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Preface

A New English Course Levels 5 and 6 are intended for the use of third-year studeats ma-
joring in English in tertiary institutions with a four-year programame. . They aim at the train-
ing of reading skills as well as the further traiming of basic and comprehensive language
skills. Students are expected to have acquired a fairly higl{ degree of communicative compe-
tence by the time they complete the two coursebooks. '

The principles underlying the coursebook production are as follows:

1. A heuristic approach is adoptcd so that the students may be able to work on thelr own
initiative and develop active and logical thinking.

Spoonfeeding used to dominate in advanced English classrooms in China. The teaden-
cy was for the teacher to be the sole speaker while his/ her students listened and took
notes. Under such circumstances, the students had little motivation and incentive. They
were liable to become completely reliant on the teacher who merely spoonfed, and they were
thus hindered from using the English language actively and creatively.

~ These coursebooks attempt at encouraging students to perform various tasks at various
stages in order to enable them to work with initiative and to be adept in active and logical
thinking. For example, before each text, there are pre-reading questions, dictionary work
and library work to set students thinking and working. The comprehension questions after
each text are based on facts as well as inferences, leading students to careful and profound
thinking. Explanations of and questions on discoursal and rhetorical features are given,
arousing students’ interest in the mechanics of writing.

2. The selection of texts is based on the principle of variety, so that the students may
broaden their scope of knowledge.

The majority of the texts have come from contemporary anthologies. Hence .the lan-
guage is characterized by current usage. A great variety of subjects are covered, e.g., lan-
guage, literature, education, society, culture, geography, popular science. There are
also different styles of writing, namely, different types of exposition; narration, and ‘ar-
gument. By studying these texts, the students will deepen their understanding of different
aspects of contemporary English language, western society and culture, geogréphical fea-
tures, energy crisis, education for the gifted, to name a few of the subjects covered. The
texts are not only informative and stimulating in content but also rhetorically and
aesthetically appealing. The students will hopefully benefit from various; writing styles and
techniques.

3. Numerous language exercises of different kinds are devised so that the students may
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corsolidate and expand their language knowledge and further improve their language skills.

“The coursebooks are primarily readers, but the training of language skills are not neg-
lccted; as the latter will help the students to improve their reading skills. Hence large num-
bers of grammar, vocabulary, and writing exercises relevant to each text,
e.g., word distinction, synonvms and antonyms, word formation, sentence transforma-
tion, are given. By doing these exercises, the students are expected to consolidate and en-
large their vocabulary, to be able to write in different styles, and to enhance their reading
ability.

4. Various types,of exercises are designed so that the students may acquire integrated
language skills in English.

The tralnmg of integrated language skllls in the advanced English class is not a repetition
of what has been done at the earlier stages. It has to be intensified and upgraded. Various
and numerous challenging exercises on reading comprehension, text organization, styles of
writing and rhetorics are provided in these coursebooks. These exercises are meant to be
used orally in the classroom before being put in writing, so as to further train the students’
listening and speaking skills. FEach text has a writing assignment to improve the students’
writing skills. The focus of training, however, is on reading skills.

At the advanced stage, the four skills of listening, speaking, reading and writing can
no longer be treated as four separate single skills, as the relationship among them is that of
coordination, correlation and interdependence. Oral discussion is based on reading, but at
the same time it promotes reading comprehension and develops writing ability. The writing
ability derives from reading; in the meantime it steps up the speaking ability. Reading, pro-
viding the students with large language input, is the fountainhead of advanced English
study. - Thus, we might say that the training of four skills, though not conducted
simultaneously, is an integrative process.

5. A large input is given within a limited space so that the students may be ensured of an
adequate language intake.

For the third-year students, other English courses are offered besides the reading course.
The total language input, therefore, will be adequate. However, it is deemed advisable to
have large enough language input in the reading course itself. Therefore, two texts of simi-
lar contents are provided in each unit. In this way, the students may have a closer contact
with the English language and Western culture and a more solid basis for positive thinking
and useful discussion. ‘

In the process of producing these two coursebooks, we have had recourse to large num-
bers of English coursebooks of many types, from which we have adopted our text materials
and some exercises. At the back of each coursebook, there is a list of books that we have
consulted and availed ourselves of. We hereby express our profound gratitude to the au-
thors and editors. .

We are deeply indebted to Mr. Anthony Ward and Ms. Anne Henderson for «heir valu-
able comments on and helpful suggestions for the coursebooks.
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TO THE STUDENT

You have successfully completed the foundation English course and you are now on the
threshold of advanced English study.

You will find 4 New English Course, Levels 5 and 6. quite similar to'Levels 3 and 4 of
the same course in format and in language requirements, although the exercises are more
challenging and thought- provoking. Each of the fifteen teaching units in 4 New English
Course, STUDENT’'S BOOK, Levels 5 and 6 respectively, consists of:

TEXT 1. The texts, selected from contemporary anthologies on various subjects
and in different writing styles, are intended for intensive study. Each text is dealt with un-
der the following headings:

PRE-CLASS WORK. This section is to be done before class.

1. Pre-reading Questions. A number of questions are asked about the title and some-
‘times clues are given regarding the content of the text. You are required to think over the
questions and you can thus be prepared for active participation in the reading.

Ii. Dictionary Work. You will léok up a number of words and phrases in an
English-English dictionary and get the definitions that fit the context of the text.

M. Library Work. You will look up a number of historical figures or events and vari-
ous other subject matter in encyclopaedias and other reference books so that you may acquire
some basic reference skills. ,

NOTES. In this section you are given some information about the author and back-
ground knowledge. There are also notes on a number of lexical items and sentence siruc-
tures. ' , - '
COMPREHENSION. Three types of questions are asked to help you to achieve a
good understanding of the text.

I. Multiple-choice questions are asked concerning the main idea or the theme of the text.

[I. True / False questions or multiple-choice questions are asked about factual details of
the text.

III. Discussion questions are asked about facts, implications and your appreciation of
the text.

ORGANIZATION AND DEVELOPMENT. How the text is organized and
developed is discussed from the perspective of discourse. You are helped to form your own
opinions about the structure of the text.

ANALYSIS. An analysis of the author’s writing style and of the rhetorical devices
he / she uses is made to help you to develop your writing skills.



LANGUAGE WORK. Large quaatities of discrete item language exercises are
found in this section to help you consolidate and enlarge your vocabulary. There are also
paraphrase excrcises and short essay writing assignments to help you to use English actively
and creatively. .

It is recommended that different types of exercises be orally done in class before being
put in writing, so as to afford you more time and opportunity for oral work, which should
not be weakened in the advanced English class.

It is our belief that patience, perseverance and painstaking efforts on your part will be
duly rewarded.

A List of AbAreviations
ca. circa (=about)
e.g for example
ie. that is
1. line
1. lines
p. page
pp. pages
para. paragraph

paras. - paragraphs
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Unit One

TEXTI
HIT THE NAIL ON THE HEAD

Alan Warner

PRE-CLASS WORK

1. Pre-reading Questions
1. Have you ever heard of the English provert “Hit the nail on the head”? What

does it mean?
2. This is an essay on English style. What do you think the author advises the
English student to do in his / her writing?
II. Dictionary Work
Look up the following in a dictionary.
1. drive sométhing home (1. 4)
3. far afield (1. 36)
5. leader (1. 53) coercion (1. 59)
7. epitomize (1. 60) disprove (1. 77)
9. expire (1. 92) 10. indigent (I. 92)
HI. Library Work
1. Find out who the following are.
1) Gustave Flaubert (1. 10)
2) Mrs. Malaprop (1. 47)
2. Find out where Hindi (I. 105) and Swahili (1. 106) are used.

scrupulous (1. 10)
rife (1. 45)

NN

TEXT

'Have you ever watched a clumsy man hammering a nail into a box? He hits it
first to one side, then to another, perhaps knocking it over completely, so that in
the end he only gets half of it into the wood. A skilful carpenter, on the other hand,
will drive home the nail with a few firm, deft blows, hitting it each time squarely on
the head. So with language; the good craftsman will choose words that drive home
his point firmly and exactly. A word that is more or less right, a loose phrase, an
ambiguous expression, a vague adjective, will not satisfy a writer who aims at clean
English. He will try always to get the word that is completely right for his purpose.
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The French have an apt phrase for this. They speak of “le mot juste, ' the
word that is just right. Stories are told of scrupulous writers, like Flaubert, who
spent days trying to get one or two sentences exactly right®.  Words are many and va-
rious; they are subtle and delicate in their diffcrent shades of meaning, and it is not
easy to find the ones that express precisely what we want to say. It is not only a mat-
ter of having a good command of language and a fairly wide vocabulary; it is also nec-
essary to think hard and to observe accurately. Choosing words is part of the process
of realization, of defining our thoughts and feelings for ourselves, as well as for those
who hear or read our words. Someone once remarked: “How can I know what I
think till I see what I say?” This sounds stupid, but there is a great deal of truth in it.

"It is hard work choosing the right words, but we shall be rewarded by the satis-
faction that finding them brings. The exact use of language gives us mastery over the
material we are dealing with. Perhaps you have been asked “What sort of 2 man is
so-and-s0?” You begin: “Oh, 1 think he’s quite a nice chap but he’s rather ...” and
then you hesitate trying to find a word or phrase to express what it is about him that
you don’t like, that constitutes his limitation. When you find the right phrase you -
feel that your conception of the man 1s clearer and sharper.

*In-certain primitive tribes it was thought dangerous to reveal your name to a
stranger. It might give him power over you. Even in modern civilized society you
find yourself at a slight social disadvantage if someone knows your name but you don’t
know his. Command of words is ultimately command over life and experience.

*Some English words have a common root but are used in very different
senses. Consider human and humane, for example. Their origin,is the same and
thetr meanings are related, but their usage is distinct. A human action is not the
same thing as a humane action. We cannot speak of a Declaration of
Humane Rights. — There is a weapon called a humane killer®, but it is not a human
killer. .

%We don’t have to-look far afield to find evidence of bad carpentry in
language. A student, replying to an invitation to dinner, finished his letter: “I shall
be delighted to come and I am looking forward to the day with anxiety.” Anxiety car-
ries with it suggestions of worry and fear. What the writer meant was possibly eager-
ness. Anxiety has some kinship with eagerness but it will not do as a substitute in
this context.

"The leader of a political party in Uganda®* wrote a letter to the Press which con-
tained this sentence:

Let us all fight this selfishness, opportunism, cowardice and ignorance now
rife in Uganda and put in their place truth, manliness, consistency and singulari-
ty of mind.

*This stirring appeal is spoilt by a malapropism in the last phrase, the word



singularity.  What the writer meant, I think, was siugleness of mind. holding
steadfastly to the purpose in mind, without being drawn aside by less worthy
objects.  Singularity means oddity or peculiarity, something that singles a man out

from other men.
*Without being a malapropism, a word may still fail to be the right word for the

writer’s purpose, the “mot juste”. A journalist, writing a leader about Christmas,
introduced a quotation from Dickens by saying:

All that was ever thought or written about Christmas is imprisoned in
this sentence....

Imprisonment suggests force, coercion, as if the meaning were held against its
will. It would be better to write contained or summed up. Epitomized might do,
though it is rather a clumsy- sounding word. -Searching a little farther for the “mot
juste” we might hit on the word distilled. This has more force than contained or
summed up.  Distillation suggests essence and we might further improve the sentence
by adding this word at the beginning:

The essence of all that was ever thought or written about Christmas is
distilled in this sentence.

English has a wide vocabulary and it is a very flexible language. There are many dif-
ferent ways of making a statement. But words that are very similar in meaning have

fine shades of difference, and a student needs to be alive to these differences. By -

using his dictionary, and above all by reading, a student can increase his sensitivity
to these shades of difference and improve his ability to express his own meanings exact-

ly. '

"Professor Raleigh® once stated: “ There are no synonyms, and the same
statement can never be repeated in a changed form of words.” This is perhaps too ab-
solute, but it is not easy to disprove. FEven a slight alteration in the wording of a

statement can subtly shift the meaning. Look at these two sentences:

(1) Inmy childhood I loved to watch trains go by.
(2) When I was a child I loved watching trains go by.

At first glance these two sentences are exactly the same. But look more closely and
you will see that there are very tiny differences. /n my childhood is a shade more ab-
stract than When I was a child.  Watching perhaps emphasizes the looking at trains a
little more than to waich. This is a very subtle example, and it would be possible to
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argue about it, but everyone would at once agree that there is a marked difference be-
tween the next two statements:

(1) He died poor.

(2) He expired in indigent circumstances.

In one sense expired is a synonym for died and in indigent circumstances for poor,
but when the whole statement is considered, we cannot maintain that the two are the
same. The change in words is a change in style, and the effect on the reader is quite
different. It is perhaps easier to be a good craftsman with wood and nails than a
good craftsman with words, but all of us can increase our skill and sensitivity with a
little effort and patience. In this way we shall not only improve our writing, but also
our reading.

"'Above all we should try to cultivate an interest in words. They are the most
fascinating things. The study of words, of their origins end shifting meanings, can
tell us a great deal about human life and thought. Compare English words with
words in your own language. Can you translate the English word club, for example,
into your own language? The French couldn’t, and so they took over the English
word, but they pronounce it differently. Can you find an exact English equivalent
for chic® ( French) , weltanschauung’ ( German) , ahimsa® ( Hindi) safar?
(Swahili)?

“English offers a fascinating variety of words for many activities and
interests.  Consider the wide range of meanings that can be expressed by the various
words we have to describe walking, for example. We can say that a man is
marching, pacing, patrolling, stalking, striding, treading, tramping, stepping
out, prancing, strutting, prowling, plodding, strolling, shuffling, staggering,
sidling, trudging, toddling, rambling, roaming, sauntering, meandering, loung-
ing, loitering, or creeping. '

“The foreign student of English may be discouraged and dismayed when he learns
that there are over 400,000 words in the English language, without counting
slang. But let him take courage. More than half of these words are dead. They are
not ic current use. Even Shakespeare used a vocabulary of only some 20,000
words.  The average Englishman today probably has a vocabulary range of from
12,000 to 13,000 words. It is good to make your vocabulary as complete as you can,
but a great deal can be said and written with a vocabulary of no more than 10,000
words. The important thing is to have a good control and.command over the words
you do know. Better know two words exactly than three vaguely. A good carpenter
is not distinguished by the aumber of his tools, but by the craftsmanship with which
he uses them. Soa géod writer is not measured by the extent of his vocabulary, but
by his skill in finding the “mot juste”, the word that will hit the nail cleanly on the
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head.
From: Alan Warner, pp. 3438

NOTES

The Author — Alan Warner, English teacher at Makerere College, Kampala,
Uganda. The selection is Chapter 7 of his book 4 Short Guide to English Style (1961)
which consists of three parts: Part One, How to write clean English; Part Two, The devel-
opment of English style; and Part Three, English styles today. In writing the book, the au-
thor has tried to keep in mind the special needs and difficuities of those students for whom
English is not the mother tongue. ‘
1. le mot juste /lo'mo’3yst/ — French for “the correct or exact word”. This is a term for
the expressivenéss and meticulousness of style, down to each word of each sentence,
which was the goal of Gustave Flaubert in writing his novels. Flaubert’s polishing and
repolishing of his work is famous. )

2. like Flaubert, who spent days trying to get one or two sentences exactly right —
Guy de Maupassant, French novelist and short story writer, reports Flaubert as saying:
“Whatever the thing is that one wishes to say, there is only one word to express it, one
verb to animate it, and one adjective to qualify it. Therefore one must search until one
has found them, this word, this verb, this adjective.”

3. humane killer — instrument for painless slaughter of animals

4. Uganda — an independeni country in east Africa. The country is noted for its land-
scape and pleasant climate. Until 1962, it was a British colony.

5. Professor Raleigh — Sir Walter Alexander Raleigh (1861 — 1922), Scottish man of let-
ters and critic who was a prominent figure in the Oxford of his time. He was appointed
Oxford’s first professor of English literature in 1904. His publications include: Style
(1897), Wordsworth (1903) , Shakespeare (1907), Six Essays on Johnson (1910).
Do not confuse Professor Raleigh with the Sir Walter Raleigh (15522 — 1618) of Queen
Elizabeth I's time.

6. chic / fizk/ — French word meaning fashionable, stylish, smart, elegant

7. weltanschauung / 'vel.ta: n.fausy / — German word meaning a comprehensive concep-
tion of the world especially from a specific standpoint; world view

8. ahimsa / o’himsa:/ — Hindi word meaning the Hindu and Buddhist doctrine of re-
fraining from harming any living being

"9, safari / sa'fari/ — Swahili word meaning a trip through wild country, especially in
east or central Africa, hunting of photographing big animals

COMPREHENSION

L. Judge which of the following best summarizes the main idea of the article.
A. To be able to use the right word is an important component of one’s mastery of the
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English Janguage. .

B. To facilitate one’s own process of cognition and one’s communication with others,
one must be able to choose the right word from the extensive vocabulary of the English
language. '

C. It is more important to know exactly the meaning and-use of a relatively small number
of words than to know vaguely a larger number.

I1. Determine which is the best choice for each of the following questions.
1. “Clean English” in the first paragraph means
A. English of a dignified style
B. English free from swear words
C. English which is precise and clear
The word “realization” in the sentence “Choosing words is part of the process of reali-

2

zation ...” means

A. articulatirig sounds
B. fulfilling one’s goals
C. becoming aware of what one thinks and feels
3. The example given in para. 3 of a man searching for the right word for his feelings about
his friend illustrates.the function words perform in
A. defining our thoughts and feelings for ourselves
B. defining our thoughts and feelings for those who hear us
C. both A and B
4. The word “cleanly” in the last sentence means

A. squarely
B. clearly
C. neatly
5. The examples of the untranslatability of some words given in para. 11 best illustrate which
sentence of the paragraph?
A. The first sentence.
B. The second sentence.
. C. The third sentence.
I11. Answer the following questions.
1. Which sentence in the first paragraph establishes the link between the driving of a nail
and the choice of a word?
2. What does the word “this” in sentence 1, para. 2, refer to?
3. Do you agree with the author that there is a great deal of truth in the seemingly stupid
question “How can I know what I think till I see what I say”? Why or why not?
4. Explain why the word “imprison” in the example given in para. 9, though not a
malapropism, is still not the right word for the writer’s purpose.
5. What is the difference between “human” and “humane”’? And the difference between



