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Unit 1

Previewing

When you preview a document — whether it is in the form of a book or of an article—you
examine it before readingit. You look to see if it is divided up into sections or chapters, ifit hasa
table of contents, an index, a glossary, an introduction or a bibliography. A quick glance at
these will tell you a great deal about most documents, and they will enable you to decide where
to look for information you need.

Another useful pointer is the publisher’s blurb, the short piece of text that appears on the
back of a book or inside the dust jacket, but you should remember that blurbs never say
anything bad about books.

EXERCISES

1

(@)

(b)

The following texts are taken from four different books, all on related subjects Working in
small groups, decide which texts you think belong togcther and be ready to explain your
decisions to other groups in your class.

Four of the six titles below correspond to the texts you have classified in exercise 1. Say which
title you think corresponds to which text:

1 A Parent’s Guide to Education Barry Taylor

2 Considering Children David Gribble

3 A Generation of Schooling Harry Judge

4 The Sociology of Education P W Musgrave

5 Linking Home and School Maurice Craft, John Raynor and Louis Cohen (Editors)
6 The Effective Teacher Editor: Alan Paisey

In groups, discuss how you arrived at your decisions.

The first question a potential reader will ask himself about any book is ‘What is this book
about? and the title should tell him. It is a choice made by the author or editor that defines the
scope of the material included in the book. It excludes certain possibilities at once. Let us look at
what is implied by the title of one of these books: The Sociology of Education. Cross out any of
the topics in the list below that could not be included in this book:

1 The nature of philosophy

2 Note-taking for essay-writing

3 The social origin of the teacher

i e B A S TN 5
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‘Dr Musgrave has done:t. He has produced the first book in England
which can fairly be called a textbook in the Sociology of Education
... [{and] has carned out a difficuit and pioneerng task with care,
skill and very considerable success.” Since £ducation for Teaching
published this review, The Sociofogy of Educanon has become 3
standard textbook on the subject.

tn this new and comptlelely fevised edition, Professor Musgrave
has expanded his text 10 take account of much recen research
and the changes. partucularly in the organizatton of the secondary
schools. that have occutfed since the first edibon was publishea in
1965. In addition, the matertal has been reorganized (o give more
emphasis 10 the soCiat influences at wotk an the chifd thatintiuence
educability. New chapters have, therefore, been added concerning
socialhization, the peer group and mass mecia, as well as two ' on
the school and the curnculum The sections on the polticat and
economic tunctions ot education have aiso been much expanaed.

‘A most useful book which will meet the needs of students of the
sociology of education and others who are interested n the fieid.’
Sociological Review

P. W. Musgrave is Professor of the Sociology of Education at
Monash Umversity. He 15 the author of Society and Education in
England since 180Q and the editor of a baok of readings, Saciology.
History and Education.

QOther titles in this series include:

The First Five Years of Life

Atnold Gesell

The An of Teaching

Gilbert Highet

Leatning

Winfred F. Hill

Sociology, History and Education: A Reader
Edited by P.W. Musgrave
Introduction to Educational Psychology
E. Stores

Readings in Educational Psychology
Edited by E. Stones

Since the publication of the Plowden Report over 10 years ago,
there has been much interest among schools, local education
authorities, the social services, parent and community groups,
and teacher-trainers, in the development of closer home-
school Links. This book, first published at the time of Plowden,
and now completely revised for a new, third edition, offers a
uniquely comprehensive and updated review of these
developments.

It contains 25 chapters, the majorty wrtten specially for this
revision, and the remainder have been updated. In addition to
contnbutions on the practice of home-school relations
(including the special needs of ethnic minonties), there are
sections on the broader social and political context and on
theoretical perspectives, and a much expanded review of
wellare aspects, including chapters on the educational wellaze
service, counselling, school social work, patterns of organisa-
tion, and the overlapping viewpoints of education and social
wark.

Contributors include leading Bntish exponentsin thelield, and
as the most inclusive survey of current practice available, this
book will continue to be a standard fext in the subject.
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Introduction

Sodiology is a social science. This implies that sociology is an attempt
to build up a set of logical and consistent theories about the socicty
in which we live. Its subject matter includes the igsg't_\gi,ons which
mark our society; such are the family, the class system and the
economy. One important institution in a modern sodety is the
educational system. The increasing concern with education has led
to a specialism within the larger field of sociology which deals with
the sociology of education. In.this braach of the subject a study is
made of the relatonship between education and society as a whole.
This bock in an introduction to this specialized field and, since it
is intended for British readers, it will mainly be concerned with
Conditens A Britain, though comparative examples from other
countries are useful for indjcating more clearly what is happening in
this country.

A science should contain no prejudice; Therefore, polemics must
be avoided, though very often decisions on educational policy are the
very stuff of politics. On the whole we shall be concerned with means
and not ends, but sometimes we shall be brought to the point beyond
which a sociologist can no longer go without taking up 2 moral
position. This must and will be made clear. All teachers should
realize when they are arguing from evidence and when their position
is based on political or other beliefs.

There are two parts to our subject ~ socicty and education. To
understand the sociology of education ghe student must learn some-
thing both of sociology, itself and g&giuafkog. Sociology often, but
not always, demandsstatistics to demoustrate a truth, to indicate an
order of magnitude, to mak= a point clear.” These figures are not to
be learnt parfotwise nor are they to be feared. They are only used
where essential to the argument. Technical terms are used sparsely
and are shown in italics on first use, being defined in the text e
same point. Footnotes have also been kept to a minimum. After
each chapter there is a reading list to which referenges are made in
the text by adding the date of publication to the author’s name,
Whenever a book exists in the Penguin or Pelican editions, this has
been indicated. i

The book has been divided into threg pasts. The first concentrates
&pog, the way in which children betome &en}bm of soGiety. This'
process (Chafter 2) takes place 10  great extent undet thre influence
of their families (Chapter 3); though there are marked differences in
the ways in which they develop according to the social class from
which they come (Chapter 4). When considering the influence of the
family and of social class some basic general sociology has been
included upon which a sound sociology of education can be built.
Finally, in the first part of M‘m’&'chaptm analyse the main
influences on the devclopment of thechild: of the school (Chapter ),
the group of friends with whom he mixes (Chapter 6) and the mass
media (Chapter 7). -

In the second part the position of teachers in the schools is con-
sidered on the grounds that teachers who bave thoroughly examined
the forces at work on themselves will be more ive in their
vocation. Four facets of the teacher’s position are examined. A
tAcher is a member of a profession (Chapter 8). He serves in a
school where he is at the centre of a complex web of forces sehich act

. upon him both from outside and from inside the school (Chapter 9).
Before continuing the examination of the teacher there is a considera-
tion of what he teaches, namely of the curriculum (Chapter 10). Next
the individual teacher’s position in the classroom is examined; here
heis the representativetothe childrenof the aims implicit in the British
educational system, and he is part of 2 definite socal system together
with the chidren in his class (Chapter 11). Finally, an attempt is
made to answer the fascioating question, what does teaching do to
the teacher (Chapter 12)?

The final part examines the relationship of the contemporary
Bridsh educidonal system with other sodial institutions. The main
copcern hert is with the schools, though higher education and other
forms of education are mentioned. The functions of education in
relation to certain important fields are analysed. An attempt is made
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to answer four questions. What part does education play in the
balance between stability and change (Chapter 14), in maintaining

'a democratic political system (Chapter 15), in ensuring the full use of

the talented people in our sodety (Chapter 16) and, finally, in
supplying trained maapower to the economic system (Chapter 17)?

Though much work bas now been done in this field there are sull
areas where the research that the topics warrant has not been done.
An introductory textbook should avoid controversy and, therefore,
an indication is given where facts are sparse. But 8 reasonably
uncontroversial parrative has always been provided on the grounds
that it is of overriding importance to give teachers and all others
interested in education the analytical framework within which to
view children, schools and teachers.

Introduction

A. Paisey

Every teacher seeks to be effective. The desire to be effective springs
partly from the teacher’s professional commitment to the best possible
education of children and young people and partly from the need to face
the demanding task of organizing and managing the school in which this
education takes place. Every teacher can find room for improvement in
both the instructional and the managerial aspects of his or her work.
Change and innovation in the teacher’s job or conditions of service
compel adaption and may lead to a redefinition of effectiveness. Even
those teachers whose magic touch seems to defy analysis and emulation,
and seems to be more the gift of nature than the result of effort, need to
reconsider the grounds and dimensions of their effectiveness from time
to time.

Teachers in positions of authority need to reconsider whether they are
motivating their staff towards effective work. Within the school

community, effective teachers are prominent and highly valued.
Consider the following discussion:

The school concerned was facing a decline in pupil numbers. In a
conversation between a senior adviser from the local education authority
and its newly-appointed head, the latier was complaining bitterly about
staffing levels. The dialogue then proceeded like this:

Adviser  Which would you rather have, a teaching staff at the level of
numbers which you want, or something a little less than that
if every teacher you actually had was effective ~ supposing
you couldn’t have both?

Head Of course I would prefer the second option -~ but how is a
teacher to know what being etfective is and how to become
effective? And do / know that a teacher is effect:ve or not?

These are questions which are constantly asked in one form or another
throughout the field of education.

This book discusses the concept of effectiveness in organizations; it 1s
particularly concerned with major variables of effectiveness in teaching
and how teachers can become effecuve.

Firstly etfectiveness is a umvcersal phenomencn. Everyone wants to be
effective in a chosen sphere of activity. Some pecple are denied. the
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Introduction

The main purpose of this book is to enable parents to find their way around
the educanion service well enough to know what it provides, which ques-
tions to ask about it, 1ntd of whom. And parents are not the only people with
a need for answers. Their teenage offspring wncreasingly have views of their
own as to which course they wish to follow, and in what kind of school or
college to follow it. For example, the basis of many a family disagreement
centres on whether asixteen-year-old shouid stay on at schooi into the sixth
form, usually the parents’ preference, or move to a college of further
education where the presumed ‘freer’ and more ‘adult’ atmosphere hasmore
appeal to the young. Alternatively, a disagreement may be caused by parents
preferring to transfer their sixteen-vear-old from the private sector to a
sixth-{orm college. Such debates must benefit from including all the options
on offer.

Thereis also a wider constituency with an interest in educdtion - and we
all, as ratepayers, should have such an intetest. The professionals - teachers,
lecturers, administrators, school helpers, and so on - often have little
understanding of how the service operates outside their own spheres; the
service ts notoriously compartmentalised, to its own detriment and to that
of the people within it. If full-time paid people find it difficult to come 10
grips with the complexities, how much more must this be true of the vast
band of unpaid workers, many, like elected Councillors and school gov-
ernors, with substantial managerial responsibilities.

Education is hardly ever out of the news, but that is not to say that the
newspapers, television and radio between them provide us with the oppor-
tunity to be well informed. Much news, at both local and national level, is
related, inevitably, to a particular *human interest’ story, and that may give
us little wnsight into what individual schools or. colleges are really like.
Reports of 1 headmaster being at odds with boys wearing ear-rings and girls

with dyed hair should not imply that the school is in a state of perpetual
anarchy.

L11VKD rReraLL

Linking Home and School, first published at the time of the Plowden Report
in 1967, has been completely revised for this third edition. Of the twenty-
five chapters it now includes, two have been reprinted from the second
edition, eighteen have been specially written for this revision, and ail the
remainder have been brought up to date. As before, each of the contributors
is a specialist, and most have published authoritatively in their respective
fields.

The book has been extended and restructured to take account of new
developments in both theory and practice. A central assumption of both the
previous editions, for example, was that many children, and particularly
those from working-class homes and those in inner-urban areas, are ‘de-
prived’ materially or culturally, and that schools must compensate for these
deficiencies through the development of closer home-school links. In recent
years, this view has been heavily criticized from a variety of points of view.
Some have argued that the reiatively modest short-term benefits of compen-
satory programmes suggest that we need to look to the home rather than to
the school, if we are 10 make any real headway in overcoming educational
disadvantage. This is a broadside, for it implies that the focus should be on
employment, housing, and the whole spectrum of existing social priorities,
and that tinkering is futile. A less exueme view has proposed that the
regional allocation of educational resources is where our scale of priorities
and the distribution of power really counts, and that intervention should be
made at this point. Others have argued a less *macro’ and more ‘micro’ view.
It is the school , they suggest, which is the crucial agency, both in the way it
defines what is acceptable language, behaviour, and knowledge, and in the
way it groups children or uses other more subtle means of engendering
differential responses; for all such strategies lead to the designation of many
working-class (or ethnic minority) children as cducationally inept. To use
compensatory devices such as PTAs, home visiting, or counselling is to
blame the victim, it is claimed. Ken Roberts (Chapter 3)and Jack Demaine

(Chapter 7) each offer echoes of a number of these recent debates on
educability.

R T T



Foreword

A. Paisey

This book is intended to appeal to practising teachers and those
sonnected with teaching and schools generally. References and
ltustrative material have been drawn from both the primary and
scvondary sectors. The text often refers explicitly toboth sexes of ieacher
but where the generic word ‘he’ or *his’ is used it stands for both sexe:
viewed av all umes in equal esteem. The word ‘pupil® is preferred
throughout for young peoplie at school from age five onwards, and should
Le¢ taken to include those for whom the word ‘student’ is morc
appropriate or more commonly used at the upper end of the age range. It
1. ~ubstituted for the word ‘student’ which applies to all young people at

«nool in American countries. Two notable abbreviations are used: LEA
~iands for local education authority, and DES for the Department o:

" F'hanksare due o all the authors who spared time from their busy hve
i «Tite contributions to this book.,

“vhe publishers and editor would also like to thank the following foc
permission 10 use copyright material: jossey-Bass, Inc. for Fig. 11.2 ‘A
mudel of professional development for teachers’ taken from Contnuing
Jwarming i the Professions, © C. O. Houle 1980; and the Manpowe:
Services Commission for Fig. 3.1 ‘A framework for viewing manageria
eifectiveness’ taken from Perspectives in Manogenal Effectiveness.
¢ M. B. Brodie and R. D. Bennent 1979,

Preface to the Second Edition

Since 1965 when this book first weat to press the reorganization of
secondary education on a comprehensive basis has continued and the
results of puch new research have been published. I have taken
sccount of both the structural changes and the new findings in this
second edition in order that it may continue to serve as an introduc-
tion to this pare of sociology for intending teachers. At the same time
1 bave taken the opportunity of making some alteratons suggested
by various critics and by my own changing views of the whole field
of sociology. Put briefly, the results of this rewriting are that Part I
now focuses on the position of the child in sociery; much of the
penenal introductory sociology that was included in the fisst edition
has been amitted and chapters have been added on the school, the
peer group and the mass media. Part II consists of the former Part
111 and desls with the sociology of the school; there is one new chap-
ter here on the curriculum. The former Part II now forms Part 11T
and this cqusideration of the social functions of education has been
changed lemst of all.

I wish to add to the former list of acknowledgements: The staff
and studenyts of the Department of Sociology in the University of
Aberdeen during the period 19659, who made mea rather better
sociologist. The staff and students of the Faculty of Educatien in
Monash University during 1970~1 who reminded me that 1 was
also an educationist. My secretary, Mrs C. Stuart, who amongst
cther skills converts odd drafts into neat typescript.

Monash University, Melbourne, 1971 PWM
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ArPENDIX 1 Glossary
SUBJECT INDEX

Re:erences in italics are 1o other glossary
eri oy

Ass ciatwon of County Councils (acc)

- aresentanve body of the County
‘ot England and Wales with,
the exception of fwo
controlled Councils (Avon and
ire. Negotiates on educationai
~arncularly the finanaing oi the
. with ceneral government,

Assvsnion of Meuopolitan Authontics

_aunterpaet of the Assocration of

i1 ¢ csencals i respect of Metropolitan
ouneils which administer the
murbations.

Burainam Commitice

. iating body for teachers’ and
+ alaties, composed of
tives of the Assaciations of
amcils and Metropoiitan
1 vs ond the teachers’ umons.

B ness and Techmaan Education Counait

wi e

i .oie tar 3 wide range of

11 admimsteanve, clerical and

il and part-ume courses —

L and catenng, Jor Instanee —

e -ncatonally based quahbcatons
vento G F O and Mleves.

< ok Pre-Vncavional
RS

rexa agian 1o be tainen at

N ceats ab agde et ane year ot

it i 2 S MRS A ¢ e

study and, probably, after work experience
by those who wish to stay on full ime at
school or college but who are unable or
unwilling to attempt GCE A-levels,

Certificate of Secondary Education (Cs€)
Qualifications attaned by pupils who pass
the examinations in individual subjects
normally at sixteen years of age, that is, at
the end of statutory schooling. CSE was
inroduced as an alternanive to GCE O-level
and intended for the less able pupils. There
is some overlap berween the two
examinations: Grade tin any subjectis
equivalent 1o an O level pass in status.
Grades 11 to Iv ate of a somewhat lesser
stndard, assumed to be that achievable by
pupils of middling abibity; these grades are
accepted for entry ta a wide range of City
and Guilds and BTEC vocational courses.
Giade v1s 'unclassified’ these is no*fal®
designanion as such.

Chief Education Officer (CEO)

Each focal education authority it requiced
by law to appoint a chief educanion otficer
as the pard head of us service. CEOs are
usually former teachers who have wide
expenence of educanonal administration.

City and Guilds of London Institute (C & G)
Prowvides full- and part-ume vocatonal
caurses mastly at 3 more elementary level
than #T£C. Enjoys a worldwide reputation
and is much used overseas.

Counctl of Lozal Educanon Authonues
CLEA)

Apnntbody fotmed by the Associutions
o) Coungy Councris and Metropolitan

Accounubility, 35, (See also Parental
involvement, Parent-governor
movement) -

Advisory Centre for Education, 102,

Alienation, 14

Albemarle Report on the Youth Service
(1960), 221

Albemarle Report oo the Youth
Employment Service (1965), 337

Asian parents, 188, 278

Association of Directors of Social
Services Report (1978), (Social Work
Services for Children), 372

{Auld) Repon of the Inquiry into
William Tyndale Juaior and Infants
School ILEA (1976), 377

Birthrate, 19-20

British Association of Social Workers
Report (1974), {Report of Working
Party on Social Work in Relation 10
Schools), 341

British Association of Social Workers,
(1979) (Association Document on
Soctal Work and the Education
Sertices), 341

Cambridgeshire Village Colleges, 146,
201

-r

[Eeserwy

Campaign for the Adv
Education, 102, 103, 152

Careers education, 249

Carcers tescher, 330, 331, 337

Careers Officer, 330, 333, 337, 338

Carl Rogers, 246

Case conferences, 249, 322 et seq, 336 et

of State

seq.
Case studies, 235-239
Ceatral Advisory Council for Education
(1954), (Se¢e Early Leaving Report)
Central Advisory Council for Education
{1963), (See Newsom Report)
Central Advisory Council for Education
{1967), (See Plowden Report)
Certificate of Qualification in Social
Work, 227
Children Act 1975, 374
Children and Young Persons Act (1969)
380, 387
Child Guidance Clinic social worker,
235, 330
Child Guidance Service, 330, 354
Clientcentred therapy, 246
Community education
and community school, 45, 85, 146 et
seq, 200~202, 210, 265, 331
and tesching, 21}
Birmingham Experimeat, 262
Coventry Project, 262



(a)

(b)

4 Some attributes influencing peer groups

5 The economics of natural resource depletion
6 Participation in management

7 The status of the individual teacher

8 Teaching chimpanzees to communicate

9 The teacher in the classroom
10 Parental influences

The introduction is another very important part of a book. The terms preface, foreword and
introduction are practically synonyms, and in books where only one introductory section
occurs, it may be called any of these three names. There are also, however, many books which
have two, three or more introductory sections, each with a different name. In such cases, the
preface and/or foreword usually fulfil a rather different function from the section headed
Introduction. Look at the examples in this unit, discuss them in small groups. and try to decide
what the different functions of these texts are. ‘

Now look closely at the introductions in this unit to see how they relate to the titles of the books.

In text K, underline the following words:
education, school, college

| In text L:

home, school, parents
In text I

social, sociology, society, educatidn, educational
In text J (which is incomplete):

teacher, effective

You will have noticed in doing exercise (a) above how the topic is stressed by the repetition of
key words and synonyms. This helps the passage to hold together as a unit. You can test this
again in a slightly different way: in small groups, read sentences from any of the introductions
without telling the other members of the group which one you are reading from. They will then
guess which introductions the sentences come from. .

Choose the best completion to these statements about text I:
1 Sociology is
A mainly concerned with the educational system.
B concerned with the educational system among other systems.
C not really concerned with the educational system.
2 This book tries
A to be objective.
B to take a moral position.
, C to concern itself only with means.
3 Sociology
A ‘depends partly on statistics.
B depends totally on statistics.
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C does not depend at all on statistics.
4 The author uses
A many technical terms in his book.
B no technical terms in his book.
C some technical terms in his book. )
5 The first part of the book is mainly concerned with
A how the child becomes a part of society.
B general sociology. '
C the main influences on the development of the child.
6 The second part of the book is mainly concerned with
A the teacher as a member of a profcssjon.
B the curriculum.
C the position of teachers in schools.
7 The final part of the book is mainly concerned with
A higher cducation.
B the relationship of the system of education in Britain with other social institutions.
C discovering the part education plays in the balance between stability and change.
8 The author’s main concern throughout the book is
A to provide an analytical model within which children. schools and teachers can be
considered.
B to avoid controversy.
C to point out arcas where research needs to be done.

The chart below contains a list of text-types that appear in the four books considered in this
unit. Not every text-type (Preface. Foreword etc) occurs in every book, and some are mutually
exclusive: vou cannot have an integrated index and a split index (author index/subject index) in
the same book. Put ticks in the boxes to show which text-types appear in which books:

Taylor ~ Musgrave Paisley Craft

Blurb

Contents

Acknowledgments

Prefice

Foreword

Introduction

Appendix

Author/Name
Index

Subject Index

Index

1
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(a)

(b)

@

In order to find entries quickly in indexes it is necessary not just to know the order of the letters
in the alphabet, but to be able to locate words at high speed in alphabetically ordered lists. This
can only be achieved by constant practice, through the extensive use of, for example,
dictionaries and encyclopaedias. You can test your efficiency easily in pairs or groups: one
person chooses a word from a dictionary at random, and the other members of the group try to
find it as fast as they can in their own dictionaries.

Integrate thefirst ten items from the Subject Index (text T) with the first ten names in the Author
Index (text P) I

You have now read quite a lot about these books without reading any of the main body of the
text. Remember that this unit has been concerned with previewing, ant1c1patmg thc content of a
book. You should now be able to answer the following questions:

Which of these books would you recommend to:

1 a student interested in studying the effects of social class in education?

2 a parent who was trying to decide which school to send their children to?
3 a teacher who wanted to become a better teacher?

4 asocial worker who wanted to know about how a pupil’s life at home is related to his life at
school? .

(b) Which of these books would you look inif you wanted to find out more about these areas:

1 The relationship between parental income and the child’s achievement at school?
2 Management and administration in schools? ‘

3 The role of the teacher?
4 The needs of ethnic minorities?

5 The effects of the mass media?
6 British public schools?

7 University education?

8 Education and the law?

9 Pre-school and nursery schools?

10 School governors? -



Unit 2

Graphic representation

Graphic representation is what a text /ooks like. The appearance of a document can tell you a
great deal about the document before you even begin to read it. Think about your reactions to
these:

A document in handwriting

A document typed on a typewriter

A document produced on a computer printer

A document printed on cheap paper

A document printed on expensive paper

thn you pick up any of these, you expect certain things of them. Handwriting is ngrmally used
for communicating informal information; for writing letfers or notes, which tend not to be very
hlghly orEEﬁiZéﬂ typed document mighialso be a leiier, but a more formal one; it might also
be a report, a thes1s ora manuscrlpt We normally expect such documents to be more organized
than handwmtten ones, w1tms and clear section divisi igas. As computers and computer
printers become more common, so they gradually produce more and more of the sort of
documents that might previously have been typed but they are also used for producmg lists of
data, which may or may not be clearly organizéd. Printing is an expensive process, and printed
documents are usually organized more carefully than any other. When expensive paper is used,
then even greater care is usually taken. The headings are carefully chosen, the different kinds of
type are selected to show- the dlfference between main headings and sub-headings, and the
whole document is normally organized very clearly, so that its structure can be seen with as little
difficulty as possible.

Documents that have been properly organized usually follow certain rules:

The largest type-size is used for the most general heading (the title). The smallest type-size is
used for the least general, least important part of the document (for example, foot-notes).
Headings in the same size and kind of type are all at the same level of generality (for example, all
the Chapter headings in a book will normally be in the same typeface).

EXERCISES
1 Some headings and diagram labels have been rwﬂn the document that follows. Work

in pairs to decide where each heading or label should go. Consider the size and kind of the
typeface, and compare it with other headings or labels in the document.
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