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discussed in this book is an attempt to look beyond these dimensions
of teaching to the beliefs, knowledge, and thinking that underlie
their successful use. The argument pursued throughout the book
therefore is that teacher education needs to engage teachers not
merely in the mastery of rules of practice but in an exploration of
the knowledge, beliefs, attitudes, and thinking that inform such
practice (XIV). fE Second Language Teacher Education — 51, {E& .
An alternative approach to the study of teaching and to the
development of goals for teacher preparation programs is the
examination of the total context of classroom teaching and learning
in an attempt to understand how the interaction between and among
teacher, learner, and classroom tasks affect learning. This can be
called a holistic approach, since it focuses on the nature and significance
of classroom events and involves both low-inference and high-—
inference categories. Such an approach implies different goals for
teacher preparation : “Holistic approaches work towards training goals
not all of which can be broken down into individually verifiable
training objectives, and they stress the development of personal
qualities of creativity, judgement and adaptability... The formulatic or
prescriptivist nature of a mere ‘Vocabulary training’ approach to
[teacher training in TESOL] is contrasted by holists with an
‘education’ in more general principles”.  (Britten, 1985a:113)
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Introduction

What is this book about?

This is a sourcebook of ELT exercises and activities which do not
require extensive resources or facilities. It is primarily for teachers
working in the developing world, although the materials are equally
suitable for many other environments.

There are activities for all levels of proficiency, from beginner to
advanced; and for all age groups, from young learners to adults. The
emphasis is on providing practical ideas for teachers with limited access
to resources — whether they are native speakers of English or not.

This book should also be useful for teachers who are working under
the pressure of time, as many of the activities require little or no
preparation. Young or trainee teachers should find assistance in this
book, with the inclusion of several well established activities which can
provide an excellent starting point for developing classroom technique,
while more experienced teachers will find other relatively unknown
activities, which might provide new ideas and inspiration.

Why is this book necessary?

Many excellent resource books have been written for EFL teachers, but
most of them include a lot of activities which rely on certain facilities
being readily available. Teachers in developing countries probably
won’t have access to video machines, OHPs or cassette recorders. The
nearest photocopier could be many miles away. In some countries,
teachers might not have a blackboard or even a classroom. Their
students may not have pens or paper. And teachers in any environment
can be pressed for time.
This collection of ideas is for teachers in situations like these.

What resources are required by this book?

About half the activities use, or can be adapted to use, no resources at
all. They just require the teacher and students to be grouped together in
one area.



Introduction

Other activities are marked ‘blackboard only’. This should really be
‘chalk only’, because often a blackboard can be improvised from wood,
hardboard or other materials.

Some activities are marked ‘pens/paper only’, if you or your students
require something to write on and with. A handful are activities which
utilise blackboard, pens and paper.

The final section contains activities based on simple materials which
can be supplied by you or your students from your homes.

None of the activities require the use of any electronic equipment.

What does a teacher need?

The most important requirements for using this book are enthusiasm, a
good grasp of the English language, and a willingness to work hard and
improvise. Some useful extra materials which could prove handy if you
can get them would be:

e a selection of picture postcards or pictures from magazines
e packets of white and coloured chalk

e some paper and pens

e a packet of sticky address labels

e a book of poetry and/or short texts

e a good grammar reference book

e this and other teachers’ handbooks and coursebooks

There are suggestions for the use of many of these things in this book.

Teachers in situations with limited time and facilities often rely on
resource books of activities. Recommendations for books of texts, a
grammar book, and teachers’ handbooks of particular relevance appear
in the annotated bibliography at the end of the book.

What are the methodological objectives of this book?

In a limited-resource situation, it can be very tempting to fall back on
teacher-centred ‘chalk and talk’ lessons, and if there is no blackboard
this can be reduced to plain ‘talk’. Even without a textbook or other
materials for support, it is possible for such an approach to have
practical advantages for presenting new language structures.

In such circumstances, however, there is the danger of lessons having a
lack of variety, leading to a loss of concentration and motivation for
students, and even for the teacher. It is also casy fr a teacher, whether
experienced or not, to miss the warning signs until it is too late.

The aim of the language activities described in this book, therefore,
is to focus students’ minds onto the target language in varied and
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Introduction

motivating ways, which encourage student-centred language discovery
and self-development.

Without readily available books or photocopies, this will usually
mean activities which are not based on extensive texts — although it does
allow for the possibility of the teacher providing a newspaper, dictating
an interesting text to the class, or copying a text onto a blackboard. The
emphasis, though, will be on oral exercises and activities, and this in
itself provides some advantages.

The necessity for communicative speech is one such advantage. With
no written text to rely on, students need to make the effort to under-
stand, and be understood by, the teacher. This leads to spoken inter-
action which can be more authentic and more ‘human’ than
concentrating on books or cassettes. Simply using the target language
when providing oral instructions for tasks and exercises gives the
opportunity for a wide range of language as input, even without ‘formal’
listening work.

In turn, the authentic interaction which this entails means that the
teacher-student relationship can be developed beyond the idea of
‘demonstration’ towards a feeling of ‘co-operation’.

Hopefully teachers will be able to bear this in mind, and adapt and
extend the ideas in this book for the requirements of their own unique
situations. You might even be able to have some fun along the way!

How is this book organised?

The book is organised according to the resources needed for each
activity. The first, and largest, section requires no resources at all. The
number of resources required increases gradually through the book.
Within the sections, the activities are ordered alphabetically.

Each activity is then clearly labelled to show the language-teaching
point, language level, and recommended student age. The timing of each
activity depends largely upon the size and ability of the class being
taught. Occasional recommendations are given, but mostly the length of
each activity is left to the discretion of the teacher.

How should the class be organised?

The activities here can be used in virtually any classroom, regardless of
the physical limitations. They can be used outdoors if necessary. Several
activities, however, are particularly, although not exclusively, suited to a
circle of students. In large classes several such circles might be used, and
in fixed classroom situations it is worth remembering that, as long as
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there is a fairly obvious sequence of participants, a ‘circle’ may be any
shape — including a straight line!

Most of these ‘circle’ activities can be done either standing or sitting.
Standing increases the energy of the activities, although for ‘Change
chairs’ (5.1) sitting is an integral part of the exercise. It is also better for
the atmosphere, and for giving examples, if the teacher includes himself
or herself as part of the ‘circle’. Also remember that the sequence of
students answering questions does not always have to go the same way.
For variation it can change direction on the word of the teacher, or a
student can choose the next person to speak by naming or pointing at
them. This is particularly useful in classrooms with fixed furniture,
where a real circle is impossible.

Often, a lack of resources leads to very large class sizes. If your class is
particularly large, some of the activities might need more adaptation, but
most of the activities can be changed in this way, and several variations
are given which take large classes into account.

What other types of activity are there?

Some activities have a competitive element. This can be utilised for
individual or group rivalry, according to the nature of the class. Points,
and even prizes, can be awarded if this helps motivation. Prizes don’t
have to be extravagant. Some children’s classes might like having a
special ‘enjoyable’ duty assigned to the winner. It is up to the teacher to
judge the nature of each group, and to work with the resources available.

Other activities require collaboration rather than competition. On
these occasions the class works together to find a solution to problems,
or to complete a piece of work. Occasionally the teacher may have to
prompt the less confident students, but it is worth remembering that
many students learn from observation as well as from direct vocal
involvement.

For many students, the most important part of the learning process is
not the very active type of exercise traditional in TEFL, but is the time
they have to themselves to contemplate and assimilate the language.
There are also activities in this book which centre on individual students,
and give them time for individual thought and discovery.

In addition, this book contains several activities which use drama in
the classroom.

Why use drama?

One advantage of these drama exercises is that they can introduce
situations which require a greater usage of English than is normally
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required in a simple ‘classroom’ scenario. Similarly, although not all
drama activities require the use of character, extra ‘people’ can be
brought into the class, which is a particular advantage when teaching
small groups.

Many drama activities can be a very liberating experience, allowing
experimentation with language in a more relaxed setting than the rigid
class structure of grammar lessons. For this reason, it must be stressed
that during such lessons, the teacher should not continually interrupt to
correct mistakes in English. It is possible for the teacher to ‘prompt’ and
provide ‘models’ without explicitly controlling the language output.
Discretion should be the watchword. Any glaring mistakes can be noted
for correction in later classes.

It is worth noting here, too, that as all the activities included in this
collection, and the drama activities in particular, are intended to be
student-centred rather than teacher-centred, it is the students — and not
the teacher — who should be given the opportunity to practise their
language. The sensitive teacher will realise this, and hopefully the
activities in this book can consequently be more productive.

So, although the title of this book is Lessons from Nothing, by
exploiting some of the ideas, teachers should be able to get beyond the
notion that there is ‘nothing to work with’. Instead, we will see that the
possibilities for using language, imagination and human interaction
change ‘nothing’ into a potentially limitless ‘something’.



