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Education and Understanding
—— Philosophical hermeneutical
Approach to Educational Philosophy
Abstract

It can be said that educational philosophy came into being
when people first became aware of education as a distinct human
activity. The Greek philosophers had educational philosophy of
their own. It goes without saying that educational philosophy has
been changing along with the flowing river of human history. To-
day, there are a few schools of educational philosophy based on
such philosophical thinkings as Analytic philosophy, Existentialism
and so on. In this book, issues concerning educational philosophy
of hermeneuties are discussed, with the focus on the understanding
of education. The argument of the author is elaborated in the fol-
~ lowing aspects: understanding and students’ life; understanding
and students’ mental outlook; and understanding and students’ life
experience and wisdom.

Understanding is interpreted here as the fundamental way of
the on — going education. The concept of understanding is dis-
cussed in the hermeneutical meaning. Philosophical hermeneutics is
-put forward as a way or horizon to interpret the understanding of e-
ducation. Hermeneutics here is not a methodology but an ontology
of education. Therefore, understanding is the way in which man
exists. It is in the life that man practice his being. Understanding
pervades and reconstructs the life relations between man and histo-

ry, between man and culture, between man and language , between
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man and education, and between himself. Understanding makes
the meaning of life and the meaning of education, and gives the life
horizon to each man. Therefore, it is by means of understanding
that human beings come to a new gate of the universe and the
world and obtain new ideas, new life experience, new characters
and new competence. Understanding is not a means for the reflec-
tion of the world, but a way of human beings’ existence. Under-
standing prefigures the possibilitites of €xistence and leads man to
new lives. Only through life conducts and understanding can man
develop his mental attitude and gain living wisdom.

The elaboration of this book starts with the resistance against
the dominant thoughts of scientism, materialism and economism in
modern education, which have brought the novelty of our century,

-the responsibility for the depiritualization of the world and its sub-
jection to a regime of technical illusion and the pollution of the
globe —human beings’ home. In reflection of the technological soci-
ety, education itself has become a large and efficient enterprise that
manufactures educational goods to meet the needs of a material so-
ciety. The situation of our education is separated from the human
spirit, life wisdom and social virtues. It is realized that the special-
ized and onedimensional education has resulted in the separation of
thinking from action, spirit from materials, and feeling from rea-
son. Modern education has done too much in specialization , materi-
alism and intellectualism, but little in the awakening, emancipating
and fulfilling man’s spirit. Modern education has put forward too
much objective knowledge, but little wisdom and mental experi-
ence. The overwhelming cult of the specialized and technical educa-
tion has dehumanized man’s life.

The aim of education is to gain wisdom and develop mental at-




titude. In this sense, knowledge is only a call for wisdom and men-
tal attitude. Only man’s ideas and wisdom can penetrate and em-
brace the life world with the deepest, most universal and integrated
insights. Man’s mental attitude and wisdom of life permeate each
human being and call for the development and growth of human be-
ings. For this reason, understanding schould be regarded as the
only way to fulfill the existence of human beings, renew human
beings’ progress in the whole life —span, broaden human beings’
spiritual experience and wisdom, and build up a whole and inte-
grated relation with the world. Therefore, understanding culti-
vates man’s mental attitude, ¢nhances man’s spirits and fulfill the
target of education.

A hermeneutical approach to education and understanding is of
vital importance to our educational work. The philosophy of educa-
tion has put forward an important task of new enlightenment for
the ideals of modern education. The hermeneutical approach pro-
vides a wide horizon from a new angle of ideas and educational
practice. It aims at rediscovering the dimensions of spiritual tran-
scendence in human life and fulfilling the comprehensive develop-
ment of ideas. Education must concern with love and harmony,
peace and development, freedom and progress, truth and virtue in
this epoch when the world is changing so rapidly and indefinitely
that it is full of immense dangers and possibilities.

In this book, emphasis is laid upon the analysis of modern ed-
ucation. Concrete viewpoints concerning understanding in educa-
tion are as {follows: )

(1) Understanding is involved in the all actions of students be-
cause it permeates in all aspects of human life. Students’ under-

standing helps them keep meaningful relations with knowledge,

-
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curriculum, teachers, school environment and so on. Understand-
ing contributes to the development of students’ selfconsciousness
and constructs meaning of students’ life world and relations with
the world. Therefore, understanding unfolds the possibilities of
students’ integrated lives.

(2) Education is embodied in life. For students, their educa-
tion mean their lives. However, only through understanding can e-
ducation relate to students’ lives, experience and mental attitude.
Students’ lives may become meaningful only when education goes
into the original life and returns to the world of life.

(3) The fusion of students’ horizon and the guidance of educa-
tion brings about the educational meaning of understanding. Edu-
cational meaning, which reveals the possibilities of life, is not im-
posed from the external but comes from the construction of under-
standing. The construction of educational meaning shows that only
through understanding can education realize its value and can stu-
dents develop their mental attitudes.

(4) Students’ subjective attitudes are fostered through objec-
tive spirits in education. Understanding makes students interrelate
to objective spirits in which individual mental attitudes develop to-
wards objective spirits, absorb nourishment and return to them-
selvs. Understanding forms the movement of individual spirits,
which present an unce'asing improvement. The movement of spirits
is not limited because understanding develops unceasingly.

(5) The teacher — students relations rely on mutual under-
standing, which is the foundation of common activites of both
sides. Understanding forms the educational dialogue and the “I—
you”relation, in which teachers and students encounter each other.

The relations are interrelated between the mental attitudes of each



other. The “I—you” relation and educational dialogue play impor-
tant roles in students’ mental development and the formation of
such relation is one of the great achievements in education.

(6) Curriculum is a process in which students live their educa-
tional lives and enrich their mental experience. Understanding con-
structs the meaning of curriculum and knowledge and turns them
into students’ personal knowledge and life experience. Students
converge curriculum on their lives and form the wisdom of life and
phronesis. '

Modern curriculum should be integrated for realizing the de-
velopment of students’ possibilities. The unity of four curricula
(general curriculum, enrichment curriculum, exploratory curricu-
lum and specialized curriculum) can realize the unification of sci-
ence and humanity, value and facts, feeling and reasons, tradition
and realitites, thinking and action, understanding and cognition,

knowledge and experience in education.
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