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To the teacher

Active Listening, Second Edition is a fully updated
and revised edition of the popular three-level
listening series for adult and young adult learners of
North American English. Each level offers students
16 engaging, task-based units, each built around a

ABOUT THE BOOK

The book includes 16 core units and four expansion
units. Each core unit has four parts: Warming up,
two main Listening tasks, and Your turn to talk,

a speaking activity for pairs or small groups. The

topic, function, or al theme. G ded in
the theory that learners are more successful listeners
when they activate their prior knowledge of a topic,
the series gives students a frame of reference to make
predictions about what they will hear. Through a
careful balance of activities, students learn to listen

, and to listen and

for main ideas, to listen for details.

make inferences.

Active Listening, Second Edition Level 3 is intended
for intermediate to high-intermediate students. It
can be used as a lmm text for listening classes or as
a component in 2 OF inte; I-skills

The second edition differs from the first in a
number of ways. In recent years, there has been

a greater on the role of vocabulary and
pronunciation in the field of second language
acquisition. To reflect this emphasis, the second
edition provides a more refined vocabulary syllabus
and a more extensive preview of words. The final
section of each unit has lso been expzmdcd to
provide a full-page sp
pronunciation practice. In addition, the Listening
tasks in each unit have been expanded. Students
listen to the same input twice, each time listening

for a different purpose and focusing on a listening
skill appropriate for that purpose. Other changes in
the second edition include the systematic integration
of cultural information. Most units contain intcresting
cultural information in the Listening tasks, and a
new, two-page Expansion unit containing cultural
information about a country or region of the world
and an authentic student interview, has been added
after every four units to review and extend the
language and topics of the previous units. Each unit
also has a Self-study page, accompanied by an audio
CD, that can be used for self-study or homework.

To the teacher

four Exp units present cultural information
related to the unit themes. In addition, there is

an introductory lesson called Before you begin.
This lesson introduces students to helpful learning
strategies and types of listening.

The units can be taught in the order presented or
out of sequence to follow the themes of the class

or another book it is supplementing. In general,

the tasks in the second half of the book are more
challenging than those in the first, and language
from earlier units is recycled as the book progresses.

Unit organization

Each unit begins with an activity called Warming
up. This activity, usually done in pairs, serves

two purposes: It reminds students of what they
already know about the topic, and it previews
common vocabulary used in the unit. When they
do the Warming up activity, students use their prior
knowledge, or “schema,” about the topic, vocabulary,
and structures, as well as learn new vocabulary and
phrases rh.n are connected to the theme of the unit.
The combination of the two hes makes the
Listening tasks that follow easier.

Listening task 1 and Listening task 2 are the major
listening exercises. Each task has two parts. The
students work with the same input in both parts of
the task, but they listen for different reasons each
time. The tasks are balanced to include a variety

of listening skills, which are identified in a box to
the left of each listening exercise. Because Active
Listening features a task-based approach, students
should do the activities as they listen, rather than
wait until they have finished listening to a
particular segment.




Your turn to talk, the final section of each unit,

is a short, fluency-oriented speaking task done in
pairs or small groups. First, students prepare for the
speaking activity by gathering ideas and thinking
about the topic. Next, they practice a pronunciation
point. Finally, they speak to their classmates as they
exchange information or opinions.

The two-page Expansion unit after every four units
features listening activities that provide general
cultural information about a country or region of the
world and an authentic interview with a person from
that place. The tasks focus on the same listening
skills as the core units and recycle the themes and
topics of the preceding four units.

The Self-study page reviews language, vocabulary,
and themes from the unit and provides
personalization exercises. It can be used for
homework or for additional listening practice

in class.

Hints and techniques

» Be sure to do the Warming up section for cach
unit. This preview can help students develop
useful learning strategies. It also helps students
to be more successful listeners, which, in turn,
motivates and encourages them.

Try to play a particular segment only one or two
times. If students are still having difficulty,

try telling them the answers. Then play the audio
again and let them experience understanding what
they heard previously.

If some students find listening very difficult, have
them do the task in pairs, helping cach other as
necessary. The Teacher’s Manual, described in the
box in the next column, contains additional ideas.

Some students may not be used to active learning.
Those students may be confused by your
instructions, since they are used to a more passive
role. Explaining activities verbally is usually the
least effective way to give instructions. It is better
to demonstrate. For example, read the instructions
as briefly as possible (e.g., “Listen. Number the

pictures.”). Then play the first part of the audio
program. Stop the recording and elicit the correct

answer from the students. Those who weren't sure

what to do will quickly understand. The same
techniques work for Warming up and Your turn
to talk. Lead one pair or group through the first
step of the task. As the other students watch, they
will quickly sec what they are supposed to do.

Active Listening, Second Edition Level 3 is
accompanied by a Teacher’s Manual that
contains step-by-step teaching notes with key
words highlighted, optional speaking activities
and listening strategies, photocopiable unit
quizzes for each Student’s Book unit, and two
complete photocopiable tests with audio CD.

HOW STUDENTS LEARN TO LISTEN
Many students find listening to be one of the most
difficult skills in English. The following explains
some of the ideas incorporated into the book

to make students become more effective listeners.
Active Listening, Second Edition Level 3 is designed
to help students make real and rapid progress.
Recent research into teaching listening and its
related receptive skill, reading, has given insights
into how successful students learn foreign or
second languages.

Bottom-up vs. top-down processing:

a brick-wall analogy

To understand what our students are going through
as they learn to listen or read, consider the “bottom-
up vs. top-down processing” distinction. The
distinction is based on the ways students process
and attempt to understand what they read or hear.
With bottom-up processing, students start with the
component parts: words, grammar, and the like.
Top-down processing is the opposi lents start
from their background knowledge.

This might be better understood by means of a
metaphor. Imagine a brick wall. If you are standing
at the bottom looking at the wall brick by brick, you
can easily see the details. It is difficult, however, to

To the teacher
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get an overall view of the wall. And, if you come to a

experience; our students bring with them a wealth of

1 knowledge on many topics. These three

missing brick (e.g., an word or unfamili
structure), you're stuck. If, on the other hand, you're
sitting on the top of the wall, you can casily sce the
landscape. Of course, because of distance, you'll miss
some details.

strengths - vocabulary, grammar, and life experience
— can be the tools for effective listening.

The Warming up activities in Active Listening build
on those strengths. By doing active, meaningful

Students, particularly those with years of “cl
English” but little experience in really using the
language, try to listen from the “bottom up.”

They attempt to piece the meaning together,

word by word. It is difficult for us, as native and
advanced non-native English users, to experience
what students go through. However, try reading the
following from right to left.

word one ,slowly English process you When
to easy is it ,now doing are you as ,time a at
word individual each of meaning the catch
understand to difficult very is it ,However
.passage the of meaning overall the

You were probably able to understand the paragraph:

When you process English slowly, one word
at a time, as you are doing now, it is easy to
catch the meaning of each individual word.
However, it is very difficult to understand
the overall meaning of the passage.

While reading, however, it is likely you felt the
frustration of bottom-up processing; you had

to get each individual part before you could make
sense of it. This is similar to what our students
experience — and they’re having to wrestle the
meaning in a foreign language. Of course, this is
an ineffective way to listen since it takes too long.
While students are still trying to make sense of
what has been said, the speaker keeps going. The
students get lost.

Although their processing strategy makes listening
difficult, students do come to class with certain
strengths. From their years of English study, most
have a relatively large, if passive, vocabulary. They
also often have a solid receptive knowledge of English
grammar. We shouldn’t neglect the years of life

To the teacher,

I tasks, students i bottom-up and
top-down processing. They start from meaning,
but, in the process of doing the task, use vocabulary
and structures (grammar) connected with the

task, topic, or function. The result is an integrated
listening strategy.

§ vop-down

" -up

Types of listening

A second factor that is essential in creating effective
listeners is exposing them to a variety of types of
listening. Many students have only had experience
with listening for literal comprehension. While
listening for details, or specific information, is an
important skill, it represents only one type. We
have attempted to reach a balance in the book in
order to give students experience with — and an
understanding of - listening for the main idea, or
gist, and listening and making inferences. Students
usually are quick to understand the idea of listening
for the main idea. They can easily imagine having to
catch the general meaning of something they hear.
Inference - listening “between the lines™ - can be
more difficult. We need to remember listening is
actually very complex.

Remember that although listeners need practice in
listening, they also need more: They need to learn
how to listen. They need different types of listening



strategies and tasks. They need to learn to preview.
Our students need exposure to it all. When students
get the exposure they need, they build their listening
skills. They become active listeners.

Listening training tips
These are techniques you can use with your students
so they become better listeners.

Listen in pairs. People usually think of listening as
a solo skill - students do it alone even if they are in
a room with lots of other learners. If a listening
segment is challenging, try having students do the
task in pairs. Each pair uses only one book. That
way, learners help each other by pointing out what
they understood rather than worrying about

what they missed.

Do something physical. If a particular listening
segment is very difficult, pick a specific item (colors,
place names, dates, etc.) that occurs four to eight
times. Have students close their books. Then play
the audio program. Have students do a physical
action, such as tapping their desks or raising their
hand each time they hear the target item. The task
is focused enough that most learners can accomplish
it. The physical action gives immediate feedback
and support to learners who missed it on the

audio program.

Choose an appropriate level of support. After
students have heard a segment, check it as a group.
Write the answers on the board. Then play the audio
program again. Learners choose their own level of
support. Those who basically understood close their
eyes and imagine the conversations. Those who
understood some look at their books and try to hear
the items mentioned. Those who found it quite
challenging should watch you. As you play the audio
program, point to the information on the board just
before it is mentioned.

Listen a month later. If your students found a
particular segment very challenging, go back after

a month or two and play it again. They will usually
find it much easier than when they heard it the first
time. It helps students see their own progress.

Do not look at the audioscript. Generally, don’t
give students the audioscript. It reinforces word and
sentence-level (bottom-up) processing and reinforces
the myth that learners can’t understand meaning
without catching everything they hear.

Steven Brown
Dorolyn Smith

To the teacher
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Before you begin

Overview

Getting ready to
listen and learn

Jd1 Jedg: fiction; and

This preliminary unit introduces students to the

of using b

listening for a purpose. Students learn how to use these skills and strategies to become bemr listeners. They first
read a letter from the authors about how to be an effective listener. Then in the Listening tasks, they practice the
new listening strategies as they use their background knowledge to predict what they will hear, and then listen to
people asking for information about an apartment for rent and making weekend plans.

iy From the people who wrote this book 10-15 minutes
Listening task 1 A Reasons for listening ;
What do you need to know? | B Listen 20-25 minutes
A Thinking about what you already know
Listening task 2 B Predicting z
What do you already know? | C Thinking about what you already know 20=25iminubes
D Listen
:
[ page2 |

Getting ready to listen and learn

. Explain to students that this letter, from the
people who wrote this book, is about how to be a
berter listener.

~

Read the letter aloud as students read along silently.
For lower-level classes, pause after each paragraph
to give students time to think about the meaning.

v

Stop reading after the sentence Write the questions
you need to ask. Then divide the class into pairs
and give students five minutes to write three
more questions.

Bl

When pairs have finished writing their questions,
read the next two sentences: What is the most
important question for you? Check it. Have students
put a check mark next to the question that is most
important to them personally. Answers will vary
from student to student.

©w

. Combine pairs to make groups of four and have
students compare the questions they wrote.
Alternatively, ask for volunteers to call out their
questions. Write the questions on the board.

Before you begin Getting ready to fisten and learn

Possible answers

» What kinds of classes are available?

* How many students are there in each class?
* How much do the classes cost?

S

. Ask for a volunteer to read the rest of the letter
aloud for the class.

PT R

Successful listening

At the beginning of the course, it is helpful to

highlight ideas that will help students be more

successful throughout the course.

After students have read the letter on page 2 of the

Student’s Book, have them work in pairs to identify

the most important ideas in the letter:

» Think about your task. Why are you listening?
What do you need to know?

* Be active when you listen.

* Help your partners. Listen to their ideas.

* When you don't understand, ask.

Alternatively, have students close their books and

try to say the main ideas. Tell them that they don't

have to use the same words as in the letter; rather,

they can use their own words. This exercise can

also be done in the students’ first language.




To wrap up, ask students to share any additional
ideas they have for making their experience in
the course positive and successful. Elicit ideas and
list them on a poster to keep in the classroom for
students’ reference.

| page3 |
Listening task 1
What do you need to know?

Additional vocabulary from the audio script

real estate: property in the form of land or buildings
current tenant: the person living there now

Note

* The exercises on page 3 are designed to activate
students’ schema. They ask students to predict what
they will hear and to suggest reasons people might
ask specific questions.

A Reasons for listening

1. Give students time to look at the ad. Tell them that
they are going to hear various people calling to
ask for information about the apartment, but first
they need to think about the specific questions the
people might ask and their reasons for asking them.

N}

. Ask for a volunteer to read the example question
and reason aloud. Then elicit one more example
question and reason from the class. (See possible
answers in step 3.)

[

. Divide the class into pairs and give students time to
write three more questions and reasons. Point out
to students that the purpose of this exercise is to ger
them thinking about the different reasons they may
have for listening.

Possible answers

* How much is the rent? (The person doesn’t have
much money.)

* Does the building have an elevator? (The person
doesn't like to climb stairs.)

« Is the apartment sunny? (The person doesn’t like
dark apartments.)

™

To wrap up, ask for volunteers to tell the class
their questions and reasons. The aim here is to
share ideas, so it is not necessary to comment on
students” answers or to correct them at this stage.

B o " Listen rack2)

1. Read the instructions aloud. Make sure students
understand that although the people may ask more
than one question in the conversation, they should
listen for and write the most important question for
cach person’s situation.

o

Play the audio program once or twice. Pause
between items to give students time to complete
their answers. You may want to ask students to
raise their hands when they have finished writing.

3. To check answers, ask for volunteers to write the
correct answers on the board.

Answers

1. Are pets OK? (She has a cat))

2. Where is it located? (He doesn't have a car.)

3. How big is it? (She has a lot of furniture.)

4. Is it quiet? (He works at night)

5. When can I move in? (She starts a new job on
the Sth.)

4. To wrap up, tell students to imagine they are going
to rent an apartment. Ask for volunteers to say what
would be important to them and what questions
they would ask and why.

Culture note

* When renting an apartment in the U.S., one is
usually required to pay a deposit equal to at least one
month’s rent. This will be returned when the tenant
moves out, unless there is damage to the apartment.
If there is some damage, the landlord will keep some
of the deposit to pay for repairs. Pets, especially dogs,
are usually not allowed in apartments, but some
landlords will allow cats. Most landlords also require
that the tenant sign a lease — a contract (usually for
one or two years) that says how much the rent is,
when it is due, and what are the responsibilities of the
landlord and tenant.

[ pages 4-5 ‘

Listening task 2

What do you already know?

A Thinking about what you already know

1. Read the title What do you already know? and the
sentence that follows aloud. Explain that good

listeners use background knowledge — information
they already know - to make listening easier.

Before you begin Getting ready to listen and learn



2. Read the instructions aloud and give students time
to read the e-mail message silently. Answer any
questions about unknown vocabulary.

"

. To help consolidate the information in the e-mail,
have students close their books and ask them to say
what they remember about the e-mail. Ask:

« Why is Erika writing to Ken? (to invite him to
g0 camping)

« Where is Erika going? (Cates National Park)

*» When is she going? (Saturday the 17th)

» Where will they go if it rains? (to the movies)

* What information does Erika ask Ken for?
(directions to the park)

& Predicting

. Read the instructions aloud.

o=

Give students time to look at the pictures and
predict what Ken will tell Erika. For lower-level
classes, write guiding questions on the board,

for example:

What is the best way to get to Cates National Park?
Where is Ken going on the 17th?

Ask for a few volunteers to share their guesses with
the class.

v

€ Thinking about what you already know

1. Tell students to look at page 5. Read the
instructions aloud. Then give students time to read
through the questions and answers silently.

o

Have students work alone or in pairs to do the
exercise. Explain to students that there will be some
questions to which they will not know the answer.
They will listen for the answers when they do
Exercise D.

s

. Check answers by reading each question aloud and
asking students to share their predictions. (Students
should know the answers to questions 2, 3, 4,
and 5, based on the e-mail message and the pictures
on page 4. (See answers with Exercise D.)

D o " Listen (rack 3)
Note

« In the audio program, Erika’s questions are preceded
by a bell tone to provide a signal for students that the
answer will follow. You may want to play the first
section of the audio program to familiarize students
with that tone.

Before you begin. Getting ready tolisten and learn

1. Read the instructions aloud. Play the audio
program. If necessary, pause after cach of Erika’s
questions to give students time to complete
their answers.

2. Check answers with the whole class by reading
questions 1 and 6 and eliciting the answers. For
lower-level classes, play the audio program again so
students can check their answers.

Answers

1. “I'm going to work soon.”

2. “Yes. I went last summer.”

3. “Take Route 5.

4. “Td really like to, but I can’t”
5. “Pm going to a concert.”

6. “That sounds good.”

Optional speaking activity

Listening in English

Hand out a copy of the “Listening in English”

worksheet on page 5 of this Teacher’s Manual to

cach student. Read through the statements with the

class, explaining any new vocabulary.

Give students time to complete Exercise A.

When they finish Exercise A, divide the class

into pairs and have students do Exercise B.

Circulate while students are working to monitor

their progress.

When pairs finish, have them do Exercise C.

To wrap up, ask for a few volunteers to share their

suggestions for Exercise C with the class. Make

a list of the suggestions on the board and discuss

them. Ask:

« Have you tried any of these ideas? If so, how did
they work?

« Which ideas are most useful to you?

Use students’ suggestions to make a list of useful

ways to improve listening. Hand out the list to the

class, or put it on a poster for students to refer to

throughout the course.




