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There is a popular belief among parents that schools are no
longer interested in spelling. No school I have taught in has ever ig-
nored spelling or considered it unimportant as a basic skill. (1)

There are, however, vastly different ideas about how to teach it, or

how much priority it must be given over general language develop-

ment and writing ability. (2) The problem is, how to encourage a

child to express himself freely and confidently in writing without

holding him back with the complexities of spelling?

(3) II spelling becomes the only focal point of his teacher’s in-

terest, clearly a bright child will be likely to “play safe”. He will

tend to write only words within his spelling range, choosing to avoid
adventurous language. That’s why teachers often encourage the ear-
ly use of dictionaries and pay attention to content rather than techni-
cal ability.

I was once shocked to read on the bottom of a sensitive piece of
writing about a personal experience: “This work is terrible! There
are far too many spelling errors and your writing is illegible. ” (4) It

may have been a sharp criticism of the pupil’s technical abilities in

writing, but it was also a sad reflection on the teacher who had

omitted to read the essay, which contained some beautiful expres-

sions of the child’s deep feelings. (5) The teacher was not wrong to

draw attention to the errors, but if his priorities had centered on the

child’s ideas, an expression of his disappointment with the pregenta-
_tionwould have given the pupil more motivation to seek improve-

ment. (1991 4 E K [ % )
SR B E R A A B IIE RS AT ERCE X
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(1) There are, however, vastly different ideas(0.5 43+)about how
to teach it, or how much priority(0.5 4})it must be given over

general language development and writing ability. (0.5 4) (&
MEWO.55) -
BE, wAHHE, o —REF . %VFﬁE)HEI t, %

RS EAR L, AMTARS %,
(2) The problem is, how to encourage a child to express himself

freely and confidently in writing (0.5 43*) without holding him
back(0.5 4+) with the complexities of spelling? (0.5 2) (£
HIBER 0.5 41)
MEET, vABRFEROTRBESEYEBLE
ALHBER WARAEZ MBS AXBEZEAN, X4
1o
(3) If spelling becomes the only focal point (0.5 43 )of his teacher’s

interest(0.5 43), clearly a bright child will be likely to “play
safe”(0.5 /1) (2R & 0.5 7)

WREFREADEZENBEHR, DERANE L
MRk EFLZH,

(4) It may have been a sharp criticism of the pupil’s technical abili-

ties(0.5 43+ )in writing, but it was also a sad reflection on the

teacher(0.5 43) who had omitted to read the essay, which con-

tained some beautiful expressions of the child’s deep feelings.

(0.5 ) (EHEH 0.5 5)
RRFRANFEGERI HRRUF, B LR IFER
HAZHGEEFEACRINXEHAELNKE,

(5) The teacher was not wrong to draw attention to the errors, but

if his priorities had centered on(0.5 4+) the child’s ideas, an
4




expression of his disappointment with the presentation(0.5 43-)

would have given the pupil more motivation to seek improve-
ment. (05 53) (£ H &5 0.5 51)
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The standardized educational or psychological tests that are

widely used to aid in selecting, classifying, assigning or promoting
students, employees, and military personnel have been the target of
recent attacks in books, magazines, the daily press, and even in

Congress. (71) The target is wrong, for in attacking the tests, crit-

ics divert attention from the fault that lies with ill-informed or in-

competent users. The tests themselves are merely tools, with char-

5




acteristics that can be measured with reasonable precision under
specified conditions. Whether the results will be valuable, meaning-
less, or even misleading depends partly upon the tool itself but large-
ly upon her user.

All informed predictions of future performance are based upon
some knowledge of relevant past performance: School grades, re-
search productivity, sales records, or whatever is appropriate. (72)

How well the predictions will be validated by later performance de-

pends upon the amount, reliability, and appropriateness of the infor-

mation used and on the skill and wisdom with which it is interpret-

ed. Anyone who keeps careful score knows that the information
available is always incomplete and that the predictions are always
subject to error.

Standardized tests should be considered in this context. They
provide a quick, objective method of getting some kinds of informa-
tion about what a person learned, the skills he has developed, or the
kind of person he is. The information so obtained has, qualitatively,
the same advantages and shortcomings as other kinds of informa-

tion. {73) Whether to use tests, other kinds of information, or both

in a particular situation depends, therefore, upon the evidence from

experience concerning comparative validity and upon such factors as

cost and availability.

(74) In general, the tests work most effectively when the qual-

ities to be measured can be most precisely delined and least effective-

ly when what is to be measured or predicted can not be well defined.

Properly used, they provide a rapid means of getting comparable in-
formation about many people. Sometimes they identify students
whose high potential has not been previously recognized, but there

are many things they do not do. (75) For example, they do not
6




