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Series Editors’ Preface

The RELC Portfolio Series consists of short practical resource
booklets for ESL/EFL teachers. Booklets in the series have the
following characteristics:

They are practical and techniques-oriented.
They are written in an accessible, non-academic style.
They focus on both principles and procedures.

Titles in the series provide teachers with practical ways of
applying new ideas in their own teaching. In addition, they could
be used as the basis for workshops and in-service courses and
can also be combined in different ways according to needs.

Gloria Poedjosoedarmo’s booklet Teaching Pronunciation:
Why, What, When and How discusses principled reasons for
teaching pronunciation, aspects of the English sound system to
focus on, and classroom procedures and techniques for teaching
pronunciation. She also discusses common errors that students
of different backgrounds make and invites readers to suggest
ways of dealing with these errors. The booklet is a valuable
resource for teachers, teacher trainers and other language
professionals who wish to develop a better understanding of how
pronunciation can be more effectively taught in the ESL/EFL
classroom.

We are grateful to the contributors to the RELC Portfolio
Series for sharing their expertise with other teachers and teach-
ers in training. Their willingness to do so without compensation
has made it possible to publish these booklets at a price that is
affordable to language teachers in the SEAMEOQ countries.

Willy A. Renandya
Jack C. Richards
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Introduction

Teachers I meet in training programmes and in other contexts
often express hesitancy about the whole topic of teaching
pronunciation. They generally feel that it needs to be done but
aren’t sure how to go about doing it. Sometimes they feel a bit
insecure about their own pronunciation and about their
knowledge of sounds and phonetic symbols.

This volume is partially a response to such comments and
reservations. In it, I begin by addressing the question of why we
need to teach pronunciation. Some people may feel that it is the
least important aspect of language teaching as “context tends to
disambiguate faulty pronunciations” and, anyway, “there are so
many accents — which one should we teach?”

After addressing these questions, I go on to look at the
components of pronunciation: consonants and vowels in Chapter
2 and suprasegmental features in Chapter 3. Chapter 4 addresses
the question of when to teach pronunciation. I frequently hear
teachers say, “but if we teach it for a whole period, it’s very
boring.” Of course, it is! You shouldn’t teach it for a whole
period! In this chapter we look at the questions of how long a
pronunciation activity should be and how it can be worked into
a lesson which has another theme.

The final chapter looks at activities that can be used to teach
students to correctly perceive different sounds (with different
accents!) and to produce them in an intelligible way.

Various types of tasks are spread through the materials. Some



of them simply require you to discuss a question and there is no
right or wrong answer to these tasks. In other cases, however,
you have to analyse some samples of language or practise using
some of the features of pronunciation with samples supplied. In
these cases, suggested answers are given in the appendix at the
back of the booklet.

Gloria Poedjosoedarmo
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English is now used increasingly as an international language.
That is, learners of English will be using the language most
frequently to talk to other learners of English — not to “native
speakers”. If this is the case, one might ask why teach
pronunciation at all?

Two reasons for teaching pronunciation are often cited. The
obvious one is to improve intelligibility'. Even if most language
learners will only be using English to speak with other foreign
learners of the language, if each goes off in his own direction
with pronunciation, communication is bound to break down. The
second reason frequently cited for teaching pronunciation,
particularly at a more advanced level, is to allow students to
create a favourable impression in situations such as job interviews
if these are conducted wholly or partially through the medium
of English. Let’s explore both of these reasons in more detail.

TEACHING INTELLIGIBLE PRODUCTION

The features of pronunciation which can cause confusion include
(1) using the wrong sound, (2) leaving sounds out, (3) adding sounds,
(4) putting stress on the wrong syllable in a word, (5) putting
stress on the wrong word in a sentence, (6)using the wrong
intonation pattern, or (7) combinations of these problems.The
type of misunderstanding can range from failing to grasp the
message or misinterpreting the meaning of the message to being
insulted because the speaker appears to be expressing an attitude
that was not intended.

Here are some real examples of each of these kinds of problems
from a variety of sources:
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LiX 248 69 K F iR
A ey F () KL
(k&) e%, TEF
AR RMEE HAK
F 3 REF KA,

25X B4R A& ALY
EEALL,

AR H AR F
A BARE W AR AL A
#9354 , ] 4e . “child”F
“joy” ¢ F—AF,

4REEF(ANRE): &
AIRFATLEHE,
R R RHIFM Ky
A&, Hlde: “matter”
Fo“bottle” iX % A3 ¢
0“7 A KR AR
EHHBAK,

5. “schwa [fwa]” 4§ 335 ¢
HiEP R AF, FdFEE
#EETPHLE, AT
ATEEEMEAF,
Jo: “sofa ['soufo] ”—id
TEFEETEZHY (0]
¥,

6. B ABAN 338 #)
BAF [ei] KAREALF
[e]l. LT #EAM “terra
cotta” (—A A 7 ) £
A E) T o)A
[e] o7 R ARAF [ei] ,
HARAE & T oYL A St
J6 AT [pl &, B
F 5 T AR,

1. Using the wrong sound
Example: copy when coffee was intended in Do you want a copy?
The listener thought the speaker was asking whether or not she wanted
a photocopy, rather than a cup of coffee. (Cited in Jenkins, 2000.)
Example': sheep when ship was intended. I was attending
a presentation at Singapore’s National Institute of Education
by a speaker from China. The topic was the use of radar for
communication between ships. Some of the listeners later said
that they were imagining a field of sheep with radar attached
to their heads and trying to make sense of the picture.

2. Leaving sounds out?

The most frequent examples of this type involve simplifying
consonant clusters or even deleting a word final consonant sound.
Example: A local speaker in Taiwan pronouncing “children’s
programme” as [Juie? ppgwz?], where the initial [t] of the affricate®
is dropped, [1dr] in the middle of “children” is simplified to [1],
and the final [nz] of “children’s” is simply dropped (actually,
replaced by a glottal stop®). (Cited in Jenkins, 2000.)

3. Adding sounds
A Japanese speaker adding schwa’ to break up the consonants in
a difficult cluster. Examples were /stox mgz/ for “strings” and
/1emdoiop/ for “raindrop”. (Cited in Jenkins, 2000.)
Sometimes, because one sound, say a vowel, is wrong, the
listener, in trying to interpret the message, mentally “adds
sounds”. A colleague recounts an incident in Japan when he was
asked “Are you interested in terra cottas®?” but which he
interpreted (perhaps partly because they had been talking about
teaching English) as “Are you interested in tape recorders?” (The
speaker probably pronounced the vowel as slightly longer than
it should have been but the listener who misinterpreted what he
heard did so partially because he himself had mentally added a
/p/ in order to “make sense of” what he had heard within the
current context.

4. Putting stress on the wrong syllable in a word
Examples: animism, with stress placed on the second rather than

2 Teaching Pronunciation: Why, What, When and How



first syllable, misinterpreted as anaemia, and mature, with stress
placed on the first rather than second syllable, misinterpreted as
macho. (Cited in Jenkins, 2000.)

Another example: themselves with stress on the first rather
than second syllable can be heard as damsels.

5. Putting stress on the wrong word in the sentence!
This sort of problem is often a very late one to be corrected. Even
very fluent speakers of English may continue to have problems
with stress placement within the sentence. Placing stress on one
word rather than another within a sentence has a very important
function in English: to identify the element that is thought to be
the newest and most important bit of information. Thus, even when
the pronunciation is otherwise flawless, stress placed on a word
which is clearly “old” information is likely to cause puzzlement
on the part of listeners who understand and use the system
correctly, as they will try to find an interpretation for which there
is something “new” about the stressed word.

An example: From a dialogue on a tape made for teaching
teachers how to teach oral communication skills (bold indicates
an unexpected stressed word):

1* speaker: Good afternoon. Sky Cable. Linda speaking.
2™ speaker: Good afternoon, this is Vincent Tan.
1% speaker: Yes, what can we do for you, Mr Tan?

The stress was placed on you. The identity of the interlocutor
is not, however, new information. Normally in such an utterance
stress would be placed on do.

Note, however, that if the first speaker had been talking to
another customer in a face to face situation and Mr Tan walked
into the shop, the first speaker might then turn to Mr Tan and
say And what can we do for you, Mr Tan? where the stress on
you indicates that the identity of the interlocutor has changed.

Another example: Singaporean radio and TV announcers
often speak flawless English with pronunciation of segmental
phonemes? (consonants & vowels) being indistinguishable from
that of native speakers. However, especially in ads, the stress

L2 TEFRE
AL 4 F i & F
W, i T EF
#) 7 B 5T 5 5098) B 4
T, Wik 8 T $i 6
FHMRAREA G
PR AR E LG
SR ot 18 6 P $49)
T H AR
B AGE B E A A
&, LT 2% 2
i A AT, B LR 4
FHAGER,

2. FBAE (i) B
—APEE AT RIE,

Why Teach Pronunciation? 3



1% P R 6535 T A
B & Atk B,
iz &X ZHHE KR
ARG EE,

placement is often confusing. The following excerpt from an ad
for petrol (with stressed syllables in bold) is frequently heard on
the radio:

Every $20.00 of synergy fuel gives you a chance to win a
two-year supply of synergy fuel. We’re giving away so
much synergy fuel, you won't be able to finish it all.

What’s wrong with this? The phrase synergy fuel occurs three
times, and it’s stressed every time! Why? Surely it can only be
new information the first time it’s mentioned. The last word all
refers to “all the synergy fuel,” so, again, it isn’t really new
information. The following stress patterns (where square brackets
indicate words that could be omitted — because they contain very
old information) would make much more sense:

Every $20.00 of synergy fuel gives you a chance to win a
two-year supply [of synergy fuel]. We’re giving away so
much synergy fuel, you won't be able to finish it all.

6. Using the wrong intonation pattern!

Intonation can be used to convey the attitude of the speaker
towards what he or she is saying, particularly in conjunction
with the placement of sentence stress. Normally, a falling tone
will indicate definiteness, whereas a fall-rise usually indicates
hesitation or uncertainty (though both patterns can have other
meanings, depending on the context).

A rise-fall tone is quite rare in English but, when it occurs, it
often indicates suggestiveness. In colloquial Singapore English,
the rise-fall tone occurs very frequently, simply to indicate a
slightly greater degree of emphasis. To non-Singaporean speakers
of English, this might be a bit confusing.

7. Combined problems

Though we can identify the different kinds of errors listed above,
often miscommunication is the result of a combination of such
errors. This frequently consists of a combination of a segmental
problem, such as the wrong vowel or a simplified cluster, combined

4 Teaching Pronunciation: Why, What, When and How



with misplaced stress. The less proficient the speakers, the more
likely it is that such misunderstandings will take place. An
Indonesian student once heard the first line of the song “How
much is that doggy in the window?”’ as “Amatsutejo in the window,”
where “Amatsutejo” is an Indonesian man’s name. [“how much
is” was heard as “amatsu” and “that dog ...” was heard as “tejo”].
There were no doubt a number of pronunciation features, both
segmental and suprasegmental' (e.g. stress placement) involved !A#8 &4 (b o#
in this misunderstanding. The listener might also have “mentally ~ #): #¥#fERL
modified” the sounds so that she could interpret them. EHERN-.

Think of a time when you either experienced or observed a
misunderstanding between two people speaking English.
1. What was said?

| 2. What did the other person think was said?

3. Was the problem due to pronunciation of sounds, leaving
sounds out, adding sounds, placing the stress on the wrong
syllable in a word, placing the stress on the wrong word in |
a sentence or using the wrong intonation pattern? Or was
it due to the listener mentally adding or deleting sounds?

4. Form a small group of four or five people. Discuss the
examples you’ve thought of.

5. How many examples does your group have of the wrong

sound, missing sounds, added sounds, wrong stress in

words, wrong stress in sentences and the wrong intonation?

i3

How many examples did you think of in which the
miscommunication was due to the listener mentally
' adding or deleting sounds?
X = =
ADTTSLA R R R
TEACHING TO CREATE THE BEST IMPRESSION LB T RAFENRE

Hehlh

It has been suggested that there’s no need to give undue emphasis 2 g+, w45 %+
to the pronunciation of the spelling & as a fricative, since the  (swop), 4: %is#+
substitution of a plosive? rarely causes misunderstanding. Even  +# [0 [p) k] ¥4.
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