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Chapter One General Introduction

1.1 Introduction

Teacher groups have long been positioned as the authority of knowl-
edge and the roles of curriculum delivery, and their internal ideology and
decision-making ability is fettered by the Western instrumental rationality.
Therefore, teachers become the simplest workers in the curriculum system
with their roles of passively interpreting textbooks, outline, teaching mate-
rials , teaching methods, and evaluation system, ect. Over time, teacher’s
profession has lost the most sacred things — - - teacher’s autonomy and
their discourse rights. In fact, from the 1980s onwards, the instrumental
Taylor curriculum has been questioned and challenged by Eastern and
Western scholars, who put forward the concepts of postmodern curriculum
and education. This essentially opens a new road for teacher’s develop-
ment. The core of the curriculum is no longer textbooks, outline, and
teaching methods which are built by the experts, but the development of
teachers themselves.

Nowadays, in the context of the curriculum shift, teacher education

1
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research has been focused on the same problem as the study of education
and curriculum, namely teacher’s professional development. People start to
realize that teacher himself is the core of teacher’s professional develop-
ment. Teacher’s development and teacher’s behaviors closely combine into
one. Therefore, teacher’s professional development should transform from
the theory of behavioral science to cognitive science and constructivism.
The current teacher’s professional development inevitably requests to estab-
lish the conception of ‘teacher as researcher’, and ‘teacher as reflective
practitioner’, which goes beyond the paradigm that “teacher is the skilled”
(Jiang Jingying, 2004 ).

Concerning teacher’s development, we should return to the question of
what teachers really need. Only when we probe into teacher’s living world
in-depth, can we truly understand the authentic thoughts and needs of
teachers. Narrative research is to bring our concerns and ways of thinking
back to the life world of teachers ( Wu Zongjie, 2005). As a research para-
digm which is different from the quantative research, the biggest feature of
qualitative research is that it focuses on strong humanistic care and civilian
awareness; explores personal ‘life world’ as well as the day-to-day opera-
tion of the social organization in natural scenes; advocates that researchers
participate in the study scenes; faces the practical work; promotes the em-
pathy with the research subjects so as to obtain the ‘explanatory
understanding’ of the story of their life; and makes an on-the-spot investi-
gation on the complexity and process of things for a long term ( Chen
Xiangming, 2003).

Teacher’s lifestyle, teaching practices and ways of thinking are com-
bined with their language representation. Therefore, probing into the life
and practice of teachers, we can see ‘teacher’ as a complete, real person,

rather than a professional code. Narrative research is able to unfold
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teacher’s realistic expectations, discourse, confusion, and even frustration
by means of the researcher’s narrative stories, so that we can fully perceive

the real essence of education.

1.2 The Origin of the Research

The study originates from, I conceive, two categories of causes: one,
which I call my sincere enthusiasm for education, because it is established
by my decision to become a teacher; and the other, which may be named
my distinctive personal experience, because it involves numerous reality
shocks and uncertainties, and consists of, or at least is mingled with the
personal dilemma and new vistas. This latter also embraces my pondering
over any other alternative ways of leading our professional lives, which
some educators conceptualize as teacher professional development; such as
that of being more innovative, more humanistic or even in a position to ex-
act curriculum reframing. The detailed explanation goes as follows.

A few years ago, I was recruited to a normal university and hence em-
barked upon a journey to becoming a teacher. After graduation, I entered a
high school to be an English teacher for a year when I eagerly anticipated
that I could accomplish a great undertaking in cultural and educational pro-
fession. At least, I deemed that I might suit my mind and hand in teach-
ing, since I graduated from a key normal university. However, what I ex-
perienced as a novice teacher revealed that the reality went far beyond my
anticipation. I recognized that the professional knowledge, pedagogy and
psychology as well as to develop teaching skills and educational attainments
learnt during the study in university couldn’t swiftly trigger me to merge in-

to school institution and culture. The anticipation of putting what I learnt

3



