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Abstract

In existing research of bilingualism, two concepts have been ex-
tensively adopted, i.e., subtractive bilingualism and additive bilin-

gualism . While specific definitions vary a little, some basic features

have been agreed on. With subtractive bilingualism, the native lan-

guage and native cultural identity are replaced by the target language
and target cultural identity. With additive bilingualism, the learner’s
native language and native cultural identity are maintained while the
target language and target cultural identity are acquired in addition.
Based on an empirical study of recognized “best foreign language learn-
ers” and drawing on Fromm’s “productive orientation” as well as
Maslow’s theory of basic human needs, the present author proposes
“ productive bilingualism” as an alternative to subtractive and additive
bilingualism. With productive bilingualism, the command of the target
language and that of the native language positively reinforce each
other; deeper understanding and appreciation of the target culture goes
hand in hand with deeper understanding and appreciation of the native
culture. In the process of learning another language and related cul-
ture, the learner’ s personality becomes more open and integrated at
the same time. Subtractive bilingualism is symbolized as “1-1=1,"
additive bilingualism as “1 + 1 =1", and productive bilingualism as

“1+1>2.7

Keywords: subtractive bilingualism, additive bilingualism, productive

bilingualism
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Chapter 1 Introduction

1.1 Research objective

The present dissertation aims to build an L2® learning® theory
suitable for foreign language learners, especially EFL (English as a
foreign language) learners in China.

The landscape of Chinese L2 education has been constantly chang-
ing, subject to national socio-political impact and international influ-
ence of language teaching theories. From a craze to learn Russian in
the decade right after the founding of the People’s Republic of China
(1949), China has shifted to a greater enthusiasm to learn English. A-
long with this transformation is the changing scene of teaching ap-
proaches: the Soviet “conscious practice" method in the fifties, the
Western audio-lingual method and cognitive code method in the sixties
and seventies, and more recently, the communicative approach in the
eighties and nineties.

Concurrent with a sweeping process of modernization and socio-
economic reform since the 1980s, China’s English-language needs have
been accelerating at a dramatic speed, and consequently, the entire en-
terprise of English-language teaching has boomed. Numerous EFL

training programs, TV lessons, textbooks, reading materials, exercis-

@ Unless otherwise specified, L2 in this dissertation refers to both “second language”

and “foreign language.”
® No distinction is made between “learning” and “acquisition” in Krashen(1981)"s

terms.
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es, tests, cassettes and software have been developed. Chinese EFL
teachers are increasing in number, and also in the proficiency of han-
dling various practical materials and situations.

While catching up with this rapid pace of development in the
practicing field, one is urged to contemplate on the mechanisms under
the whole L2 learning process, on the social, psychological and philo-
sophical meaning of L2 learning, and related to this, the objective of
Chinese EFL education.

Compared with the blossoming creativeness in the production of
specific techniques and materials, our theoretical arena has been rela-
tively silent. In this dissertation I shall make an effort, pursuing an .2

learning model that is best suited to Chinese EFL learners.

1.2 Characteristics of the model

Named “1 + 1 > 2”7, this model I am trying to build up is noted
for several features. First, its primary concern is learning attitude and
motivation. Generally speaking, L2 learning models fall into two large
groups—those with a linguistic focus (e.g. Krashen’s monitor model,
1981; Carroll’ s conscious reinforcement model, 1981; Bialystok’ s
strategy model, 1978; Ellis’s variable competence model, 1984) and
those with a social psychological focus (as reviewed in Chapter 2). The
“1 + 1 > 2” model can be classified into the second group.

Focusing on motivation does not mean that it is always more influ-
ential than other learning factors. Rather, it is considered of more ped-
agogical importance. There are a large number of factors that con-
tribute to L2 learning outcome. These include intelligence, language
aptitude, age, attitude, motivation, learning context, cognitive
styles, personal traits (such as extroversion and introversion), and
some others. Among all these 1 see three most important ones: apti-

tude, motivation, and environment. Aptitude (including general intel-
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ligence) is for the most part a matter of “nature” rather than “nur-
ture, ” especially for adult learners. Environment, when referring to
the objective surroundings, is also a fixed element independent of indi-
vidual efforts. The most malleable factor in the learning procedure is
then motivation (and attitude which leads to it). Therefore, this fac-
tor is pedagogically the most significant.

Secondly, this model is mainly concerned with attitudes toward
cultures, including the native culture (C1) and the culture of the L2-
speaking community (C2). This stand is based on the assumption that
language is a component of culture, and therefore language learning
(“foreign language” as well as “second language”) entails culture
learning. Besides, in contemporary China, English learning is closely
associated with a process of learning the Western cultures and sorting
out our own cultural heritage.

Thirdly, the approach taken in this model is one of humanistic
psychology. The learner, or the learner’s personality defined in terms
of basic need levels, is perceived as the starting and resting point of L2
learning. The person, or for our concern the learner, is the real “carri-
er” of language, culture, and thought. Therefore, any theory of L2
learning entails a theory of L2 users, or a theory of persons and per-
sonalities.

Fourthly, the “1 + 1 > 2” model is a learning model which
bears implication for teaching. It is primarily descriptive, since it of-
fers a qualitative account of some “best L2 learners.” Based on such
description, suggestions are made concerning how pedagogy can facili-
tate the cultivation of a greater number of excellent learners. For this
reason, the model also contains a normative or “prescriptive” (spare

the word from negative associations) meaning.
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1.3 Main idea of the model

The main idea, as represented in the formula “1 + 1 > 2,” is
that language and culture learning in the best case will generate cre-
ative energy and elevate personality. The concepts of *subtractive
bilingualism” and “additive bilingualism” in previous models either em-
phasize unfavorable results of L2 learning, or overlook the interaction
between two cultural systems. In contrast, “productive bilingualism”
or the “1 + 1 > 2” model proposed in this dissertation holds that the
L.2 learning process may resemble that of a nuclear fusion. In this pro-
cess, atoms of different cultures are forced closely together so that they
fuse. This forms a new element in the personality and releases a large
burst of creative energy. Personality transformation occurs, but it is
not a horizontal one from Cl identity to C2 identity, as proposed by

previous models. Rather, it is a vertical one transcending lower level

needs.

1.4 General organization

The whole dissertation consists of seven chapters. Chapter 2 de-
lineates the background of the study. Research literature in three major
domains is reviewed: the relation among language, culture, and
thought; the bilingual mind at different levels; existing L2 learning
models with a social psychological focus. This chapter relates language
learning to culture learning and cognitive development, presents an un-
derstanding of bilingualism, and points out the limitation of the “accul-
turation models,” especially their inappropriateness when applied to
the Chinese EFL context. The analysis points to the deficient and de-
fective personality models entailed in the acculturation theories.

Chapter 3 paves the way for the new L2 learning model by intro-
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ducing Maslow’s basic need hierarchy and self-actualization theory as a
theoretical basis, and by presenting the design of an empirical study.
Maslow’ s humanistic approach to motivation and behavior is compared
to Skinner’ s behaviorist approach and Chomsky’s rationalist approach.
Analysis is also made regarding the relationship between Maslow’ s
theory of basic needs and Marx’ s theory of social development, and
the applicability of self-actualization theory in contemporary China. In
light of this theory, some features of self-actualizing L2 learners are
proposed. Following this is the design of an empirical research, a qual-
itative study that consists of interviewing 52 informants, half of whom
are nationally recognized as “best L2 learners.”

Chapter 4 presents and discusses the findings. The major common
qualities found on the informants include an open attitude toward both
C1 and C2, ability of critically evaluating the two cultures, incorpora-
tion of different cultural elements, and creativity facilitated by L2 and
C2 learning. As to the psychological process, informants show a com-
mon pattern of a three-stage development: the innocent player, the
conscious striver, and the autonomous self-actualizer. Personality
transformation occurs, but it is transcendence of lower-level needs
rather than change of cultural identity. Features of sub-groups by age
and sex are also reported.

Chapter 5 sets up the theoretical construct of the new L2 learning
model, drawing on the personality theory introduced in Chapter 3 and
empirical data discussed in Chapter 4. While “subtractive bilingualism”
and “additive bilingualism” are rendered as “1 — 1 = 1” and “1 + 1
= 1" respectively, a productive learning outcome of “1 + 1 > 2" is
described. This chapter also proposes the concept of “sociocultural
competence” as a general learning outcome, composed of linguistic
competence, communicative competence, and a “critical competence.”

Chapter 6 consists of pedagogical implications of the “1 + 1 > 2”

model. It discusses the necessity and possibility of making sociocultural
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competence a pedagogical objective, and offers suggestions for curricu-
lum design and teaching methods.
Chapter 7 sums up the major contributions of the new model, de-

fines its range of application, and describes its limitations.




