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Unit 1 GMAT iR RAEE N IXE R IT

1. GMAT %A%

GMAT 24 FifL the Graduate Management Admis-
sion Test, #5F 1954 4%, MW B FRGMAT #iR”, 124% WL+
Fit, RN EEEKRAFSEHSLRNBITe WA H I —
FIEE 7 15 i ) B (aptitude test), GMAT #yH WARTE T A%
B R AL AR, TR R IE BE, BRAE
T 7 R 25 7 T SR LA RO R R B Ay, BDEE BUAING BB 7 el o
TR, GMAT 2 5 Jh — R B RE S MR i, B E KR
BIMUBERLEEEHE, MRSt —S8e MR ER
BUARHE, AR 9 PR E B AL 328 TR

GMAT R EEBWEFEEEUMRENELERZR &
(R GMAC) ZHEE S KRB ET HRAMELE (R ETS) %
IR, it 74 800 £Pr S pet R GMAT HikE K.
WEKFE RGP BIEHLFER GMAT 885, BRI ANEHFEK
FUE ARG, GMAT Rk B8 A (R A Big Bl 2 &, ]
LUBRAMATR AR K R s, ETS EXK K20 4 H B #
GMAT %3, pffEfEL 4.3 A, 6 A 10 B . REH— %4
S, wETEL A.3 A 10 H,6 AN %R A2, 1985 42 10
H, RE LT IK GMAT %R, g ETS N £H & k%, HCH
INGTE A8

2. GMAT REMEAMEBAE

GMAT Afimbik, KERXFAFHERREE, RE 3w
i, GMAT RAIE5 T NS, BT R Y 30 28, #yR
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FRE B BB ) B %A, AN AT,

(1) FiEs Mm% Reading Comprehension (25 ) —f%
Hevt, T H 3 R EH T IZ B SCEH IR, 1) G A T B SR AR OB
1y VL B b3 5 S50 L B LA B IREE T .

(2) ¥ 2N Problem Solving (20 @) ‘EEEWEH &
EREMBFEEWE . BEEEARBER AL PEILA, H
KBRS SR,

(3) IFiEHEM B Critical Reasoning (20 &) EHEHR
B ESVIREERET .

(9 FBFPEN LR Data Sufficiency (25 fH) EREIIR
BREASHERMENE . SHEEEW MR, FHEILEE
BRHER R,

(5) iE%E ) Sentence Correction (25 ) p:ETEmiA%
BREEERENERE. SEE4/MERT, Bl EaRE5m
B, MENZRSERSR, ANRERNP ERER,

EARMD.B), ®)=ZF4BTRIENE, (2, OFHBLIBET
ERFE. AR —r, AL R EA T,

3. GMAT iR R%s 5

(1) ¥R GMAT 3433k, RN NS T A8 i
3R 2 025 53 I, BEARR BB IIFE, HInR
AEBEH R ES— AU RRERER, AR NZERGFERI

(2) GMAT R[EF TOREFL, X4 TOEFL iR %7l LIAE
e N 52 TOEFL R B2 i 485 R GMAT i A —
BREEREDZZWMNE, WD EEEA RN, ER
AR AEE L TR E L aimes.

(3) ERILTHLSZEE Y, BWEF—DWHRIF. HE
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ETS ¥ A Bk BA%EE, REMAENE, BB uBHHER
S, PR, 24 AN B2 R 42 1,

(4) GMAT SREUF #0408, RS LMRA B 48, Hifesk
B, BTS &ps mBE M SRR — TR, EE, M
LR FREAR, RERSRE RO, TRAE LY
5, Bk, GMAT Rk % B IFA %80, WEMEOK”, #EK
Pegp IR, LR EMIE AR, UIREE SRR
T, H—RE, EAATEST M.

(5) GMAT R E T H— bl W4 ko RIBEE, BIGS
200 4%, 5 #5450 800 4%, — i3k, RAEH ABE 700 4L B
Bi4FER 250 43 DU I0AG4Y. 500 437245 Beks, AR ER/E 600 43
MUERSE —BataR R B A RE S, BAIRETEIUR
WA, BETUE B2 ET M.

(6) GMAT iR #i47% fp 5 TOEFL %A1 GRE % 7
HAMR, %4 TR E R L R R,

(7) AU 4P Bl GMAT g, AT AR AE R L
EPIEAEE AR, B A RERYSE AREH RS L
TR — R EEL T T RP, L 5 S HE A BTS B,
75 R AR

4, GMAT BB AEM A2

— ik, GMAT RREAREIG 3 RIEEL, SHE
¥7z 500 % 550 ) 2: 47, K T~9 MR, it 25 4, Wad 30 434
M58 BEROUR SRR £ W E R, HREER RS
ARIGEREME T WBNREERT, AP RTE A, &
2 WE LRI AR S BRF EER FH R
B UL WURIASE . WREME, JLTEENZEPHEE ] B
WEZA. TEEESEENEERSEFEMHEL, XK
BRI LS EERmNrEtlatst, KRTiEW, R
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IR PR EE B E, kiR RS, RURSHTEDE,
EREB R BRI BB,

GMAT B (23 MR I RS PHR A BT 6 K 2K[R .

(L BEXERERL. ENSEEHATHRRAEN.

1) Which of the following is the main point of the.

passage? ‘

2) The primary purpose of the passage is te...

3) The author is primarily concerned with...

4) Which of the following titles best describes the con-.

tent of tho passage?

5 e 7 2 HEIR SOP AR B A LA B E o B
L B, SRS H iR

(2) ®FCPHRERIBE. LK ERXLITIRAEX.

1) The author mentions which of the following.

2) According to the author, ...

3) The author provides information that would answer

which of the following questions.

XIS R L B RIS AR R M S /AR, AKX
MSCH BB R, W B A KA R R MR E B EE T .
% e AR AT 40 I B2, BB T O AR O v R PR,

(3) REXEMZBHEEW, LINEHESHIATIREEN,

1) The author develops the passage primarily by.--

2) The author proceeds primarily by-.

R R EERB M RRUPIF S, S5 BIEEFNIE
R/ L Wi,

3) The author mentions...in order to...

4) Which of the following best explains why the author

introduces?

JLILAR 2 S KT 24 X SCEE B B AR ) FIVE IR RE T .

(4) FRIXEMHHERW . HLMERSHITIRMIE L,

L4 4 =



1) The passage implies that...
2) The author uses the phrase#...” to mean...
3; It can be inferred from the passage thaft...
4; Which of the following can be inferred from the
passage?
BERELEENIT P RBE LRSS 2 FH. BB aE
% SEFEE IR PR L, sk EE B R — i L e
M,
B) LFFEBMMER T LR, WmEs SmInT R mE
v
1} With which of the following statements would the
author most likoly agree?
2, The author would probably consider which of the
folléwing 2 good example of the theory.
3; The passage is most probably taken from which of
the following sources.
RACURRIM AL LM & T IR A4 B8 168
71 T BB 5 AR PUM S S0 AR ARy (R IR ol 7 2 SRt AU R e
HAM S FEMUESIRZ MR ROA T SORBHE FMEH
BN B A IR A, ok, TR E e A 0 TR
RN
(6) PERICEUHFIES, LINEHXBIHATIRETER,
1) The fono of the passage can best be described as...
2) The author regards...as
3) Which of the following best describes the author’s
attitude toward...¢
BRI E RAR B SOCHRE R, K i,
REBREI MR ER, BRBEXRME, MREEHR
TR BB ICRRES AL, —&F Tid— i, s, ¥
. A (formal), k3K (informel) | 47 (florid), 22 (scholor), %

L] 5 »



33 (hyperboale) | 3% 7 (prosaic) , it (critical) , i (question-
ing), Z W (objective), #ii (enthusiastic), ¥y (aloof), itk
(cautionary) . & 75 6 & .0 (compassionate) P H] (satirical), L 5
(defensive) #§4A (detachment)  #ifg (didactic), JE B (disparag—
ing) /N fn(dispassionate) | fh 4% (grudging) | g £ (bypoeritical),
KE (naive), 5K (optimism), HEYE (pessimism), $REE(scep—
tical)
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Unit 2 GMAT EiEfEaehill%

SECTION HI (—)

Time—30 minutes
25 Questions

Diroctions, Hach passage in this group is followed by
questions based on its content.Affer reading a passage.choose
the best answer to each question and blacken the corres-
ponding space on the answer sheet. Answer all questions

following a passage on the basis of what is stated or implied in
that passage. '

Thoso examples of poetic justice that occur in medieval
and Elizabethan literature.and that seem so satisfying, have
encouraged a whole school of twentieth-century scholars to
“find” further examples. In fact these scholars have merely
forced victimized characters into a moral framework by which
the injustices inflicted on them .:;;e, somehow or other,
justified. Such scholarsdeny that the sufferersina tragedy are
innocent; they blame the victims themselves for their tragic
fates. Any misdoing is enough to subject a character to
critical whips.Thus, there are long essays about the mis-
Jemeanors of Webster’s Duchess of Malfi, who defied her bro-
thers, and the behavior of Shakespeare’s Desdemona, who dis-
obeyed her father.

Yet it should be remembered that the Renaissance wri-
ter Matteo Bandello strongly protests the injustice of the

severo penalties issued to women for acts of dischedience

« 7T o
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~that men could, and did, commit with virtual impunity.And
Shakaspeare, Chaucer, and Webster often enlist their readers
on ths side of their fragic heroines by describing injustices
so cruel that readers cannot but join in protest. By por-
traying . Griselda, in The Clerk’s Tale, as a meck, gentle victim
who does not criticize, much less rebsl against the persecu-
tor, her husband Walter, Chaucer incites readers to espouse
Griselda’s cause against Walier’s oppression. Thus, efforts
to supply historical and theological rationalizations for
Walter’s persecutions tend to turn Chaucer’s fable upside
down, to deny its most obvious effect on readers’ sympathies.
Similarly to assert that Webster’s Duchess deserved torture
and death because she chose to marry the man she Joved and
to bear their children is, in effect to join forces with her
tyrannical brothers.and so to confound the operation of po-
otic justice, of which readers should approve. with precisely
those examples of social injustice tha t Webhster does every-
thing in his power to make readers condemn Indeed, Webster
has his heroine so heroically lead the resistance to tyranny
that she may well inspire members of the audience to imag-
inatively join forces with her against the cruelty and hypo-
critical morality of her brethers.

Thus Chaucer and Webster, in the’r different ways,
attack injustice, argue on behalf of the vietims, and prosecute
the persecutors.Their readers serve them as a court of app-
eal that remains free to rule, as the evidence requires, and
as common humanity requires, in favor of the innocent and
injured parties.For, to paraphrace the moted eighteenth-
century scholar, Samuel Johnson,despite all the refinernents

of subtlety and the dogmatism of learning, it is by the
« 8 o



common sense-and compassion cf readers who are uncorrupted
by the prejudices of some opinionated scholars that the cha-
racters and situations in medieval and Flizabethan litera-
ture,as in any other literature, can best be judged.

1. According to the passage, some twentieth-century
scholars have written at length about

(&) Walter’s persecution of his wife in Chaucer’s The
Clerk’s Tale

(B) the Duchess of Malfi’s love for her husband

(C) the tyrannical behavior of the Duchess of Malfi’s
brothers

(D) the actions taken by Shakespeare’s Desdemona

(E) the in justices suffered by Chaucer’s Griselda

2. The primary purpose of the passage is to

(A) describe the role of the tragic heroine in medieval
and Elizabethan literature

(B) resolve a confroversy over tho meaning of “poctic
justice” as it is discussed in certain medieval and Elizabethan
literary ireatises

(C) present evidence to support the view that characters
in medieval and Elizabethan tragedies are to blame for their
fates

(D) assert that it is impossible for twentieth-century
readers to fully comprehend the characters and situations in
medieval and Elizabethan literary works

(B) argue that some twentieth-century scholars have
misapplied the concept of “poetic justice” in analyzing cer-
tain medieval and Elizabethan literary works

3. Tt can be inferred from the passage that the author
considers Chaucer’s Griselda to be

« 9 .



(A) an inmnocent victim.

(B) a sympathetic judge

(C) an imprudent person

(D) a strong individual

(E) a rehellious daughter

4. The author’s toms in her discussion of the conclu-
sions reached by the “school of twentieth—century scholars”
(line 4)is best described as

(A) plaintive

(B) philosophical

(C) disparaging

(D) apologetic

(E) enthusiastic

5. Tt can be inferred from the passage that tho author
believes that most people respond to intended instances of
poetic justice in medieval and Elizabethan literature with

(A) annoyance

(B) disapproval

(0] indifference

(D) amusement

(E) gratification

6. Ag described in the passage, the process by which
some twentieth-century scholars have reached their conclu-
sions about the blameworthiness of victims in medieval and
Ylizabethan literary works is most similar to which of the
following?

(A) Dorivation of logically sound conclusions from
well-founded premises

(B) Accurate observation of data, inaccurate calculation
of statistics, and drawing of incorrect conclusions from the

« 10 .



