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Fange

Another common type of reasoning is the search for
causes and results. We want to know whether cigarettes re-
ally do cause lung cancer, what causes malnutrition, the de-

cay of cities, or the decay of teeth. (1) We are equally inter-

ested in effects: what is the effect of sulphur or lead in the

atmosphere, of oil spills and raw sewage in rivers and the

sea, of staying up late on the night before an examination?

Causal reasoning may go from cause to effect or from
effect to cause. Either way, we reason from what we know
to what we want to find out. Sometimes we reason from an
effect to a cause and then on to another effect. Thus, if we
reason that because the lights have gone out, the refrigera-
tor won’t work, we first relate the effect (lights out) to the
cause (power off) and then relate that cause to another ef-
fect (refrigerator not working). This kind of reasoning is
called, for short, effect to effect. It is quite common reason
through an extensive chain of causal relations. When the
lights go out we might reason in the following causal chain:
lights out —power off —refrigerator not working —tempera-
ture will rise —milk will sour. In other words, we diagnose
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a succession of effects from the power failure, each becom-
ing the cause of the next.

Causes are classified as necessary, sufficient, or con-
tributory. A necessary cause is one which must be present
for the effect to occur, as combustion is necessary to drive a
gasoline engine. A sufficient cause is one which can produce
an effect unaided, though there may be more than one suffi-
cient cause; a dead battery is enough to keep a car from
starting, but faulty spark plugs or an empty gas tank will
have the same effect. A contributory cause is one which
helps to produce an effect but cannot do so by itself, as run-
ning through a red light may help cause an accident, though
other factors—pedestrians or other cars in the intersection —
must also be present.

(2) In establishing or refuting a causal relation it is

usually necessary to show the process by which the alleged

cause produces the effect. Such an explanation is called a

causal process.

1. What the author discussed in the previous section is most
probably about .
A. relationships between causes and results
B. classification of reasoning
C. some other common types of reasoning
D. some special type of reasoning
2. According to the passage, to do the “effect to effect” rea-
soning is to reason .
A. from cause to effect
B. from effect to cause
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C. from effect to effect and on to cause

D. from effect to cause and on to another effect
3. A necessary cause is .

A

one without which it is impossible for the effect to oc-

cur
B. one of the causes that can produce the effect
C. one that is enough to make the effect occur
D. none of them
4. Your. refrigerator is not working and you have found that
the electric power has been cut off. The power failure is

a
A. necessary cause B. sufficient cause
C. contributory cause D. none of them
5. This passage mainly discusses . -
A. causal reasoning
B. various types of reasoning
C. classification of causes
D. the causal process

Puage 3

Testing has replaced teaching in most public schools.
My own children’ schoo! week is framed by pretests, drills,
tests, and retests. They know that the best way to read a
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textbook is to look at the questions at the end of the chapter
and then skim the text for the answers. T believe that my
daughter Erica, who gets excellent marks. has never read a
chapter of any of her school textbooks all the way through.
And teachers are often heard to state proudly and openly
that they teach to the mandated (il 2 ) state test.
Teaching to the test is a curious phenomenon. (1) In-
stead of deciding what skills students ought to learn, help-

ing students learn them, and then using some sensible meth-

ods of assessment (iEf#j) to discover whether students have

mastered the skills, teachers are encouraged to reverse the

process. First one looks at a commercially available test.
Then one distills (&) the skills needed not to master read-
ing, say, or math, but to do well on the test. Finally, the
test skills are taught.

The ability to read or write or calculate might imply the
ability to do reasonably well on standardized tests. Howev-
er, neither reading nor writing develops simply through be-
ing taught to take tests. We must be careful to avoid mis-
taking preparation for a test of a skill with the acquisition of
that skill. (2) Too many discussions of basic skills make

this fundamental confusion because people are test obsessed
(G EMEY) rather than concerned with the nature and quali-
ty of what is taught.

Recently many schools have faced what could be called
the crisis of comprehension or, in simple terms, the phe-
nomenon of students with phonic and grammar skills still
being unable to understand what they read. These students
are competent at test taking and filling in workbooks and
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ditto (& # 5% Ymasters. However they have little or no expe-
rience reading or thinking, and talking about what they
read. They know the details but can’t see or understand the
whole. They are taught to be so concerned with grade that
they have no time or ease of mind to think about meaning,
and reread things if necessary.

1. The author gives an account of Erica’ performance in her
study in order to __ .
A. illustrate her cleverness in test-taking
B. reveal the incompetence of teachers
C. show there is something wrong with current practice
in teaching
D
2. Which of the following is true according to the passage?

demonstrate the best way to read textbooks

A. The phenomenon of teaching to the test has aroused
curiosity in many educators.

B. Skills in general are not only useless but often lead
students astray.

C. Ability to read and write is one thing, and ability to
do well on standardized tests is quite another,

D. Preparation for a test of a skill does not necessarily
mean the acquisition of that skill.

3. The author insists that

A. mandated state tests be replaced by some more sensi-
ble methods of assessment

B. teachers pay more attention to the nature and quality
of what is taught

C. students not be concerned with grades but do more
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reading and thinking
D. radical changes be brought about in the general ap-
proach to teaching
4. We can safely conclude that may cause educa-
tional problems.
A. test obsession
B. standardized tests
C. test-taking
D. preparation for mandated state tests
5. By “crisis of comprehension” the author means may stu-
dents .
are too much concerned with grades
fail to understand the real goal of education
lack proper practice in phonic and grammar drills

Dowp

are unable to understand what they read, though they
do reasonably well on standardized tests

Animals like the lion are known as carnivorous ani-
mals. The word“carnivorous”is derived from Latin words
meaning“eater of flesh”. You have already read about wild
lions and you know that they feed on smaller animals. But
many other animals are vegetarian, and they are called her-
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bivorous animals. In this group of animals are found all the
common farm animals like the horse, the cow and the
sheep. Examples of wild animals that are herbivorous are
the giraffe (& # ) and the elephant. Ipstead of saying
“carnivorous animal”and “herbivorous animal” you can say
“carnivore”and “herbivore”.

You may be surprised to learn that there are carnivo-
rous plants as well as carnivorous animals. (1) Plants usu-
ally obtain food from the water in the soil and from the salts

that are dissolved in it. But some plants that grow in poor
soil need other food to make up for the lack of food in the
soil itself. To make up for this deficiency they trap small in-
sects and digest (7§ {k)their bodies.

Carnivorous plants use ingenious devices to trap insects

for their food. The pitcher plant is a common carnivorous
plant in tropical forests. This plant has a clever trap shaped
like a pitcher or jug. It even has a lid () to keep out the
rain. (2) The mouth of the pitcher is covered with a sweet,

sticky substance, like honey or nectar, Insects come to the

plant to feed on this substance. When they have eaten all
that is round the mouth they crawl into the pitcher to look
for more. There is more honey at the bottom and they go
down to feed on it. The inner wall of the pitcher is covered
with fine hairs. These hairs point downwards, so that the
insects cannot climb out of the pitcher. They are trapped in
it. They die there, and their bodies are digested by the plant
and absorbed as food.

1. Which of the following is NOT correct?



3.

A. The sheep is a common farm animal.

B. The horse is not a carnivorous animal.

C. The elephant is a common farm animal.

D. The lion is not vegetarian.

Which of the following statements is true?

A. Wild lions are carnivorous animals but they do not eat
flesh.

B. The giraffe is not a carnivorous animal because it does
not eat flesh.

C. The elephant is wild and strong so it is a carnivorous
animal.

D. Vegetarian animals can’t eat wild lions but can eat
small animals.

According to the passage “carnivorous plants” means

.

A. plants which obtain food from the water in the soil

" B. plants which grow in poor soil

C. plants which grow in tropical forests

D. plants which can “eat”animals and digest their bodies

The insects go into the pitcher’because .

A. they try to eat more sweet substance at the bottom

B. the substance round the mouth of the pitcher is not
sweet enough and is too sticky

C. the rain can’t get into the pitcher

D. the fine hairs on the inner wall of the pitcher point
downwards

Which of the following titles would be the most suitable

for this paragraph?

A. Herbivorous Animals  B. Carnivorous Plants
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C. Carnivorous Animals D. The Food of the Plants

(1) In a family where the roles of men and women are

not sharply separated and where many household tasks are

shared to a greater or lesser extent, notions of male superi-

ority are hard to maintain. The pattern of sharing in tasks

and in decisions makes for equality, and this in turn leads to
further sharing. (2) In such a home, the growing boy and

girl learn to accept that equality more easily than did their

parents and to prepare more fully for participation in a world

characterized by co-operation rather than by the “battle of

the sexes”.

If the process goes too far and man’s role is regarded as
less important —and that has habpened in some cases — we
are as badly off as before, only in reverse. .

It is time to reassess the role of the man in the Ameri-
can family. We are getting a little tired of “Momism” —but
we don’t want to exchange it for a “neo-Popism”. What we
need, rather, is the recognition that bringing up children in-
volves a partnership of equals. There are signs that psychia-
trists, psychologists, social workers, and specialists on the

090



