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very clear purpose in mind. I wanted to give tomorrow’s teachers the intel-

lectual grounding and practical strategies they will need to be effective in-
structors. Most of the textbooks published then, I felt, fell into one of two categories:
stuffy or lightweight. The stuffy books were full of research but were ponderously writ-
ten, losing the flavor of the classroom and containing few guides to practice. The light-
weight texts were breezy and easy to read but lacked the dilemmas and intellectual issues
brought out by research. They contained suggestions of the “Try this!” variety, without
considering evidence about the effectiveness of those strategies.

My objective was to write a text that

When I first set out to write Educational Psychology: Theory and Practice, I had a

m Presents information that is as complete and up to date as the most research-focused
texts but is also readable, practical, and filled with examples and illustrations of key
ideas.

m Includes suggestions for practice based directly on classroom research (tempered by
common sense) so | can have confidence that when you try what I suggest, it will
be likely to work.

m Helps you transfer what you learn in educational psychology to your own teaching
by making explicit the connection between theory and practice through numerous
realistic examples. Even though I have been doing educational research since the
mid-1970s, I find that I never really understand theories or concepts in education
until someone gives me a compelling classroom example; and I believe that most
of my colleagues (and certainly teacher education students) feel the same way. As a
result, the word example or similar words appear hundreds of times in this text.

m Appeals to readers; therefore, I have tried to write in such a way that you will al-
most hear students’ voices and smell the lunch cooking in the school cafeteria as
you read.

These have been my objectives for the book from the first edition to this, the tenth
edition. With every edition, I have made changes throughout the text, adding new ex-
amples, refining language, and deleting dated or unessential material. I am meticulous
about keeping the text up to date, so this edition has more than 2,000 reference citations,
55 percent of which are from 2000 or later. The tenth edition is updated with more than
656 new references. Although some readers may not care much about citations, I want
you and your professors to know what research supports the statements I've made and
where to find additional information.

The field of educational psychology and the practice of education have changed a
great deal in recent years, and I have tried to reflect these changes in this edition. Several
years ago, direct instruction and related teacher effectiveness research were dominant in
educational psychology. Then constructivist methods, portfolio and performance assess-
ments, and other humanistic strategies returned. Now, the emphasis is on accountability,
which requires teachers more than ever to plan outcomes and teach purposefully, quali-
ties that I emphasize in this edition as intentional teaching. In the earliest editions of this
text, I said that we shouldn't entirely discard discovery learning and humanistic methods
despite the popularity, then, of direct instruction. In the next editions, I made just the op-
posite plea: that we shouldn’t completely discard direct instruction despite the popularity




of active, student-centered teaching and constructivist methods of instruction. I continue
to advocate a balanced approach to instruction. No matter what their philosophical
orientations, experienced teachers know that they must be proficient in a wide range of
methods and must use them thoughtfully.

The tenth edition presents new research and practical applications of many topics.
Throughout, this edition reflects the “cognitive revolution” that has transformed edu-
cational psychology and teaching. The accompanying figure presents a concept map of
the book’s organization.

Given the developments in education in recent years, particularly with the introduc-
tion of the No Child Left Behind legislation in 2001 and the focus on standards and ac-
countability that continues in the Obama administration, no one can deny that teachers
matter or that teachers’ behaviors have a profound impact on student achievement. To
make that impact positive, teachers must have both a deep understanding of the power-
ful principles of psychology as they apply to education and a clear sense of how these
principles can be applied. The intentional teacher is one who constantly reflects on his or
her practices and makes instructional decisions based on a clear conception of how these
practices affect students. Effective teaching is neither a bag of tricks nor a set of abstract
principles; rather, it is intelligent application of well-understood principles to address
practical needs. I hope this edition will help you develop the intellectual and practical
skills you need to do the most important job in the world—teaching.

New and Expanded Coverage

Among the many topics that receive new or expanded coverage in this edition are:
m 21st century skills (Chapter 1 and 21st Century Learning features throughout
the text)
m Language and literacy development in the elementary years (Chapter 2)
s New research on bilingual education (Chapter 4)
m Emerging research in neuroscience (Chapter 6)
» Expanded coverage on study strategies (Chapter 6)
m The latest research on cooperative learning (Chapter 8)

= New research on tutoring and small group remediation for struggling readers
(Chapter 9)

= More on differentiated instruction (Chapter 9)

s New coverage of technology applications (Chapter 9)

m New sections on bullying and classroom management (Chapter 11)

m Expanded coverage of Response to Intervention (Chapter 12)

s Expanded coverage of IEPs (Chapter 12)

m Expanded coverage of autism spectrum disorder (Chapter 12)

s Additional coverage of value-added assessments (Chapter 14)

m New information on testing accommodations for English learners (Chapter 14)

m New Appendix that correlates the content of each chapter to corresponding topics
within the Praxis™ Principles of Learning and Teaching Tests

m 656 new and updated references, 55 percent of which are from 2000 or later




How This Book Is Organized

The chapters in this book address three principal themes: students, teaching, and learning
(see the Concept Map). Each chapter discusses important theories and includes many
examples of how these theories apply to classroom teaching.

Social, Moral, Student Diversity

and Emotional
Development

Chapter 3

Chapter 4

Cognitive, Language, Learners with

and! biteracy — ;s Stud — Exceptionalities
Development : tudents SRS

Chapter 2 Chapter 12

Educational

Psychology:
& A Foundation

for Teaching

Grouping,
Differentiation, s EDUCATIONAL
and Technology { PSYCHOLOGY

Chapter 9 Chapter 1

Effective Learning
Environments

Chapter 11

Behavioral Theories

. of Learning
Learning

Chapter 5

Assessing Student The Effective ] Information
Learning ~, Lesson . Processing and
‘ Cognitive Theories
Chapter 13 ; Chapter 7 Stikesning
. Chapter 6

Student-Centered
and Constructivist
Approaches

to Instruction

Standardized Tests
and Accountability

Chapter 14 Chapter 8

Motivating
Students
to Learn

Chapter 10

This book emphasizes the intelligent use of theory and research to improve in-
struction. The chapters on teaching occupy about one-third of the total pages in the
book, and the other chapters all relate to the meaning of theories and research prac-
tice. Whenever possible, the guides in this book present specific programs and strate-
gies that have been evaluated and found to be effective, not just suggestions of things
to try.




Features

B Using Your Experience

Each chapter of the text opens with a vignette depicting a real-
life situation that teachers encounter. Throughout the chapter
narrative, I refer to the issues raised in the vignette. In addition,
you have the opportunity to respond to the vignette in several
related features, such as the Using Your Experience sections that
follow each vignette. Each of these sections provides critical and
creative thinking questions and cooperative learning activities
that allow you to work with the issues brought up in the vi-
gnette, activate your prior knowledge, and begin thinking about
the ideas the chapter will explore.

B Personal Reflections Podcasts

In line with the emphasis on reflec-
tive, intentional practice, I've added
a feature that is intended to bring a myeducationiab)
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know that behind each textbook is an
author whose experiences, values, and
perspectives shape the text.

B 21st Century Learning

Throughout this book, a new feature presents information on 21st century learning that
relates to the topic of the chapter. Beyond this, 21st century learning skills are discussed
within the main parts of the text, as appropriate.

Educational policies and practices usually lag behind changes in society and the
economy. The emphasis on 21st century learning is intended to help educators think
more deeply about how each of the
decisions they make about curriculum, 2157 Century Learning
teaching methods, use of technology,
assessments, and so on contributes to
helping students succeed not only by
today’s standards, but also in tomorrow’s
world.




B Cartoons

Throughout the text is a series of cartoons created just for
this book by my colleague, James Bravo, to illustrate key
concepts in educational psychology. These are intended to
be humorous and also to make you reflect.

B Theory into Practice

The Theory into Practice sections in each chapter help
you acquire and develop the tools you need to be an
effective teacher. These sections present specific strat-
egies to apply in your classroom. New Theory into
Practice sections have been added throughout this
edition.

B Guided Study
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Each chapter offers features to help you regulate your own learning: a beginning Chap-
ter Outline and Learning Outcomes to guide your reading, glossary and cross-reference
Connections annotations in the margins, a Chapter Summary to help you review your

reading, and a list of Key Terms with page references.

Chapter Outline

Grouping,

Learning Outcomes

At the end of this chapter, you should be able to:
o

diffarences

 Listseveral ways to differentiate instruction for diverse lesrmers

 Idantify types of programs for students placed at itk of acatieric
diticuies

Differentiation,
and Technology

Wi

A system of accommodating student
differences by dividing a class of
students into two or more ability groups
for instruction in certain subjects.

4 Connections
Ta learn more about student dif-
ferences in general intelligence, specific
aptitudes, and abilities and learning
styles, see Chapter 4, page 103

Chapter 9 Summary

What Are Elements of Effective Instruction
M\'\d a Good Lesson ?
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Review the fillowisg key terms from the chapter
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Certification B Licensure

For teacher certification tests, you may
be expected to detail various strategies
for gaining students’ attention, such
as lowering your voice, using a gesture
Of surprise, or increasing the emotional
content .

This edition has multiple tools to help you apply your learn-
ing to licensure and certification. In each chapter you can both
identify and practice the appropriate knowledge and skills you
have attained.

s To help you assess your own learning and prepare for licen-
sure exams, Certification Pointers identify content likely to
be on certification tests.

m A special marginal icon identifies content that correlates to
INTASC standards. These correspond closely to Praxis, and
many state assessments are patterned on Praxis.

w In addition, Self-Assessment: Practicing for Licensure features
at the end of each chapter are designed to resemble the
types of questions and content typically encountered on
state certification tests.

Also see the new Appendix that correlates the content of each

1. Dl e s e b | Chpr 3, i, amgoge, Ly Delopmen chapter heading and features to corresponding topics within the
a1l perform ® How Did Pisgges View Cogpitive Developemens! . X . N .
s i Py e e B 1) Praxis Principles of Learning and Teaching Tests.
B On the Web

On the Web appears within the text and
lists useful websites providing further infor-
mation on topics discussed in each chapter.
This edition adds many new websites, as the
number of sites useful to educators is rapidly
expanding.

H The Intentional Teacher

One attribute seems to be a characteristic of all outstanding teachers: intentionality, or
the ability to do things for a reason, purposefully. Intentional teachers constantly think
about the outcomes they want for their students and how each decision they make moves
students toward those outcomes. A key feature in each chapter, The Intentional Teacher is
designed to help you develop and apply a set of strategies to carry out your intentional-
ity. It will help you internalize a set of questions that can aid you in planning, teaching,
and revising your practice in intentional ways. In each chapter, you will consider answers

oo e
TPy Py gl
e e

b aa el

e o e 4 vty of
o e Wel




to the following questions from a new vantage point grounded in chapter content, and
you will find new examples at all grade levels and in all subject areas to illustrate those
answers. The Intentional Teacher focuses your attention on these questions:

1. What do I expect my students to know and be able to do at the end of this lesson?
How does this contribute to course objectives and to students’ needs to become
capable individuals?

2. What knowledge, skills, needs, and interests do my students have that must be taken
into account in my lesson?

3. What do I know about the content, child development, learning, motivation, and
effective teaching strategies that I can use to accomplish my objectives?

4. What instructional materials, technology, assistance, and other resources are available
to help me accomplish my objectives?
5. How will I plan to assess students’ progress toward my objectives?

6. How will I respond if individual children or the class as a whole are not on track
toward success? What is my backup plan?

The Intentional Teacher will help you combine your increasing knowledge of
principles of educational psychology, your growing experience with learners, and your
creativity to make intentional instructional decisions that will help students become
enthusiastic, effective learners.

ﬁyeducaﬁonlabﬁ

The Power of Classroom Practice
‘www.myeducationlab.com

In Preparing Teachers for a Changing World, Linda Darling-Hammond and her colleagues
point out that grounding teacher education in real classrooms—among real teachers
and students and among actual examples of students’ and teachers’ work—is an im-
portant, and perhaps even an essential, part of training teachers for the complexities
of teaching in today’s classrooms. MyEducationLab is an online learning solution that
provides contextualized interactive exercises, simulations, and other resources designed
to help develop the knowledge and skills teachers need. All of the activities and exercises
in MyEducationLab are built around essential learning outcomes for teachers and are
mapped to professional teaching standards. Utilizing classroom video, authentic student
and teacher artifacts, case studies, and other resources and assessments, the scaffolded
learning experiences in MyEducationLab offer pre-service teachers and those who teach
them a unique and valuable education tool.

For each topic covered in your course you will find most or all of the following
features and resources.

B Connection to National Standards

Now it is easier than ever to see how coursework is connected to national standards.
Each topic on MyEducationLab lists intended learning outcomes connected to the ap-
propriate national standards. And all of the activities and exercises in MyEducationLab
are mapped to the appropriate national standards and learning outcomes as well.

B Assignments and Activities

Designed to enhance student understanding of concepts covered in class and save in-
structors preparation and grading time, these assignable exercises show concepts in action
(through video, cases, and/or student and teacher artifacts). They help students deepen




content knowledge and synthesize and apply concepts and strategies they read about
in the book. (Correct answers for these assignments are available to the instructor only
under the Instructor Resource tab.)

B Building Teaching Skills and Dispositions

These learning units help students practice and strengthen skills that are essential to
quality teaching. After presenting the steps involved in a core teaching process, students
are given an opportunity to practice applying this skill via videos, student and teacher
artifacts, and/or case studies of authentic classrooms. Providing multiple opportunities to
practice a single teaching concept, each activity encourages a deeper understanding and
application of concepts, as well as the use of critical thinking skills.

B IRIS Center Resources

The IRIS Center at Vanderbilt University (http://iris.peabody.vanderbilt.edu), funded
by the U.S. Department of Education’s Office of Special Education Programs (OSEP),
develops training enhancement materials for pre-service and in-service teachers. The
Center works with experts from across the country to create challenge-based interactive
modules, case study units, and podcasts that provide research-validated information about
working with students in inclusive settings. In your MyEducationLab course we have
integrated this content where appropriate.

B Simulations in Classroom Management

One of the most difficult challenges facing teachers today is how to balance classroom
instruction with classroom management. These interactive cases focus on the classroom
management issues teachers most frequently encounter on a daily basis. Each simula-
tion presents a challenge scenario at the beginning and then offers a series of choices
to solve each challenge. Along the way students receive mentor feedback on their
choices and have the opportunity to make better choices if necessary. Upon exiting
each simulation students will have a clear understanding of how to address these com-
mon classroom management issues and will be better equipped to handle them in the
classroom.

B Teacher Talk

This feature emphasizes the power of teaching through videos of master teachers who
tell their own compelling stories of why they teach. These videos help teacher candidates
see the bigger picture and consider why what they are learning is important to their
career as a teacher. Each of these featured teachers has been awarded the Council of
Chief State School Officers Teachers of the Year award, the oldest and most prestigious
award for teachers.

B Study Plan

A MyEducationLab Study Plan is a multiple-choice assessment tied to chapter objectives,
supported by study material. A well-designed Study Plan offers multiple opportunities to
fully master required course content as identified by the objectives in each chapter:

= Chapter Objectives identify the learning outcomes for the chapter and give stu-
dents targets to shoot for as they read and study.

m Multiple Choice Assessments assess mastery of the content. These assessments
are mapped to chapter objectives, and students can take the multiple choice quiz
as many times as they want. Not only do these quizzes provide overall scores for




each objective, but they also explain why responses to particular items are correct
or incorrect.

s Study Material: Review, Practice, and Enrichment gives students a deeper un-
derstanding of what they do and do not know related to chapter content. This mate-
rial includes text excerpts, activities that include hints and feedback, and interactive
multimedia exercises built around videos, simulations, cases, or classroom artifacts.

B Course Resources

The Course Resources section on MyEducationLab is designed to help students put
together an effective lesson plan, prepare for and begin their career, navigate their
first year of teaching, and understand key educational standards, policies, and laws.
The Course Resources Tab includes the following:

u The Lesson Plan Builder is an effective and easy-to-use tool that students can use
to create, update, and share quality lesson plans. The software also makes it easy to
integrate state content standards into any lesson plan.

= The Preparing a Portfolio module provides guidelines for creating a high-quality
teaching portfolio.

s Beginning Your Career offers tips, advice, and other valuable information on

* Resume Writing and Interviewing: Includes expert advice on how to write impres-
sive resumes and prepare for job interviews.

* Your FirstYear of Teaching: Provides practical tips to set up a first classroom, manage
student behavior, and more easily organize for instruction and assessment.

* Law and Public Policies: Details specific directives and requirements teachers need

to understand under the No Child Left Behind Act and the Individuals with Dis-
abilities Education Improvement Act of 2004.

M Certification and Licensure

The Certification and Licensure section is designed to help students pass their licensure
exams by giving them access to state test requirements, overviews of what tests cover, and
sample test items. The Certification and Licensure tab includes the following:

m State Certification Test Requirements: Here students can click on a state and
will then be taken to a list of state certification tests.
m Licensure Exams: Here students can click on the exams they need to take to

find

* Basic information about each test

* Descriptions of what is covered on each test

» Sample test questions with explanations of correct answers

= National Evaluation Series by Pearson: Here students can see the tests in the
NES, learn what is covered on each exam, and access sample test items with descrip-
tions and rationales of correct answers. They can also purchase interactive online
tutorials developed by Pearson Evaluation Systems and the Pearson Teacher Educa-
tion and Development Group.

s ETS Online Praxis Tutorials: Here students can purchase interactive online tu-

torials developed by ETS and by the Pearson Teacher Education and Development
Group. Tutorials are available for the Praxis I exams and for select Praxis IT exams.

Visit www.myeducationlab.com for a demonstration of this exciting new online
teaching resource.




Instructor Resources

m The Instructor’s Resource Manual, written by Emilie Johnson, Lindenwood
University, contains chapter overviews, suggested readings and MyEducationLab media,
answers to the textbook Self-Assessment features, and handout masters, The Instruc-
tor’s Manual is available for download from the Instructor Resource Center at www
.pearsonhighered.com/irc.

s The Computerized Test Bank, written by Rachel Green and Barbara Fuller,
Northeastern State University, contains a variety of testing items. Instructors can use
MyTest to create exams in just minutes by selecting from the existing database of ques-
tions, editing questions, or writing original questions. Testing items in the test bank
include multiple-choice, true-false, short-answer, conceptual essay, reflective essay, and
concept integration questions. Concept integration items ask students to apply a com-
bination of concepts and principles to a written teaching scenario.

s The PowerPoint™ Presentation, written by Richard Giaquinto, St. Francis Col-
lege, highlights key concepts and summarizes text content. The PowerPoint™ Presentation -~
is available for download from the Instructor Resource Center at www.pearsonhighered
.com/irc.

s The “What Every Teacher Should Know About” series contains short booklets
that cover the basic concepts of key topics in education from assessment to IDEA and
INCLB. To access this series, please contact your Pearson representative. Find your rep-
resentative at www.pearsonhighered.com/replocator.

a Pearson Custom Library. Many professors would like to add more material to
their course, change the sequence of the chapters they assign, or delete chapters that they
do not cover. Pearson Custom Library gives you that power. Featuring best-selling
Pearson textbooks and case studies, the Pearson Custom Library is the largest and best
resource for high-quality content tailored to your course needs.

We give you the power to assign what you actually want to use, including resources
customized to your course, your state, and your teaching style and even open source and
Internet materials. Every year we provide thousands of customized texts to instructors
who want personalized, enhanced, and affordable products. If you've never tried it before,
you will be amazed at how quick, easy, and flexible the program is.

m Select chapters from over 600 Pearson teacher and administrator education text-
books and 600 case studies.

= Include certification and content standards from your state (a majority of states
are available).

s Include outside content, such as readings or journal articles—Pearson will secure
permissions for you.

m Choose a cover and a title for your custom book.
s Review the exam copy we print and send you.

= Want to make some changes to the content or reorder the chapters? No problem!
Nothing is final until your bookstore places the order.

You have the power to control the length, scope, and sequence of your book. You
have the power to add or change content every semester in response to new standards,
new laws, or new research.You have the power to build the book you've always wanted
to use.

To build your custom book or to learn more about the program, please visit
www.pearsoncustomlibrary.com, keyword search: education. If you have questions
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