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'EDITORS’ PREFACE-

It has been apparent for some time that too little attention has been
given to the needs of practicing and student teachers of English as a
Second Language.* Although numerous inservice and preservice
teacher-training programs are offered throughout the world, these often
suffer from lack of appropriate instructional materials. Seldom are books
written that present practical information that relates directly to daily
classroom instruction. What teachers want are useful ideas, sugges-
tions, explanations, demonstrations, and examples of teaching strategies
that have been supported by leaders in the field of modern language
teaching—strategies that are consistent with established theoretical prin-
ciples and that others in our profession have found teo be expedient,
practical, and relevant to real-life circumstances in which most teachers
work.

It was in recognition of this need that we began our search for scholars
who distinguished themselves as language teaching methodologists,
especially those who had been successful in communicating the
characteristics of language teaching and testing that have been foun?
appropriate for students from elementary school through college an
adult education programs. We also sought in those same scholars
evidence of an awareness and understanding of current theories of
language learning, together with the ability tc translate the essence
of a theory into practical applications for the classroom.

Qur search has been successful. For this volume, as well as for others
in this series, we have chosen a colleague who is extraordinarily com-
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petent and exceedingly willing to share with practicing teachers, as
well as those just entering the field, the considerable knowledge that
she has gained from the abundance of both practical classroom ex-
perience and empirical research in which she has been engaged over
the past several years.

In a most illuminating and imaginative manner, Professor Diane
- Larsen-Freeman’s book provides an overview and elucidation of
those language teaching methods that have achieved international
prominence. Each of the chapters of this book is devoted to the
explication of a particular methodology, thus providing the reader with
the means for inspecting and considering a number of alternative
approaches to language teaching as they relate to his own teaching
responsibilities. With this volume then, a critical need in the language
teaching field has been met.

We are extremely pleased to join with the authors in this series and
with Oxford University Press in making these books available to our
fellow teachers. We are confident that the books will enable language
teachers around the world to increase their effectiveness while at the
same time making their task an easier and more enjoyable one.

Russell N. Campbell
William E. Rutherford

*In this volume, and in others in the series, we have chosen to
use English as a Second Language (ESL) to refer to English
teaching in countries where English is the first language, and
therefore taught as a second language, as well as situations where
it is taught as a foreign language (EFL).
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"AUTHOR'S PREFACE.-

This book presents and discusses eight well-known language-teaching
methods that are in use today. Some of these methods have been around
for a very long time and most of them have been cited before in one
place or another where language-teaching methods have been written
about. Since the rerm *“‘method” is not used the same in all of these
citations, it is appropriate here ar the outset to cal! the reader’s atten-
tion to the particular way the word is used in this volume.

First of ali, a method! is seen as superordinate, comprising both
“principles” and “techniques.””? The principles involve five aspects
of second- or foreign-language teaching: the teacher, the learner, the
teaching process, the learning process, and the target language/
culture.® Taken together, the principles represent the theoretical
framework of the method. The techniques arc the behavioral manifesta-
tion of the principles—in other words, the classroom activities and
procedures derived from an application of the principles.

! The term “method” is being used in this book in a way different
from that in the familiar ternary distinction of approach, method,
and techniquz to be found in Anthony (1963). His concept of
method is too indeterminate for our purposes here. See Clark
(1983) for a similar view.

* See also Richards and Rodgers (1982).

} The methods described in this book are applicable to both
second-language and foreign-language reaching. Hence the term
““rarget language” is used here to refer to both the sccond or
foreign language that is being taught.



It will presently be seen that a given technique may well be associated
‘with more than one method. If two methods share certain principles,
then the techniques that are the application of these principles could
well be appropriate for both methods. Even where there are no shared
principles, a particuiar technique may be compatible with more than
one method, depending on the way in which the technique is used.
There is thus no necessary one-to-one correspondence between tech-
nique and method. Yet it is also true that certain techniques are
frequently associated with 2 particular method. For the sake of con-
venience, therefore, techniques will be introduced in this book within
a methodological context.

Second, the inclusicn here of any method should not necessarily be
taken as advocacy of that method by the author. Not all of the methods
to be presented have been adequately tested,* though some have ob-
vicusly stood the test of time. Accordingly, the teachers who use this
book will need to evaluate each method in the light of their own beliefs
and experience.

The third observation to be made hasto do with the fashion in which
the various methods are depicted. Each method is introduced in such
a way as to afford the reader the opportunity to “observe’ a class in
which that method is being used. It must be acknowledged, however,
that the class is always highly idealized. Anycne who is or has been
a language teacher or language student will immediately recognize that
language classes seldom go as smoothly as the ones we will see here.
(In the real world students don’t always catch on as quickly and teachers
don’t always perform so flawlessly.) Nevertheless, it is assumed that
observing a class in this way will give readers a greater understanding
of a particular method than if they were to simply read a description
of it. Indeed, it is my hope that no matter what their assessment af
a particular method, they will not have reached it without firsr/soto
speak, getting inside that method and looking out.

4 See, for example, Scovel (1979).

5 i.arsen-Freeman (1983).



Finally, although I have made every effort toward a faithful render-
ing of each method depicted, there will undoubtedly be these who would
not totally accept that rendition. This is understandable and probably
inevitable. My description is, as it must be, my own interpretation
of the contributions of others and the product of my own experience.

It is my sincere hope that this book will both inform and challenge
its readers. If it does, then it will have made a contribution to the ali-
important realm of teacher education.

Bratrtleboro, Vermont Diane Larsen-Freeman
1985
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.CHAPTER ONE-
INTRODUCTION

As a language teacher you must make decisions all of the time. Some
of your decisions are relatively minor ones—should homework be
assigned that particular day, for instance. Other decisions have more
profound implications. What should be the goal of language instruc-
tion? Which language teaching method will be the most effective in
reaching it? What is the best means of evaluation to see if it has been
reached? There is no single correct answer to questions like these. Each
of you has to answer them for yourself. We believe, however, that a
teacher informed about some of the possibilities will make better deci-
sions. Making informed choices is, after all, what teaching is all about
(Stevick 1982; Larsen-Freeman 1983a, 1983b).

One purpose of this book, therefore, is to provide information
to teachers and teacher trainees about eight methods of foreign language
teaching. By reading this book you will gain an understanding of the
principles on which these methods are based and of the techniques
associated with each method. These eight were chosen because they
are all currently practiced today. It is not our purpose to convince you
of the superiority of any one of them; indeed, the inclusion of a method
in this book should not be construed as an endorsement of that method.
What is being recommended is that, in the interest of becoming in-
formed about existing choices, you investigate each method.

A second purpose for this book is to encourage you to examine
your own beliefs about teaching and learning and about how you put
these inte practice. Even those of you with a great deal of teaching
experience stand to benefit from considering the principles of thesz
methods. Perhaps such consideration will help you ro understand beiter
why you do what vou de.

We do not expect that you will ebandon the way you teach now



2 Chapter One

in order to wholly adopt one of these methods. We do think, however,
that there will be some new techniques here worthy of your attention.
Although certain techniques are associated with particular methods
and are derivable from particular principles, most techniques can be
adapted to any teaching style and situation. It is not so much the tech-
nique itself as the way a teacher works with it that makes the difference.

Therefore do not be quick to dismiss a technique because, at first
glance, it appears to be at odds with your own beliefs or to be impossi-
ble to apply to your own situation. For instance, in one of the methods
we will consider, teachers frequently make use of a tape recorder to
record students speaking the language they are studying. If you reject
this technique as impractical because you do not have a tape recorder,
you may be missing out on something valuable. You should first ask
what the purpose of the tape recorder is: Is there a principle behind
its use in which you believe and which you can provide in another
way, say, by writing down the students’ sentences on the blackboard
rather than recording them? So try, then, as you read this book, to im-
agine how to adapt these techniques creatively to your own situation.
You are limited only by your imagination.

We will learn about these eight methods by entering a classroom
where a particular method is being practiced. We will observe the tech-
niques the teacher is using and his or her behavior. In the even-
numbered chapters, the teacher is female; in the odd-numbered
chapters, the teacher is male. After observing a lesson we will try to
infer the principles on which the teacher’s behavior and techniques
are based. Although we will observe only the one beginning or
intermediate-level class for each method, once the principles are clear,
they can be applied to any other level class in any other situation.

After we have identified the principles, we will consider the
answers to ten questions. The questions are:

1. What are the goals of teachers who use the method?

2. What is the role of the teacher? What is the role of the students?

3. What are some characteristics of the teaching/learning process?

4. What is the nature of student-teacher interaction? What is the
nature of student-student interaction?

5. How are the feelings of the students dealt with?
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6. How is language viewed? How is culture viewed?

7. What areas of language are emphasized? What language skiils are
emphasized?

8. What is the role of the students’ native language?

9. How is evaluation accomplished?
10. How does the teacher respond to student errors?

The answers to these questions will add to our understanding
of each method and allow us to see some salient differences between
and among the methods presented here.

Following these questions, techniques we observed in the lesson
will be reviewed and in some casas expanded.so that you can try to
put them into practice if you wish.

At the end of each chapter are two types of exercises. The first
type allows you to check your understanding of what you have read.
This type relates to the first purpose for this book: to provide infor-
mation about each method. 7’he second type of exercise asks you to
apply what you have learned. It has been designed to help you begin
ro make the connection betwe.es: what you understand about a method
and your own teaching situaticn. For this book to fulfill its second pur-
pose, you will be called on to think about how all of this information
can be of use to you in your teaching. It is you who have to view these
methods through the filter of vour own beliefs, needs, and experiences.
It is you who have to make the informed choices.

EXTRA READING

Larsen-Freeman, Diane. 1983a. Informed choices: Review of Teaching
and learning languages by Earl Stevick. The London Times Higher
Education Supplement, March 11, 21.

. 1983b. “Training teachers or educating a teacher.” In
Georgetown University round table on languages and linguistics, edited
by James E. Alatis, H. H. Stern, and Peter Strevens, 264—74.
Washington, D.C.: Georgetown University Press.

Stevick, Earl. 1982. Teaching and learning languages. Cambridge: Cam-
bridge University Press.




-CHAPTER TWO-

THE GRAMMAR-
TRANSLATION
METHOD

INTRODUCTION

The Grammar-Translation Method is not new. It has had different
names, but it has been used by language teachers for many years. At
one time it was called Classical Method since it was first used in the
teaching of the classical languages, Latin and Greek. Earlier in this
century, this method was used for the purpose of helping students read
and appreciate foreign language literature. It was also hoped that,
through the study of the grammar of the target language, students would
become more familiar with the grammar of their native language and
that this familiarity would help them speak and write their native
languzge better. Finally, it was thought that foreign language learn-
ing wouid help students grow inteliectually; it was recognized that
students would probably never use the target language, but the mental
exercise of {earning it would be beneficial anyway.

Let us try to understand the Grammar-Translation Method by
observing a class where the teacher is using it. The class is a high-
intermediate level English class at a university in Colombia. There
are forty-twe students in the class. Two-hour classes are conducted
three times a2 week.

EXPERIENCE

As we enter the classroom, the class is in the middle of reading 3 passage
in their textoeok. The passage is an excerpt entitled “The Boys' A

bition”” from Mark Twain's Lo on rhe Missisippr. Each student is
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called on to read a few lines from the passage. After he has finished
reading, he is asked to translate into Spanish the few lines he has just
read. The teacher helps him with new v..cabulary items. When the
- siudents have finished reading and translating the passage, the teacher
asks them in Spanish if they have any questions. One girl raises her
hand and says, “What is paddie wheel?”’ The teacher replies, **Es una
rueda de paietas.” Then she continues in Spanish to explain how it
looked and worked on the steamboats which moved up and down the
Miseissippi River during Mark Twain’s childhood. Another student
says, “Noundefsiand ‘gorgeous.” ” The teacher translates, * Primoroso.”

Since the students have no mere questions, the teacher asks them
to write the answers to the comprehension questions which appear
at the end of the excerpt. The guestions are in English, and the students
are instructed to write the answers 10 them in English as weli. They
dnthe first one together as an example. A student reads out loud, “When
did Mark Twain live?” Ancther student replies, “Mark Twain lived
from 183510 1910.” “Bueno,” says the teacher, and the students begin
working quietly by themselves.

In addition to questions that ask for information contained within
the reading passage, the students answer two other types of questions.
For the first type, they have to make inferences based on their under-
standing of the passage. For exampl=, one question is: “Do you think
the boy was ambitious? Why or why not?”” The other type of question
requires the students to relate the passzge to their own experience. For
example, ont cf the questions based on this excerpt asks them, “Have
you ever thought about running away from home?”’

After one-half hour, the teacher, speaking in Spanish, asks the
studeats to stop and check their work. One by one each student reads
a question: and then reads his response. If he is correct, the teacher
calls on another student to read the next question. If the student is
incorrect, the teacher selects a different student to supply the correct
answer, or the teacher herself gives the right answer.

Announcing the next activity, the teacher asks the students to
turn the page in their text. There is a list of words there. The introduc-
iion to the exercise tells the students that these are words taken from
the passage they have just read. The students see the words “ambi-
tion,” ““career,” “wharf,” “tranquil,” “‘gorgeous,” *‘loathe,” “envy,”
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Exercise 2A

These words are taken from the passage you have
just read. Some of them are review words and others
are new. Give the Spanish translation for each of
them. You may refer back to the reading passage.

ambition gorgeous
career loathe
wharf envy
tranquil humbly

Exercise 2B
These words all have antonyms in the reading
passage. Find the antonym for cach:

love ugly
noisy proudly

LT

and “humbly.” They are told that some ofthese are review words and
rhat others are new to them. The students are instructed to give the
Spanish word for each of them. This exercise the class does together.
If no one knows the Spanish equivalent, the teacher gives it. In Pant
2 of this exercise, the students are given English words like “love,”
“noisy,” “ugly,” and “‘proudly,” and are directed to tind the opposites
of these words in the passage

When rhey have finished this exercise, the teacher reminds them
that English words that look like Spanish words are called “‘cognates.”
The English “-ty,” she says for example, often corresponds to the
Spanish endings -dad and -tad. She calls the students’ attention to the
word “possibility” in the passage and tells them that this word is the
same as the Spanish posibifidad. The seacher asks the students to find
other examples in ihe excerpt. Hands go up: a bey answers, “Obscur-
ity.” “Bién,” says the teacher. When all of thesc cognates from the
passage have been identified, the students are told to turn to the next
exercise in the chapter and to answer the question, ““What do these
cesnates mean?” There is a long list of English words (*‘curiosity,”
“opportunity,” “liberty,” etc.), which the students translate into
Spanish.
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The next section of the chapter deals with grammar, The students
follow in their books as the teacher reads a description of two-word
or phrasal verbs. This is a review for them as they have encountered
phrasal verbs before. Nevertheless, there are some new two-word verbs
in the passage that the students haven’t learned yet. These are listed
following the description, and the students are asked to translate them
into Spanish. Then they are given the rule for use of a direct object
with two-word verbs:

Ifthe two-word verb is separable, the direct object may come
betwcen the verb and its particle. However, separation is
necessary when the direct object is a pronoun. If the verb
is inseparable, then there is no separation of the verb and
particle by the object. For example:

John put away his book.

or

John put his book away/Jolin put it away.

but not

john put away it.

{because “‘put away’’ is a separable itwo-word verb)

The teacher went over the homework.

but not

The teacher went the homework over.

(because ““go over” is an inseparable two-word verb).

After reading over the rule and the examples, the students aie asked
to teli which of the following two-word verbs, taken from the passage,
are separahle and which are inseparable. They refer to the passage for
clues. If they cannot tel! from the passage. rhey use their dictionaries
or ask their reacher.

turn up wake up ger on take in
run away fade out lay up
go away break down turn back

Finally, they are asked to put one of these phrasal verbs in the
biank of each of the ten sentences they are given. They do the first
two together.



