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Reading Comprehension (Skimming and Scanning)
(15 minutes)

Db-ections: In this part, you will have 15 mmutes to: go over the
passage quuckly and answer the questions. For questions 1 -7, choose

the best answer from the four choices marked A, B, C and D. For
quesnons 8-10, complete the sentences with the information giVen in
the passage. ' : :

What Teachers Want Your Child to Know

Teachers have academic goals for each grade, of course, but many
parents aren’t aware that there are also some important expectations for our
children’s social and emotional development. If your child meets those
expectations around the same time as others in her class, she’ll likely do
better. If she doesn’t, she may have trouble keeping up with the rest of the
group. Knowing what teachers expect from grade to grade will help you
figure out whether your child might need some extra help and how to work
with her teacher to provide it.
Kindergarten: Getting in Step
Emerging independence

For some children, kindergarten marks the first big separation from
their family. They have to be able to cope with the events of any given
day—both disappointments and triumphs—on their own, put the urge to
see Mom or Dad or a familiar babysitter on hold, become more self-reliant
and learn to turn to adults other than their parents for help.
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Learning to be part of a group

Sitting in a circle, standing in a line and working with other kids to build
a block town are part of a typical kindergarten day. These activities are not
as easy for children as they seem to the rest of us. They require many
social skills, such as being able to compromise and to control the impulse
to shout or jump up whenever they feel like it.
Staying on task

In preschool, kids can start coloring a picture and move on to building
with blocks when their interest wanes. But in kindergarten, they begin
learning to stay with a task until it’s finished. Very short, focused activities,
such as tracing numbers or telling a story, are designed to help kids do
that.
First Grade. More Serious Stuff
Stronger task focus

The ability to complete a task is even more important now than it was in
kindergarten because in most schools first grade is the year instruction in
reading and understanding numbers begins. This requires an ability to
focus on serious work that may not always be fun. Even smart children may
fall behind if they can’t focus in this way or become easily frustrated.
Responding to authority

First-graders are expected to listen when it’s required, wait their turn
and do what their teacher asks. The atmosphere in kindergarten is more
lenient. But first-grade teachers have much more academic work to cover.
For kids, that means more sitting down, more listening and more self-
control are necessary.
Seeing their place in the world

First-graders are beginning to see themselves and their families in a
wider context and recognize differences and similarities. At this stage, your
child is likely to discover a passionate “best” friend who is “just like” him.
Bear in mind that these intense friendships may last anywhere from an hour
to a year.

%
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Second Grade: Learning to Think
Becoming more abstract and conceptual

Second-graders are just beginning to think in an abstract way. Rather
than always manipulating objects in order to do math-counting marbles, for
example, they should begin to think about numbers in their heads.
Problem solving

Most teachers expect second-graders to start using problem-solving
skills; being able to think about a problem, come up with possible
solutions, evaluate them and choose one to try. Teachers assume children
will use these skills both in academic work like math and in dealing with
other kids. Those who are good at problem solving usually get along much
better in school.
Third and Fourth Grade: Good Work
Academic polish

By now it’s no longer enough for your child just to complete a task; how
good a job she’s done is also important. Teachers want to see work that’s
neatly written, math that’'s been checked for errors, and reports that are
well organized and well presented.
Planning ahead

Children start learning to keep track of long-range assignments in late
third grade and fourth grade. A spelling test every Friday means doing a bit
of studying each night. A report due in two weeks means mapping out a
step-by-step plan. As most parents learn, this ability doesn’t come as
naturally to our kids as procrastination seems to. Often we don’t recognize
how much they need our help to develop thinking-ahead strategies.
Cultivating camaraderie

Children begin to have a strong sense of themselves in relation to the
group, as in “I’'m a sports kind of kid, so are my friends”. Trouble may
arise if your child has difficulty finding something in common with his other
classmates.
(http://www.rd.com/family/what -t eachers-want -your-child-to-know/)



Unit 1 Learning K 5

. Whom is the passage possibly written to?

A. Children. B. Parents. C. Teachers. D. Nurses.
. If your child , she may have trouble keeping up with the rest of the
group.

A. meets the expectations around the same time as others in her class

B. doesn’t meet the expectations around the same time as others in her
class

C. has expectations for social and emotional development

D. doesn’t have expectations for social and emotional development

. Which stage marks the first big separation from their family?

A. Kindergarten. B. Third and fourth grade.

C. First grade. D. Second grade.

. Working with other kids to build a block town can help children

A. cultivate camaraderie

B. become more abstract and conceptual

C. learn to be part of a group

D. solve problems

. First grade is the year instruction in begins.
A. reading and understanding numbers
B. singing
C. dancing
D. drawing
. In which stage do children begin to think in an abstract way?
A. Kindergarten. B. Third and fourth grade.
C. First grade. D. Second grade.
. Children who are good at usually get along much better in school.
A. problem solving B. seeing their place in the world
C. responding to authority D. staying on task
At grade, your child is likely to discover a

passionate “best” friend who is “just like” him.
. In the third and fourth grades, teachers want to see children’s reports that
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10. Children start learning to keep track of in late third
grade and fourth grade.

Reading Comprehension (Reading in Depth)
(25 minutes)

. Section A |

Directions: In this section, there is a possagé 'with' ten blanks. You
are required to select one word for each blank from a list of éhpices given
in the_word bank following the passage. Read the pdsSoge fhrough.

corefully before making your choices. Each choice in the bank is+
identified by a letter. P|eose mark the corresponding letter for eoch item -
on Answer Sheet wn‘h a single line through the centre You moy not use
any of the words in the bank more than once.

The University at Albany has a rich history dating back more than 150
years.

In 1844, a “normal school” was 11 in Albany to train teachers for
a rapidly growing population. For nearly 50 years, the Normal School
provided a two-year education for students from across the state.

By 1890, the evolving school system in New York 12 a new
approach to teacher training. The Normal School 13 made changes: a
four-year program, new curricula, new faculty, and new 14 for student
enroliment. In 1914, the institution officially became known as the New York
State College for Teachers, one year after the figure of Minerva, the Roman
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goddess of wisdom, first appeared on the University seal.

The College for Teachers focused 15 on training secondary school
teachers, but within the context of a liberal arts curriculum. Over the years,
the College attracted a strong faculty with a majority holding 16
degrees.

By 1962, the College had earned national distinction. In the same
year, the State University of New York system of higher education 17 a
rapid expansion in response to rising needs. The College joined the 18
as one of four University Centers, and became a broad-based public
research institution.

Today, the University at Albany is a major public research university
where students and faculty collaborate (#4E) to 19 life-enhancing
research and scholarship in a wide range of disciplines. With nationally-
respected programs, top-ranked professors, and a strategic location,
Albany offers a . 20 education to nearly 18,000 students at the graduate
and undergraduate levels—and prepares them for a world of opportunities.
(http://www.albany.edu/about. _history.php)
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Section B |

Passage 1
Questions 21 to 25 are based on the following passage .

Kids are going all over the world without ever leaving their school. They
are using their computers. A school in California could be the most wired
school in America. They are wired to the Internet through their computers.

Thirty students are able to use the Internet every day. The kids are
between the grades of kindergarten and fifth grade. The teacher says that it
is hard to get them away from the computers. They do not even want to go
to recess.

Internet has opened the world to many people. Now students can go to
any library on earth. They can get information. They can visit a child in
another country.

Laura Bacon likes to visit with other students. She’s going to Peggy’s
page. Peggy is a school student in London, England. She put her own
home page on the Internet. It includes pictures of Peggy, her school, her
mom, dad and friends. You can send her mail, too.

A scientist helped to wire the school. He says, “There is a plan to
connect 12 thousand California schools to the Internet. ”

Wiring schools in California can cost a lot of money. It needs to be
done on volunteer effort or schools will not be able to afford it. They think
that it will cost as much as fifty billion dollars.



