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Section - ,
A Directions: You are expected to read this section in class. Do ot
7  preview. o 27 5. L

For each italicized word, choose the best meaning below.

1. What is your assessment of this state of affairs?
A. evaluation B. prediction C. position

2. He teaches a remedial class for first-graders. B
A. elementary | B. advanced C. helping

3. We received a lift from his speech.
A. message B. encouragement  C. disappointment

4. The ability to speak several langnages was among his attainments.
A. merits * B. achievements C. virtues
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5. He drove at a constant speed.

A. unchanging B. various C. great
6. We made plans for a visit, but subsequent difficulties with the car prevented it.
A. unexpected B. continuous C. later
7. The prospective member of Parliament for our town will be introduced to the local party
tonight. .
A. ambitious B. promising C. expected
8. Ididn’t know anything about any of the books so my choice was quite arbitrary.
A. based on facts B. based on reason C. based on chance or personal opinion
- TEXT 1

Aypes of Jest

Placement

A placement test is desxgned to sort new students into teaching groups, so that they can
start a course at-appmxmateiy ‘the same level as the other students in the class. It is con-
cerned with the student’s present standing, and so relates to general ability rather than spe-
cific points of learning. As a rule the results are needed quickly so that teaching may begin, A
variety of tests is necessary because a range of different activities is more likely to give an
accurate overall picture of a student’s level than a single assessment.

Sometimes one member of staff sees each student individually before the final class
allocatlon is made. This procedure has several advantages It helps to complete the assess-
ment for each individual student by disclosing factors which are not revealed by the written
tests, either positive ones such as a friendly, outgoing character or a higher level of produc-
tion than a writing test suggests, or negative ones such as a slight stammer or more than
average shyness. Perhaps the greatest advantage of the interview is that there is now the
opportunity to assess both oral production (the ability to make English sounds) and fluency
(the ability to sound English in a social situation) at one and the same time.

Diagnostic
-A diagnostic test (sometimes called a formative or progress test) checks on the student’s

progress in learning particular elements of the course. It is used for example at the end of a

unit in the course book or after a lesson designed to teach one particular point. These tests

can take the form of an extension of the lesson from a practice phase into an assessment

phase. They can provide information about progress which may be used systematically for
remedial work. The dlagnosuc test tries to answer the question “How well have the students

learned this particular material?” If h1s learmng has been successful, the results will give a .

considerable lift to the student’s moral and he is llkely to approach the next learning tasks thh

2.
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fresh enthusiasm. If he finds he has not mastered the point at issue, the test should give him
clear indications of how he falls short, so that he can do some useful revision. -

Achievement :

An achievement test (a]so called an-attainment test) looks back over a longer period of
learning than the diagnostic test, for example a year’s work, or a whole course, or even a
variety of different courses. It is intended to show the standard which the students have now
reached in relation to other students at the same stage. This standard may be established for
a country, as with school-leaving certificates; or it may relate to an individual school or group
of schools which issues certificates to students attending courses. But the important point
which is common to all these situations is that the standard remains constant as far as pos-
sible from course to course and from year to year and is external to the individual class or
textbook.

Proficiency ‘ v

The aim of a proficiency test is to assess the student’s ability to apply in actual situations
what he has learnt. It seeks to answer the question “Having learnt this much, what can the
student do with it?” This type of test is not usually related to any particular course because it
is concerned with the student’s current standing in relation to his future needs. Efforts must
be made to use in the tests the kind of language which actually occurs in the situations the
student will meet. For example, a test which sets out to assess the proficiency of a student
hoping to follow a university course in an English-speaking country would need to take into
account not only his level of skills in listening to lectures, but also his ability to take notes, to
make full use of what is written on the blackboard or projected, and finally to use the infor-
mation he has gained from the lecture in his subsequent writing. An important element.in
proficiency testing is to assess in some way the student’s ability to repair breakdowns in
communication, by asking for a repetition or an explanation, for example, or by rephrasing
what he has just tried to say.

A rather typical example of a standardized proficiency test is the Test of English as a
Foreign Language (TOEFL). It is used by nearly 1 ,000 institutions of higher edycation in the
United States as an indicator of a prospectxve student’s ability to undertake academic work in
English. The TOEFL consists of the following sections:

— Listening Comprehension. It measures the ablhty to understand English as it is
spoken in the United States. ‘ |

— Structure and Written Expression. It measures mastery of important structural and

grammatical points in standard written English.
— Vocabulary and Reading Comprehension. It tests the ability to understand the mean-
ings and uses of words in written English as well as the ability to understand a variety of

reading materials.
Proficiency tests sometimes add sections that involve free writing and/or oral production.

This division of tests into separate categories is clearly rather arbitrary, and though it is

30

35

40

45

350

, 35

60

65

030



O

\
N

Unit 1

Read‘ing Course 4

N
NN

convenient to say that the purpose of any test can be defined.in this way, there are in practice -
several different purposes for every test. For example, it has been argued above that an
achievement test assesses the learning that has gone before, and is therefore concerned with 70
the past, but a student taking this kind of test usually does so because he needs the qualifica- '
tion to convince someone else of his future potential, either as a student in a more advanced
course or as an employee. In the same way, although a proficiency test is not in theory
concerned with. how the student’s present stage of competence has been arrived at, he may

well have prepared for it by taking a course designed to help him to pass. : 75

The text is based on A Language Testmg Handbook by Andrew Harrison, London: Macmillan
Press, 1983. ‘

Circle the letter of the best answer.
1. Accordmg to the author, placement test ¢an prov1de information about students’
A. specific points of learning
B. general ability
C. progress learning in the course
2. The interview hias the foliowmg advantages EXCEPT .
A. disclosing factors which are not revealed by the written tests
B. assessing both oral production and fluency at the same time
C. reducing the workload of faculty members g
3. A diagnostic test checks on students’
A. general language ablhty
B. ability to communicate
C. progress in learning particular elements of the course '
4. Itcanbe mferred that the dlagnostlc test 1s often i
A. a test for one course
B. a test for a variety of courses ;
C. external to the individual course or textbook
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5. Which of the following tests can be regarded as an achievement test?
A. Mid-term test. - :
B. Test for school-leaving certi ficates
C. Test for admission.
6. A proficiency test ;
A. is related to particular courses that the students have taken
B. aims to assess students’ ability to apply in actual situation what they have learned
C. focuses on one specific skill the students have acquired
7. The author chooses the TOEFL as an example of proficiency tests because
A. the TOEFL is a well-known test
B. the TOEFL includes free writing and oral production
C. the TOEFL is designed to test students’ ability to conduct academic studies in English in the
United States
8. With which of the following statements would the author most likely agree?
A. An achievement test is only concerned with the past.
B. An achievement test can sometimes be regarded as a placement test.
C. A proficiency test has only one purpose.

 VOCABULARY BUILDING

© Definition

Define the following terms in your own words.

- placement test
dlagnostlc test

achievement test
proficiency test

@ Idioms
Complete the following sentences with the appropriate idiomatic expressions which are
related to the idea of HARD WORK. Make sure they fit the blanks.

bum the midnight on e
“’dasiabk;&ﬁreawngwork o
faﬂ down on the iob SN work ones ﬁngers tcrthe bone
1 He In othcr words, he studles hard
2. Jane ____ _. In other words, she studies very late at night.
3. Mike . In other words, he fails to do well.
4. Sally . In other words, she studies in a serious way.



