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ABSTRACT

This book addresses the key issue in English for International
Business (EIB) education in China concerning how to design, implement
and evaluate a collaborative project inquiry learning environment and
to examine — and ultimately enhance — Chinese tertiary EIB students’
beliefs, processes and products for learning and collaboration. This
research reported in this book is premised on social constructivist theories
and particularly on knowledge building model, paralleled with EIB
education reforms in China emphasizing life-long learning, collaborative
inquiry, knowledge creation and business communication competence.
Rationale of the study stems from the observations that while social
constructivist instructional approaches are becoming commonplace in
EIB education, there exist epistemological and ontological discrepancies
between the conventional didactic ways of teaching and learning and the
innovative social constructivist approaches, such as project-based learning,
computer-supported inquiry learning. Profound contextual understanding
of students learning and collaboration will prepare students for a better
design innovation and for optimal learning opportunities.

This study aims to (a) investigate beliefs about and strategies for

learning and collaboration in project-based instruction among EIB
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students’ in the Chinese mainland (Study 1), and (b) to design, implement,
and evaluate a computer-supported collaborative inquiry learning (CSCIL)
environment to enhance student changes in collaborative project inquiry,
language learning strategy use, business concept learning and business
English communication competence, and to examine how such changes in
EIB learning and collaborative inquiry take place mediated by principle-
based use of technology in the designed learning innovation (Study 2).

Study 1 examined students’ beliefs about and strategies for
collaborative project learning. Participants were 25 students majoring in
English for International Business in a Sino-British joint programme at
a Chinese university in Shanghai. In-depth interviews were conducted
focusing on project learning experiences interpreted from students’
epistemological perspectives. Drawing on the findings, Study 2 designed
and evaluated a collaborative inquiry-based online learning environment
for improving students’ learning and collaboration. The design principles
were theoretically informed by knowledge building with particular
emphasis on build-up of collective knowledge building climate to cultivate
collective cognitive responsibility and epistemic agency and social
metacognitive skills for inquiry.

Participants in Study 2 were four intact classes with 102 Year 1
students participated in a 12-week project learning in two different
learning environments, namely computer-supported collaborative inquiry
learning (CSCIL) and regular project-based learning environment (PjBL).
Multi-source data obtained included surveys, student writings, group
portfolios, summative tests, performance assessments, focus group
interviews, and online interactions. Pre- and post-questionnaire surveys
were administered to measure effect of the design on conceptions of

collaboration, language learning strategy use and EIB learning outcomes.
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Quantitative online discourse analyses were conducted to investigate the
relations among online Knowledge Forum participation, business concept
learning and business communication competence. Four project groups
were interviewed to unravel how changes took place in both learning
environments concerning conception of collaborative inquiry, language
learning strategies and concept learning as well as business communication
competence.

This study makes contributions to advance current understanding
of preparing students for learning and collaboration in technology-
enhanced collaborative inquiry learning in higher education. The design
study also enriches the literature on student learning in higher education
by investigating both the impact of innovative instructional practices
and the process of changes in learning and collaboration in relation to
such novel learning experience. It extends current understanding of the
role of technology in both CSCL and EIB literature, providing additional
evidence of the impact of principle-based technology-enhanced design on
scaffolding deep learning and collaboration in higher education.

This study has important implications for EIB teacher training
or development for designing for teaching and learning innovation.
Pedagogically, it will shed lights on how Western social-constructivist
teaching operates in Chinese tertiary classrooms. It will also inform policy
makers, EIB educators and practitioners of how to design for enhancing
students changes in epistemology and social metacongitive skills for 21st

century education goal of knowledge creation.
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1.1 Background to Research

Successful functioning in a knowledge society demands more
than the ability to perform tasks following prescribed procedural
knowledge (Bereiter, 2003; Dochy, Segers, Van den Bossche, &
Gijbels, 2003). It also requires collaborative and knowledge creation
capabilities to respond to the challenges and pressures of changing
societal demands, which are escalating with the rapid development
of information technology. These changing demands are concurrent
with theoretical shifts in learning theories, and higher education
reform in many locales, including China, has placed particular
emphasis on the drive to initiate and sustain teaching and learning
innovations that foster students’ collaborative and knowledge-
creation capabilities.

In this spirit, there is a call for curriculum reform in the

English for International Business (EIB) programme in Chinese
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mainland universities, with the aim of replacing the prevailing
jigsaw curriculum of English + Business featured by knowledge-
transmission instructional approaches with an integrated
collaborative inquiry curriculum emphasizing higher-order
thinking, knowledge creation with use of English, and practical
business communication competence towards the goal of cultivating
knowledge-creation competence. In line with these curriculum
goals, such western pedagogical practices as project-based learning
and computer-supported collaborative learning are becoming
commonplace.

This book was initially stimulated and motivated by my
observation of Chinese tertiary students’ project learning in a Sino-
British EIB cooperative programme in a business- and economics-
oriented university in Shanghai. Having been accustomed to didactic
lecture-based teaching and a dependent and individual learning
culture, these students were witnessed to undergo a long period of
radical resistance before adapting to the programme’s constructivist
instructional approach. The common problems were a focus on
tasks rather than on gaining deep understanding of problems, a
lack of collaboration and problem-solving, an inadequacy of English
language use in and out of class, and limited learning gains in either
business concepts or the English language proficiency.

The questions that arose were thus how project learning and
other constructivist-oriented collaborative inquiry instructional
approaches that originated in the West could be made appropriate

for Chinese tertiary EIB students. It is not enough merely to
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implement new pedagogy in Chinese tertiary classrooms. Rather,
a principle-based pedagogical design that is premised on learning
theories with deep analyses of students’ beliefs about and strategies
for EIB learning and collaboration are needed. How do Chinese
students conceive of the new project learning experience, and how
do they learn and collaborate? Can a design of EIB project learning
be improved to enhance students’ conceptual understanding,
collaborative knowledge creation and Business English language
use?

There has been a major shift in the learning paradigm from an
individual to a social view of learning and knowledge construction
(Paavola, Lipponen, & Hakkarainen, 2004; Sawyer, 2006). Decades
of Student Approaches to Learning (SAL) research has examined
students’ conceptions of and approaches to learning, but has
primarily viewed learning as an individual pursuit (R.A. Ellis
& Goodyear, 2010). The recent shift towards a socio-cognitive
view of learning indicates there is a need to examine students’
understanding of collaboration and their use of collaborative
strategies as well as how they respond to new ways of interacting
with knowledge and technology, particularly in EFL/EIB educational
contexts in China.

Such examination takes on particular importance in the
context of the Chinese students, who are assumed to be able to
collaborate well because they have been brought up in a collectivist
society (Y. X. Sun & Zhao, 2006; K. Zhao & Chan, 2008; Zhu,
Valcke, Schellens & Li, 2009). Despite, or because of, this general



