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Foreword

Vision and purpose

The Practical English Language Teaching series is designed for practicing teachers or for
teachers in preparation who may or may not have formal training in second and foreign lan-
guage teaching methodology. The core volume in this series, Practical English Language
Teaching, provides an overall introduction to key aspects of language teaching methodology
in an accessible yet not trivial way. The purpose of this volume is to explore issues as they
relate directly to the teaching of English to young learners. The focus of this volume is on
the education of children who are between the ages of five and 12 years of age.

This volume draws upon and combines content from three different professional arenas.
First, this book is based on developmentally appropriate practices because it is necessary to
always consider the children’s physical, emotional, and cognitive development. Second, this
volume considers both the abilities of native English speakers and the English content they
are taught because children learning English as a Second or Foreign Language should not be
expected to do something in English that would be beyond the reach of a native speaker. In
addition, there are many strategies and techniques which are effective for children learning
English as a native language that can be adapted to the ESL and EFL classroom. Finally, this
book draws upon applicable content related specifically to ESL and EFL. Information,
strategies, and techniques used with learners over 12 have been carefully selected and
adapted for use with young learners.

Features

* A clear orientation and introduction to the teaching of English to young learners includ-
ing a brief overview of young learner development. Information is provided for teachers
working in both Foreign Language and Second Language contexts.

* Reflection questions inviting readers to think about critical issues in young learner lan-
guage teaching and Action activities requiring readers to apply the ideas, principles, and
techniques to the teaching of young learners in their own situations.

* A detailed treatment of teaching English to learners who may or may not possess
literacy skills in their native language. '

* Numerous practical illustrations from a wide range of coursebooks and extracts from
authentic classroom interactions.

¢+ Information on how to effectively work with the parents of young learners even when the
parents do not speak English.

* A key issues chapter which provides suggestions for dealing with classroom management,
special educational needs, technology, tutoring, and professional organizations.

* Charts and checklists of useful information for the young learner teacher.

* Reproducible material for direct application of content to in-class lessons.

xiii



+  Suggestions for books, articles, and Web sites offering resources for additional up-to-date
information.

+ An expansive glossary offering short and straightforward definitions of language, early
childhood, and education teaching terms.

Audience

As with the core volume, this book is intended for both experienced and novice teachers. It
should be of interest to teachers who have experience teaching as well as those who are
preparing to join the profession. It is of interest to parents of young learners who want to be
in a better position to help their children learn English. It is also intended for teachers who
may have had experience working with learners over the age of 12, but who are new to the
world of young learners. This volume is also useful for individuals who may not have expe-
rience teaching young learners but have responsibilities for supervising teachers of young
learners or designing English as a Foreign Language and English as a Second Language pro-
grams for young learners.

Overview

Chapter 1

This chapter provides a brief overview of child development as well as ways to learn about
children’s development and interests. The differences between language acquisition and
language learning are discussed in addition to ways to support children’s learning.

Chapters 2-5

In this volume, like the core volume, each skill area—listening, speaking, reading, and writ-
ing—has its own chapter. Although an approach that integrates all different skill areas is
advantageous, in order to better understand the role of individual skill areas each one
received its own separate chapter.

Chapter 6

This chapter includes the latest vocabulary development research as it applies to young
learners.

Chapter 7

This chapter explains the importance of working with parents as well as strategies which can
be used to create a positive home-school connection.

Chapter 8

This chapter provides information on how to assess both oral and written language skills in
a young learner program.

Chapter 9

This chapter deals with key issues facing teachers of young learners.

Xiv Foreword
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apter One

'The child

as a language
learner

At the end of this chapter, you should be able to:

v
v
v
v
v

describe developmentally appropriate instruction.

identify examples of cognitive, emotional, physical, and moral
development in children.

explain ways to learn about children’s development and interests.

distinguish between language acquisition and language learning
as it relates to children.

describe techniques for finding out about the needs and interests
of young learners.




1. Introduction

The aim of this chapter is to provide an overview of some of the issues
related to children’s overall development as well as their language develop-
ment. We will begin with information about developmentally appropriate
instruction and three major areas of children’s development: social-
emotional, cognitive, and physical. We will then move to suggestions for
learning about children’s development and interests. Then the distinction
between language acquisition and language learning is provided. Finally,
ways to make input comprehensible and to support children’s
language development are discussed.

2. What is developmentally appropriate instruction?

Experienced early childhood professionals encourage caregivers and
teachers of young learners to provide developmentally appropriate
instruction. (For the purposes of this book, young learners are defined as
children between the ages of 5-12.) By the very nature of your job as a teacher
of young learners, you must be aware of children’s basic physical and psy-
chological needs. Teachers of young learners should provide the care
necessary to meet these needs so that they can thrive and focus on learn-
ing. In other words, teachers of young learners have two jobs: to provide
care and to provide instruction. In order to provide the best possible
instruction, you need to adjust educational experiences to meet the devel-
opmental stages of the individual child. It is important to give children
challenges that they are developmentally ready to meet.

It is never too late to learn,
but sometimes it is too early.

2 Chapter 1



For example, a child who cannot recognize the numbers between 1 and
100 is not ready to do multiplication. A child who has developed strong oral-
language skills in her native language is better prepared to begin reading than
a child who has not. A young learner who can comprehend a sequence of
events is better prepared to understand a story than a child who cannot.

Developmentally appropriate practices

In addition to educators, doctors specializing in child development also
encourage caregivers to adjust to a child’s individual stages and rates of devel-
opment. Children require and deserve professionals who interact with them
in appropriate ways based on the child’s social/emotional, physical,
cognitive, and moral development (Brazelton and Greenspan, 2000).
Children develop emotionally, morally, physically, and cognitively at differ-
ent rates. One child may not be bothered when he is accidentally pushed by
another child, while a different child may burst into tears when children look
at him in a mildly negative manner. Some children will understand the neces-
sity to share food and toys, while others will believe that if it is theirs, they
should keep it. One child may be able to hop at a very early age, while
another may struggle for years with the skill. There are children who will
quickly grasp sound-symbol relationships, whereas it will take others a longer
period of time to comprehend this concept.

By being aware of what children can and can’t do developmentally,
teachers are better able to provide appropriate learning experiences for their
young learners. As a teacher, I try to look beyond a child’s age and observe
her development to determine what she can and can’t do. This makes it pos-
sible for me to give my young learners tasks which are within their reach,
tasks where they will succeed and experience success. This success gives
them the confidence to attempt tasks which are progressively more difficult.

Attributes of development

Figures 1, 2, and 3 on pages 4 and 5 highlight attributes of development
in three areas: social/emotional, cognitive, and physical development. The
attributes are observable and can help you become more aware of different
aspects of individual children’s development. Figures 1-3 are guides to help
you develop a greater sense of your young learners’ individual development.
If you are aware of your students’ strengths as well as areas where they may
need a little extra help or assistance, it will be easier for you to plan appro-
priate instruction.
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