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Preface

Susanne Popp

As the president of the International Society of History Didactics (ISHD) I
am very pleased to present the documentation of a very successful conference,
that was organised by the East China Normal University in Shanghai in
cooperation with the University of Augsburg and took place from the 31% of
October till the 2™ of November in 2011 in Shanghai, with my esteemed
colleague Professor MENG Zhongjie. It represents the beginning of a hopefully
fruitful scientific cooperation in the field of History Didactics. The newly
established university partnership of the history faculty of the East China
Normal University and the philological-historical faculty of the University of
Augsburg as well as the exchange of Ph.D. Students, researching in the field of
History Didactics, are an initial step in this direction.

The documentation assembles contributions of Chinese, South Korean and
German researchers, which includes experts of History Didactics and
representatives of historical studies. The topic of the conference was
“Representation of the world history from 1945 up to now. Comparing the
characteristics of the Asian and German/European textbook narratives”. Of
significant importance was the global turning point of history after 1945, in
which the presentation of the “Cold War” and its international historical role in
“public history” was discussed more thoroughly.

The topic of this conference is linked to profound global changes — first of
all the end of World War II and 40 years later the end of the “Cold War”,
which was connected to the shift of the global political balance of power and a
significant acceleration of globalisation processes. Regarding the topic of the
conference the following points are especially important: The reunification of
the two German states, the rise of the People’s Republic of China to an
internationally influential economic power as well as the dynamic of the Asian
regions and the progress of the European integration. At the same time the
developments connected to globalisation signify new challenges for the
organisation of history teaching in general and especially for the world history
teaching. It also initiates discussions that will not only put single elements with

6



Preface

regard to content, but also basic concepts to the test.

The contributions of this conferences show that all of the involved states
are discussing the transformation of traditional world history teaching with
regard to globalisation processes and at the same time are aiming at a new
balance between national and global historical perspectives. It is the overall
goal to find ways for history teaching, that will enable the young generation to
develop an understanding of their own states history and their own culture and
to fit their OWN into the WHOLE of world history and the history of human
kind. Wherever this seems possible transnational contexts, exchange
relationships and interactions as well as the historical way we see ourselves and
how others see us are to be taken into consideration as a creative power of the
history of ones own nation and culture.

World history teaching today can not be limited to stringing the history of
different states and world religions together like isolated containers. It rather
has to take up the challenges of the global age and present comprehensive
developments through which single states and cultures are today linked together-
in a global frame today and a transregional frame in the past. In the age of the
world wide web and the circulation of historical information the young
generation has to learn to assess major connections of history, understand
interactions, vary their point of view and to analyse their Own as part of a great

"interacting Whole. Next to a lot of other things globalisation stands for the
challenge to recognize general causes for regional and national developments in
complex supraregional connections. Today the old territoriality principle, that
was constitutive for national histography and also determined the old form of
world history, no longer provides the dominant point of reference of the
analysis of the national and world history. At the same time, this means that
the demands on history teaching and the complex intellectual capacity of the
students rise considerably.

Tackling the topic of the “Cold War”, which produced a bipolar global
order that declined in 1989, led to an era that fostered distinctive antagonistic
concepts of an enemy at the same time. History books in every country
worldwide described themselves and their political concepts as peace-loving and
positive, while the opposing side was presented to the students as equally
ideologically blinded, inhuman and aggressive. Both parties presented history
selectively and politically tendentious in the same way. Therefore dealing with
the era of the “Cold War” from a historical didactic perspective also refers to
the great responsibility that is connected to historical education within schools
and “public history”. There are many indicators that globalisation processes
undermine peoples familiar social identity and thus evoke a stronger need for
the security of a historic identity. Today many people search for a social
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affiliation that proceeds from the history of a region or nation, a culture or
religion — even though they know only little about history and are barely
interested in it. Because of that many identity questions can be exploited and
abused for ideological and political purposes. This can be seen in the growing
number of new conflicts over history textbooks taking place between nations and
societies. This phenomenon is only one of many examples, showing that the history
awareness and history culture (e. g. Museums, exhibitions, commemorative
ceremonies, anniversaries, monuments) as well as history teaching and textbooks
can be ambivalent factors. On one hand they can serve for the integration of
societies and the peaceful conciliation of nations, that look back at a history of
hostility and armed conflicts. On the other hand they can strengthen the
exclusion and disparagement of neighbours, other nations and cultures as well as
of minorities and also evoke aggression by spreading negative stereotypes,
concepts of an enemy and one-sided historical opinions. This overstrains the
peaceful live together of people and nations and can also disturb the inner peace
and solidarity of a society. What can be seen clearly is that history next to
religion is a highly influential factor for the legitimacy and popularisation of
political and ideological strategies.

Thus the primary task of history teaching is to assist the young generation
living in a multicultural and multi-media world of globalisation to assume an
impartial, balanced and a well founded methodological view on the history of
other nations and culture as well as minorities in their own country. It is an
important step to enable the students of history classes to think historically
correct and to obtain an independent judgement by using subject-specific
methods. They are supposed to understand history as something multi-causal
and to look at it from different perspectives, analyse sources and depictions,
recognise and avoid the danger of one-sidedness and wrong generalisations and
to gain insight into the mutual dependence of the perceptions by others and self
perception, and vice versa. Another step however is to rid the curricula and
history textbooks of stercotypes, prejudices, concepts of enemies and
asymmetries. Here it is especially important to openly discuss those aspects of
the national and cultural past that often are problematic or aren’t mentioned at
all. The crimes of two World Wars and the holocaust are referred to as
“negative inheritance” in Germany. Additionally forgotten traditions have to be
taken into consideration so that history teaching doesn’t only continue which
scems to be predominant within the present perspective. In a present that is
constantly changing, it is important to critically reflect the situatedness of the
present historic thinking. Through the example of historicism we saw that
neither the society as responsible body for history nor the history of women or
the daily life or the history of oppressed nations and minorities wanted to accept
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that this position has become completely obsolete in the aftermath of the
societal change during the second half of the 20. century. All this are topics
that the International Society of History Didactics has been discussing in
numerous conferences and publications for several years now.

Ultimately the third focal point of the conference needs to be mentioned.
Different contributions discussed the topic “public history”. This informal form
of conveying history — based on modern media — has more and more influence
on the youth and the public asserting its position next to the formal form of
conveying history in history teaching and the semi-formal form which takes
place in museums, exhibitions and memorials as well as anniversaries and
commemoration days. Today young people learn about history from movies,
TV documentaries, video games, comics or even popular history magazines
instead of school or their families. Most often they are more fascinated by this
kind of learning about history than by history classes, since “public history” has
to reach a broad audience and can neither ask for previous historic knowledge
nor great intellectual efforts and certainly no systematic learning. Often the
intention to entertain the audience plays a bigger role than scientific care,
especially with commercial interests in the background. In order to entertain
and not ask too much of the audience typical strategies are used that often go
against standards of a valuable didactic historical education. Complex historic
connections are strongly simplified and reduced to black and white contrasts for
instance. Individual personalties and dramatic events are overaccentuated while
complex structures and basic conditions that need to be seen differentiated are
not taken into account. Numerous striking pictures are used, that are not
explored as sources but are used for illustration and often to evoke emotions. A
critical technical analsysis and the analysis of sources, multi-causal thinking,
the examination from different perspectives and a deliberative judgement
become less important. Even more serious is “public history” in mass media if it
not only conveys wrong or half true information, but openly or in a concealed
form spreads political and ideological messages, that provide an uncritical
audience with prejudices and concepts of enemies.

But “public history” and a didactically demanding way of conveying history
are not necessarily mutually exclusive. Indeed there are very good examples
scientific experts arc involved in, that ensure the maintaining of high technical
and didactic standards. For the International Society of History Didactics
“public history” represents an important scope of tasks next to history teaching
in schools and official historical culture. Since television, internet and other
media will change the way people deal with history its importance will grow in
the future. Thus didactics experts will have to critically analyse the medial
presentation and the presentation in terms of content of history in the field of
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“public history”. They will have to develop didactic concepts for history
teaching which will give the students the needed competences for a critical
examination of history. At the same time it is equally important to develop
standards for a good quality for conveying history in “public history” and to
present good practical experiences.

The topical focus points of the conference in Shanghai presented here
correspond to the main areas of interest and research of the International
Society of History Didactics (ISHD; http://www. int-soc-hist. didact. org/). It
is a scientific organisation, whose goal it is to promote scientific research in the
field of didactics through international cooperation. The scientific research is
not limited to the area of history teaching, the curricula or textbooks and

teaching materials but also includes the broad field of historical awareness,
historical culture and “public history”. The society, that has members from five
continents by now, publishes an annual scientific magazine (yearbook-annales-
jahrbuch), organises regular international conferences and cooperates with
regional, national and international research associations in order to also
support the development of history didactics in interdisciplinary links.

The society was founded in 1980 during an organisational meeting in
Tutzing near Munich in Germany by scientists from Germany, the Netherlands
and Italy. In this conference representatives from the following countries took
part: Austria, Belgium, Cameroon, Denmark, France, Germany, Italy the
Netherlands and Switzerland. Within a short period of time a scientific
exchange with many non-European countries evolved. The cooperation with
colleagues from on the other side of the “Iron Curtain” in the 1980ies, meaning
the area of the former soviet sphere of influence, was of particular importance,
since the Society of History Didactics considered it an important task of its
members to contribute to the international communication with neighbours and
former enemies-also across the borders of the block formation. That history
teaching and history textbooks often had quite an important role in the course
of this results from the function of national history for political education.

Additionally the international cooperation was significant for another
reason. During the 1980s the scientific research of History Didactics was on the
verge of a new era. With the concepts of “history awareness” and “historical
culture” a scope of tasks in this discipline was developed in Germany that was a
lot more than history teaching and that explored topics including the individual
and collective guiding function of history, the role of historical identity, the
perceptions by others and self perceptions, exclusions and inclusion, perceptual
patterns and stereotypes. Through conferences and publications this orientation
found its way into scientific standards of this discipline and fostered the interest
in comparative studies.
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Even if today the focus lies on questions that are connected to globalisation
processes directly or indirectly, the diversity of the discipline is much greater.
In any case the international cooperation is constitutive for History Didactics-
for scientifically discussing history awareness and historical culture, history
teaching and public history. On the one hand the subjects of this discipline are
still shaped by national perspectives and national traditions that can only be
seen by using comparative perspectives. On the other hand the bipolar potential
of history teaching, historical culture and “public history” is still so strong as to
generate or strengthen either international communication and reconciliation or
alienation, contempt and aggression.

All nations are facing comparable challenges of historical education no
matter how different their historical experiences, their historical culture and
also their topics and methods for history teaching may be, which also makes the
international cooperation so valuable. The exchange leads to comparative
analyses and discovering similarities and differences, sharpens the awareness for
one’s Own and for scientific traditions and approaches and opens the possibility
of cooperating in the theoretical, methodological, contextual, curricular and
empirical area.

In the face of the highly developed historical didactic research in China I
consider it a great asset on the part of the International Society of History
Didactics that this conference took place and therefore a first step towards an
international cooperation was taken. I cordially want to express my gratitude to
Professor Meng who excellently organised the conference. I also want to thank
the East China Normal University in Shanghai for the exceedingly generous
hospitality. It is due to Mr. Meng and his university that this conference will be
unforgettable for us. Finally I want to thank all the colleagues from China,
South-Korea and Europe for providing an insight in their work and contributing
to an exciting and scientifically fruitful conference that we all gained the most
out of.
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