4
Teaching —

WE - XM - HFIEM

A Study of Learning Motivation of L2 Learners in China
from the Perspective of L2 Motivational Self System

THEHPLARAL B
o S 2 > DL

IR E 2
Liu Fengge

v ZHENANG UNIVERSITY PRESS
ALK H AR



Foreigrn Language
Culture
Teaching

INE - XIE - AFIEM

A Study of Learning Motivation of L2 Learners in China
from the Perspective of L2 Motivational Self System

“TIESLB ARG LA FRY
Hh | S 5 ) S ) AL 5T

 XIRE E
Liu Fengg*e

pH,




EH R4 B (CIP) £1E

“TEFHERRL A THHEEEEE]
AL / IR EZE. —BiM: 3T KF AL,
2013.4

ISBN 978-7-308-11309-0

L Q= ILQ@Ox| M. QFEE—FIHH—FR
—rhE 1v. ©H319.3

o [E AR A 1R CIP B 1% - (2013) 28 060796 5

“ZEBNBERSG” UATHPEREFIZFZIDNAR
A Study of Learning Motivation of L2 Learners in China
from the Perspective of L2 Motivational Self System
xR F

RIERE KA
HERIT  XKE
HIREIT WL KZEHARA
(LM R B L% 148 5 #REC4 AL 310007)
(M 3t : http://www.zjupress.com)
K B RE R ITERAA
Rl SRS R
&  710mmx1000mm 1/16
3k 12.75
308 T
ED SR 201344 A 1A 2013 FE 4 A% 1 IRENR
£ ISBN 978-7-308-11309-0
it 35.00 7T

IR E #EIWR ENRER HiEiFk
WL K% HRRAE R AT ERIR I RIS (0571) 88925591

[~ e S
2




B —EI/EEMEFDHOEEEE S, —EIGHNIBRLREE
Z, A —EIBHEKYURE AN MRERGATAR, BRI TAREH
HRHE. MEHARNE MR, E2HANANAREFRFERITELARAFRIE
HER.

Blin, EFEL —EIBARTEX RodEllis EHEE (ZEIBHEY 4
FRPEH—F&E 12 B)AREIFFHFIRERE, FARELEAA
Ky, “PARBHARAEEHFARE _EFITANMEZRHAAH Y HE
BRI (Ellis, 1994: 558). BW _EJBHARMX —ERFHARIEE, Ex
WA EFEIMEFIREAR BN ET A, REXEFIERHRT T, K%
MR B XA (1996) , R A E (2002), XAkF. FErdEE4 (2003), XHk
F. EardEE 4 (2004) %.

AT 1455, £ (ZEIBHEY 9% IR+, Ellis(2008: 719) H ik 4,
“CEREEEERET —EET , FERRFRZEE, WiEHE, TAME—
B 5T O XA R (A L Cohen & Macaro eds., 2008; Griffiths ed., 2008) .
fag, REREHSALUAANKRE”. REFE, thilh, TER B TFIESH
ZANRBFEHEN, TET MRt AW AT H R ¥ K, T4
HHFITAXTREIRS, A RA TR T EREREE L IR, T
H, 9 T¥ AR5 B EEE ¥ RBN X AR EOMENA R b Z
AT 2 i R R .

Domyei (2005) £ 3|, ELXBEFFARAE, REFIEEHRE 20
L 80 FRTAWAT, B2 T 90 FRUEHLRE TH. HAREEFLTHE LM
FARKIEW G NG XK FR WA —8 K (self-regulation) , BT ]
FEHDHFIRBP R OHEY, AERANEIES, FEORN¥
ARBFERES L FfolEH e 7. Domyei AN, —i& I BH K H b5
PN X —FREBREAGEE. L, BTHRABFANEENEIBH >
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WL ¥ H B E) Hw EI BN, HARNILE B E AT,
X — B ST, Tseng, Dornyei & Schmit (2006) # & 7 —%& F Fid L J 89 5%
RIHEPHEEF A RARGINFHR IR, HFHAFRE A RRBFAF IH
— g pa AR, MARERHFEITN., ZIAEENFFIZFEF IR T
TEAVESGE RABES: DAEEH, PERIRENREEFIEHRENE
¥ ) A EE, XA CFEIEELNENEE; 3) REER, HEFTF
MEREEBR. RAEGFEE, VBRES, BAFEIFETHARSIES
B SIFFES, HHRAFIFEARTYHHIOREENREE. BIIGRIE
MR FEFON IR - RAEATHEAER, Fh, GIIRETHA:
HRE¥WETERABYFAZLHARAT. B REE, TAZHERTHMUIIFL
— AR K, Hh, 5HEANFIREN G, ETERBEALNHART
UARBEIZNFIRERFIRRRE -—HESAHBEN T E. B2, Ellis
(2008: 720) & LML, “LAH NI, BRAAFRARZEKERZ WL,

ERELES, EREZEHRTEER L, RE 2012 F, EF Cai & Zhu
(2012) « Lamb (2012) . Lanvers (2012) . Magid & Chan (2012) . Papi & Teimouri (2012)
EHAFARRRLAR. MEERRN, RINNERXEHERKE A XFE (o
B—d. B, 2009) FiE 46 X GFE R, 2009) Z4h, AR AATE R %M SIER
HrEE. ARNEBRLAEEREF RAXAZRRHENTEAX -FAEHHE
EFhEa, BLRERKEN.

Domyei W F I P B8 RALEANLRY “—EHHEREZ SR L2
Motivational Self System) ”. Z & M AW R X ER L LR KERL, TREANTHH
BHo, SXEBRIEE, CREANENTMEABRESRELE. P —ANTEH
EABERBRRE, MEEFIIEPREUB R T HAFR. RAF I HHL.
REFIAFH. TETEIELHFEFE, WAL FETEXSFEHRE RFAE
MFERFEG. MR, ¥IFMERALE, BEETNEOHFEIRE. ¥
A FAXE, FIAFRMEFIRSNAE, bEHETHECFITHEE
HEHEN. BER5EANRE. Rl ‘8 RAR” EREEFINE—H
B, ¥AHXMECHEIRFHN—HEATAE.

—EANEREAREREELEHHE L (N Gardner & Lambert, 1972;
Gardner, 1985) #y 3l L, 6 HANEFPHADELTLERLES, RBLT =
EARARATHE A, AFPERBHAREERE IR KR E RS, —F
GNERRAECHEL T EAETEART: 1) EE ZEH K (deal L2 Self) , B3]
FHORZAEWER —EART, BR BRI UAT, —EFIFABE; DR



K

% —iE B & (Ought-to L2 Self) , BP% AN B TR Z& 2| —EAKTE, XL H
TEERNEHRENEH, wEK. 2. EROMERENT L. ¥4 RINR
FEBR#x%; 3) —iE¥ 3 £ 5 (Second Language Learning Experience) , X 5% 3 #
MN_EFINEERKR, HAZEFITERFEIZHHERRZNELARE RN .

ERGF, MAEELTERTHEXKA D TRAT BN ELIEHE: D EE
BERR; 2D HFTHEZRFR.

ERAREHRT Y, EXRETALLEEIMEXATNER L, 2804
FEEEFIHF _EFNERZAAANMBHAEARART, BET - NFEEEFIH -
EHNEKAZAAEAER. RE, M ZEREN—NMERENERMBEL, &ITT
FAER A, M7 PNFE. A¥EABPHAREEETLSEXELLH A
FREBREXABNFEREFIZFEARENR, #ITTRAAENFAELIEHFR,
BiE T ZEBHEAR, AHOARATARATFERLXENFEEEFITH —EH
BRZAG T — LR,

EREAEFRGERE, it — T EZRE - EAVERRZEAERNA TAF
KEHF LK. b, MARTAY —FRFEXELLFAEAFRAAR, #ITT
URA “—FEHR HVEWHHFTHREEZRHAR, Kt TEIRA < Ea R
kEHFEEEFIZFFIDNFEIRGH TR, ARERXYA, RAFIH
“HEB AR B CRNZ_EER BHEFTH TUARBKFEIHFHNEEF
ML, ®EHEEF RS,

LY, RXBERARARAAHA, ARENAAA, SH™E, S
B BELS Z@TGE. AHRENTEREFIZF _EHVNERLZAERER
FiEF %, REERXATEMXARTREANEGEEER, XX EFRITER
EEIHENFEL, AP AEARPELIRARAFATRITHEEHAER, =&
MERZAAEREL THENI AT E., RMEE, AHEERDIREIMEREZA =
EHANEKRAAER TR _EIGHRITE, TUKERSHFHERTEEA.
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Abstract

- Abstract

From the perspective of Domyei’s L2 Motivational Self System (L2MSS), which is
the latest L2 motivation research model, the present book includes two interrelated
studies: an empirical survey study and a teaching quasi-experimental study.

The research objectives of the empirical survey are 1) to evaluate the validity of
L2MSS in the L2 motivation research among learners of English in China; 2) to test
whether it is better to study L2 motivation of learners in China in the framework of
L2MSS than in traditional L2 motivation research model; 3) to investigate the
parameters of the components of L2MSS among learners at various L2 proficiency
levels in order to search for some pattern, if any.

To achieve the research objectives of the empirical survey, the following specific
research questions are to be addressed: 1) Compared with Integrativeness, does Ideal L2
Self have more prominent correlational relationships with learners’ L2 Learning
Motivation? 2) Are Instrumentality-promotion and Instrumentality-prevention two
distinct constructs in terms of what they represent? 3) Among the three components of
L2MSS, which can best predict L2 Learning Motivation of the students at different L2
proficiency levels? 4) Can L2MSS be validated empirically in L2 motivation research
among English learners in China? 5) What is the pattern, if any, shown through the
parameters of the three internal components of L2MSS across various L2 proficiency
level learners? 6) Are there significant differences in Ideal L2 Self, Ought-to L2 Self
among high-, mid- and low-level L2 proficiency sub-groups? 7) In high-, mid- and
low-level L2 proficiency sub-groups, do the self dimension (/deal L2 Self and Ought-to
L2 Self) and Second Language Learning Experience play different roles in their
contributions to L2 Learning Motivation?

The results of the survey study show that in the context of L2 learning among Chinese
students, /deal L2 Self has more prominent correlational relationships with L2 Learning
Motivation than Integrativeness does; the traditional Instrumentality can indeed be divided
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into Instrumentality-promotion and Instrumentality-prevention and they are distinct
constructs in terms of what they represent. Structural equation modeling analysis also proves
that DSrnyei’s L2MSS can be validated empirically among learners of English at different
proficiency levels in China. The results above are consistent with some earlier similar
studies (e.g. Taguchi et al., 2009; Csizer & Kormos, 2009; Ryan, 2009; Dérnyei & Ushioda,
2009), which shows the generalizability of L2MSS in different cultural contexts.

The most important finding in the survey study, however, is that learners’ L2 proficiency
level is an important factor to be considered when we examine the power of the three
internal components of L2MSS in their contributions to L2 Learning Motivation. Specifically,
for lower-level L2 proficiency learners, the best predictor of L2 Learning Motivation is
Second Language Learning Experience; but for higher-level L2 proficiency learners, Ideal
L2 Selfis the best predictor. Further analysis of the survey results helps to surface a pattern:
with the increase of learners’ L2 proficiency, the self dimension (/deal L2 Self and Ought-to
L2 Self, especially the former) plays an increasingly important role in its contributions to
L2 Learning Motivation while Second Language Learning Experience plays a less and less
important role.

The findings in the empirical survey have enlightened the author to carry out the research
further through a teaching interventional quasi-experiment.

The significance of such a quasi-experiment design lies in both research method and L2
pedagogy itself. Till now, to the best of my knowledge, the research methods under the
umbrella of L2MSS research in the related literature (including the survey in Chapter 4 of
this book) are mainly psychometric researches. Strictly speaking, the psychometric researches
cannot guarantee the relation between L2-self dimension (Ideal L2 Self and Ought-to L2
Self) and L2 Learning Motivation/L2 achievements is causal relationship. But, in the present
quasi-experiment, the self-based L2 motivation intervention is explicitly designed as the
causal factor and L2 motivation/L2 achievement is the outcome variable. So the quasi-
experiment design is meaningful in terms of research method. The significance of this
quasi-experiment in terms of in L2 pedagogy is more obvious, because the self-based L2
motivation intervention provides us with a new tool for increasing students’ L2 Learning
Motivation and their L2 achievements.

The quasi-experimental study addresses the following specific questions: 1) Can the
instructional intervention on students’ future-oriented L2 self improve their L2 motivation
significantly? 2) Can the instructional intervention on students’ future-oriented L2 self

improve their L2 achievements significantly? 3) If the self-based interventional treatment is
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effective for improving the L2 motivation, then is it more effective in the high- or low-level
L2 proficiency sub-groups or equally effective? 4) If the self-based interventional treatment
is effective for improving the L2 proficiency, then is it more effective in the high- or
low-level L2 proficiency sub-groups or equally effective? 5) Does the self-based
interventional treatment have time-lag effects on the L2 proficiency outcome?

Results of the quasi-experiment show that the self-based motivational intervention in
L2 teaching can both enhance L2 Learning Motivation and increase their L2 proficiency
level significantly. More specifically, the self-based interventional treatment can be effective
for improving the L2 motivation in both the high- and low-level L2 proficiency sub-groups.
And the treatment is more effective on improving the L2 motivation among the high-level L2
proficiency sub-group. The effect of the treatment on L2 proficiency is a little complex. In
the relatively short term, the treatment is statistically significant in improving L2 proficiency
for the low-level L2 proficiency sub-group, but not for the high-level L2 proficiency
sub-group, whereas in the relatively long term, the treatment is influential in improving L2
proficiency for both the low- and high-level L2 proficiency sub-groups. In other words, the
self-based interventional treatment has “time-lag effects”, which means that the effect of
the self-based interventional treatment on the L2 proficiency may not be significantly obvious
for higher-level L2 proficiency sub-group in the short term. Instead it will emerge in the

long run.

Key Words: SLA; L2 Learning Motivation; L2 Motivational Self System; Self-based
interventional treatment; Ideal L2 Self; Ought-to L2 Self; Second Language Learning

Experience
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