


BUH JeiB 0

A& %z

B H PhediattTR At



BREEXS

Mg tha

BEHEHRERIE
(LFILAERR105 )
FEBEIERGHR AT
S ScH R B R B

FFARR50X 11683EK1,/32 EITRM b
198411 B BLIR 19844F12 FF £ 1REIRY
En%%: 00,001—10,0067F
H$E: 1232169 FHh: 2.707T



»

(R

SMERELFINT AR, EHE—-MMERREETTF IR
REENAR, I THEEAUTFOBEREHARG, SMEH
BEXAERRERS UM AT,

B AR HIH .

H—, BRARERBEIPETWIOENEEME, EXE
—ENEEEEMRALEMUE, HERENERMREELSEX
BOMEER, MXMIRXEEAXEEHEY, WEUEE
WEiEEME. REENFTREOEENN KEEEHE IR, &
R ETERBRERM, EENEERREEELSWATEIX
BELEENRY, EUABEANEEAR, FAE¥WAETL,
BT WIGESCE, T R EIERE BRI,

=, RARETRENMEIRVBED LERRAMLET
E—FoN. BEOBRERKHF—EONE WREXTE
ERANFANBRRFOZLEL, EFNEIRLETEX
MESEMAER. REFEXEHEH BT EEE DU,
ERMNTREZFERHANEAEESEFRONR, GRY
—WEHERRNEEFBREN UEEARNBL” FHLEAEEE
B, WABLBRRAEEEEEET—HNBRHG,

BABHOXBEMFTRASHAE L, \HEREZAHAEH
BRXAFARROBEE BT, XFEMEHYRIGE, NRET
Wiks, RBLROMARE, —RIERFE, AELEERBRS
WARRE, PROERS, WFLZER, Hidwm, —&%
VHBERMAARY, XBHBNORERT T Bk h—

1




B, BREZRALSTRTHENE—RIT,

EKAXERB—-METEIN “B0” , RELEILEES
4 “AREM” s MTHAFHEBEBBRAERFEERN. &t
H, REALLEHA, FEERMSEEL, BREMARRL,
HHAZ, WBEEREIE,

mEMBIRENFTS, HEAMRNGE E-RAIRAFN
3 b, REZHHR, FRESTERKEN, MREEE “H
PAEERTTE B ORE, BAXRBRERBEROMR, kS
BEEINRE, REUREEEMOTHRIMETET,

HERFREFNLE, BEEFEER, BXLARYZL,
Fk AR TR

EXAHEREXHOHR, MZEADTFREANS S, RE
Bt bR EBE, PREFHERAMEBE,. PERSEHR
XAREERRASRBLAMZ., BEBVRBERLSBAY
AEAHREABREBTRETE, RHFER., DML, kris
FENARBRET RORFOTR, BBBREMMBEAHRL A
ERRBEHME R, B REERNERRRESRAENSER
X, BEBRNRASHABES XBITF. REBCEIE
BHOEOTRETHFINE—1A,

Bfic: HBERERDZREHORI LR,

PE
—JLUN=4EmA
FrhRBEEBERHRE

k4



] 152 B

LEHARUEWHERE, BENTREREMESESH
BE®RY,

2. A—RHBBRAFREZFRGT RN, 211, I, T %458,
XEFFHRENTREAHREO X FE, 82N TREWSFH
MERZE.

3. X MEEBRYBLHER K, THLEARUNSRG
¥, Inrecurrent education'’, :E BRI F EIRAN O TR,
ERUNBAEN, MMERNS HEELHET, HERAM
KOMEERERSIT. AITEER, ERTETEREBEE
87 S, S=subject (EiE), V=verb (%)id); O =object
(E1i8)y P =predicative ( %15 ); C=complement ( #sEiE ) ;
Attrib =attributive ( 5£i& ) s Adv =adverb (}RiE ) ., ~_FE]
BHX R,

4B XEREERE, —HBEAEEPEEHLAESEAE,
—FMRARFERIFESURKENTE, SEYHFHYE
HEM, REFEETFROBEANSKEL, PEESEATE
WHEEAFRTREPRFEREBE B,

5. 85 XEEHEHEEGA

6. X RRBAREEOSEE, UHERSHE,

7. EIERE M RIMEFSIN BN Z —, T REEEREN
BESHORERNMAE, SESGESIEM FHE—8, ¥ F
“UE. R MY BRI, EAEEANER, EXERDLY
&HTHK. MH, HFEERECTIFAMESHERY. S0

3



TRRARIR, ANEEREENSE,

8.0F Wik, HTRE. NE. XEEHFEOEE, ERH
ERENWELT, REETETHIRERE O %3, xR
“abstracts from” =, “‘adapted from” %£§,

S BVEBLOXTHERNWEE, BRERHLERNERH
i,

10, RARKR, BERBFIHTEXESORE, REN
AR BRI EH T,



H#H\kit: KEH

(3:E111-25
$5, 7232
Zh:  2.70



O 00 3 N U AW -

....
e

I1.
12.
13.
14.

15.
16.
17.

CONTENTS

Part 1
Education ( {8 ) ...vvvvevennnn. e irereneseenes 1
Schooling ( HAZEE ) v v vivrriiiiiiiieiennas 27
Learning ( 23] ) vvviriiie ittt 34
Teaching (#E ) cvvreri e 49
Teachers (B ) vvvvveriinniiiii e 52
Curriculum (B ) . ittt ieiieennns 59
Moral Education ( £588 ) .....ciiiiiiiiiininnn. 67
Intellectual Education ( £8 ) .. eviirrvnnennnn.. 73
Physical Education (A& ) ...cvvvrriiinnnnnnnn. . 75
Aesthetic Education ( 28 ) vvvvreniriiinnnnenns 81

Part 11
Education and Society ( &< ) oveven..... 83
Education and Development ( H{ZHEE) ...... 94
Education and Economy ( #&MZH ) ..ovnv.... 102
Education and Science and Technology ( &M%
R ) i 108
Education and the World of Work ( #i B 255 ) 119
Education and Culture (#ERXEL) ooonn. ... 128

Education and Communication (& RBERZH).. 132
1



18.
19.
20.
21.
22,
23.
24,

25.
26.
27.
28.

29.
30.
31.
32.
33.
34.
35.
36.
37.
38.

Part II1

Development of World Education ( # R #EMERE ) 136

Pre-school Education ( Z28i#k& ) ... .ovviiinnn. 143
Primary Education ( F1%S%& ) ..........ovtt. 152
Secondary Education ( HEZEHE ) ....ooiviiiann. 157
Higher Education ( §%#& ) .............. .... 163
Teacher Education (JHEZE ) .-vvvvveeerenennn. 173
Technical and Vocational Education (&AM ...
H) oo e 185
Literacy and Adult Education ( HERHMARKE ) 186
Special Education ( 3B E ) ..o 197
Family Education ( ZEHE ) ... vocvverennenn. 201
Lifelong Education (A 5&EE ) .. ..cvvevrnn... 206
Part IV
Education Sciences ( #{BE RIS ) vvvvrerneennnnn. 220
Educational Research ( iM% ) .cvvvvrnnnn.. 239
Educational Policies ( ZiBHEE ) .-vvvvveerrinnn.. 257
Educational Planning ( (& 3%1) . .ovevnnnn... 263
Educational Structures ( #HBELEH ) ..oovve.... 270
Educational Management ( g8 ) ............ 274
Educational Legislation ( #({&rE) o vveeenennnn.. 276
Educational Content ( % BHWHNAE ) .ovovvvrerennn... 279
Educational Methods ( L& HH:)  vvovennnnnn.. 285
Educational Technology ( #&#HA) .ovvvennn... 289



59.
60.
61.

. Improving Educational Achievement (EBEHHER

0 A 298
. Systems of Education (H&HFHE) ...covvvevv... 303
. Theories of Education ( H&EHE®L ) ..vvrivvveenn.. 310
. Pedagogy (882 ) ..oiiiii i 323
. Theory of Instruction ( EH¥i&) ..ovvvveini. .. 337
. History of Education (#&$H ) ...covvvvvnnn... 341
. Philosophy of Education ( #{&#H%) ..oovvvnn... 357
. Educational Psychology ( #{ & .LE3) ... 380
. Sociology of Education ( #&34%) .......... 387
. Economics of Education ( #{&HL%%) ovvvin... 395
. Higher Education (as a field of study) ( BZ# &2 ) 407
. Comparative Education ( fb88E2)  .ovnnn. ... 411
. Comparative Higher Education ( FEAS 2 saas ) .. 424
. Education in the USSR ( #iBEZ(E ) ..oovvnn.... 428
. Education in the USA ( &) ............ 434
. Educational Measurement ( ZFMES) ........ 442
. Educational Information ( Z{&fEH]R ) ....oov..... 449
. Futuristics of Education ( #{&%¥¥%) ...oo..... 453
. The Future Development of Education ( #{#nyi sk

R ) 461
. Democratization of Education ( #gRx/k) .... 474

Part V

Plato (BERIE )  vovere e 479

Aristotle (WEHETZH ) ... i, 482

John Amos Comenius ( ZH4H) ovvrennnnn... 485



4

L P "'d )
62. John Locke (BT ) .vvveverreeorarennacssacanns 487
63. Jean Jacques Rousseau ( SAH ) ..c.ieervrernnnns 492
64. Johann Heinrich Pestalozzi ( EWHEEF) ...... 496
65. Johann Freidrich Herbart ( #/RE4HF) .oovvennn. 500
66. Friedrich Wilhelm Froebel ( @#IE/R) vvvvrvnnn. 504
67. Herbert Spencer (BFEEZE ) vervvrrrirnernnnennns 513
68. Karl Marx and F. Engels’ View of Education ( B3
BB ) et 515
69. V. 1. Lenin’s View of Education ( B2 & M ) 518
70. N. K. Krupskaya on Education ( 35& % ii-EMiS
5/ = 1) 523
71. Anton Semenovich Makarenko ( L-EEH ) ...... 526
72. John Dewey (FEER )  vvvrrrriininiinerennnn.. 531
73. A. Kairov on Education ( MliEREHET) ........ 537
74. V. A. Suchomlinski on Education ( & # ka5
5 4= 1) I 540
75. Jean Piaget ( FZITEAR )  vrriitiininnnnnennnnnn. 543
76. Jerome Bruner ( FE 4 )  cirtiiiiininnann. 557
Part VI
77. What Is Unesco ( P2 RBREEBRCHSE) ... 560
78. Asian Programme of Educational Innovation for
Development ( WA & EH A EBRBS ) ...... 567
79. Education for International Understanding ( HE: T
%5 4= 1) N 573
80. International Cooperation in Education ( EB;3y?y
) AR ) e 575
Author Index ((EEBEEZRSI ) ovvvvrenrennnnnnnnn., 580



Part I

1. EDUCATION

Education can mean many different things. Anything that
you learn is a part of your education, even though you may not
have learned it in school. You learn from books, magazines,
newspapers, pictures, maps, television, and radio. You learn
from talking with other people. Education that you get in
school is called formal education'. Learning outside of the
classroom is called informal education®.

From the time of the cavemen Auman beings® have always
taught what they knew to their young. If they had not, no child
would have survived.* He would not have known which animals
were dangerous, which plants were good to eat, or how to make
a fire to keep warm.

After many centuries man learned to write down what he
knew. In this way he could save up more knowledge and
pass it on to® his children and grandchildren.

All through history people have had many different ideas
about how to teach students and what to teach them. Some
have thought that the main purpose of education was to preserve
the great things from the past, such as classical languages and
literature. Some have thought that the aim of education was to
give the student the manners and graces of the ruling classes.
Others have cared most about teaching their religious beliefs to
the next generation, as the Puritan schools taught the Bible.

Some teachers have been most concerned with ® the students’
learning facts. Others have tried to teach the students to have
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open, inquiring minds, as Socrates and the Greek philosophers
did. Some have taught skills more than thinking.

Some educators believe that schools should help each person
to grow and learn all that he can for his own sake’. Some be-
lieve that the main purpose of education is to give the student
an understanding of the world 4e lives in® and to encourage him
to work toward solving his world’s problems.

In the progressive idea of education the teacher begins with
the natural abilities of each child. The child is taught basic
skills in a way that has meaning for him. What the child studies
is kept within the scope of his understanding. It is related to
his own experience, so that he will want to learn.

Child-centered education began with Rousseau and Pes-
falozzi®. It was developed further in the United States by John .
Dewey. Inthe United States it was called progressive education.

(Arthur W. Foshay)
—from THE NEW BOOK OF KNOWL-
EDGE, Grolier Inc., 1978
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While* there can be no question of considering education
in isolation from?* science, technology, culture and information,
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as*® a social practice that may involve all the members of society
in one way or another, education has its own characteristics
which call for* specific forms and actions, the establishment and
development of special structures and institutions, the constant
improvement and renewal of its content, methods and forms,
the enrichment and updating of its concepts, and indeed, the
elaboration of new concepts.

While® education is determined by society, it none the less
exerts a great influence itself on the way in which society evolves.
The lines of force and the scope of that influence depend upon
the role which a given society attributes to education, on the
percentage of the population which enjoys its benefits, and on its
objectives, content and methods.

— from Unesco Medium-Term Plan (1977—1982)
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In its broadest meaning, education is any process by which
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an individual gains knowledge or insight, or develops attitudes
or skills. Formal education is acquired through organized study
or instruction, as in a school or college. Informal education
arises from day-to-day experiences or through relatively unplan-
ned or undirected contacts with communications media, such
as books, periodicals, motion pictures, radio, or television.

The function of education is both social and individual.
Its social function is to help each individual become a more effec-
tive member of society by passing along to him the collective
experience of the past and present. Its individual function is
to enable him to lead a more satisfying and productive life by
preparing him to handle new experiences successfully.

“Education” is also the name given to that science or branch
of study that deals historically and contemporaneously with the
principles and practices of teaching and learning.

— from ENCYCLOPEDIA AMERICANA, 1980

v

Education can be viewed as the transmission of the values
and accumulated knowledge of a society. In this sense, it is
equivalent to what ! social scientists term socialization or encul-
turation. A child — whether conceived® among the African
Bushmen, the Renaissance Florentines, or the middle classes
of Manhattan —is born without culture. Education is designed
to guide him in learning a culture, molding his behaviour in the
ways of adulthood, and guiding him toward his eventual role in
society. In the most primitive cultures, there is often little
formal learning, little of what one would ordinarily call school
or teachers; for, frequently, the entire environment and all ac-
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tivities are school, and many or all adults are teachers. As
societies grow more complex, however, the quantity of knowledge
to be passed on from one generation to the next becomes more
than any one person can know; and hence there must evolve
more selective and efficient means of cultural transmission.
The outcome is formal education — the school and the specialist
called the teacher.

As society becomes ever more complex and schools become
ever more institutionalized, educational experience becomes
less directly related to daily life, less a matter of showing and
learning in the context of the workaday world, and more abstract-
ed from practice, more a matter of distilling, telling, and learning
things out of context®. This concentration of learning in a for-
mal atmosphere allows the child to learn far more of his culture
than he could by merely observing and imitating. As society
gradually attaches more and more importance to education,
it also tries to formulate the overall objectives, content, organiza-
tion, and strategies of education.

— from The New ENCYCLOPAEDIA BRITANNICA, 1980
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The whole enterprise of education is, perhaps, mankind’s
most ambitious effort. On the one hand, the institutions estab-

5



