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' Introduction

To teachers of languages other than English ¢

1 happen 1o be a teacher of English and so this bock

is aimed initially at teachers of English and works on
English structures, :

The exercises and games could act as adequate fra-
mes for the teaching of any grammar under the sun,
If you want to use the games in this book for teach~
ing your language you will find them extremely easy
to- adapt Good luck! S

What’s in the book"?“

Section I, presents traditional games like ‘Noughis and
crosses’, ‘Smap’, ‘Monopoly’ and ¢ Snakes and ladders’,
modified to -allow students to work in small groups
and. show. themselves and you how much or. how little
grammar th'ey Jkfiow, Less ‘traditional game frames in
this secuon mclude ‘Auctlon , ‘Double or gtllts and
‘The money game | o
I use the word ‘game frame’ because though each game
in thls secuon is offered as working on a partlcular gra-
mmar area you can fil] each frame wnh whatever gramma.r




contery you want, The particular gremmsr ccntent pro-

poscd in the section Is only there by way of exemplification,
This section has the students working cognitively on

grammar: they are asked to think consciously about what

. 1 - -
is correct and what is incorrect,

Section II is a collection of Silent Way, or Silent Way
inspired exercises in which students build sentences and
paragraphs in warm cooperation with cach othet rather
than in competition, Your role is to give silent feedback
to individuals and 1o the class, but only when absolutely
necessary, 11,14, ‘With your back to the class, "has you
sitting with your back to the class giving them four signals,
two with your head and 1twd with your hands{ Work from
this section will allow you to enjoy being productively
quiet in the groyp, while observing the students in full
acitvity,

The average teacher in Europe today notches up a score
of about 60—70% teacher-talking time in his or her cla-
gses, Tust 35%or less is left to the students! The exercises
_in Section II could bring your tcacher-talking time down
to'less than 59 of the overall exercise time,

Section III moves right away from cognitive work on
grammar, In these exercises the students are asked to write
and say things about themselves and people who are sign-
ificant 1o them within a set of structures prescribed by



the teacher, The students’ focus is on what they are Sa.ir'*
ing not on the form they are using, They control ‘the
content,you control the structtires, R
These exercises have the students practise given grammar.
points while thinking and feeling about humasn refationsh~
ips, If you find this wark relevant to the way you teach
you ‘Will find more activities of this sost in Gi;qmmar.‘in -
action, G,Frank and M.RinVOIucri(Pergamon;1983).

Section IV, Grammar i‘hrough drama, has ithe students
off their chairs psactising grammar through movement,
and. writing on’ each others” backs ,Excellent for jaded:
classes or for groups with lots of unspent energy that necds
to be channelled, - . o S
Seetion V is a ragbag of useful grammar-practising activi~-
ties which I find- it hard to classify properly,

L-ev.éi? -

Each exe;cxse 1is. groposed for a gweﬂ fevel” rangmg fronr.
begmncr to advanced, . This refers simply to the grammar
content of that parucu‘ar actxvxty‘ By changing the gra-
mmar:conteni you éan, in ‘many cages, use the ‘game or
exercise frame offered at a higher or lower level, If you
look ‘at 1,6 you will seé’ that the level stared is interme-
diate and the grammar worked on present petfect 4 for/

since, The game proposed in 1,6 is ‘Snakes and ladders’,




By putting appropriate sentences of your own choice on
the boards the students play on,you could use the game

at post-beginner or advanced level,

Choice of structures

If you glance through the table of contents you will not-
ice that a great many of the exercises work on the present
simple and past simple, In most course books these two
tenses are given the same amount of space as less used
tenses like the past perfect, past continuous and present
continuous In some textbooks more time and effort is bud-
geted for the present continuous than for the present sim-
‘ ple, despite the fact that the latter is used about cighs
times more frequently in English than the former, .
1 decided to give more sxercise space to the most freq-
vent tenses in the English verb system,
If vou think I am wrong, all you have to do is delete
these two tenses from the exercises they occur in and
fill the frames with the structures vou want 1o work on
with vour students, '

Where do these games fit into a teaching programme 7

Hard to answer because I don’t know how vou teach, In
my own teaching I have wied this sort of game in three

Ways,
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a) diagnostically beforé presenting a given structure area
to find out how much knowledge -of the area iskalread,y
disjointedly present in the group;

b) after a grammar presentatlon to cee how much the
group have grasped;

c) as revision of a grammar area,

I do not use grammz;r games as a Friday afternoon
‘reward’ activity-I1 use them as a central part of the

students’ learning process,

Grammar is serious)

Grammar is perhaps so serious and ceniral in. iearmng
another language thet all ways should be searched for
which will focus student epergy on the task of mastering
and internalising i$,One way of focusing this energy is
through the release offered by games,

Teenagers are delighted to be asked to do something that
feels like ar out-of-class activity and in which they con-
trol what is going on in the classroom-they become subj-
ects, while for a Ibt of the 15,000 hours they spend if
school between § and 16 they are the objects of t‘eaCh'ihg;

The Belgxan busmessman who came out to coffee after a

grammar game saymg “Cen’est pas bate du tout’, was
expressing his surprise that a game could be fun and seri-
ous at the same time, The point is that the fun generates




energy for the achievement of the serious goal,

Can I let my students see wiong sentences?

In Sections 1 and IT students have to decide,in the cou-
rse of a game,if a senfence is gramraatically correct or
incorrect, This means that they are presenied with ‘5111_-
ite a number of incorrect centences,-

Some teachers- fee] this is pedagogically bad- the argument
goes that gtudents will imprint the wrong seatences they
see, I would sugsest that this does not in fact happen in
grammar games beczuse the studenis are-wary cof each
sentence they sec wnd make very conscious judsements
about which are correct and which incorrect, You don’t
willy-pilly imprint what vou are highly warys of, There
is more to the human mind learning a foreign Linguage than

Skinner conditioning his pigeons’ responses,
Do these games require a lot of preparaticn ¢

For the games in Section 1 vou have to masice the rules
and do a certain amotnt of copying of mate:izl, Once
vyou have done the phySical preparation you can re-use
a game Without further work in subsequent classes,

If you want to use the game {ramcs I hase suggested
for structure work of your own choice, vou will have

more work to do, bur if you decide 10 do i:is you will
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be the sort of person who likes this kind of extra work]

The games in Section II mostly reduire no ﬁﬁwic;\l pre-~
paration at all but you may find trying io be silent in
class an experience vou need io prepare vourself for
internally, ‘ »

Section III activities will take up almost none*of your
out-of-class time and will afford vou a view of your
students that you are unlikely to get through most trad-
itional exercises, You will -have a chance to observe the
students discovering more about each other as people but
through the target language,

The only preparption you need for Section IV, apart
from making a few cards for one of the activitics, is to
warn the colleagues teaching either side of your classr-
oom that they may hear a bit of noise during the period,
Here I am making the serious point that,as language tea-
chers,we have as much right to get our classes producing
a volume of sound as do 'music teachere, There would be
a strong case for sound-proofing our classrooms so that

. our work does not disturb that of other colleagues, How

can we teach language in decorous silence ?
~To use Section V rou simply need to do a spot of copying,

Four advantages of Grammar Games

+
1 The students have to take individual responsibility for

&




what they think the grammar is about, - 2
The teacher i1s free to find out what the students act-

ually know, without beinz the focus of their attent- ’
ion ’ C
Serious work is taking place in the context of a game,
The dice-throwing and arguing lightens and enlivens.
the classroom atmosphere in a way that most people
do not associate with the grammar part of a course,
The ‘game’ locomotive pulls the grammar train along,
Everybody is working at once-the 15-30 minutes the

average game lasts is a period of intense involvement,
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