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Foreword

Vision and purpose

The Practical English Language Teaching series is designed for practicing teachers or teachers
in preparation who may or may not have formal training in second and foreign language
teaching methodology. The core volume in this series, Practical English Language Téaching,
provides an overall introduction to key aspects of language teaching methodology in an
accessible yet not trivial way. The purpose of this book is to explore the teaching of reading
in greater depth than was possible in the core volume, while at the same time remaining both
comprehensive and accessible.

Features

* A clear orientation to the teaching of reading including important definitions, an intro-
duction to the processes behind reading, and a look at the overall approach to teaching
reading in the classroom.

* A detailed treatment of the teaching of reading at the beginner, intermediate, and
advanced levels providing practical techniques for teaching and assessing reading at each
of these levels.

* Reflection questions inviting readers to think about critical issues in language teaching
and Action tasks requiring readers to apply the ideas, principles and techniques to the
teaching of reading in their own situation.

* A great deal of practical illustration from a wide range of textbooks as well as discussion
of how to apply the textbooks in the classroom.

* A “key issues” chapter that looks at reading beyond the classroom and provides suggestions
for dealing with the use of technology and catering to different learning styles and strate-
gies. This chapter also features tips from leading researchers and teachers of reading.

* Suggestions for books, articles and websites offering resources for additional up-to-date
information.

+ Expansive glossary offers short and straightforward definitions of core language teaching
terms.

Audience

As with the overview volume, this book is designed for both experienced and novice teach-
ers. It should also be of value to those who are about to join the profession. It will update
the experienced teacher on current theoretical and practical approaches to teaching reading.
The novice teacher will find step-by-step guidance on the practice of teaching reading.



Overview

Chapter 1
The first chapter provides an orientation to reading in a second or foreign language. The
chapter also introduces key principles for teaching and assessing reading.

Chapters 2-4
Chapters 24 introduce you to the teaching of reading to beginning, intermediate, and
advanced students respectively. Each chapter follows the format below.

Chapter 5

The final chapter starts off with top-five lists of priorities for reading teachers from top
researchers and teachers in the field. The chapter also focuses on the importance of bottom-
up reading skills, the need for silent and oral reading fluency, more extensive reading in the
classroom, and the continuation of professional development for reading teachers.

Chapter structure for Chapters 2-4

Goals: Summarizes what you should know and be able to do after having read the chapter
and completed the Reflection and Action boxes.

Introduction: Gives an overview of the chapter.

Syllabus design issues: Outlines the approaches to reading that are relevant at different
levels.

Principles for teaching reading: Appropriate principles for teaching reading at differ-
ent levels are introduced, discussed, and illustrated.

Tasks and materials: Describes and illustrates techniques and exercises for teaching read-
ing at each level.

Reading inside and outside of the classroom: Introduces issues such as lesson plan-
ning that affect what we do in the classroom.

Techniques for assessment: Introduces practical techniques for assessing learners in the
classroom.

Conclusion: Reviews the goals of the chapter and how they were discussed within the
chapter.

Further Readings: Lists articles or books to enhance your knowledge of teaching reading.

Helpful Websites: Provides ideas for web resources for teaching reading.

xii Foreword
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Chapter One

s|eon

At the end of this chapter, you should be able'to:

v
v

v
v
v
v

What 1s
reading?

provide your own definition of reading.

identify reasons why establishing a culture of reading both inside
and outside of the classroom is important.

describe the differences among bottom-up, top-down, and
interactive reading.

explain intensive and extensive reading and how each can be
integrated into a reading curriculum.

identify reading strategies that language learners can use to
improve their reading.

describe why the assessment of reading is important to the
successful teaching of reading.




1. Introduction

The purpose of this book is to provide you with an opportunity to think
about techniques and strategies to improve the teaching of reading to students
of English as a Second Language (ESL) or English as a Foreign
Language (EFL). Each chapter of the book will provide helpful suggestions
that you can use in the classroom to engage learners in meaningful ways to
improve their reading.

This chapter will focus on the concept of reading. We will first answer the
question, What is reading? The importance of establishing a culture of reading
will then be discussed. We will explore the concepts of bottom-up, top-down,
and interactive reading. Next, we will explore intensive and extensive read-
ing and identify how both can be integrated into a reading curriculum. This
discussion will be followed by identifying the importance of reading strate-
gies that language learners can use to improve their reading. Finally, we will
discuss how to balance the teaching and assessment of reading.

Keep in mind that the overall goal of this book is to be a guide and a
resource to you as a teacher to make the teaching of reading more accessible.
Whether you are teaching reading as a separate skill, teaching reading as
part of an integrated skills approach, or teaching a content area in which
students engage in reading, this book will give you ideas for how to help
the students you work with to be better readers. You will learn very specific
things that you can do to be more confident about teaching reading.

2. What is reading?

Write a short definition of reading on the lines below. Underline key words in
your definition that you feel are essential to understanding what reading is.

Share your definition with a classmate or colleague.

Reading can be defined simply as making meaning from print. Four key
elements combine in the process of making meaning from print: the reader,
the text, reading strategies, and fluency. Reading is a process of readers
combining information from a text and their own background knowledge to

2 Chapter 1



build meaning. Meaning does not rest in the reader nor does it rest in the
text. The reader’s background knowledge integrates with the text to create
the meaning. The goal of reading is comprehension. Fluent reading is
defined as the ability to read at an appropriate rate with adequate compre-
hension. Strategic reading is defined as the ability of the reader to use a
wide variety of reading strategies to accomplish a purpose for reading. Good
strategic readers know what to do when they encounter difficulties. The text,
the reader, strategies, and fluency together define the act of reading. See
Figure 1 for a visual representation of the definition of reading.

The Reader

Reading

Strategies

Figure 1: The definition of reading

Notice that the intersection of all four circles represents reading. This is
the point where meaningful reading happens. Grabe (1991) points out the
complexity of even defining reading by stating that “a description of reading
has to account for the notions that fluent reading is rapid, purposeful, interac-
tive, comprehending, flexible, and gradually developing” (p. 378).

Meaning is at the core of what reading is. If no meaning is communicated
then something other than reading is happening. There is an expectation that
when we read, we will do something with what we have read. For example,
we will place a phone call to the correct telephone number because we have
found the number in the telephone book. Or we will talk to a family member
or a friend about something that we have read. We will write a report based
on information we have collected through reading. We will simply read to
receive pleasure. No matter the outcome, we should remember that there is
a reason why we are reading.

Teaching reading usually has at least two aspects. In one aspect, it can
refer to teaching children who are learning to read in their first language for
the very first time. (This book will not focus on literacy instruction. Please
refer to Chapter 4 of Practical English Language Teaching: Young Learners for
information on teaching reading to young native and non-native learners of

What is reading? 3



English (Linse, 2005).) A second aspect of teaching reading refers to teaching
learners who already have reading skills in their first language. Like learning
how to ride a bicycle, you only have to learn to read once. Once you have
learned how to read in one language, you do not learn how to read again in
a second or foreign language. Rather you need to learn how to transfer skills
that you have already learned in your first language to new reading contexts
in a new language.

Compare the definition of reading that you wrote on page 2 with the definition
given in this section. What elements of your definition are contained in the
definition given? What elements of your definition are not contained in the
definition given? What changes (if any) would you make in your definition now?
Rewrite your definition below.

Share your new definition with a classmate or colleague.

Establishing a culture of reading

As I entered my ESL reading class one day, my Mexican students wanted
to share a joke that they had made up. They asked, “When you’re on a beach
in Mexico (or any place in the world), how do you know who the Americans
are?” I suggested answers like the color of the skin or the use of English.
The response was “No, no, teacher! The Americans are reading books and
the Mexicans are not.” They found it humorous to make fun of their own
culture.

In many places of the world, reading is not an integral part of people’s
lives. As teachers, one of our goals should be to excite our students so that
they will want to read. Our students should see from our enthusiasm that
gaining information and knowledge from reading is an important part of our
lives.

I believe that there are three reasons why we should consider the impor-
tance of establishing a culture of reading. First, much of the information avail-
able in the world comes in the format of print. Most of the printed materials in
the world come in English. In order to help students access more of the infor-
mation available in English, the teacher must establish a culture of reading.

Next, reading strengthens other areas of learning. For the second lan-
guage learners we work with, this means that reading can strengthen the
learning of writing, listening, and speaking. If you read well, you then have
something to talk and write about. You can listen to others talk about the

4 Chapter 1



subject as well. Also, reading is a way to learn new information as you read
content area material. As you learn new things through reading, you improve
your overall learning.

Finally, establishing a culture of reading can lead to increased critical
thinking skills. If you talk to people who read a lot, they often read many dif-
ferent opinions on a topic. They are able to sift through arguments and arrive
at a position because they have critically developed their ideas.

Reflection

Do you believe that you currently teach or will be teaching in a program that
has a well-established culture of reading? Why or why not? What could you
do as a teacher of reading to help build or strengthen a culture of reading
where you teach?

Share your answers with a classmate or colleague.

Bottom-up, top-down, and interactive reading

Bottom-up, top-down, and interactive reading are names of different
theoretical models that researchers use to describe how people process print.
We will review each of these models and gain an understanding of why an
interactive process is the best representation of how people read.

Bottom-up models consist of lower-level reading processes. Students
start with the fundamental basics of letter and sound recognition, which in
turn allows them to move up to morpheme recognition followed by word
recognition, building up to the identification of grammatical structures, sen-
tences, and longer texts. Understanding letters, letter clusters, words, phrases,
sentences, longer text, and finally meaning is the order in achieving compre-
hension. With the bottom-up model, students start from the bottom (letters
and sounds) to get to the top (comprehension).

A phonics approach to teaching reading supports a bottom-up model.
Phonics focuses on learning individual letters and sounds rather than learning
a word as a whole unit. This approach is used in many reading series. Many
teachers and researchers suggest that for readers to be successful, they must
be able to break a word down into its smallest parts, the individual sounds.
When readers come to an unknown word, they can sound out the word
because of the knowledge of the individual units that make up the word. The
blending together of the various sounds allows readers to then move toward
comprehension. Teachers must remember that phonics is a method, not the
goal for teaching reading. Cummins (2003) emphasizes that “the purpose of
phonics instruction should be to facilitate access to and comprehension of
meaningful print” (p. 18). This means that our goal is not to teach phonics
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