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Teaching Tips

Listening

Make full use of the Help with Listening sections in the
Student’s Book, which are designed to help students
understand natural spoken English and develop their
ability to anticipate and understand what is being said.

Before asking students to listen to a recording, establish
the context, the characters and what information you
want them to listen for.

Give students time to read the comprehension questions
in the Student’s Book. Deal with any problems or new
language in these questions before playing a recording.
Be sensitive to the difficulties that students might be
having and play a recording several times if necessary.

If you use a cassette recorder in class, don't forget to set
the counter to zero each time.

When you play a recording for a second or third time,
you can ask students to follow to read aloud while they
listen. This helps them to ‘tune in’ to spoken English.

When students need to listen and write their answers,
you can stop the recording after each answer in second
and subsequent listenings to give them time 1o write.

Use the activities for the Songs on Student’s Book p180—
p181 at the points suggested in the course.

Encourage students to listen to the classroom
recordings again on their CD-ROM/Audio CD on their
computer at home. Note that students can only listen to
these classroom recordings on a computer, not on a CD
player.

Speaking
Pair and Group Work

Make full use of all the communicative speaking
activities in the Student’s Book, particularly the Get
ready ... Get it right! sections.

Help students with the language they need to do
speaking tasks by drawing their attention to the
“transactional language” in the speech bubbles. If
necessary, drill this language with the class before they
do the speaking activity in their pairs or groups.

Try to ensure that students work with a number of
different partners during a class. If it is difficult for
students to swap places in class, you can ask them to
work with students in front of or behind them: as well
as on either side of them.

It is often useful to provide a model of the tasks you
expect students to do. For example, before asking
students to talk about their family in pairs, you can talk
about your family with the whole class to give students
a model of what they are expected to do.

Remember that students often find speaking activities
much easier if they are personalised, as they don't need
to think of ideas as well as language.

Go around the class and monitor students while they
are speaking in their pairs or groups. At this stage

you can provide extra language or ideas and correct
any language or pronunciation which is impeding
communication.

Avoid becoming too involved in speaking activities
yourself unless you see students have misunderstood
your instructions or you are asked for help. As soon as
you join a group, students often stop talking to each
other and talk to you instead.

When giving feedback on speaking, remember to praise
good communication as well as good English and focus
on the result of the task as well as the language used.

Correction

When you hear a mistake, it is often useful to correct
it immediately and ask the student to say the word or
phrase again in the correct form. This is particularly
effective if the mistake relates to the language you have
been working on in the lesson.

Alternatively, when you point out a mistake to a student
you can encourage him/her to correct it himself/herself
before giving him/her the correct version.

Another approach to correction during a freer speaking
activity is to note down any mistakes you hear, but not
correct them immediately. At the end of the activity
write the mistakes on the board. Students can then
work in pairs and correct the mistakes. Alternatively,
you can discuss the mistakes with the whole class.

You don't have to correct every mistake when students
are doing a freer speaking activity, particularly when
the mistake is not specifically in the language they have
been asked to practise. Effective communication is
often just as important as accuracy.

Vocabulary

Give students time to work through the exercises in
the Help with Vocabulary sections on their own or in
pairs, rather than doing this with the whole class. This
gives students the opportunity to try and work out the
rules themselves before checking their answers in the
Language Summaries at the back of the Student’s Book.
You can then check students have understood the main
points with the whole class.

Point out the stress marks (+) on all new words and
phrases in the vocabulary boxes in the lessons and the
Language Summaries. These show the main stress only.

When you write a new vocabulary item on the board,
make sure students know the stress and part of
speech. Students then copy new vocabulary into their
notebooks.

Make students aware of collocations in English (for
example, go swimming, go dancing) by pointing them out
when they occur and encouraging students to record
them as one phrase in their notebooks.

Encourage students to notice patterns in new
vocabulary, for example, twenty, thirty, forty.




Review and recycle vocabulary at every opportunity in
class.

Use the Vocabulary Plus worksheets in the Appendix to
introduce and practise extra vocabulary which is not
included in the Student’s Book. They can be used for
self-study in class or as homework, or as the basis of a
classroom lesson.

Use the Study Skills worksheets in the Appendix
in class to help students understand other aspects
of vocabulary, such as grammatical terms, using a
dictionary and how to record vocabulary items.

Grammar

Give students time to work through the exercises in
the Help with Grammar sections on their own or in
pairs, rather than doing this with the whole class. This
gives students the opportunity to try and work out

the grammar rules themselves before checking their
answers in the Language Summaries. You can then check
students have understood the main points with the
whole class.

Teach your students useful grammatical terms (for
example, auxiliary, etc.) when the opportunity arises.
This helps students become more independent and
allows them to use grammar reference books more
effectively.

Use different colour pens for different parts of speech
when writing sentences on the board (for example,
Present Simple questions). This helps students see the
patterns in grammar structures.

Highlight grammatical differences between Chinese
and English. This raises their language of potential
problems if they try to translate. It is also useful to
highlight grammatical similarities to show students when
a structure in English is the same as in Chinese.

After teaching a grammatical item, use reading-and
listening texts as reinforcement by asking students to
find examples of that grammatical item in the text. This
helps students to see the language in a realistic context.

Pronunciation

Make full use of the pronunciation drills on the Class
Audio Cassettes. These drills are marked with the
pronunciation icon n in the Student’s Book and

Teacher’s Book, and give standard native-speaker
models of the language being taught.

Point out the stress marks on all new vocabulary in

the vocabulary boxes in the lessons and the Language
Summaries. Note that only the main stress in each new
word or phrase is shown. For example, in the phrase
listen to music, the main stress on music is shown, but the
secondary stress on listen is not. We feel this is the most
effective way of encouraging students to stress words and
phrases correctly.

Also point out the example sentences in the Student’s
Book before using the pronunciation drills. Note that
in the examples of sentences in Grammar or Real World
drills, all stresses in the sentences are shown.

When using the recordings of these drills, there are
usually sufficient pauses for students to repeat chorally
without stopping the recording. Alternatively, you can
pause the recording and ask each student to repeat
individually before continuing.

For variety, model and drill the sentences yourself
instead of using the recordings.

Point out the stress, linking and weak forms marked in
some of the Recording Scripts.

Encourage students to listen to the audio component
of the CD-ROM/Audio CD on their CD player. This
contains Real World drills from each lesson in the
Student’s Book.

Helping students with sounds

Consider teaching your students the phonemic
symbols. This allows students to look up

the pronunciation of the words and record difficult
pronunciation in their notebooks. It is often easier to take
a “little and often” approach to teaching these symbols,
rather than trying to teach them all in one lesson.

Encourage students to use the phonemes section of the
CD-ROM/Audio CD at home. This will help them to learn
the symbols and allow them to practise the sounds.

Highlight the phonemic transcriptions in the Language
Summaries. Note that transcriptions are only given for
vocabulary that is particularly problematic.

Write the phonemic transcription for difficult words on
the board. Ask students to work out the pronunciation.

For sounds students often have problems with (for
example, /8/) you can demonstrate the shape of the mouth
and the position of the tongue (or draw this on the
board). Often students can't say these sounds simply
because they don't know the mouth position required.

Draw students' attention to the English sounds which
are the same in their own language(s) as well as
highlighting the ones that are different.

Helping students with stress and intonation

Drill all new words, phrases and sentences, and pay
particular attention to words that sound different from
how they are spelt.

When you write words or sentences on the board, mark
the stress in the correct place or ask the students to tell
you which syllables or words are stressed.

When you model sentences yourself it may be helpful
lo over-emphasise the stress pattern to help students hear
the stress. You can also “beat” the stress with your
hand.

Emphasise that intonation is an important part of
meaning in English and often shows how we feel. For
example, a falling intonation on the word please can
sound very impolite to a native English speaker.

Show the intonation pattern of model sentences by
drawing arrows on the board or making hand gestures.

Hum the sentences you are focusing on. It is sometimes
easier for students to hear the stress or intonation
pattern when there are no words.



Drilling

Make sure students know the meaning of new language
before drilling this with the class.

When you model a phrase or sentence, speak at normal
speed with natural stress and contractions. Repeat the
target language two or three times before asking the
whole class to repeat after you in a “choral drill”.

After choral drilling it is usually helpful to do some
individual drilling. Start with the strongest students
and drill around the class in random order.

As the aim of drilling is accuracy, you should correct
students when they make a mistake. However, avoid
making the students feel uncomfortable and don't
spend too long with one student.

Praise students for good/comprehensible pronunciation
and acknowledge weak students’ improvement, even if
their pronunciation is not perfect.

Use “mumble” drills. Ask students to say the phrase
or sentence to themselves initially, then increase the
volume each time until they are speaking at a normal
volume. Shy students often appreciate the chance to
say things quietly until they feel more confident.

Use chain drills to revise vocabulary. Students sit in a
semi-circle. Give an object (or a picture) to the student
at one end and ask What's this?. The student replies It’s

a... , takes the object, turns to the next student, asks
What's this? and so on. Meanwhile, give a new object to
the student at the other end and repeat the process. At
regular intervals, feed in more objects at each end so
that there are several going around at the same time.

Reviewing and Recycling

Use the Quick Reviews at the beginning of each lesson.
They are easy to set up and should take no more than
five to ten minutes. They are a good way of getting the
class to speak immediately as well as reviewing what
students learned in previous lessons.

Exploit the Review sections at the end of each unit.
They can be done in class when students have

finished the unit, or set for homework (see the Extra
practice and homework boxes in the Teaching Notes).
Alternatively, individual exercises can be used as quick
fillers at the beginning or end of a lesson, as the Review
exercises are organised in lesson order.

After a mid-lesson break, ask students to write down in
one minute all the words they can remember from the
first part of the lesson. These quick What have we just
learned? activities help students to transfer information
from their short-term to their long-term memory.

Start a class vocabulary box. You or the students write
each new vocabulary item on a separate card and put it
in the box. The cards can be used for activities which
review vocabulary, for example, Know, Might Know,
Don't Know (see p4).

Encourage students to use the CD-ROM/Audio CD to
review each lesson at home and to review new language
by reading the Language Summary for the lesson.

e Set homework after every class.

Teaching Mixed Level Classes

In Introductory Level classes, teachers are often faced
with a mixture of complete beginners, false beginners and
Elementary students. If this is the case in your class, try
some of the following suggestions.

e Work at the pace of the average student. Try not to let
the fastest or slowest students dictate the pace.

e To avoid stronger students dominating, nominate the
quieter ones to answer easier questions.

e Allow time for students to check their answers in pairs
or groups before checking with the whole class.

e Encourage stronger students to help weaker ones, for
example, if a student has finished an activity, ask him/
her to work with a slower student.

e Give students time to think by asking students to write
down the answers rather than shouting them out. This
helps avoid the more able students dominating the class.

e When monitoring during pair and group work, go to the
weaker students first to check if they have understood
the instructions and are doing the activity correctly.

e Plan which students are going to work together in pair
and group work. Mix stronger students with weaker ones
when they can give help, for example, in a vocabulary
matching activity. On other occasions, for example, in
freer speaking activities, it is often a good idea to place
stronger students in the same group. Weaker students
may feel more confident speaking with other students at
their own level.

e In activities where students work on their own, ask
them to put up their hands as they finish. Fast finishers
can check answers together while they are waiting.

e Have ideas for extra activities to give early finishers to
do while the slower ones are still working.

e Don't feel that you have to wait for everyone in the
class to finish an exercise. It is usually best to stop an
activity when the majority of the class have finished.

e Vary the amount and type of correction you give
according to the level of the student, in order to push
stronger students and avoid overwhelming those who
are less confident. Remember to praise successful
communication as well as correct language.

e Grade the tasks you set students, for example, when
students are practising conversations on the recordings,
weaker ones can read the recording script for support.

o Be flexible in the number of questions, sentences, etc.
you expect different levels of students to produce.

¢ In progress checks, acknowledge improvement as well
as final performance.

e Sel weaker students extra homework from the
CD-ROM/Audio CD to help them catch up with areas
of language the rest of the class is confident with.




Classroom Activities and Games

These Classroom Activities and Games can be used to practise
a variety of different language areas in class. The Teaching
Notes suggest when they can be used alongside the lessons
in the Student’s Book.

Board Race

This activity is useful for revising vocabulary. You need
a classroom where students can stand in two lines in the
centre of the room, facing the board.

e Divide the class into two teams. Each team stands
in a line facing the board. Divide the board into two
columns with the headings Team A and Team B.

o Give the first student in each team a board pen.

e Give students a topic (for example, food/drink or places
in a town/city) and a time limit (for example, three
minutes).

e Say Go. The first student in each team runs to the
board, writes a word associated with the topic in his/
her team’s column, runs back and gives the pen to the
second student, who does the same and so on. Students
can help other members of their team.

e When the time is up, students sit down. Check answers
with the whole class. Teams get one point for each
answer, one point for each word/phrase that is spelt
correctly and one point for each answer not in the
other team’s list. The team with the most points wins.

Know, Might Know, Don’t Know

This activity helps you to find out what vocabulary
students already know. It is a good activity for mixed level
classes, as stronger students can teach weaker students
vocabulary that they don’t know.

¢ Before the lesson, write a worksheet containing
15-20 words or phrases you want to teach or review.

e Photocopy one worksheet for each student.

e In class, give each student a copy of the worksheet. Tell
students to divide the words into three groups: Know
(I know this word/phrase and can give an example
or definition), Might Know (I think I know this word/
phrase but I'm not sure) and Don’t Know (I don't know
this word/phrase).

e Students work in pairs or groups and compare their
answers. If one student knows a word, he/she should
teach it to his/her partner or the other members of the
group. Alternatively, students can move around the
room and talk to various students.

® When they have finished, students say which word/
phrases they still don't know. Encourage other groups
to give definitions to help them, or give the meanings
and examples yourself.

* Allow time for students to record any new vocabulary
in their notebooks.

Bingo!

This popular activity can be used to revise any large

lexical group, such as numbers, irregular verbs, dates, free

time activities, etc.

e Before the class, choose a language area that you would
like to practise and make a list of words/phrases.

e Make one card for each student and divide each card
into 8 or 10 equal squares.

e Write one word/phrase taken from your list in each
square, ensuring that no two cards have exactly the
same words on them.

e In class, give one card to each student.

e Dictate the words on your list. Students cross out any
words they hear which are on their cards.

e The first student to cross out all their words shouts
Bingo!. Ask the student to dictate back all the words. If
they are correct, that student wins.

Noughts and Crosses

This is a quick revision activity which can be used for
vocabulary, grammar or students’ common mistakes.

. Draw a noughts and crosses grid on the board and
fill in the boxes with examples of your chosen language
area, for example:

under behind from
on in by
at in front of to

e Divide the class into two teams: a noughts (0) team and
a crosses (X) team. The purpose of the game is to be
the first team to complete a line of either three noughts
or three crosses in any direction (horizontal, vertical
or diagonal).

® Teams toss a coin to see who starts. Each team takes it
in turns to choose a word/phrase from a square on the
grid. Students then try to make a sentence with it that
shows they know the meaning. If they are successful,
mark a nought or a cross in that square.

® Play continues until a horizontal, vertical or diagonal
line is complete. The team that completes the line wins
the game.

e Alternatively, prepare nine questions for students to
answer and write numbers 1-9 on the grid. Again, toss
a coin to see who starts. Each team takes it in turns to
choose a number and you ask the team the corresponding
question from your list. If students answer the question
correctly, mark a nought or a cross in the numbered
square.



Pelmanism

This is a student-centred activity which can be used to
review vocabulary or grammar.

Before the lesson, prepare a set of 10 pairs of cards for
each pair of students (for example, happy/sad, boring/
interesting, etc.).

In class, put one set of cards on the table arranged face-
down in five rows of four cards each.

Demonstrate how to play the game by turning over
two cards. If they don't match, put them back in the
same places, face-down. Explain that if a student has a
successful match, he/she has another turn.

Give a set of cards to each pair. Students take turns to
turn over two cards until all the pairs are matched. The
student with the most pairs of cards wins.

Grammar Auction

This is a fun grammar revision activity which involves the
whole class.

Before the class, prepare a worksheet with 10-12

sentences on it, based on the grammar areas you have
covered with your class. Some of the sentences should
be correct English and some should contain mistakes.

Photocopy one worksheet for each student.

In the lesson, divide the class into teams of four or five.
Give one worksheet to each student. Students discuss
in their groups which sentences are correct and which
are incorrect. Students should speak quietly so that
other teams can't hear them.

Check that they know what an auction is and how to
buy something. Tell the class each group has £20,000
to spend. Act as the auctioneer and sell the sentences
one at a lime.

Students try to buy the correct sentences. They can also
use tactics to persuade other teams to buy the incorrect
ones, for example, bidding for incorrect sentences to
put doubt into the minds of the other students.

When a group buys a sentence, they mark that sentence
on their worksheet. Students must stop bidding when
they have no more money.

When all the sentences have been sold, check which are
correct with the class. The team with the most correct
sentences wins. In the case of a tie, the team with the
most money left wins.

At the end of the auction, students work in their groups
and correct the incorrect sentences, Check answers
with the class,

Dialogue Build

This activity focuses on grammatical accuracy as well as
giving students confidence in speaking.

Before the lesson, prepare a 6—8 line conversation based
on language the students should know. Find a magazine
picture of each person in the conversation (or draw two
people on the board).

In class, set the context (for example, in a restaurant).
Put the pictures of the two speakers on either side of the
board.

Draw a speech bubble from the person who speaks
first and insert a prompt, for example, order?. Elicit the
target sentence, for example, Would you like to order
now?. Model and drill the target language with the
whole class and then individually. Don't write the
sentence on the board at this stage.

Draw a reply speech bubble from the person on

the other side of the board and insert a prompt, for
example, burger + chips. Elicit the target sentence and
continue as above, establishing one line each time until
the conversation is complete.

Students practise the conversation in pairs. They then
change roles and practise the conversation again.
@2 Re-elicit the whole conversation, writing each line

on the board by the appropriate prompt. Give students
time to copy the conversation into their notebooks.

Running Dictation

This activity involves all four skills (reading, writing,
speaking and listening) and is a good way to inject some
energy into a class.

Before the lesson, choose a short text. This text can be
used to introduce a topic in a lesson, provide a context
for new language, revise a language area already
covered or simply provide extra reading practice.

Photocopy one copy of the text for each student.

In class, divide students into pairs, one reporter and one
secretary. Secretaries sit near the back of the class with
pen and paper.

Put one copy of the text on the board. With larger classes,
put other copies on the wall at the front of the class.

When you say Go, the reporters go to the board,
remember as much as they can of the text, then run
back to their partners, who must write down the exact
words they hear. When a reporter has told his/her
secretary all he/she can remember, he/she goes back to
the board and repeats the process.

In the middle of the activity, clap your hands and tell
students to change roles.

The first pair to complete the text wins. Allow the
activity to continue until most or all of the students
have finished.

Give a copy of the text to each student. Students then
check their version of the text against the original.

@




1 Meeting people

Listening and Speaking
Where are you from?

(Vocabulary countries and nationalities

QUICK REVIEW eee Grammar be (1): positive and Wh- questions;
¢ Quick Reviews begin each lesson in a fun, subject pronouns and possessive adjectives
student-centred way. They are short activities Real World introducing people
which revise previously taught language and are Help with Listening word stress
designed to last about five or ten minutes. Review saying hello; the alphabet
This activity reviews spelling and vocabulary. \_

Students write six words on their own, then work

in pairs and take turns to spell the words to each Vocabulary Countries and nationalities
other. They should write down their partner’s words.
Finally, students check their spelling is correct. ﬂ a) Pre-teach country. Students then work on their

own and tick the countries they know in the first
column. Check students know where each country is.
Point out that all countries and nationalities are spelt
with a capital letter. Also point out the use of the
article the with USA and UK. The USA is often called
> the US, the States or America. Note that the UK refers
Introducmg peome to England, Scotland, Wales and Northern Ireland,
whereas Great Britain/Britain refers to England,
Scotland and Wales only.

Check any problem words with the class.

0 a) Focus students on Carol and John in the photo.
Elicit where they are (at a conference in a hotel).

[ A1.1 Play the recording. Students listen and read b) &% Write on the board I'm from Brazil. I'm ... .
conversation 1. Elicit the missing word (Brazilian). Use this example
‘_} Play the recording again, pausing after each to establish the difference between country and
phrase/sentence for students to repeat. Check students nationality. Focus on the examples in the table in
understand the meaning of How are you? and I'm fine/ 3a). Students then fill in the missing letters in the

OK, thanks. nationalities column. Students check answers in £75 8

SB (Student’s Book) p199. Check they have noticed the

b) Demonstrate the conversation with a few confident . ) :
spelling pattern in each section.

students. Then ask students to practise the conversation

with four other students, either by moving around the Point out that the third column in the table in £58 8 is
room or talking to students sitting near them. Students a list of the languages spoken in these countries. Drill
should use their own names. Encourage students to do these words with the class.

this without looking at their books if possible.

e a) 13 Focus students on Monica, Roberto and Elena He|p with Llstemng
in the photo. Play the recording. Students listen and

read conversation 2. Check students understand that * Help with Listening boxes are designed 0 help
Monica is introducing Etena to Roberto. students understand natural spoken English.

They often focus on phonological aspects of
spoken English which make listening problematic
for students. This Help with Listening section
introduces students to word stress.

i Play the recording again, pausing after each
phrase/ sentence for students to repeat. Check students
understand that they can say either And you. or Nice

to meet you too. You can also teach You too. as another
possible response. 0 E¥ Focus students on the table in 3a) and point out

how stress is marked in the Student’s Book (+). Play the
recording. Students listen and notice the word stress.

Use the countries and nationalities to teach syllable and
ask how many syllables there are in some of the words.

b) Demonstrate the conversation with a few confident
students. Then put students into groups of six and ask

them to practise introducing one another. Alternatively,
students can practise this conversation by moving
around the room. Point out that the same syllable is stressed in most

countries and nationalities, for example, Brazil /Brazilian.

Elicit which countries and nationalities don't follow
If students know each other well, give them this pattern: ltaly/Itdlian; China/Chinése; Japdn /Japanése.
f;lse ldenl}tleshof fam:)us p_eople on cards before Also highlight that Spain and France don’t have a
they practise the conversation. stress mark as they are one-syllable words.



