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Introduction

Each Teacher’s Book (TB) provides, firstly, three
basic elements to you: answers to the exercises,
useful background information and culture points
to the content of each unit. Further, each TB also
gives examples of language expressions for the
activities in the Student’s Book (SB) and gives

you guidance on how to teach the material and

improve teaching skills.

Features of the Teacher’s Book
The TB has different kinds of information and

ideas which are not in the SB:

Introduction

Each unit has a brief introductory paragraph

to set the scene and give a rationale for the unit
theme. This will answer questions about why the
theme has been chosen. The introduction shows
the importance and relevance of the theme and
makes specific links to the topics of the three main
sections of Active reading, Further reading and
Reading across cultures. It may refer briefly to the
content and skills developed in the unit. You can
use this introduction as a basis to formulate your
own initial questions to students or to develop

your own starting activity.

Answers
« Answers to the closed exercises: There is only

one answer to these.
« Example answers to the open-ended activities:
These are suggestions because there are other

possible answers and different opinions.

Teaching steps
‘These notes tell you how to carry out a particular

activity with clear steps, especially in earlier units.

In later units, only different steps or steps for new

activities are suggested. For similar activities, you

can check the steps given in earlier units.

Teaching tips

These offer specific guidance on how to conduct
some activities in class. Again, these are not given for
every activity, but only where there is an extra point

to be made.

Teaching techniques
These are practical techniques for teaching which

are introduced in relation to specific contexts. They
can be applied to similar context in any unit. They

are connected to Teaching steps and Teaching tips.

Additional activities
These additional activities are optional extras which

will be interesting for you to read and consider; they
will bring greater variety of interaction to class work,
and help you as a teacher to extend your repertoire

of teaching strategies.

Thought for the day

This is a brief quotation or proverb for you to share
with students so that they reflect a bit more on the
topic. This is a way to train students with reflective,
evaluative and critical thinking.

The TB encourages students to use the limited
language they already know with greater confidence
and fluency, perhaps with simple vocabulary. At

the same time, the TB has three further features —
Language support, Language for teachers and students,
and Classroom language for teachers — to develop
these oral skills in ways that will be relevant to

developing reading and writing skills too.

Language support
For some speaking activities, useful vocabulary and
expressions are provided to help students express

themselves.



Language for teachers and students

This section has phrases for conversational
interaction to share with students; they may present
challenges of expression and they may help you to

use natural English in the classroom.

Classroom language for teachers

This section helps you to develop your own

skills in using oral English to give instructions

or explangtions, organize classroom activities

and give students feedback. These are adaptable
examples which over the sequence of the units will
help you to build up your skills in using English

more naturally in class.

Teaching the sections in the
Student’s Book

The TB is organized into eight units which
correspond to the eight units in the SB.

Starting point

Often there will be specific guidance in the form of
Teaching tips or Teaching steps. Sometimes, where
relevant, key vocabulary items or expressions
which are central to the activity will be glossed or
explained. This may be particularly useful for those
activities where students are asked to talk about
their personal experience or to give opinions.
Example answers are provided, although students’
answers will vary according to their experience,

opinions or interpretations.

Active reading
Likely or possible answers are provided for the

initial predicting activity.

Sections of information for each unit in the TB

which is not in the SB include:

« Background information: a brief note on the
type of text or style, often details of the author

and sometimes the background in which the
passage was written.

« Main idea of the passage: a brief summary of
the main idea. :

« Culture points: specific terms, words or phrases
which occur in the passage. This section gives
brief explanations of background knowledge
or points of cultural reference, sometimes with
explicit comparisons with Chinese life and
culture.

« Language points: definitions, glosses or
explanations of words and phrases in the
passage which are likely to be new or to
cause difficulty for learners. Some complex
or difficult-to-understand sentences may be
explained here and attention is drawn to useful
collocations with further examples; sometimes
synonyms, antonyms and other associated

words are added.

For Reading and understanding, Dealing with
unfamiliar words, and Reading and interpreting,
the TB gives answers or example answers and
sometimes explains why common or likely

choices are wrong. In one section or another some
Teaching tips, Teaching steps, or Teaching techniques
are provided to show standard or alternative ways

to handle these activities in class.

The TB provides examples of answers to the
questions in Developing critical thinking, often with
alternatives. Teaching tips may note the kind of
critical thinking expected in particular activities in
different units, eg to show alternatives, to develop
argumentation or explanation, to give examples,

to draw on evidence, to present justified opinions
or personal viewpoints, and so on. This is a

progressive development through the four books.



Talking point

This section encourages students to express their
experience or opinions; the activities are related to
the theme and to students’ life. The TB examples
reflect different points of view from students in
China, reflecting different localities or personal

experiences over different units.

Language in use
The TB generally gives the answers but may

sometimes show alternatives.

Further reading

The TB provides notes for Background information
on the theme, the author or the passage, Main idea
of the passage, Culture points, and Language points.
Answers or example answers are given, sometimes
with explanations about why common or likely
choices are inappropriate. Teaching tips, Teaching
steps and Teaching techniques are giveh, though not
for every activity. A similar approach is used as
above for Reading and understanding and Dealing

with unfamiliar words.

Many teachers use part or all of the Further
Reading section for out-of-class work or self-
study by the students, so in some units this
section highlights an aspect of language learning
by students so that they can develop greater
independence. The points here vary from unit
to unit; they include different language skills or
feature aspects such as learning and memorizing
vocabulary, uses of reference materials and the
Internet, aspects of reading for self-study, or
developing writing skills. You can share this
guidance directly with students via the board,

PowerPoint, wall posters or other means.

Reading across cultures

Like Active reading and Further reading, this
section often includes Background information
on the theme, Main idea of the passage, Culture
points, and Language points. Again there may be
further Teaching tips, Teaching steps and Teaching

techniques.

Guided writing
The TB gives answers and examples, written from

the students’ point of view.

Unit task

This section involves several short steps towards

a writing activity based on personal experience

or opinion, or local applications or comparisons
between China and the West, related to the unit
theme. The TB gives examples of completing the
task, appropriate to the particular task, but over
different units the examples are systematically
related to a range of student experiences, locations

and regions in China.

Lixian Jin

Martin Cortazzi
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UNIT 1

A world inside

Introduction

This opening unit focuses on issues of self-image and the achievement of self-fulfilment
through honesty with ourselves and careful self-analysis. Most people beneath a brave
exterior are sensitive and fairly easily hurt - the material recognizes this and tries to
prepare the young people in the class for future disappointments and rejections, which
should not in most cases be taken personally. The concept of a successful career is also
examined and questioned.

To balance these more subjective and forward-looking topics, the unit ends by drawing
the students’ attention to the overall pattern of a human life and the rites of passage which
mark our progress through it, and asks them to create a timeline of important events in
their lives so far.

Activities to start the unit

« Ask what the opening picture shows and means (the girl looking through binoculars <%
THEE> representing someone looking into the future or their inner self).

Ask the class to read the various titles and predict the content of the unit.

Ask Ss to contribute to a list of psychological problems teenagers may face (eg lack of
confidence, dissatisfaction with personal appearance, shyness etc).

o Ask the class to suggest aspects of ourselves we should fear (eg violence, anger, greed etc).

Ask Ss to share with the class a time they felt proujd of themselves or a time they felt
disappointed and let down. -

Ask Ss to create a list of types of people (eg the communicator, the facilitator, the extrovert, the
loser, the joker, the worker etc).



nit 1 A world inside

Starting point

(1
TEACHING FJ Ui S B S

To ensure Ss understand the words, do some exercises with them first so the class can
pool its knowledge.

e« Ask volunteers to act out words on the list while the class guess which word they
intend (a girl looking at her feet and being nervous = shy; a dialogue about a new watch
= envious; someone just smiling and saying he’s brought cakes for everyone = like to give
to others).

e Ask which words have opposites starting with un- (fair, ambitious, social,
‘ argumentative) and dis- (respectful).

. Ask' Ss to match these words with their opposites in the list (mean - like to give
to others; peaceable — argumentative; social - like to be alone; bold - shy; careless -
thoughtful; easily-led - strong-willed; insulting - respectful; lazy — hard-working;
content — ambitious; unjust - fair).

e AskSs to say what sorts of people are shown in the photos on Page 2.

Example answers

« Why do you think I am hard-working? I am afraid I am quite lazy.

 Thank you for agreeing I am a fair person.

» Isuppose if I argue because you think I am argumentative, you will say it proves you
are right!

* Really, I think you are a very thoughtful person. You sometimes surprise me at how
much concern you have for your friends and how carefully you like to think before
you do things.

1 I think being hard-working, fair, thoughtful and social are all positive. Then there
are some qualities which are positive in small amounts: respect, ambition, strong
will and liking to give to others. Having too much of these, however, can be harmful.

2 Shyness is negative — not in the sense of being bad, but it makes life harder. Envy is
ugly. Argumentative people are no pleasure to be with. I am not sure about liking to
be alone. If it means avoiding people, it's negative, but if it means you are happy to
spend time alone reading and thinking, that’s rather good.

3 Well, that depends on the job! But being hard-working is always right, and thinking
carefully must always be good.

4 I suppose we can go beyond the list here - kindness and liking to give to others will
bring you friends, a sense of beauty is important and being faithful to those you
work with means you never have to feel guilty.



Active reading
Two kinds of judgment

TIPS  BeEEY

Of course, Ss cannot make accurate predictions (actgally, all four types occur), but by
} thinking about the differences among the types of judgment they will be more prepared
for the reading passage. Ask Ss to comment on the four types and give examples of
them. .

« To be'guilty of a robbery or a legal judgment after a trial.
"« A judgment as to whether people have been treated equally - it is unfair if two

people paying the same in a restaurant receive different amounts of food.

e The method by which a judgment is made - setting maths test as against tasting
some food and saying whether it’s good or not.

e Measuring someone’s ability in a non-competitive test such as a piano grade exam
or an IQ score, or choosing one from a group of applicants to be employed by a
company. :

Classroom language for teachers
. . » o

Can you summarize that paragraph for me?

Why does the writer use the phrase “of course” there?

Can you give me an example of “an appeals process”?

What word in that sentence means “employment”?

» What verb does the word “decision” come from?

« What does “it” in that sentence refer to?

» What do you think that word means? Look at the context carefully.
What part of speech does “distribution” appear to be?

With what words could I replace that phrase?

Why has the writer used that tense?

Does that paragraph have a topic sentence?

How does this paragraph relate to the last one?

Does the writer give any ei(ample of this?

What words suggest the writer is not 100 per cent sure?

How would you describe the style of the passage? Is it formal or conversational
o LR

What's the writer’s main point?

A world inside




_ A world inside

Background information

The writer of the passage, Paul Graham, is a well-known British computer programmer
whose success has enabled him to move into venture capitalism - financing clever new
ideas in information technology. He also posts essays on his website, some of which
have been published in book form.

In this essay, he argues that there is a considerable difference between being objectively
assessed in an examination, where it makes sense to think of failing, and being selected
or rejected in an application process. In the latter case, there are many candidates of
basically the same worth and it is more a matter of chance who the selector chooses.
This means we should not take the process personally or feel worthless if we are not
chosen, but should be motivated to think of ways of selling ourselves and catching the
attention of those in charge of the selection process.

Language points

1 Sometimes judging you correctly is the end goal. (Line 2, Para 1)
This sentence means the purpose of the exercise is to judge your ability at a skill,
or your guilt or innocence; the focus is on you.
end goal: final purpose

2 ... there’s usually some kind of appeals process. (Line 5, Para 2)

There is normally an established procedure for complaining against a mistaken
judgment.

3 But in fact there is a second much larger class of judgments where judging
you is only a means to something else. (Line 1, Para 4)
In this second type of judgment the focus is achieving a specific goal, such as
creating a good team, getting the right sort of employees or selecting a year’s intake
for a college. People must be qualified, but not all those qualified can be chosen.

4 - Suppose for the sake of simplicity that this is a game with no positions ... (Line
2, Para 5)
To keep this thought experiment simple let’s forget about positions, such as
defender, attacker, centre, goal keeper etc. Let’s think of all players as equal.

a game with no positions: It means there are no fixed positions where players stand
on the field. :

5 The only place your judgment makes a difference is in the borderline cases.
(Line 7, Para 5)
borderline cases: belonging to the area which is part of both circles — not excellent,
nor poor - but good and a potential choice ‘

6 Probably the difference between them will be less than the measurement
error. (Line 15, Para 5)
The difference between those being selected is so small that the selector does not
need to worry about a perfectly accurate measurement of their relative abilities.
the measurement error: a term from statistics, the difference between a measured



