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INTRODUCTION

Expanding Reading Skills: Advanced i+ designed for adults
who are interested in strengthening their reading skills for aca-
demic, personal or career purposes.-It has been tested successfully
with both native and non-native speakers of English. Expending
Reading Skills: Advanced is comparable to Developing Reading
Skills. Advanced by the same authors, and it can be used as (a) a
replacement or (b) a follow-up for peopie who want to expand
their reading skills further. With the possibility of sequence in
mind, the authors have taken care to avoid duplication of exercise
items in the two texts.

In both Developing Reading-Skills: Advanced and Fxpanding
Reading Skills: Advanced. particular attention is given to guided
reading practice and to the development of reading speed. Th
readings, representative of current non-fiction, magazine and
newspaper writing, cover a wide range of subject matter in order
to expose the reader to various content demands of general reading
material. They are of graded difficulty, and the exercises build
upon vocabulary and structures introduced in preceding chapters.
Therefore, we recommend that the chapters be presented in the
given order if possible.

Suggestions for Introducing the Reading

We have become increasingly aware of the importance of
preparing for reading-of activating reader awareness of preconcep-
tions and expectations-as an essentiai element in the reading
process. There are many ways of working into the reading depend-
ing upon the goals of the lesson and the needs of the students. In
general, we suggest activities of two basic tvpes:

Type A--Content Predictions.
1) Hlustraiton and Title Clues (Instructions;: Using only illus-
trative material (photograph, map, graph’ and the title, discuss in
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a group (a) what you think the subject is: (b what the picture tells
you about the subject; (¢cyhow you feel about the subject, taking
care to examine in-detail vour past experience or knowledge of the
subject.

2; Content Expectations: What do you expect this article to
say? List these ideas in the form of questions so that you can
confirm or change your expectations as you read. (Note to the
teacher: It is useful to write these questions on the chalkboard so
that they can be re-examined later.)

3) Point of View: How do you think the writer feels about the
subject” What view do vou expect that he or she will present? why?

A note of caution: It is quite natural for people to feel hesitant

out hazarding these guesses at first. Care has to be taken to
ablish an environment of freedom where there is no penalty for
ng “wrong.”

Tybe 'B — Word Connotation and Tone

In order to develop an awareness of word connotation and
word tone, it can be both useful and challenging to focus on
activities of another type. These activities we usually introduce
with a wordphrase association. We choose a very general, compre-
hensive word or phrase related to the reading and write it on the
chalkboard and then ask the students to freely associate any words
that come to mind until there are perhaps 30 to 40 words and
phrases on the board. Some of the options available at this point -
are;

1) Categorizing (Instructions): Make up some general cate-
gories into which these words can be classified.

2) Word Selection:a. Decide which words have negative conno-
tations and which ones positive. b. Choose three words you would
like to delete. c. Choose the three words that vou think are most
closely related to the subject. In all cases. explain your choices.

Note: Because these activities usually generate lively discus-
ston and disagreement, it can be useful to have the students work
together in small groups.

)
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There are manv more wavs to extend these introductory
activities to suit the needs of a specific class. Above all, we urge
you to vary your approach from time to time to heighten student
interest and involvement.

The reading class should be one in which students will develop
useful reading skills. As in the development of any other skill,
guided practice over an extended period of time is essential. In the
beginning, many students will not finish the articles in the recom-
mended time, and they will need reassurance from the teacher. The
students must learn to stop reading word by word and, instead.
read to grasp the general ideas of the article. This can be achieved
by faithful use of the rapid reading and comprehension exercises.
The transition from specific words to general ideas takes time, and
the students need a great deal of encouragement to make this
adiustment. They should try to guess the probable meanings of
unfamiliar words from their contexts, rather than look these words
up in the dictionary. {Dictionaries should not be used in class at all.)
The Comprehension Check reflects the major ideas of the article in
order to help the students learn to focus on important information.
When they read the article a second time, they will be aware,
through the Check statements, of what information is important,
and they should be encouraged to read with these statements in
mind . The Check statements are in the same order as the presenta-
tion of relevant information in the article to aid in recall of that
information and to develop a sense of the article’s organization.

This text has been designed for self-instruction as well as class
instruction (answers are provided at the end). When the text is
used for self-instruction. the student should carefully follow the
recommended reading procedures.

The rapid reading must be carefully controlled to be effective.
We recommend the following procedure and suggest that the entire
first lesson be done carefully in class to make sure everyone
understands the procedure.

1) The students should write the numbers 1. through 10 on both
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sides of a piece of paper, marking one side “Test 1”and the
other side “Test 2.”

2) The teacher then announces the specified amount of time for
the first reading of the article (see recommended reading times
at the end of each article). Students begin reading.

3) While the students are reading, they should be told at intervals
how many minutes they have left and which paragraph they
should be starting: for example, “Four minutes, paragraph
seven.” (ldeally, a timer clock should be used.) Thus they can
pace themselves.

4) When the instructor announces “Time is up!” the students maust
stop reading, whether or not they have finished the article.

‘5) Students should turn to the Comprehension Check at the end of
the chapter, read the statements, and answer true (T) or false
(F) on their papers under Test 1. The students should base their
answers only on information contained in the article,

6) When they have completed the Comprehension Check, students
should turn their papers over so that Test 1 answers cannot be
seen.

7). The teacher should instruct the students to reread the article,
starling from the beginning and skimming quickly over previ-
ously read portions.

8) The teacher should announce the time for the second reading
(see recommended reading times at the end of each article).
The second reading time is reduced by several minutes to

- encourage skimming for specific information.

:9)-During the second reading, the teacher should follow the same

" pacing procedures described in Step 3.

10) Repeat Step 5, marking answers under Test 2. Students should
- mnot look at their first answers (Test 1) or at the article.
. :{Answers on Test 2 may differ from those on Test 1.)

11) When the reading is particularly long and/or difficult, a third
reading may be necessary. If so, the same procedures should be
followed. Students’can fold their test papers to make a fresh

... surface for Test 3 answers.




12} After the last Comprehension Chech. <tudents can work
together in small groups in checking their answers. Answers
should be documented by specific reference to page and para-
graph numbers in the article, The emphasis should be on
supporiing the answers. The teacher should encourage ail well
-reasoned interpretations even if thev disagree with the given
answers.

The Comprehension Check should NEVER be used as a graded
guiz. It is a student’s personal record of progress and comprehen-
sion.

In order to teach another useful reading skill-initial surveying
before a second. careful reading-we recommend that Steps 2 and 8
occasionally be reversed. When this is done, the reasons for change
in procedure should first” be explained to the students to avoid
confusion and frustration.

In the beginning, students may show little improvement from
Test 1 to Test 2, and in some cases. scores may even drop. It is
particularly important to remind students that it takes time and
practice to develop reading skills, just as it does to develop any
skill. (Encourage them to read the article quickly again outside
class for additional practice.) With practice over a period of time,
scores and comprehension should improve noticeably.

When the article is discussed in class, attention should gener-
ally be focused on sentence and paragraph content rather than on
individual words. If a key word s unfamiliar, the students should
be encouraged to guess the meaning from the context and be made
aware that words can have different meanings in different con-
texts.

Depending upon the students’ needs and ability, there are
several ways to review the article orallv:

1) The teacher can ask questions about the context.

2} Students can ask each other questions about the content of
specific paragraphs.

3) Individual students can explain the meaning of a paragraph in
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their own words.
4) Students can summarize the article orally as a class exercise.
5) Students can bring related articles to class and give reports on
them.

Reading - Skitls Developmeni-Exercises

As in Developing Reading Skills: Advanced, the exercises in
Expanding Reading Skills: Advanced are directed to three areas of
reading skills development: 1) vocabulary development; 2) struc-
tural analysis; 3) relational and inferential analysis.

Both the Analysis of Ideas and Interpretation exercises
develop the student’s ability to understand the inner meaning and

“to discover what is written “between the lines.” In these exercises,
many types of questions commonly used in schools in English
-speaking countries have been included.

Analysis of Ideas and Relationships: This exercise will helpthe
student develop the ability to distinguish between main and suppor-
ting ideas, to detect implications, interpret facts, and reach conclu-
sions about the major points in the article. In this way. the student
can see the main ideas presented in the article, learn how to
identify implications and opinions. and develop his skill in active.
critical reading.’

Interpretation of Words and Phrases: Important and/or diffi- -
cult sentences, idioms, and concepts are singled out for analysis of
meaning. which will lead to better understanding of the article

Reading Reconstruction: This exercise provides an opportunity
for the student to use his increased skills in comprehension to aid
his vocabulary development and writing. Afier reading the para-
graph. the student can take the ideas presenied and use them in a
paragraph of his own. Sometimes students add additional informa-
tion to their own paragraphs If this information is relevant and
helpful. it shoula be allowed and encouraged.

If students need oral rather than written nractice. the recon
struction ¢an be done oraliv. In addition, this exercise can be used

6




to practice aural comprehension. in which case the teacher reads
the paragraph to the class several times Then the students can be
asked for either oral or written reconstructions.
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SOME BENEFITS OF LARGE
FAMILIES' IN INDIA

1) Munshi Ram, an illiterate laborer who lives in a crude mud hut
in the village of Babarpur, India, 60 miles north of New Delhi,
has no land and very little money. But he has eight children,
and he regards them as his greatest wealth.

2) “It’s good to have a big family,” Mr. Ram explained, as he
stood in the shade of a leafy neem tree, in a hard dry courtyard
crowded with children, chickens, and a dozing cow. “They don’
t cost much and when they get old enough to work they bring
n* money. And when 1 am old, they will take care of me.”

3) Millions of Indians share Mr. Ram’s view. And that, in the
opinion of a number of family-planning workers, is a major
obstacle to the effort to curb the rapid growth of this country’
s population. . ‘

4) A decade or so ago, many people here. including some of the
Americans who had flooded in® to help, assumed that once a
villager understood birth control he would practice it, so as to
keep his family small and thus improve his economic status.
But lately some experts have concluded that simply spreading
the word about birth control, and providing the means, is not
enough, because many poor people actively want to have more
children, even after they know how not tn* A Haryard-edu-
cated sociologist named Mahmood Mamdani put it this way in
a recent study here:

5) “People are not poor because they have large fumilies.SQuite the
contrary; they have large families because they are poor. 7o
practice contraception would have . meant to willfully court
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economic disaster.”®

6) Some of the reasons relate to” social customs that the govern-

ment is trying to abolish. The dowry system, for example,
often compels a couple with two or three daughters to keep
trying for sons to offset the economic liability they will face
when their daughters marry.

7) For Mr. Ram. a man in his mid- firties* who wears a tattered

gray turban and an Indian dhoti. having eight children means
security, especially since five of them are rarely here, but no
matter what kind of disaster betalls Babarpur, he said, there
will almost certainly be someone to take care of him until he
dies.

8) His wife's view appeared to be of little consequence. When any

questions about family planning were put to her, Mrs. Ram, a
woman of about 45, giggled® shyly and turned away without
answering.

9) In a similar village west of here, a water carrier recently

1)

greeted a visiting social worker'® this way: “You were trying to
convince me in 1960 that [ shouldn't have any more sons. Now,
you see, I have six sons and two daughters, and I sit at home
in leisure. They are grown up and they bring me money. You
told me I was a poor man and couidn’t support a large family
Now you see, because of my large family, I am a rich man.”
The effects on the saciety al laroe ' of caurse, are quite differ-
ent {rom the effects noted by these two proud fathers of eight.
With 600 million people, and a pace of development that never
quite oufdistances the population growth, India is making a
determined effort to bring down ite birth rate, which 1s current-
fy about 35 per 1,000, more than iwice that in the United States.

11) Several Indian states are drafting legislation that would force

the sterilization of people who have more than two or three
children, and the federal government is strengthening its pro-
grams of incentives to encourage voluntary sterilization. But
India has nearly 600,000 villages like this one, and few people
think that compﬁlsion will really be possible all across the
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land.

12) “The best contraceptive is development.” says Health Minister
Karan Singh, meaning that when people’s standards of living
are raised, and health care improves, their birth rate declines
without compulsion or government pressure. “Where child
mortality is high, fertility is high, because people are never
sure whether their children are going to survive, so they have
more children than they require.,” Mr. Singh said recently.

13) The family of eight children that Mr. Ram had here in Babar-
pur is, statistically, the size that many Indians have thought
they had to atm for'*over the years to be sure that, after
allowing for'® girls, and for boys who die during youth, they
would still have two adult sons.

14) Mr. Ram, who says he is not likely to have more children, is
aware that the government is now campaigning hard with the

-~ —"""hirth-control slogan, “Stop at two.”But he has no regrels.'*

“Children are the gods’ gift,” he said, as several of his own

clustered around him. “Who are we to say they should not be

born?”

TURN TO COMPREHENSION CHECK AT END OF CHAPTER

READING SPEED *RECOMMENDED READING
1st reading _° _ minutes TIMES
2nd reading _ minutes 8 minutes = 99wpm

*7 minutes = 113wpm
6 minutes = 131wpm
*5 minutes = 158wpm
4 minutes= 195wpm

A. Analysis of Ideas and Relationships: Circle the letter next to
the best answer.

« 10 .




