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Diagnostic Test

Time—30 miNuTES

21 Quesnons

 Diractions: Each passage in this group is
: d by questions sed on its

VW\' Afhrmdﬁng , choose
e b fnswer io.ach queshon and fill

Reaping 1

Diversity in unity is one of the major themes
in American history; certainly it is the
essence of the idea of a federal union. The
diversity is simple enough to state and to
understand. It lay in the variousness of the
original settlements—from feudal Maryland
to democratic Rhode Island—and in the
extraordinary variety of immigrants—from
members of the English gentry to convicted
felons. The unity is more difficult to explain,
although two key factors were a common
allegiance to the British Crown and, if we
except small settlements scattered here and
there where Germans or Swiss or Dutch
clung to their native tongues, a common
English language. Among the other common
denominators was the fact that the charter
of each colony guaranteed its inhabitants *all
the rights, privileges and immunities of
Englishmen” and that the colonists were, if
anything, more aware of these rights and
more determined to protect them than their
cousins across the Atlantic.

If England in the seventeenth century
had flamed with a zeal for “‘rights” that had
produced the classic immunities of the
famous English Bill of Rights, the dedication
to those principles had cooled considerably
by the middle of the next century. Those
Englishmen who determined, in large part,
the mood and temper of the country were
too prosperous, too complacent, and too
arrogant to bq concerned about the miser-
able conditions in which the mass of the
poorer people lived. They continued,
however, to congratulate themselves on the
glories of the British constitution and its
superiority to any other form of government
in the world. This is not to say, of course,
that the constitution was without substantial
virtues, or that the middle ranks of English-
men as well as the aristocracy did not enjoy
broader rights than those enjoyed by the
citizens of other European countries. But a
self-congratulatory spirit can be dangerous
for a country as for an individual, for it
blinds those possessed of it to a proper
sensc of their own shortcomings and of the
mutability of all earthly enterprises.

The colonists, on the other hand,
interpreted “‘the rights of Englishmen” much
more practically and directly. They still lived
in the “glorious” spirit of the Revolution of
1689. They did not have to view those
splendid rights through intervening layers of
exceptions and exemptions. Where the
Englishman, challenged on some glaring
inequity quite at odds with the sacred
principles of English justice, would doubtless




READING COMPREHENSION

have replied haughtily, ‘‘But my dear fellow, ’

that is the way we have always done it,”
considering that quite a sufficient answer,
the English colonist, confronted with a
similar discrepancy between principle and
fact, would have been at some pains to
effect a reconciliation. Even in the case of
slavery, many Southern slaveholders were
profoundly troubled by the moral implica-
tions of the institution.

The colonists were continuously
reminded of their rights by what they:
considered abuses of them—abuses that led
to constant minor friction between the
colonial legislative assemblies and the
agencies of the Crown in England—the
Board of Trade and Plantations and the Privy
Council—and, in the colonies, between the
Americans and the royal governors (where
the colony was a royal one), and the
customs officials. Parliament and the
ministsy thus became increasingly bored
with the continual clamor of the colonists
over their precious ‘‘rights as Englishmen.”
“Ask a colonist for some money to help
protect his borders against the French and
Indians,” said one exasperated official, “and
he will deliver you a lengthy lecture on his

rights,”’

1. The passage overall is a discussion of:

(A) common gricvahces among the
colonists. 3

factors that tended to unify the
_colonists.

the colonists’ view of freedom.
diversification in colonial America.

abuses of rights by the British.

®

©
@)
(B

2]

2. Which of the following best presents
the author’s opinion of eighteenth-
century Englishmen?

(A) The British view of freedom was
determined and controlled by a
comfortable elitist group far
removed from the status and
needs of the common man.

The British felt that Englishmen

" everywhere had gained sufficient
rights, largely because of their zeal
in the eighteenth-century.

The British believed that all
Englishmen still lived in the
glorious spirit of the Revolution of
1689.

The British continued to lead the
civilized world in acquisition of
rights because of their unfaltering
attention given to this issue.

The British were firmly committed
to the concept of equality under
the law.

®

«©

()

(E)

3. According to the passage, disagree-
ments between the British and the
colonies in interpretation of rights:

GV
®
(®)
)

-affected every colony.

were intermittent in nature.
annoyed the British.

resulted only from decisions made
in England.

were of serious proportion.

®

4. Which of the following was neither
stated nor implied in the passage as a
contribution to the unity of the
colonies?

(A) Language.

(B) Allegiance to the Crown.

(O The terms of each colony’s
_Charter.

(D) Interpretation of “‘rights”.

(E) Common danger.
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5. The passage suggests that Englishmen
below the middle-class level:

(A) were more sympathetic to the
colonists than were the upper
classes in England.

were more conscious of their rights
than the higher classes were.

had rights that were equivalent to
or less than the rights of citizens
in other European countries.
were a minority in England.

were blinded to their short-
comings.

®

©

™
®

6. The purpose of the second and third
paragraphs is:

(A) to give evidence in support of a
previously stated genéralization.
to compare and contrast.

to define a key term.

to establish a cause-effect relation-
ship.

to refute a premise.

®
©
()

®

7. Which of the following situations,
assuming that all occurred during the
eighteenth century, does NOT present a
conflict with this author’s views or
opinions?

(A) An upper<lass eighteenth-century
Englishman advocates for the
lower class.

Citizens of a European country
enjoy greater rights than upper-
class Englishmen.

A colonist did not live in the spirit
of the Revolution of 1689.

The British meet to consider how
to increase the rights of English-
men everywhere.,

American slaveholders are
troubled by the moral implications
of slavery.

®

©

™

®

ReADING 2

The treacherous island of Antikythera, the
site of a vast trove of classical works of art
recovered from the sea at the beginning of -
the current century, lies at the gate of the
Aegean. By 1900, when Captain Dinritrios
Kondos and his crew of sponge divers came
upon the Antikythera shipwreck, Aegean
sponge divers had learned to use the helmet
diving gear with reasonable safety, putting in
about 1 million hours on the bottom per
year.

As it.became necessary, the bravest and
most adventurous began to specialize in
deep diving at depths of well over 200 feet
in crews of twenty divers all using the same
helmet and pump—a system that remained
largely unchanged until the industry waned
after the invention of plastics. Kondos and
his men, who wore watch fobs of black
coral that grows at great depths off Africa
where few men have been even today, were
unawdre that the salvage task the Greek
government eventually employed them to
undertake at a depth of 180 feet was the
deepest ever attempted at that time.

Kondos and his crew were to salvage
what was left of a magnificent Roman argosy
that had been freighted with plundered
Greek bronze and marble sculpture. After
more than 2,000 years it appeared as a
concreted mound protruding from the sandy
bottom that lay at the foot of the steep cliff
of Pinakakia. Ordinary citizens, as well as
government officials, took great intérest in
this, the fifst major archaeological sea
discovery made in Greece by Greeks.
Supervision of the project was entrusted to

an accountant in the archaeology depart- §
ment, an appointment that set a disastrous >
pattern characteristic of archaeology of the g
day. _
B
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READING COMPREHENSION

Kondos worked his six divers at the
extreme edge of safe diving, two or three
times a day in S5-minute shifts, taking the
time from when the diver hit the bottom. A
diver’s reasoning ability deteriorates under
pressure, possibly because of a buildup of
excess carbon dioxide; divers begin to be
affected soon after 100 feet. The effect of
narcosis upon the Antikythera divers was
exacerbated by their diving helmets. When
the divers reported that the wreck itself was
covered by great, immovable stones, difficult
operations were carried out to maneuver
them down the slope of the sea bed and
into the abyss. One “great boulder”’ brought
to the surface was a huge statue of Hercules
with club and lion skin; all had been statues,
so improbably big, se corroded and over-
grown, that the divers had failed to recog-
nize them. By the summer of 1901, when all
visible objects had been removed from the
site, work was suspended. Materials taken
from the site were stored in the National
Museum in Athens, where piecemeal study
of them in ensuing years fueled controversy
over the date, later established as first
century B.C., and provenance of the ship.

A calcified lump of corroded bronze
contained fragments that looked like
clockwork. Study of this evidence in 1958
and later in 1971 using new techniques of
X-ray investigation determined that it dated
from the first century B.C. and was a
calendric sun and moon computing device.
The Antikythera “computer’” with its
complicated mechanism, the earliest extant
example of the use of sophisticated gears
and differentials, is thus a relic of major
historical importance that challenges the
widely held view that the Greeks were
scientifically backward.

8. The best title for this passage is:

(A) Kondos and His Sponge Divers.
(B) Dangers of the Deep.

(C) Treasures of the Sea.

(D) Early Underwater Archaeology.
(B) The Antikythera Shipwreck.

9. The passage indicates that:

~ (A) sponge diving declined as the
plastics industry grew.

(B) the plastics industry made it
unnecessary for several divers to
share a helmet.

(O the diving helmet industry grew as
the plastics industry developed.

(D) as the use of plastic became
widespread, divers were no longer
needed.

(E) the plastic industry propelled the
diving industry to new heights.

10. It can be inferred that it became
necessary for the divers to specialize in
deeper dives because:

(A) improved plastic equipment
allowed them to do so.

(B) deeper dives were necessary to
salvage treasure.

(O most sponges had been harvested
from shallower levels.

(D) black coral was in great demand

- by rich tourists.
(E) the government required it.

11. It can be inferred that the Antikythera
computer was:

(A) Greek in origin.

(B) a Roman navigational instrument.

(C) not among items on board the
Antikythera when it sank.

(D) of great interest to the salvors of
the Antikythera.

(E) stored in a location other than the
National Museum in Athens.




