomes

New information about the effects of divorce on children

New information about gay and lesbian families

Discussion of research involving children raised by grandparents

Discussion of steps parents can take to insulate children from the effects of divorce

Chapter 14

Discussion of the potential impact on children of televised terrorism and warfare
Expanded coverage of the transition from elementary to secondary school
Discussion of methodological issues in day-care research

Information about homeschooling

Information about educational interventions for high school dropouts
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Chapter 15
AA—— P~ —
e Inclusion of material on eating disorders
e Expanded discussion of externalizing disorders such as ADHD and conduct disorders
e Expanded coverage of special education services in U.S. public schools

® Guidelines for determining when children and families need help from mental health
professionals

Epilogue
® Comprehensive summary of the book’s chapters

PEDAGOGY

The tenth edition of The Developing Child includes several important pedagogical
features, most of which (those marked with an asterisk) are new to this edition.

Preview Questions*

S N~ S
Each chapter begins with a set of preview questions that correspond to the chapter’s
major headings.

Before Going On*

A P~ ~——
Questions in the margins near the end of each major section prompt students to stop
reading and determine whether they can recall information from the section before
moving on.

Margin Glossary*

A P — ~n - —
All boldfaced terms in the text are defined in the margins as well as in a glossary at the
end of the book.

See for Yourself*

A R~ “——
Many chapters include a feature that gives readers instructions for either replicating the
findings of a developmental study in an informal way or finding out more about a
specific topic.

Critical Thinking Questions
These questions and activities in the margins encourage students to relate information in
the text to their own personal experiences.

Chapter Summaries
Summaries are organized by major chapter heading and include bulleted summaries of
the information that follows each subheading.
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‘ Terrorism, Television, and Children

I elevision reporting strongly
influenced how Americans.

experienced the terrorist attacks on
the World Trade Centes and the

tawers collpsing.In the days that
{ollowed, videotapes of the attacks
and their immediate effects were

impact of the attacks and the war

o terrorism on their children.

Psychologists pointed out that there is

fitte or no research on how

terrorism might afect chidren

{Abcsed & Conoohy 2000 Soiid

the concem that

llpm'e o terrorist acts and retala:

tory (esponses, & new experience for

might meke American
violent.

Others woried tha th strong empha

prejudice. Although i s too carly to
tell what the long-term impact of
events will be on American

associated with war, they are fess likcly
become aggressive. For example, the
children of porents who belon to the

everyd 3
i 1o make some predictions. And,
a5 is always the case with developmen-
tal outcomes, many factors influence

most % are less.
kel 10 be aggressive in their everyday
interactions with other children than
of parents who afe not doeply
committed to either side (Garbating,
Kostelny, & Dubrow, 1991).
o, explaining conflicts that involve

<ontext of war atfect childe

ke childien in violent com-
‘munities in the United States, chidren
in courtries where terrorist acs are
common experiences, such as tsrael,
e more aggressive as a group than

events. of September 11 into

locations. However, reseaich indicates
that the ikeihood that en indidusl
child will engege

children. Frs, the respomse
of the United States was framed in
temms nd

dopends and risk

was sccom:

factors (Aptokar & Stocki, 1997).
Second, one importart factor

distinguishes nations at war from

violent communites. When nations

e st ek, Socsod o
Am iewed the terrorists as
i bt bl and pracices
from those of similar ethicity and

are at war, the people

ethniciy and . of
M regon ot beleed o imporant m..,mm justfy continuing  temorism and the wat on terrorism
be responsible for the attacks would 10 fg that,f chil- s

faster the development of racism and

to aggressian, violence, and tacism.

BOXED FEATURES

The tenth edition of The Developing Child includes four
types of boxed discussions, including two (those marked
with an asterisk) that are new to this edition:

Development in the Information Age*
A < . S
iscussions present ideas and research about how
i n technology may shape development. For
example Information Age essay in Chapter 6 deals
with what babies may learn from watching videos that
claim to enhance intellectual development, and the one

in Chapter 14 discusses the possible effects on

hould Pregnant Women

Be Prosecuted for Using Illicit Drugs?

iven the potential damaging
effects of drugs on prenatal

achieve
this objective? In the United States,
sarme have drawn o parallel botween
drug use during pregnancy and
al abuse of an infant aker
suggested

prosecuted, Prosecution
argue that injecting a newborn with a

pregnant women make medical deci-
slom tht e potenialy damaging
1 their fetuses (National

the best interest of the fetus.

To et around the dfficulty of

ideibingdg expons it
prosecution advocates have

rpesid that doctorsbe required

are requited to teport suspected

o deliver

However, it isnt always easy 10 child abuse. However, citcs say such
find out whther 4 fetus or newborn ;er.ln may cause pregnant women
has .
diffculty is that, while many drugs el b akane (hmerican
pass through the placente, they o't Medical Association, 1990). The

©
be identifisbie in 3 newborn's more feuses may be harmed by

children’s mental health of widely televised events
such as the September 11, 2001 attacks.

No Easy Answers™
e
These discussions introduce students to the idea that
there are many practical questions associated with
children’s development for which the science of
elopmental psychology cannot provide definitive

* mm—

SumEasl senie it .
S o oy e8| o e kg e ool P e, or example, in Chapter 2, students learn
B i L e P e he teratogenic effects of many drugs. The No
10 8 child. US. Supr testing. i alm (Centers for 19964). . .
e e L e Easy Answers feature acquaints them with the com-
T L T U R TR el ties i i : ;
,u.,m:::“m..... ol 19960 A ol . ke pce I e et e plexities involved in prosecuting women for using
:"“"mw‘ : ”'m e Tt illegal drugs during pregnancy: Prosecution may stop
giving drugs to children and chil adngto i . .
m«::-u,m‘"m e g cimge D pogs e el some women from using drugs while they are preg-
mm ights Action
; e nant but may also prevent many other women from
seeking prenatal care because they fear being charged
e e with a crime. Likewise, educating pregnant women
about correlations between drug use and developmen-
tal outcomes such as low birth weight and mental
= S e

To Spank or Not to Spank?
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physical
(Palmérus & Scar, 1995). In the United
States, no such law exists, and 9 out of

soiviog problems o gettng people 1o
o wha you went. Vo s s o8
model o

such as spanking s ot a
§00d way 10 g0 about . Yellng at the

et wank yourchi 1 use wih others

child is not @ 3
oither. Strang verbal aggression by a

10 parents of i y that they  Second, by pavent toward a child 1 also linked
sponk thek chd v et i ny poor the
event of ¥
lnmtnhvlun,l%mlﬂ your own positive value for your child. and adult violence (Straus, 1991b).
|995)Amu‘m|dd paronts, & Over thes means that you are less. At the same time, an

quarior say they spank their chikd with
el hand at st ek 35% u3e an
object such s a hairbrush 10 hit their
child at d 129

effecively, Eventually, even your praise
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retardation may lead some women to abstain from

using drugs. But other women may conclude that such
outcomes are not inevitable and convince themselves
that the infants they deliver will be among the fortunate ones who
escape the effects of teratogenic drugs. The feature also reminds
students that the rights of pregnant women as citizens must also

be considered; their access to legal substances such as alcohol and
tobacco, which may be teratogenic, cannot be restricted just because
they happen to be pregnant. Thus, developmental researchers can
identify the effects of various drugs on prenatal development, but
society must take into account many other factors when trying to
create a policy to prevent pregnant women from using them.

The Real World
A — R “nm—
early every chapter includes a boxed discussion of the application
seientific knowledge to a practical question. For example, the
ture in Chapter 13 is titled “To Spank or Not to

ent of these discussions is to show students not
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only that it is possible to study such applied questions with
scientific methods, but also that all the theory and research
they are reading about may have some relevance to their
own lives.

Research Report

—
Most chapters include a boxed discussion of a particularly
important study or series of studies. For example, t
Research Report in Chapter 13 describes stu
the benefits of extended families for children."
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INSTRUCTOR SUPPLEMENTS

Instructor’'s Manual

A —— - N —. “an

Prepared by Dara Musher-Eizenman, Bowling Green State University, the Instructor’s
Manual is a wonderful tool for classroom preparation and management. A brand new
“easy-to-find” format includes detailed cross-references to features in the Instructor’s
Manual as well as to other print and media supplements and outside teaching resources.
The Instructor’s Manual is both comprehensive and extensive. Each chapter includes the
following resources:

e An At-a-Glance Grid, with detailed pedagogical information, references to both print
and media supplements for each concept, and a chapter overview
@ A detailed chapter outline, with summaries of key concepts

e Teaching objectives, which correlate with the Grade Aid Study Guide learning
objectives

@ List of key terms

@ Lecture material, including outlines and suggested discussion topics, with references
to pertinent activities in the Instructor’s Manual and videos from the Allyn & Bacon
video library

@ Updated classroom activities and demonstrations
@ An updated list of video, media, print, and Web resources

@ Discussion of the CD-ROM Development: Journey through Adolescence, including
pertinent discussion questions and full table of contents

o New Web links

In addition, the appendix includes a compilation of handouts and video offerings.

Test Bank

M‘A T Smp—

The Test Bank, prepared by Carolyn Meyer, Lake-Sumter Community College, helps
students prepare for exams with challenging questions that target key concepts. Each
chapter includes

e Over 100 questions, including multiple choice, true/false, short answer, and essay
questions—with answers or answer justifications
e Page references, a difficulty rating, and a category designation for each question
In addition, the appendix includes a sample open-book quiz.
The Test Bank is also available in TestGen 4 computerized format, which makes

creating tests for the classroom easy. This version is available from your Allyn & Bacon
sales representative.

PowerPoint Presentation

‘\-‘A"w: i

Patti Price, Wingate University, prepared a PowerPoint presentation that is an exciting
interactive tool for use in the classroom. Each chapter includes
@ Key points covered in the textbook
e Images from the textbook, with demonstrations
@ A link to the companion Web site for activities
°

Electronic files of the Instructor’s Manual
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Transparencies for Child Development, 2004
Approximately 125 new, full-color acetates allow instructors to enhance classroom lecture

and discussion. Images included are from Bee and Boyd’s The Developing Child, Tenth
Edition, and Cook and Cook’s Perspectives on Child Development.

Development: Journey through
Childhood Video, with Video Guide

R — B — e
A wonderful tool, the video offers two or three clips per chapter, and the Video Guide
provides critical thinking questions for each clip. Clips cover topics such as a live birth,
babies and language development, differences in personality among toddlers, child and
parent interaction, and exceptional children. In addition, the Video Guide provides Web
resources for more information.

Development: Journey through Adolescence CD-ROM

This multimedia learning tool is available with the purchase of a new textbook. It
includes eight units that cover development from the prenatal period through adolescence
and introduce all of the biological, cognitive, and psychosocial changes that occur along
the way. Clips include footage of live births, interviews with adolescents and the elderly,
and toddlers learning to walk. In addition, audio clips, flash animations, and 3-D video
animations accompany the footage. Written by Dr. Kelly Welch of Kansas State University,
the CD-ROM includes several exercises for students, such as “drag-and-drop” activities,
multiple-choice quizzes, flash cards of glossary terms, journal writing, and instant feed-
back exercises called “Mad Minutes.”

CourseCompass

AN — R rm—
Powered by Blackboard, this course management system uses a powerful suite of tools to
allow instructors to create an online course guide.

Child Development Digital Image Archive

A P~ imme—
The Digital Image Archive allows instructors to customize their classroom presentations.
The Archive is a comprehensive source of images, including charts, graphs, maps, tables,
and figures, with video clips and related Web links. This CD-ROM is available upon
adoption of the text from your Allyn & Bacon sales representative.

STUDENT SUPPLEMENTS

Companion Web Site
A P ™ ~ mm—
The book’s companion Web site, http://www.ablongman.com/beel0e is a unique resource
for connecting the text material to resources on the Internet. Each chapter includes
® Learning objectives
® Updated and annotated Web links for additional sources of information

® Flash cards with glossary terms
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® Online practice tests

® Child development learning activities

Grade Aid Study Guide
A P~ o —
Prepared by Stephen H. Baker and Shawn E. Davis, the University of Houston, this is a
comprehensive and interactive study guide. Each chapter includes
® “Before You Read,” providing a brief chapter summary and chapter learning
objectives

® “As You Read,” a collection of demonstrations, activities, and exercises, including
activities that correspond to the CD-ROM Development: Journey through Adolescence

@ “After You Read,” containing three short practice quizzes and one comprehensive
practice test

® “When You Have Finished,” with Web links to further resources

® A crossword puzzle using key terms from the text

An appendix includes answers to all practice tests and the crossword puzzle.

iSearch: Human Development

A — I — ~u. m—
This booklet is designed to help students select and evaluate research from the Web to
find the best and most credible information available. The booklet contains

A practical discussion of search engines

Detailed information on evaluating online sources

Citation guidelines for Web resources

Web activities for human development

Web links for human development

A guide to Research Navigator™

Research Navigator™

A — R~ -
Allyn & Bacon’s new Research Navigator™ is an easy way for students to start a research
assignment or research paper. By offering extensive help on the research process and
three exclusive databases of credible and reliable source material, including EBSCO’s
ContentSelect Academic Journal Database, New York Times Search by Subject Archive,
and “Best of the Web” Link Library, Research Navigator™ helps students make the most
of their online research time.
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