


el 1'E

English Grammar,




i S B B W 9T 2 3] 6 i R A Hokt

"‘-Aw\

Eng %da%

o)
A Practicalt Coureohock

XS ZANE

* % i
2 4w FHEE W $hbAE

A,

minar:

%¥

N, = c SLIPPERY

/ny y . o ®
Judce me by Vel
buying powe!- S A o

(mhen werf-

7RO K % AR At



B BERSB (CIP) 87

BB IR AR/ BB B, — M M kF
R4t . 2009. 1

(B FRE PR M 2 EE R 8

ISBN 978-7-81137-193-2

T. - 0. B . T=E—BE  BFEFEKR -#H
IV. H314

b E A B BAE CIP 355 (2008) 88 210359 5

RiIFEELAHRE

English C_rafnmar : A Practical Coursebook
BRpi T4
RILHE # %

TR K L RR A A AT
CHohb . 5T P AR 200 75 B4 21502D)
JREITH R A 1 55 47 R =] BN e
CHshb . PHRWIPYIISME NGRS EEH  WB4R: 212300

HA 787 mm ¥ 960 mm 1,16 FIgk 14.5 ZF¥ 297 T
200048 1 A4 1B 20094 1 A% 1 IREDK
ISBN 978-7-81137-193-2 & #r:25.00 7G5

TR A A S A A B R A IR AR AL S e
MR SR B 0512-67258835



AMIEBERIESHITRG, EXMHENMWNFHABEEZ BNESIEBIEEHE,
HIFERAN ML, N TFPEZEZIMNEREBERIEZ FBE, EEFLERN, BERER
BEIEERYREFINRE. B0, BEE AR ZRNER (XR—RIBEZBAAH
THEIR) ,BZEBEFTERTEREBENFFEE(RR—EERFLEABTHER) . B
MNBEXEX—T], A EFRIRE AR, NEEFFE.

BINEAXE R $— B2 ESEATMNERRS, R —HREMR, ABEREE
TRUEHRNESENERETREHENXGER R Bl BNEAXERHRABERS
PE RS, EA AR BEREA ABERARTETRL, BUBEZINERN " EER
RLEHERBEED , TUAREAE ERES¥ IWE  EEBBEARR. £, B=RE
AT ABREBN BERBREXTOFHENEARS (ZEBERBEMRIBEINES) , BR
FHEEMRATERPNEE, AZERAEASIEONTRER, BHBRINEEREEEER
EREZFRPRLNER B=, BEEXEUZE AP0, EEEEER RN EE,
FFRRMES, B &R, BRZENEINEREMIBFNENRE,

* FEMPEERA &

1. FEEEARIEFNESHR, BEARLE, TEBRECRENAEMURER
R B A T EBERERM

2. BB EHMBAER, UESEEERKRAELR MBSH R, B2HRD. XMARR
AN A RABNBBEHE, NEEBOBELL, HRGFEMEMES, AN Z BB R
RIABERIFNEE , FREKEEER, BEBERREAS  BFRIBEEE,

3. AEBENXBME, RBEXEBIEEFEABRIES RIREINBE. NXHH
B, EBRUEHZENE. ROENEHESBREM,

4. REBEREAEBEE RSBEHBETAXLEE, FE S,

5. RIFBESWLEAXTFRZEMIEKR.

6. URESERITIEAHZANEE, B SIEMNRRFUER G R XE S SE
ERER, THARRBEHNAR, MM ST P EFE TR HIMAIEERE,

7. RBATMRMFEIERS, T RETRE RRUE RAX DR, BRFERIMEBIEE
e BRFENTRBLENE . ENBARFFAREXBMHIZEARX, BHBERR—F
ERBEFRA AEBREGRELSE, AR TR " SHH" —R098H,

8. ZEHFEIEFNEUBE, T E5EMBEBANHANG S,



o SRR o

1. Pre-Class Reading S Z /1B % TR &, 7@t Check Your Understanding 48 2 5
&ﬁ%o

2. In-Class Activities LAGIF B 7% XX EE L EHB LU HRE L MIT, 158 EXIBE N
B, REFRIESME SCRME EEERR, R BRI BlEFERE, BEFE4E BE,

3. Post-Class Tasks 8 &MHERANE I TS, WEMFEEITTMIR,

4. Project Work it 224 FFRIRINA A2 3], L2 E BT XIS, PPT, 3 R &
F1ELCkR,

ABPRETENRAES IO T - FHCAHATRITEBNEEERES SRR . ETHR, R
HEETHE1—6 £2x,ARATEMBITNEIT IE, TBAHEE 75 8.9.10,13,16 £t
BECRB/ETET N 287, HDERETE 1415 BT,

BBZIR, BNEOREZZEZIMRER LBINEBRFEIERRK A FEEIRETEH
B AAENZTEEEERER . RETHZERBRHRAAXBEREREE, HNER
DRI R AENEBEER KR ERIR B A RKFEINEEFERERKICEHIB R BL FHEE
MEZ NHMNBEFERMEEERREERENREFIEBEIERBMENEFTRTAZ
MR BAHELEAE ARESHYRNNTEWPER, BB AN KEZHBRETRBEBELNEX
o BHFABRBE—EMREM  MEEKEER, BRABBAEME R, SUFEHMIT
$B1Eo :

Y% &
2008 4 10 A



4 Pre-Class Reading/ 1
1.1 Language and its grammar/ 1
Unit 1 1.2 Grammat%cal knowledge/ 1
Drefimineries abod 1.3 Grammatical competence/ 2
reAmInAcs ! 1.4 Learning English grammar/ 3
Crammar In-Class Activities/ 4
Post-Class Tasks/7
\_ Project Work/7
Part One
The Structure of English Sentences
e
Pre-Class Reading/ 13
2.1 Sentence components in English/ 13
Unit 2 2.2 Sentence patterns in English/ 14
Conestmcb'ng Engligh 2.3 Movements of sentence components/ 15
Sentences In-Class Activities/ 16

Post-Class Tasks/ 20
Project Work/ 22




L RBEBE RN RS

4 Pre-Class Reading/ 23

3.1 Declarative sentences in English/ 23
Unit3 - 3.2 Interrog.ative sentence‘s in English/ 23
Functiondl T Cboalish 3.3 Imperative sentences in English/ 25

nctionsl Texonomy of Erglis 3.4 Exclamatory sentences in English/ 25

Sentences In-Class Activities/ 26

Post-Class Tasks/ 31
\_ Project Work/ 33
’~

Pre-Class Reading/ 34
4.1 The plurality marker/ 34
Unit 4 4.2 The possessive case marker/ 35
4.3 The tense/aspect markers/ 36
4.4 Degree markers for adjectives/adverbs/ 37
In-Class Activities/ 38
Post-Class Tasks/ 41
% Project Work/ 43

Grammatical Markers in Fnglish
Sentences

Part Two
The Subject and the Object

Pre-Class Reading/ 47
5.1 The form choices of the subject/ 47
5.2 The meaning choices of the subject/ 48
Unit 5 5.3 The subject-predicate agreement in
The Subject number/ 49
In-Class Activities/ 50
: Post-Class Tasks/ 54
\ Project Work” 58




¢ ™
Pre-Class Reading/ 59
6.1 Defining the object” 59

Unit 6 6.2 The form f:hoices.of the object/. 60

The Oy 6.3 The meaning choices of the object/ 61

e Objoct . In-Class Activities/ 62

Post-Class Tasks/ 64
Project Work/ 67

.. S

¢ ™y
Pre-Class Reading/ 68
7.1 Defining the notion of “determiner” /68

. 7.2 Types of determiners/ 69

UI‘IIt? ' 7.3 The co-occurrence of determiners/ 70

Deteminers in Non Dhmscs In-Class Activities/ 71
Post-Class Tasks/ 76
Project Work/ 80

. W

~ ) ™,
Pre-Class Reading/ 81
8.1 The definition of the attributive/ 81

Unit 8 8.2 The form choices of the attributive/ 82

Attsibuti Modif _ 8.3 The relative clause/ 84

vives: Fodiers In 8.4 Ordering modifiers in noun phrases/ 87

Noun Dhrases In-Class Activities/ 88
Post-Class Tasks/ 92

\ Project Work/ 96 y




Part Three

The Predicate and Related Grammatical Categories

The Modslity System

11.3 Modality and politeness/ 132
In-Class Activities/ 133
Post-Class Tasks/ 138

Project Work/ 140

4 Pre-Class Reading/ 99 \
9.1 The predicate/ 99
9.2 The tense of the predicate/ 100
. 9.3 The aspect of the predicate/ 101
Unit9
9.4 Present tenses/ 102
The Tense and Aspect 9.5 Past tenses/ 104
Systems 9.6 Future times/ 104
In-Class Activities/ 106
Post-Class Tasks/ 110
\ Project Work/ 115 )
[ )
Pre-Class Reading/ 117
10.1 Mood as a grammatical category/ 117
. 10.2  Form choices of the subjunctive mood/ 118
Unit 10 S e
10.3  Function choices of the subjunctive mood/ 120
The Mood Systen In-Class Activities/ 122
Post-Class Tasks/ 126
Project Work/ 130
- J
4 N
Pre-Class Reading/ 131
11.1 Types of modal verbs/ 131
Unit 11 11.2  Categories of modality/ 132




S
Part Four
The Adverbial and the Complement
(- Pre-Class Reading’ 143 h
12.1 The definition of the adverbial/ 143
12.2  The form choices of the adverbial/ 143
Unit 12 12.3 Types of the adverbials/ 144
The Adverbial 12.4  Adverbial clauses/ 146
In-Class Activities/ 148
Post-Class Tasks/ 153
\_ Project Work/ 156 y
4 ™
Pre-Class Reading/ 157
13.1 Defining the complement/ 157
Unit 13 13.2  The form choices of the subject complement/ 158

13.3 The form choices of the object complement/ 160
In-Class Activities/ 161

Post-Class Tasks/ 166

Project Work/ 169

The Complement

Part Five
Grammar and Text

Pre-Class Reading/ 173

14.1 Defining inversion/ 173
14.2  Grammatical inversion/ 174
14.3 Rhetorical inversion/ 175
In-Class Activities/ 177
Post-Class Tasks/ 181

Project Work~/ 183

Unit 14

[nversion




)
e R R
4 Pre-Class Reading/ 184
15.1 Defining ellipsis/ 184
15.2 Grammatical ellipsis/ 185
Unit 15 15.3 Rhetorical ellipsis/ 187

Mlipsis and Substitution

15.4 Substitution/ 188
In-Class Activities/ 189
Post-Class Tasks/ 192
Project Work/ 196

M

Pre-Class Reading/ 197

16.1 Defining cohesion/ 197

16.2 Types of cohesive devices/ 198
Unit 16 P

Cohesion in frglish Texts

16.3 Choice of cohesive devices/ 202
In-Class Activities/ 203

Post-Class Tasks/ 206

Project Work/ 209

References/ 210
Glossary/ 213




1

ey

,,,,‘,,U,.n,i.tu.LMEx;l,imimxic“mbgmhgmmm”nﬁ ...... “

Preliminaries about
Grammar

Unitl/

R

Pre-Class Reading

This unit addresses some basic issues concerning grammar and its learning. It
defines grammar in various ways, exhibits ‘a variety of knowledge about grammar, and
discusses an array of abilities regarding the use of grammar.

1.1 La% and its grammar

Virtually all natural languages known to us are properly organized. Particularly,

there are sets of rules for their users to follow when making sentences. These rules
constitute what we term “ grammar”. Violations of the grammatical rules will result in
ill-formedness or ungrammaticality.

When the grammar of a given language becomes the object of study for linguists, it
may find itself in two distinct versions. One is basically prescriptive; i.e. grammarians
stipulate the correct usages of the language and reject ungrammatical sentences (e.g. The
sentence “ There is two books on the table” is wrong). The other is basically descriptive;
l.e. grammarians merely present an objective picture of how people actually construct
sentences in the language. A further version of grammar is rather complicated: it seeks to
capture the universal grammatical properties that all natural languages share and that
enable children to learn their native languages with amazing fad]ity and speed.

1.2 Grammatical knowle,dg?_ v

All language users seem to possess more or less knowledge about the grammar of the
language(s) they know. Such knowledge can be explicit or implidt. Ordinary people
generally have implicit knowledge about the grammar of their native language, while
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second language learners command some amount of explicit knowledge about the foreign
language. People including learners differ in the amount of grammatical knowledge at
their disposal.

Grammatical knowledge functions in the production of grammatical sentences and the
making of grammatical judgments. Good speakers of English know that in the following
pair of sentences,

(1) a. Jack the table gives.

b. Jack found some jokes on the Internet.
(1a) is ungrammatical and (1b) is ambiguous (i.e. having two or more interpretations).

They also know that (2a) and (2b) communicate basically the same information:

(2) a. Jack murdered Joan.

b. Joan was murdered by Jack.

With proper grammatical knowledge of English, one can theoretically extend a
sentence as long as they want to, as partly shown below.

(3) Jack visited Joan’s brother’s wife's mother’s father’s cousin’s friend’s store.

Last but not least, a grammatically competent speaker of English can construct and

understand new sentences never heard or written before.

1.3 Grammatical competence

An English learner may have a large store of grammatical knowledge but is not
competent enough to make use of the knowledge to effectively express themselves. By
contrast, grammatically competent language users can put their grammatical knowledge to
rich, varied, and vigorous use. Good advertisements often take advantage of grammar even
to the point of being ungrammatical, as in McDonald’s slogan “1’m lovin’ it” (verbs like
“love” generally do not have the progressive aspect).

Thus, we should not only acquire grammatical knowledge but also develop our
grammatical competence, which may indude the following aspects:

a. the ability to judge whether a sentence is grammatical or not;

b. the ability to judge whether the form or complexity of a sentence fits the context or
situation (e.g. “Please be seated” is not appropriate to be addressed to a dose
friend); ,

c. the ability to discariminate sentences that are structurally similar on the surface but

different in internal structure (e.g. “Jack is easy to please” and “Jack is eager to
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please” are such a pair);

d. the ability to discriminate sentences that are similar in meaning but different in
communicative effect (e.g. “I’m familiar with Jack” and “Jack is familiar to me”
are such a pair);

e. the ability to communicate nuances of meaning, atitude or emotion by deploying
suitable structures or categories like inversion or modality (e.g. the sentence “I
wondered if you could lend me some money” conveys politeness to the addressee

while serving as a form of request).

1.4 Learning English grammar

To many Chinese learners of English, grammar is boring, if not formidable. After
all, learning numerous rules by heart can never be enchanting.

A more benefical approach to the study of English grammar is perhaps to see it as a
body of resources for communication rather than as an assortment of abstract rules. Take
the subjunctive mood for example. It is boring just to memorize the related formulas.
However, if we associate them with their users’ intention, expectation, atttude, etc., they
become more meaningful. Hence, we know a sentence like “If you had departed earlier,
you could have arrived on time” is not merely a statement about the supposed situation,
but also an expression of some mild criticism.

Also, it pays to learn grammar in its communicative context. Chinese students use a
lot of inverted sentences when they write argumentation. However, more often than not,
there is no need to do so in the context involved. There must be an increment of reasoning
and force prior to the point of emphasis. Also, when we learn the modal verbs, it helps
immensely to know some contextual factors relevant to their use, namely “who use them to
whom when doing what”.

There are a lot of factors that prevent Chinese students from properly learning and
using English grammar. Abowe all, their knowledge of Chinese grammar is a constant
interference. It i1s all too natural, though undesirable, that one fails to mark the subject-
predicate agreement in number because there is no corresponding rule in Chinese.
Sometimes, they borrow Chinese structures when making English sentences, resulting in
negative transfers. A case in point is the ungrammatical pattern “ THERE BE SB.

DO STH.” (Like “There are few people know the’story”). Another factor that troubles
Chinese students is that some English structures, apparently similar, are essentially
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different. For instance, “ TO DO STH.” and “DOING STH.” can both be used as
the subject; however, they communicate different messages when used that way. Last but
not least, quite many grammatical categories and structures are arbitrary, i.e. incapable of
reasonable explanation. It is, for example, unknown why some modifiers (like “young”)
must be placed before nouns whereas some other modifiers (like “general”) may or even

must be placed after nouns.

" Check your understanding J

Judge whether each of the following statements is TRUE or FALSE.

1. Grammarians definitely know what sentences are grammatical and what sentences
are not.

2. Fach language has its unique grammar that is fundamentally different from those
of other languages.

3. Generally speaking, native speakers are aware of the grammatical rules operating
in the language.

4. The development of grammatical competence is more difficult than the acquisition
of grammatical knowledge. '

In-Class Activities

1. A lot of people induding English teachers deem it unnecessary to offer a course of
English grammar to learners. One argument they have is that illiterate people can
use their native language without having to be taught its grammar.

(1) Do you think the argument is reasonable?

(2) Suppose you are in favor of these people’s opinion. What other reasons can
you offer?

(3) Suppose you are against their view. What counterarguments can you give?

(4) How did your teacher (s) teach grammar? Did you enjoy their classes?
What expectations do you have for this class?
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2. Learning English grammar is by no means easy. Some people ascribe the
difficulty involved to the fact that the English grammar employs a lot of rules that
are not shared by Chinese grammar.

(1) Do you think it reasonable for them to think s0?

(2) Are there any rules shared by English and Chinese?

(3) What other factors do you think make the study of English grammar difficult?

(4) How do you learn the English grammar? Do you have good methods to
share with your classmates?

3. Grammaticality is a relative or fuzzy term. Even among native speakers, there may
be disagreement on the grammaticality of some sentences. Sometimes, therefore,
we use “acceptability” to describe the well-formedness of a sentence. Some
sentences may be more acceptable than others; a sentence may' be more acceptable
to some people than to others. A case in point is the sentence “It’s me” used as
a response to the question “Who is it?” asked to someone knocking at the door.
Some grammarians think the use of “me” is not grammatical.

(1) What do you think should be used instead of “ me” according to these
grammarians?
(2) Do you know of any other controversial structures in English?

4. Sentences used in public places are not always strictly correct. Look at the
following public notices:

To hiwip us e

Preserve art an
artifacts for f.utnré-f‘
generations,




