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NEwW DIRECTIONS

AN INTEGRATED APPROACH
TO READING, WRITING,
AND CRITICAL THINKING



PREFACE

AUDIENCE

New Directions: An Integrated Approach to Reading, Writing, and Critical Thinking is
designed for advanced ESL/EFL students who are preparing for study at an English-
speaking college or university. The book can also be used by those wishing to
improve their English for personal and/or professional purposes. An interactive,
content-based reader, New Directions is geared toward helping nonnative speakers
of English meet the demands of reading and writing assignments in undergraduate
courses, and can be used in both intensive and nonintensive settings. The book is
appropriate for ESL students and native speakers of English in college courses that
stress the connection between reading and writing.

OVERVIEW

New Directions is a thematically based, integrated skills reader designed to bridge
the gap between ESL and college content courses by providing reading and writing
assignments representative of real college courses. Many nonnative speakers of
English experience a large leap when moving from the relatively short readings in
most ESL/EFL texts to the long selections in college texts for native English
speakers. To help prepare students for the large amount of complex reading they
will be doing in college courses, New Directions provides a number of long,
challenging college-level readings and activities that encourage holistic and synthetic
reading strategies. The book focuses on the higher-order cognitive skills of
inference, interpretation, evaluation, synthesis, and application that students will
need in order to think and write critically about the substance, meaning, and
purpose of readings in their college courses.

Rather than emphasizing “skill areas” in isolation, New Directions stresses the
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critical reading strategies that will help students interact with texts and construct
meanings. Although the book is content-based, it does introduce one key reading
strategy per chapter — practiced within the context of the chapter readings. (The
strategies in the first four chapters might better be called “reading/writing ”
strategies, as they apply equally to both processes. ) New Directions thus provides an
alternative to the large number of tightly controlled, skill-focused texts. Through
extended, integrated reading, writing, speaking, and listening activities, students
learn to generate hypotheses, argue, analyze critically, distinguish between
different types of writing and purposes for reading, identify a writer’s point of view
and tone, interpret a writer’s meaning inferentially as well as literally, discriminate
between opinion and fact, detect fallacies in reasoning, reach conclusions and
judgments based on supportable criteria, and propose new ideas.

As the title suggests, New Directions challenges students to expand their horizons — to
question their own cultural preconceptions and to reinterpret old habits, views, and
biases (their own as well as those of others). Through its multicultural readings and
stress on the social and cultural forces shaping human experience, students gain an
appreciation of cultural diversity. Thinking about old things in new ways and new
things in new ways, students learn about themselves and the world around them.

IMPORTANT FEATURES OF THE BOOK

_/;' =

e Thematically organized chapters with multiple readings, allowing students to
explore subjects in depth from a variety of perspectives

e Development of advanced thinking skills — inference, interpretation,
evaluation, synthesis, and application

e Acquisition of reading and writing strategies in interrelated and realistic contexts
Focus on reading skills within the context of chapter selections — identifying
main ideas and supporting details, identifying a writer’s purpose and tone,
summarizing and paraphrasing, appreciating figurative language, and guessing
the meaning of unknown words and expressions from their context

e Large number of authentic multicultural readings, including textbook excerpts,
articles, essays, short stories, and poems

e Questions that encourage critical thinking and student interaction with the
content of readings

e Variety of writing activities, including journal entries; short, structured
exercises; and essay assignments

e In-depth vocabulary development in realistic contexts
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e Collaborative tasks, including interviews, debates, role plays, and group
presentations

e Appendices that explore the writing process, outlining, summarizing,
paraphrasing, transitional words and phrases, context clues, and evaluating a
piece of writing

® A glossary explaining the literary, rhetorical, and grammatical terms used in the
book

e A Teacher’s Book providing detailed information

READINGS

New Directions contains twenty-five authentic college-level readings of varying
length. The selections are interdisciplinary — from such fields as sociology,
linguistics, psychology, and international relations — and include excerpts from
college texts, newspaper and magazine articles, personal essays, short stories,
folktales, and poems. In addition, there are four cartoons. Provocative and
challenging, the readings are diverse in subject matter, aim, voice, style, tone,
rhetorical technique, and degree of complexity/abstraction and represent a balance
of descriptive, narrative, expository, and argumentative writing. Most of the
pieces are written by contemporary American authors of different ethnic
backgrounds, including African, Asian, Greek, and Jewish, and three are by
writers from India, France, and England. (For lack of a more precise term, the
word American is used throughout the book to refer to someone from the United
States.) A conscious effort has been made to include an equal number of female and
male writers. Although most of the selections focus on cultural patterns in the
United States, several explore prominent values, beliefs, and practices of other
countries. Throughout the book, students are encouraged to compare the cultural
patterns discussed in the readings with those of their native country. All of the
readings have biographical headnotes and footnotes. (Footnotes include words and
phrases that would be difficult for students to understand from the context or find in
a dictionary. Footnotes also explain cultural/historical references they would
unlikely be familiar with.)

ORGANIZATION

New Directions is divided into five thematically based chapters, each introducing
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one important reading skill. The chapter topics were selected because of their

relevance and interest to most students. The skills were chosen because of their

stress on the comprehension of both literal and nonliteral (inferential) meaning.
The chapters are based on the following topics and reading skills:

e Chapter One: “Cross-Cultural Communication” (skill: identifying main ideas and
supporting details)

e Chapter Two: “Stereotyping and Discrimination” (skill: identifying a writer’s
purpose and tone)
Chapter Three: “Gender Roles” (skills: summarizing and paraphrasing)
Chapter Four:“Work” (skill: appreciating figurative language)
Chapter Five: “Education” (skill: guessing the meaning of unfamiliar words and
expressions from their context)

Each chapter begins with a brief introduction describing the major theme of the
chapter, the central questions raised in the readings, and the content of each
selection. There is also a list of short quotations relating to major issues raised in the
chapter.

Each chapter has three core readings of various length (with a balance of
academic pieces, personal essays, and short stories) and three or four additional
short selections (in most cases, an article, poem, and cartoon). The first two core
readings in each chapter have a full selection of pre- and postreading activities. The
third core reading has only prereading activities, a reading journal entry, and a
vocabulary exercise. The additional readings have no activities. These extra
selections — which can be read in or out of class — allow students to explore issues
in greater depth and apply the skill learned earlier in the chapter.

The pedagogical apparatus for the first two readings in each chapter includes
the following sections: “Prereading Activities,” “Reading Journal,” “Meaning and
Technique,” “Drawing Inferences,” “Vocabulary,” “Discussion and Debate,” and
“Writing Activities. ” The section “Making Connections” appears at the end of each
chapter.

® Prereading Activities
In this section, students write journal entries about topics relating to the
readings, make predictions about the content of the selections, respond to brief
quotations, agree and disagree with statements, and discuss issues in small
groups. These activities encourage students to examine their own views, helping
them better understand, analyze, and take issue with perspectives reflected in
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the readings.
e Reading Journal
After reading a selection, students write an entry in their reading journal.
These entries include discussions of specific topics relating to the readings,
interpretations, points of agreement and disagreement with the authors, likes
and dislikes, and personal experiences and observations.
e Meaning and Technique
These activities help students understand the main ideas in the readings and
the manner in which they were written. In this section, students learn to think
critically about such aspects of writing as purpose, audience, point of view,
tone, style, and rhetorical strategy. The reading skill introduced in each chapter
is taught and practiced in this and the following section.
e Drawing Inferences
Whereas the previous section focuses on understanding meaning literally,
this section helps students interpret meaning inferentially. The activities in this
part encourage students to read between the lines — to use the hints and
suggestions a writer provides to understand the unstated meaning of a passage.
By focusing on the author’s ideas and their own responses and experiences,
students are drawn into the fabric of the text.
® Vocabulary
This section helps students develop their vocabulary by using words and
expressions in realistic cor :xts. Rather than just filling in blanks and matching
words with definitions, students actively use vocabulary in formal and informal
contexts. The vocabulary exercises include work with phrasal verbs, other types
of idioms, parts of speéch, synonyms, context clues, word parts (prefixes,
roots, suffixes), paraphrasing, figures of speech, and denotations and
connotations.
® Discussion and Debate
These activities help expand the critical context of the readings by
encouraging students to search for connections between the ideas in the
selections and their own lives, to take issue with the opinions expressed by the
authors (and by classmates), and to interact with sources of knowledge outside
the classroom. The activities in this section focus on cross-cultural similarities
and differences and include group discussions, debates, role plays, oral reports,
interviews, library research, and community-related projects, such as trips to
stores, museums, and schools.
® Writing Activities
These activities consist of two short writing exercises, such as summaries,
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case studies, letters, and paragraphs written in different tones, and longer
assignments, including essays, narratives, speeches, and research papers. One
of the short exercises is always collaborative. Although the focus of the activities
in this section is on expository and argumentative writing, students have ample
opportunity to write in descriptive and narrative modes. The writing assignments
engage various rhetorical strategies, and most are based on personal experience
and observation.
e Making Connections

This section, appearing at the end of each chapter, includes activities that
can be used for both writing assignments and class discussions. The activities
help students to synthesize the information presented in the chapter — to
combine facts, ideas, and beliefs to form their own opinions and judgments
about issues. In this section, students compare and contrast chapter readings and
their own experiences and observations. In addition to reviewing the main ideas
of the chapter selections, students practice the reading skill learned in the
chapter by applying it to the additional readings.

A Note to the Teacher
Because the subjects and skills in this book are not presented in any particular
sequence, the chapters can be read in any order.
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